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^ , toT all \Titl« I Md «lgr«]it pre-klndergarteo students end eXl Happy Talk 
^ fpifrticlnuita* All tests vare adadnlstered in English* 

Slitoa ttea PPtrt Is M iiidivl<fuaJly'*iMhilnls tared -test* several ex-teac^ars 
nara M^i CC^ aasiat vlth the prar posttaating. Tha^ ware given train- 
ing in bdtii adplAittration (mid scoring} of the FPVT. Practice training 
-saaai^ mtm cjtmimtmi before botb the pre* and^posttest^* Vlth the • _ 
i^€^»tlj»^ botlH'^ S^iran^ Oe^- 6ttr% Icenter and B r«rt:iioo4 l)ay Cate . 
Opn^r^Mli^mti^ to yougg chirdran. ^ 

^ ibi^ taatiim; ^ conducted tty^tha lff.grant Svaluatort the Titlf^i Evaiuat^n 
AaaiatAnt> and ;Ona^ f iva'ex^tPMhars hlr^ and trained to adoini^ter the ' 

.* * 
Tha^ FPVT has tiio~Torm 7 A and E. Both foras vere used in the testing* / 
Hklf tiM ^illdrmi'in #acH #lasa <imd in Happy :Talk program), vera randomly 
* aaaiiMd forii A end htSJi nare ^radoidy Maignad Ibrm Q for she pretesting* 
Iha o^poaiA form^i» t^van t#tha et^ld for tbm pdsttast* Therefore ^ch 
chil4 ^rt£k %0ti a pre-* ^ poattaat^ hak a Form A score axii Form B s^re* 



A Aisio <^:rajchiM^£ AH) ilea ipa^ In Sapteml^ to the Title I and Migrant pn^K 
tmmimfm Mi^dm^m^ iit 1^ 4^FVT ^retaat^g* Early' in October the Migrant 
JN^ItM^rir iiBA ^ l^t^ it: l^ralu^ Aaaia^^r scheduled t^he {yra-K teachers 
tBi^m^$ iM^ i^2>« Tim f^^^t pmtm^T contact the Happy 

taXk^^a^i^au^^ w^sia^^ tlM f^^tingtof the We^py talk stndents. The 
jiit^^iiiBm^mx ^t^ & their achoola/aad' tiba ^ppy Talk participants 
iM^^M^ & ViO^tben^ aU teat£i^ was ^miMcted in ti^giiah/ a / 

S|»anlati*Hiibafcing J^fia^ i^^a^^ iralk partici|Mtota to facilitate ; 
I nwtfntj sr tnn litfli flif Tf^irsrenrs JtriuM^ teat^i^ «ia ccraai»cter7he"«wk sfter^ 
iSpa fs^puOar t^«ei^| iiith the l:aaoten* and the Happy Coordinaton/s coopera- 
^ t^^ ^. ' . - / ; 

Z4 jM^ Mcm^ tte pi»<« ^achera iN^a sent thair stndenta* protest results 
:<a9a Xfti^imt A^3) Im form iif percentile bmids* These, beads mtB calcu** 
_^ ^ a ftd^aaad ^^ha ptat^i: aa»tM of tMrm.|pMLt^^ Title mtO, B^py Talk 
jiitfttilymta iBso^tiaA*^^ fttMM^ A^ la a aapla of a claaa ri^rt sent/ 

tt^y Tialk Coordinator also received thi^a information f or ^ Happy Talk parti-^ 

Oa ^rii 1 Title I pra«k;Ulderglu^ten teachers were aent a wmo (sea ^ 

J^m^^ ^ iiiii^ aa^t to mipti^ tiiM^iteteNi) to advise them of the 

1^ po^»6^sti<ydia^ai> Wbm. tmclM^ calJLad 4Kad jarai^Pd postteating ^tmes*^ the 

liia^^^iim^l^t^^ the S^»t9 l^ l^H^* Aa with the prAteatlng, 

«An^ tiHtt£i^ test^ ifith the teach- 

e^^ mA 1^ iiiVF' ^WLk GMi^lnator* a coopMarite« 

. Il4 ^i^kittt^itt^ ^tefa^ra receiviil ^eir il^^M * «<^ores and clasa^ gains 
^ dial tatt diV of #d^l« A memo (Attadaisait ^A^) expiated ^ rasalt^* Each ^ 
ipuph4r WM ft coii^riimti data for their program. Attachsmnt A'-7 is a sraple 
ciai»>irij^<^« » . ^ . 

_ ^ : ^. ^ -i*- _ * " 

li^P^ all han£icot*d by om ataf f or the teatjirs. All teat scoring 
wM dcidble or triple cheeked to aasura eccuracy of the results. 

-ERIC ' , ♦ i' ( 
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Thtt adminls.tration t>roc€!dure8 for the PPVTiwere followed Very strictly. Any 
student^ for whom a basal was not obtalhed was cWsldered to have a ' 
possibly Invalid score and was excluded from this f^isi analyses • Also anjl^ 
•other score tUbt was considered suspect Ws diirked possibly invalid and not 
used In the an/alyses. Teachers and the Hai^py Talk Coordinator were asked 
ta indicate which students were Spanish 'dominant (or, other^than-English 
dominant) before the children were tested. None of the procedures were changed » 
but a separate analyses was done on gains to see how the Spanish^dominant ^ 
children did. in conparison to the English-^doiolL^ant children. See AttachmeYit 
A-8. Stince ttie Spanlsh'^onintot students did as well (and in sqme cases better) 
on the Pealy4y given in English* their test results were included in the.anal- 
ysee« The ^aln6 analyses and ^the other analyses reported on in this appendix 
include only. those children for whoa there are valid pre- and posttest scores. 
The Pl^VT. scale score was* the score used in the fnalyses. 

♦ 4 

the PFVT data were keypunched and verified at Southw^est Educatioi^al Development 
Lab (SEDL) as per the card file layout in Attachment A-9. The data are stored 
at AISD on files: EV0FEA8L 0101 • pretest data; EV0^EA81 0102 « posttest data; 
EV0PEA81 0103 - pre/poittest data merged; and EV0FEA81 0104 « pretest and post- 
teat only data Cthe data file used for the analyites)' . Control file EV0PBSRT 
Idrts the data by school » teacher » foti&» and name. E170PBSRT 0102 sorts b^ 
teacher name and scale scores . Control file EV0DISTF^s used ta run the f r;e- 
quencles of the various PFVf scores. EV0PBCNT was used to count the pre- and 
posttest scores and avara&es of students Vith Spiniah-dominant and English- 
dominant language codes « EV0REGRNO1O1 was the control file used to run all 
the linear model analyses* The control data for the Happy Talk- analysis are 
on EV0COHO1O1. ' ' , , ^ 

^ r Pewits 

Excet^t for the achievetnent of the Title I and migrant objectives, the aialy'- 
ses used to anstirer the evaluation questions were linear models (these in>dels 
were analyses of cover la^nce, using the slopes and intercepts tests). A 
*prototypic model for comparing gains and controlling for pretest scores is 
in Attachment A^IO. Only students in^alljthree programs that had valid 
pre** and posttest scores are included in the analyses « Attachment A-11 
shows the frequency distribution of PFVT scale scores-pretest, posttest, 
and gains for migrant • students. Attachment A-12 presents the frequency 
distribution (pre» post, and gains )^ of PFVT scale scores for Title I stu- 
dents. The frequency distribution of the PPVT scale scores (pre, post, and 
gains) are listed in Attaclinent k^ll. 



^ ^£Lgrant 

Evaluatelon Question Dl-1 : 'were the achievement objectives met? 

The migrant objectives set three performance levels (A, B, and C) for' gains 
on the PPVT. Students at the A level made a standard score o f i6o or more 
on tl^^^nftest. and were^ expected to make 0-5 points gaiif on'the posttest. 
Students at the B level (pretest ^core of 99-86) needed 6-]L9 standard score 
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points to reach the A level or National median. The C level (85 or lower) 
on the pretest ^eeded 20 or more point/s to \'each the* A level. In Figure 
A-1 are, preseivt^d the percent of migrant students scoring at each level on 
the pre- and'postte^t and the percents of studentar who made each level gaiij. 
As can be noted from the figure » the students did improve from pre- to 
podt, in that the majority of students ^were at the C level on the pretest 
and the majority^were at the A and B levels T>n the post.' It is difficult 
to assess the achievement of. these stratified objectives, but it appears 
thatHftot a High enough percentage of students gained to reach the A level 
as was expected in the objectives* ' ^ 

* ■ J ' 

■ ' • ■ . . ■■ • ^ 
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Figure A-1. 'MIGRANT STUDENT PRETEST, POSTTEST, AND GAINS MADE ON 

THE PPVT IN TERMS OF THE MIGRANT APPLICATION OBJECTIVES . 

* t * 

lyk average gain for. the migrant students was 9.63 scale score points. 

Evaluation Question Dl*'2 * How do the pre/posttest gains made by th^ 
migrant students ^on the* PPVT compare with the pre/post'tesi: gains made 
by the Title I ^e-K* students? ' . 

In Attachment A-14 are documented the analyses conducted to compare 
Title I and migrant galn^ on the PPVT. The two programs did show^ gains 
that'were significantly. d4.f£erent. In Figure A-2 are charted some pre- 
dicted posttest scores for little I and migrant students. Generally the 
differences were gjeatest when the pretest score was lower, with Title 
students scoring considerably higher. T e gap between the two groups 
narrows as the pretest scores increase. .This is illustrated in the graph 
in Figure A-3. 
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figure iA-2. PREDICTED POSTTEST SCORES AT SELECTED PRETEST VALUES FOR 
TITLE I AND MIGRANT PRE-F^ STUDENTS . 

In AttachoiiKn€ A*-I5 are tRe analyses conducted to compare Title I, migrant, 
and Happy Talk ^ains. These analyses found the three groups to be sj^gnit- 
icantly different from each other. ^'Th^se differences can be noted in 
Figure A-3. The Happy Tfillc and migrant (lines .have quite different slopes* 

Mlacellaneoi^s 

Analyses of covarlance were also performed to compare the gains made by th^ 
9 pre-K dasaee (7 Migrant and the two split-funded title l7Mlgrant classes) 
These are documented' in ^.ttachment A-16. No signific^t differences ^ere 
noted among the classes, indicating overall gainls were generally the same 
over the program regardless of which class studjents were in. 

Title I 

Evaluation Question D5--1 . Was the objective of the ^rly GhildKood Eauca- 
tlon ?rogram met? 

Jn Figure A-4 are the stratified expected gains for che Title I pre-K stu-^ 
dents on the PPVT. The percent of students making e^ch gain arc also, 
listed. The as^sessment of these stratified objectiives is very di£flcult; 
however t it dippears that fewer students m^de as high gains as were exp&cted 
and more made lower gains than were expected* 
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Figure A-4. EXPECTED AND ACTUAL GAINS ON THE PPVT FOR MEASUREMENT 
OF THE TITLE I OBJECTIVES. 



The average gain made by the 122 Title I students ^re- and posttested was 
10. S4 scale score points. 

MlsctJ>la!ieous 

As vae? doM with Migrant daises, analyses were conducted tp compare gains 
md€ by the 9 pre-K classes (7 Tide I and the two split-fufided Title 1/ 
Higtanit ciaasas). These analyses are dociunented in Attac'nment A-17* 
Dnllktt tlM Migrant classes, significanit differences la gains were^ 
aaong the Title I classes indicating the class did have an ipp^^ct on the 
studaat gains made* ^ 

Happy Talk / 

Evaluation Quastion DS^'l i, Were che objactivea of the Happy Talk Program 
mtl 

1. Happy Talk participants will demonstrate a significantly higher 
vocabulary athievasAnt level than a control group of ndnpartlcl- 
pants, as oeasut^ed by pre* and post administrations of the PPVT 
(p< .OS level of sigitiflcance ). 
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2, A tnajority of Happy Talk participants, will gain 10 standard score 
points frtwj^pre- to posttesting with the PPVT. 

"""""^""'"^'^ # 

. Thm Happy Talk Program is a hooe-based instructional program for mothers 
and children. Each week a community representative visits the participa-- 
ting home with a lesson to desktmstrate for the nkother. The community 
representative usually takes a toy or a book to use in doing the lesson. 
The mother is to watch the lessoii and repeat it with the child during the 
Mek. The next week the community representative brings another toy or 
book and another lesson to demnstrate for the mother. « . 

Objective 1 > To save time and cost of recruiting a comparison group of 
noaparticipant8» the decision was made to use the previous year's control 
group for comparisoti* The traditional slopes and intercepts tests of 
analysis of covariance (documented in Attachment A-18} revealed no dif* 
ferences between the two groups, i.e., on the average the Happy Talk 
participants did not show a larger gain than the control group. However 
the analyses did reveal that the regression slopes for the two groups 
w«rtt curvilinear and unequal « Therefore, while on the average, the groups 
may not have differed significantly, the predicted posttest score for one 
group might have been significantly higher than the predicted value of the 
other group at cettaln ranges l>f the pretest, Figurtb A-4 illustrates that 
the differences between the groups were greatest at higher pretest scores « 
It appears that the program was more successful with higher achieving 
rather than lower achieving students. 





















PRETEST 

r 


SCORE 








Group H 


65 


70 75 


80 


85 


90 


95 


Happy Talk 4!^ 


78.4 


79.5 81.2 


83.3 


85.9 


89.0 


92.6 


Control 26 


77,9 


7« 7 81.0 


81.9 


82.2 


82.2 


81.7 


Difference 


.5 


.2 


1.4 


3.7 




10.9 


Figure A- 5. 
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HAPPY TALK PARHCIPANTS AND CONTROLS. 



Objective 2 * * This objective was not miet. On tne average, parti.iipants 
^Ined only about 6.7 scale score points, Forty-»two percent made gains 
of 10 points or higher. 

Evaluation Question D5-2 « How did the achievement gains made by H^ippy 
Talk participants compare with those made by Early Childhood Education 
Program p|rticlpants? 
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The analyses reported in Attachment A'-19 revealed that, as a group, Title 
I pre-K students had higher posttest scores than d i Happy Talk children 
with the sane pretest scores. The analyses also indicated that the dif- 
ferences between groups were not the same across all levels of the pre- 
test. In Figure A-6, it can be noted that the difference between the 
groups is greater at- low pretest scares than at higher prete5:t scores. 
These differences are also illustrated in Figure A-3. That is, Happy 
Talk students were closer to the Title I students on the posttest when 
they had a high pretest score. This finding provides f^^rther evidence 
.that the Happy Talk Program was more^ effective with higher achieving 
children than with lower .achieving ones. 
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Figure A- 6. PREDICTED POSTTEST SCORES AT SELECTED PRETEST VALUES FOR 
TITLE X PRE-K AND HAPPY TALK PARTICIPANTS. 
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Flgure A- 3. DIFFERENCES AMONG THE SCALE SCORES FROM 
PRE- TC POSTTEST ON TIJE PPVT BY MIGRANT 
AND TITT^ I PRE-KINDERGARTEN STUDENTS 
AND HAPPY TALK PARTICIPANTS. 
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Attachment A-1 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Reiiearch and Evaluation 

Saptembet 30 » 1980 



TO: 



Titla I and Title I Migrant Pre-K Teachers • 



^iimx ^J^^^ Doss, Title I Evaluator 

^J ^^ herine Chrlstnet, Title r'^grant Evaluator 

SUBJECT: Pre'-K Acl^ievement Pretest 



We will be contacting each of you In the near future to set up a specific 
>date and time between October 15 and October 31 to administeif the Peabody 
Picture Vocabulary Test (PPVT) . The PPVT is being used this year as the 
achievement test to neasure pre*-K achievement gains. 

The PFVT is an Individually administered test. You vAXl not be required to 
administer this test as ve will have trained testers to do this« There will 
be no practice test needed. We plan to try to test all the students in one 
class during a morning period. The actual administration time for each child 
should be only 15 to 20 minutes. 

Thank you for your cooperation. 



Approved 

Director, Office of Res^Mrchlanc 



and Evalxiation 



AcM^g Director, Elementary Educatlo^ 



Approved; 



CC:rrf 

cc: Lee Latm 
Oscar Cantu 
Joei Mate 
Timor Saranoff 
. Principals with Pre-K Teechers ^ 
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Attachment A-2 



AUSTIN INDEFEHDENT SCHOOL DIsiCRICT 
Office of RASMrch and Evaluation 

October 14,' 1980 



TO: Mtgrant Pr«-K Taadaars "^r 

SUBJECT; Conflraat^oa of feabody Plctixre Vocabiilary last ^ 

This Is to rttaiud you tiuift your class Is schedtxlad to take the Peabody Picture 
Vocabulary Test oa ; 

The testers ^illl be two of the foUovijig: ilancy Msxmlng/ Eva Costilla, or 
Catharlae Chris tner* The testers will arrive during the breakfast period to 
set up and begin testing whenever breakfast Is finished. E;ftch child will 
be tested Individually and should be out of di^s for only 15 to 20 minutes. 
The testing s^uld be coepleted before the lunch period begins. ' 

We really appri^late your cooperation. * 

{:C:rrf 



Approved y-^^y^^Z**^"^^ 

nULxector, Office of Research and *^al 



aluatlon 



Approved 



Acting Director, Elewntary Educa-i^ 



cc: Lee Lavs * Oscar Cantu - Jos^ Mate 
Principals of Schoolc»vlth Migrant Pre-*IC Teachers 



Allison - October 30, 1980 

Brooke October 29, 1980 

Dawson - October 22, 1980 

Met2 - October 23, 1980 



Ortega * October 21, 1980 
Rldgetop r October 28, 1980 
Saachez - October 15, 1980 
St. S^po - October 16, 1980 
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AUSTIN niDEPENDEMT SCHOOL DISTRICT 
Office of Besearch aad Evaluation 

December 17, 1980 



TO: Title I and Tit^e I Migrant Pre-K Teachers 

FBOM: Jterid Tms and CatheiMjlk^rlstner 
SUBJECT: Peabody Pretest Score Results 



Eacloied are the results for your class from the Peabody Picture Vocabulary 
Testing done earlier this fall. In order to make these Scores more meaning- 
ful to you, we have tran&lated the results into percentile bands. Any test 
score is only an estlvate of a student's achievement level. The percentile 
bands describe a range of scores within ^ch ^e student ^s "true*' scorers 
likely to f^. Thes^ percentile bands are provided for your information, 
and not suggested for use in instructional placement. * 

Please feel free to call us if you have any questions. The pdsttesting will 
be in April. You will be sent more information about this at a later date. 



Approved '--^'i'C^Sf?' ^^''fA-/"^ 

*-1}ir«ctorrvSfice of Research and/Evalxutlon 



Approved 



Actin| Director 9 Elementary Educ 



cjfcion 



CCtrrf 
Endpsures 

cc^ Lee Laws 
Oscar Cantu 
Joei Kata 

PrinciE#lS|pf Schools with Prt-K Teacher s» 

^ — 



r 



\ 



AUSTIM INOEPfNOEfrf SCHOOt OISTKICT 
OFFiCl OF RFSEARC^AND FVAiUATION 



PERCENT HE »ANOS OF PFABQOY RAW SCORES 



rif GRANT 



U/19/R0 



N 

11 

a 

c 

II 

M 



TfACHER 



f I 



Student Mm^ 



I I ^ ? 2 3 



3 4 4 5 



,8 
.0. 



**** 



«••••• 



r 
I 



....S....Or. 



e 



00 

o 



o 



9 9 
.5.. .9 



4>* 
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Attachment A-5 



AnSTIN tM)EPEiroE!lT SCHOOL DISTRICT 
Of flcft RftSfliarch and Evaluation 

April 1, 1981 



ioi Tltla I Migrant Pra«*K Teachars 

FB0M: ^ Cathar^^etTr istnar 

SUBJECT: Paabody Picture Vocalnilary Test Posttest 



The poatteatlng of th^ prekindergartan* students with the Peabody will be 
April 21 throng April 24 and April 28 through Hay 1« As in the fall* ^ 
tT^iaed Ceatera wil l a dmlr tl star t he te st to each student <^hidividually« ^ . 
V% win try to teat all the stxidents in one c^ass during a morningVacU^^^'''''^ 
The actual^iiae per child will be ozay 15 to 20 minutes* 

Please call my to arrange a convenient time for us to come out and conduct 
the teating. ^ can schedule only one school per morning. 

Thank you for your cooperation* 

_i2 /" 

Approved: jJllTTl^ ^ - ^ 

<^^if kctor^ Office of Besearofi and Evaluation 




Approved: ^2^jt. ^^^I^^ 

Acting Director » Eleatentary^ucation 

*^ 

CC:rrf 



cc: Lee Lava 
Oeoer Cantu 
Joee Mate 

Tiiqr Betknoff 

Principals with Migrant Pre*»SC Teachers 
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AffSTDi LitDEPEHDENT SCHOOL DISTRICT 
Of flea of SMMrch and Evaluation 

May 27, 1981 



'TO: Titla I and Mlgraat Pra-K Taacfaaxs 

ftOlf: Cacharlna'^rlacaar ttd David D<i^^ 
SUBJECT: Paabody Poattast Scoraa 

Baelotttd $x% th% rMuIts from th% poattMtlng of your studantfl. For each 
itudttt posttMtsd, you will fiad « posttMt seal* tcort. If thm studaat 
vw aljo praCMtftd, ha/shs wlU tuv« a prttMt score Usted and the gein 
wd« from pre- to poettMt. Studeatalor whom you 4»d indicated e dcmt- 
Mttt lantuaie other thea BAglleh, will have aa eeterlsk by their wmev If we 
ftlt e student 'e score might not b% valid, "posaibly Invalid" Is listed 
for that child. ' 

For each class end each program we have computed an average pretest score, 
sa average poe treat score, and aa average gain. Thase data for your class 
and your program are Included for your Information* 



CC:lg 
fiadoaures 



Director, Office of Research and Evaluation 



Director, Elementary Education^ 



cc: tiaqr Baraaoff 
Lam lism 
Oscar Cantu 
Jos^ Mate ^ 



0 



^CAHOQV SCALE SCORE RESULTS 

lent 



TITLE I 4N0 HlSRANT 



SCALE SCORES 
P^RE POST GAIN 



LANG 



Teacher 

PossMr 

INVALIO 



06/0V8I 



CLASS TOTALS 

STIJ05NTS PRETESTED 
CLASS AVERAGES 





99 




78 


110 


32 


79 


92 


13 


96 


91 


5 


. 80 


77 


> 


91 


114 


23 


« 82 


100 * 


18 


36 


93 


57 




6 7 




90 


116 


10 


66 


, 94 


8 


116 


« 112 


4 


75 


89 


10 


8^ 


Ell 


ii 


83 


112 


29 


101 


tu 


13 


9* 


104 


10 


75 


100 


25 


90 


. 117 


27 








1S08 


322 



17 STUDENTS POSTIESTEO 

84.94 100*42^8,94 



19 



STUDENTS WITH VACIO GAIN 17 



TITLE I PROGRAM TOTALS 
STUOEMTS PRETESTED 12e I 
'TITLE t PROGRAM AVERAGEsV 



1(>856 13379 1346 
STUDENTS PCSTTESTEO 138 
86.16 S6«95 11,05 



STUDENTS WITH. VALID GAIN 122 



Hf GRANT PRB^RAN TOTALS 
STUDENTS PROTESTED 110 
MIGRANT (ROGRAM AVERAGES 



8628 10691 914 
STUDENTS POSTTESTED 125 
78.44 85.53 .9.72 



STUDENTS WITH VALID GAIN 94 



ERIC 



80.40 



Attachment A- 8 



COMPARISONS OF PEABODY SCALE SCORE 
GAINS BY SPANISH AND ENGLISH 
LANGUAGE DOMINANCE OF PRE-K STUDENTS 



Title I Mean N 

Gain Spanish Dominant li.33 3 

English Dominant I?.?? 123 



0^^^ Spanish Dominant 10.50 18 

English Dominant 9.27 91 



A-19 *- 



YEARt 



CARD FILE UtOOT 



LOCATION: 
AISD 



Page 1 of 2 



♦ lWO-81 



UT PF 



acct. pass, file name 



O 



26 



Field 




Description 


A 


1-3 


?lle ID-APN 




5-25 


Hane (last na»e first) 




26*26 


Sex (l*female; 2*»nale) ^ 






SchOQl - - - - 




30-31 


Teacher (see attached list) 




32-32 


Tester (i-BB; 2-MM; 3-CC; 4-NL; 5«EC; 6«NM, 7-FO; 8«CB) 




33-34 


Age (in-Bonths) 




35-35 


For» (1-A; 2-B) 




36-36 


Program (1-Tltle I Pre-K; 2*Migrant Pre~K; 3«Happy Talk) 




37-37 


language dominant (l^&fxglish; ''^Spanish; 3 m Other) 






— — 

38-38 


Baa^l (l"yea; 2'nio) 




39-39 


Time of year (I'pretestjjlj^postteat) 




40-41 


Raw score 




42-44 


Scale score 




nu ^ A y/IP / N 

PlOGKAMt Title I Migrant 
YEAR! lWO-81 



CARD riLE LAYOUT 



LOCATION J 
AISD 



PaRe 2 of 2 



UT PF 



acct. pass, file name 



t Title I Pre-K. K 


Lgr^flt Pre-Xf and Happy Talk ?MhoHy ^PA^ing Pragrflm^ . 


Field 


Colimns 


ii68cripcion 




45-46 


Percentile score 




47-47 


Possibly Invalid (l">ye6) 




48-48 


Hace/ ecnnACALj \X iuncTXcan inoAany & oxacKf j ABiaui h nxopeiiixe.y 






S Anslo) 


















- ■ c" ' 












V ' 






\ 

































80.40 ^ 
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(continued, page 3 of 



PRE-K SCHOOL LIST 



01 - Brown 1 (Ferguson) 

.02 - Brown 2 (Martin) 

03 - Maplewood 

04 ■ Norman 



05 - Ortega 

06 « Rosewood 

07 - Sims 



TITLE I 



^ 08 - Ridgetop 
09 » Rosewood 



50% TITLE I/50Z MIGRANT 



10 - Allison 

11 - Brooke 

12 « Diwaon 

13 - Mats 

14 - Ortega 

15 « St. EliBO 

16 Sanchas 

17 • Bfppy Talk" 



MIGRANT 



30 



ERIC 




A-22 



80.40 V AttaclMoent A- 



PSOTOTYPIC MODELS. FOR COHFARING GROUP GAINS 



Hod«l 1: 



Model 2: Y^- a^U + agX^^^ H- a^X^^^ + a^^X^^^ + a^^X^^^ +, E 

Modal 3: Y - k^^U + a^jX^^^ + a^^*^ + *15^^^^ ^ 

Modal 4: Y - a^gU + ^n^^^^ + *18^^^^ ^ ^ 

Modal 5: Y - a^jO + ajO^^^^ ^ 

Whare, 

Y - posttast 

U « unit vector 

X<^^ - prttest 

(3) * V 
X«;^* prateat If a mambar of Group |;'0, otheiylse 

(4) ^ 
X - prataat if a aembar of Group 2; %otharwisa 

j(5) ^ jj(2) jq^y^j 

X^*^ - X^^^ aquarad 

(8) * 

X « 1 if a manbar of Group I; 0» otharvisa 

E • EEROR 



31 

A- 23 
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Attachment a-11 
(Page 1 of 6) 



DISTAT • ANALYSIS tf8 • PSAWOT TESTING PHQGRAM — ^^G^ANT 
WEQUSNCY 0ISTRI9UTI0N FOR VARUBtE f$ 1 (PRETEST SCALE ) 
RELATIVE ADJUSTED CUHULATIVS 



CODE 


ABSOLUTE 
FREQ 


MEQ 
(PCT.) 


as. 




Ul 






l.t • 






1*1 






Ul 


n. 


2. 


2«l 


54. 




Ul 


99. 




Ul 


96. 




Ul 


97. 
98. 






99. 




2.1 


60. 




Ul 


6U 




UX 


62. 




Ul 


64. 


2. 


f*l 


69. 


2. 


2.1 


U. 


2. 


2.1 


68* 


2. 


2a 


69. 


3. 


3.2 


72. 




Ul 


73« 




2» I 


79. 




Ul 


76. 




Ul 


78. 




Ul 


79. 




U I 


80. 




2a 


81. 




U I 


82. 




3.2 


84. 




3.2 


8«J* 




Ul 



FRBQ 
(PCT.I 



FREC 
{PCT.) 

Ul 

2.1 

3.2 

4.3 

6.4 

7.4 

3.5 

9.6 

10.6 

1U7 

13.8 

14.9 

16.0 

17.0 

19.1 

2U3 

23«4 

25.5 

28.7 

29.3 

3U9 

33.0 

34.0 

35.1 

36.2 

38.3 

<^2.6 
^5.7 
46. a 



ERLC 



A-24 



32 



80.40 



1 



A|tachmeat A-11 , 
(Continued, pag^ 2 of 6) 



8<l. 


I. 


I. I 




I. 


Ul 


88. 


l. 


L.l 


89. 


2t 


2.1 




3ii 


3.2 


n. 


I. 


Ul 


91. 


3. 


B.2 


93* 


4. 


4.3 


94. 


4. 


4.3 


99. 


I. 


l.l 


9«* 


2. 


2.1 


97. 


2* 


2*1 


» 99. 


I. 


l.l 


100. 


4. 




101. 


2. 


2.1 


I 


I. 


l.l 


t03« 


1. 


i.l 


104. 


I. 


l.l 




3. 


3.2 


106. 


-I. 


l.l 


108. 


I. 


l.l 


109. 


1* 


l.l 


III. 


3. 


3.2 


112. 


2. 


2.1 


IU« 


2* 


2.1 


I III. 


I. 


l.l 


127. 


I. 


l.l 


TOTAt 


94. 


lOO.O 


VAUO CASES* 


94 





^eAM« 84*3404 
STO, 06 V» 19.4884 
b.*^-i^AXl MUM«r X ZJ ,0000 
RAN66* 90.;:}000 



100 



VAHIANCe«\ 379.7968 

STo. \ a.oyi 



ERLC 



80.40 



AttacJunent A^ll 
(continued, page 3 of 6) 



OISTAT • AI^ALYSIS «S • "^gABOOY TSSTIN5 PROGRAM* 



FRfQUCNCY OlSTRieuTICH FOR VARIA8LS < 2 (POSTTEST SCALc 
R6LATI V6 ADJUSTED CUNUCATIV5 



\, uuc 


ABSaUTE 
r^cw 


FRgQ 
f prt^ 1 


FRgQ 

1 OCT 1 


FRgQ 




1 _ 
i • 


i. i 


i . i 


i . i 




I ^ 
• • 




1-1 


2-1 

& . 4 


^ f • 


i « 


i . 1 


1 1 
& . & 


J . £ 


HA 


1 _ 


i . i 


1 1 


A t 


9 I • 






2 I 
. i 






& • 


1. 1 


1-1 


7 .4 




I . 


I. I 


l.l 


8« 5 




2» 


2« I 


2.1 


10.6 






1. I 


1 .1 


11-7 

1 4 . < 




1 . 


I. 1 


l.l 


12 .d 


7§ . 




1 


l« I 


13.8 


7A^ 


1 . 


1-1 


» . * 


1 ^ . ^ 


7ft-» 
f o • 




3.2 




IS. I 


7«^ 


4* 


1,1 


1 - 1 


lO « I 

1 7 . 4 


(It 


1 . 


1-1 


4.1 


«i V . £ 




£. 




7 1 






4, . 






94 ^ 




t 


1 1 








t N 


1 1 


1-1 
4.1 


74 4 


a7 

Of* 




\ ? 1 


£ . i 


7 ft ^7 


AO 




/At 


A 1 


9 7 . w 


90. 








39*4 


91* 




^.3 


4.3 


43.6 


93. 


4. 


^3 


4.3 


47.9 


99. 


2* 


2.1 


2.1 


SCO 


96. 


2. 


2. 1 


2.1 


52.1 


97. 


I. 


l.l 


1*1 


53.2 




4« 


^.3 


4.3 


57.4 




1. 


l.l 


l.i 


58.5 


100. 


1. 


l.l 


Ul 


59-6 



34 



A-26 



Attachment A-11 
(continued, page 4 of 6) 



lot. 


I. 


102. 


1. 


104. 


2. 


105. 


2. 


106. 


3. 


107. 


I. 


108. 


3. 


109« 


2. 


110. 


5. 


1 11. 


2. 


112. 


♦ 4. 


114. 


3. 


115. 

i 


1. 


i 

116. 


2. 


117-. 


2. 


118. 


1. 


119. 


L. 


120. 


1. 


132. 


1. 


TOTAL 


94. 


LIO CASES* 


94 



MISSING CASES- 0 

M6AM- 93.9787 
STO. DEV« 19.0229 
MAXIMUM* 132.0000 
RANGE- 111.0000 



1.1 


1.; 


60.6 


1.1 




61.7 


2.1 


2.1 


63.8 


2.1 


2.1 


66.0 


3.2 


3.2 


69.1 


l.l 


1.1 


70.2 


3.2 


3.2 


73.4 


2.1 


2.1 


^ 75.5 


5.3 


5.3 


80.9 


2.1 


2.1 


83o0 


4.3 


4,3 


87.2 


3.2 


3.2 


90.4 


1.1 


1.1 


9 1. ,5 


2.1 


2.1 


93.6 


2.1 


2.1 


95.7 


1.1 


l.i 


96.8 


1.1 


1.1 


97.9 


•l.l 


1.1 


98.9 


1.1 


1.1 


100.0 


100.0 


100.0 





VARIANCE^ 361.8705 
STO. ERR* 1.9621 
MINIMUM* 22.0000 



80.40 Attachment A-11 

(continued, page 5 of 6) 



OlSTAT - ANALYSIS «8 » l»5AeO0f TESTING PROGRAM — MIGPANT 
FRiQUgNCY DISTRIBUTION FOR VARXA8L6 • 3 (SCALc ^AlN ) 
RglATlVi AOJUSTiO CUMOLATlve 





AasauTe 


FRiO 


FRSQ 


FR6Q 


C006 


FR60 


(J^CT.I 


CPCT.J 


(PCT. J 


•44. 


u 


I. 1 


1.1 


Ul 


•40. 


I. 


Ul 


Ul 


2.1 


, .26. 


u 


Ul 


Ul 


3.2 


-23. 


r. 


Ul 


Ul 


4.3 




I. 


Ut 


Ul 


5.3 


•12. 


I. 


Ul 


Ul 


6.4 


•II. 


3. 


3.2 


3.2 


9.6 


•7. 


2. 


2.1 


2.1 


11.7 


»«. 


I. 


1. 1 


UX 


12.3 


•5. 


1. 


1.1 


Ul 


i3.a 


•4. 


1. 




Ul 


14.9 


-3. 


I. 


Ul 


Ui 


16.0 


•2. 


1. 


Ul 


Ul 


17.0 




2. 


2.1 


2.1 


19.1 


0. • 


2. 


2.1 


2.1 


21.3 


1. 


2. 


Al 


2tl 


23.4 


2. 


9. 


5.3 


5.3 


28.7 


3. 


3. 


3.2 


3.2 


3U9 ' 


4. 


2. 


2.1 


2.1 


■i 

34.0 


5. 


3. 


3.2 


3.2 


37.2 


6. 


9. 


5.3 


5.3 


42.6 


8. 


m 3. 


3.2 


3.2 


45.7 


^. 


3. 


3.2 


3.2 


48.9 


10« 


3. 


3.2 


3.2 


52.1 


12* 


7. 




7.4 


59.6 


13. 


3. 


3.2 


3.2 


62.3 


14« 


3J 


3.2 


U2 


66.0 


15. 




2.1 


2.1 


65.1 


16. 


3. 


3.2 


U2 


71.3 



36 



A-28 



80*40 Attachment A-11 
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4 


f 






17. 


u 


U 1 


U 1 


72.3 


I 8m 


u 


Ul 


Ul 


73.4 


19. 


2. 


2. 1 


2. 1 


75,5 


20. 


I. 


Ul 


U 1 


76 .6 


2U 


2. 


Zm I 


2. I 


78.7 


22# 


2. 


2» U 


2. 1 


80.9 

\i \j m * 


23. 


2. 

♦ 


2. 1 


2m 1 


a3«o 


26« 


3. 


3.2 






27. 


4« 


4.3 


4« 3 




29# 


I. 


U I / 


U 1 


91.5 
* A • J* 


3U 


2. 


2mA 


2.1 




* 33» 


2. 


2«l 


2. 1 


95.7 


38. 


u 


U 1 


U 1 


96«8 


40* 


I. 


1*1 
* • * 


U 1 




45« 


U 


Ul 


1.1 


98.9 


5U 


U 


Ul 


l.l 


100.0 


TOTAL 




100.0 


100. 0 




iLIO CASES- 


94 









HISSING CASES* 0 

MEAN- 9.6383 VARIANCE" 254.7925 

STO. DEV* 15.9622 STO. ERR* U6464 

MAXIMUM* St.OpOO MINIMUM^ -44.0000 

RANGE* 96.0000 



'ERIC 



Attachment A-1 
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OISTAT - ANALYSIS «7 - PEA8Q0Y TESTING PROGRAM TITLE I 

FREQUENCY DISTRIBUTION FOR VARIABLE » I (PRETEST SCALE ) 

RELATIVE ADJUSTED CUMULATIVE 



CODE , 


ABSOLUTE 
FREQ 


FREQ 
CPCT.) 


FREQ 
JPCT.} 


FREQ 
(PCT.I 


26. 


1. 


0.3 


0.8 


0.8 


36. 


I. 


0.8 


0.8 


1.6 


3 7. 


l.< 


0.8 


0.8 * 


2.5 


43. 


I. 


0.8 


0.8 


3.3 


53. 


2. 


1.6 


1.6 


4.9 


54. 


1. 


0.8 


0.8 


5.7 


57. 


1. 


0.8 


0.8 


6.6 


61. 


4. 


3.3 


3.3 


9.3 


62. 


1. 


0.8 


0.8 


10.7 


65. 


2. 


1.6 


1.6 


12.3 


66. 


2. 


1.6 


1.6 


13.9 


68. 


1. 


0.8 


0.8 


14.8 


71. 


3. 


2.5 


2.5 


17.2 


72. 


1. 


0>8 


0.8 


18.0 


73. 


3. 


2.5 


2.5 


20.5 


74. 


1. 


0.8 


0.8 


21.3 


75. 


3. 


2.5 


2.5 


23.8 


76. 


1. 


0.8 


0.3 


24.6 


78. 


5. 


4.1 


4.1 


28.7 


79. 


2. 


1.6 


1.6 


30.3 


80. 


3. 


2.5 


2.5 


32 8 


81. 


4. 


3.3 


3.3 


36. i 


82. 


3. 


2.5 


?.5 


38.5 



A-30 



80.40 



83. 


1. 


0.8 


0,8 


39.3 


8^. 


5. 


4. I 


4.1 


43.4 


8S. 


2. 


1.6 


• 1,6 


45.1 


^86. 


2. 


1.6 


1,6 


46.7 




2. 


1.6 


1.6 


48.4 


89. 


3. 


2.5 


2.5 


50.8 


90. 


4« 


3.3 


3.3 


54.1 


91, 


3. 


2.5 


2,5 


56.6 


92. 


5. 


4.1 


4,1 


60.7' 


93. 


4. 


3.3 


3,3 


63.9 


94. 


5. 


4.1 


4,1 


68.0 


95. 


1. 


0.8 


0.8 


68.9 


96* 


2. 


1.6 


1.6 


70.5 


98. 


3. 


2.5 


2.5 


73.0' 


99. 


. 1. 


0.8 


0.8 


73.8 


■ 

?loo. 


2. 


1.6 


1.6 


75.4 


lOl. 


8. 


6.6 


6.6 


82.0 


102. 


1. 


0..8 


0.8 


82.8 


103. 


2. 


1.6 


1.6 


84.4 


i 

104. 


^ 1- 


0.8 


0.8 


85,2 






s 




105. 


2. 




1,6 


* -86.9; 


107. 


3. 


2*5 


2.5 


89.3 


U8. 


2. 


1.6 


1.6 


91.0 


109. 


t. 


0.8 


0.8 


91.8 


112. 


I. 


0.8 


0.8 


92.6 


114. 


1« 


0»8< 


0.9 


93,4 






t* o 


I. O 


95.1 


120* 


I. 


0.3 


0.8 


95.9 


423* 


1« 


0.8 


0.8 


96.7 



At^chment A -12 
(continued, oage ^ o£ 9) 



ERIC 



A-31 



80.4C . 



Attachment A-12 
(contipued, page 3 of 9) 



1 7^ 


• 

I • 


0.6 


0.8 


97.5 


127, 


1. 


0.8 


0.8 


'98.4 


139, 


U 


0.8 


0.8 


99.2 


144. 


I, 


0.8 


"O.e 


100.0 


TOTAL 


122. 


100.0 


100.0 





/ 



VALID CASES* 122 
MISSIS CASES* 0 



MCAN- 87.2541 
STO. OEV- \9.*493 
HAXIMUM«. 1 ^.0000 
RANGE- 119.0000 



VARIANCE- 378.2737 
STO. ERR« 1.7609 
MINIMUM- 26.0000 



-10 




A-32 



80.40 Attachment A-i2 

(continued, page 4 of 9) 

OlSTAT - ANALYSIS «7 - PEABOOV TESTING PROGRAM — TITLE I 
FREQUENCY DISTRIBUTION FOR VARIABLE f 2 (POSTTEST SCALE > 

RELATIVE ADJUSTED CUMULATIVE 



CODE 


ABSaUTE 
I FREQ 


FREQ 
(PCT.) 


FREQ 
(PCT. ) 


FREQ 
(PCT.I 


53. 


1. 


0.8 


0.8 


0.8 


58. 


1. 


0.8 


0.8 


1.6 


65. 


1. 


0.8 


0.8 


2.5 


67. 


1. 


0.8 


0.8 


3.3 


68« 


U 


0.8 


0.8 


4.1 


71« 


2. 


U6 


1.6 


5.7 


73. 


1. 


0.8 


0.8 


6.6 


74 • 


1. 


0.8 


0.8 


7.4 


75. 


1. 


0.8 


0.8 


8.2 


76. 


1* 


0.8 


0.8 


9.0 


77. 


U 


0«8 


0.8 


9.8 


78« 


z. 


U6 


1.6 


11.5 


79. 


2. 


1.6 


1.6 


13.1 


80« 


3. 


2.5 


2.5 


15.6 


Bl. 


3« 


2.5 


. 2.5 


18.0 


83 « 


I. 


0.8 


0.3 


i.8.9 


Bh. 




0.8 


0.8 


19.7 


85. 


3« 


2.5 


2.5 


22.1 


87. 


2. 


1.6 


1.6 ^ 


23.8 


88. 


2. 


1.6 


1.6 


25.4 


90* 


8. 


6.6 


6.6' 


2.0 


91. 


2. 


1.6 


1.6 


33.6 



A-33 



80.40 Attachment A --12 

(continued ,^ page 5 of ^) 







^9 !> 












^ . ^ 




OA 


1 






A. A 9 
HO .4 






3« 3 


3.3 


A 9 A 


96 • 




A O 




A A 9 




1 • 


A O 
\JmO 


A CI 




o o 


I • 


A O 


A O 




99 • 




£ • ? 


2 . ^ 


A a A 






A 1 
^9 I 


A 1 








A 1 


A 1 


e A A 






A a 


A a 
U. o 


ft 7 A 










CO 0 

79 .o 






^9 i 


A 1 


A 9 Q 
O J. 9 




l« 


A O 

Qm O 


A O 

0.9 


A A O 


106« 






2. ^ 


AT *1 




« 


3« 3 


3*3 


T A ft 

70 «3 




3« 


<• 9 




TP 1 A 

#3.0 




3« 






7ft 


1 t A 








If. Tr\ 


fit 

111* 




3« 3 


3.3 


0 I . i 


112. 


4. 


3.3 


3.3 


84.4 


lU. 


2. 


U6 


1.6 


86.1 


115. 


t. 


0.8 


0.8 


86.^ 


116. 


3. 


2.5 


2.5 


89.3 



ERIC 



80.40 



Attachment A -12 
(continued, page 6 of/ 9) 



117. 


2. 


1.6 


1.6 


91.0 


118. 


I. 


0.8 


0.8 


91.8 


120. 


2. 


1.6 


1.6 


93.4 


121. 


1. 


0.8 


1 0.8 


94.3 


123. 


1. 


0.8 


0.8 


95.1 


125. 


4. 


3.3 


3.3 


98.4 


127. 


1. 


0.8 


/ 0.8 


99.2 


144. 


1. 


0.8 


0.8 


100.0 


TOTAL 


122. 


100.0^ 


100. 0 






VALID CASES" 122 
MISSINO CASES* 0 

MEAN- 98. 0902 
STO. OEV» 15.9139 
NAXIKUMa 1^.0000 
RANGE- 92.'";00 



VARIANCE" 253.2397 
STO. EkR« 1.4407 
MI' MUM* 53.0000 



PRir 



A-35 



80.40 ' Atuchoent A*-12 

(continued* page 7 jf 9) 

4 

aiSTAT - ANALYSIS »7 - PEABOOY TESTING PROGRAM — TITLE I 
FREgUENCV DISTRIBUTION FOR VARIABLE i 3 (SCALE GAIN ) 

RELATIVE ADJUSTED CUMULATIVE 



CODE 


ABSOLUTE 
FUEO 


FREO 
(PCT.l 


FREQ 
(PCT.) 


FREQ 
(PCT.l 


-35. 


I- 


0.8 


0.8 


0.8 


-31. 


1. 


0.8 


0.8 


1.6 ^ 


-22. 


1- 


0.8 


0.8 


2.5 


-16. 


2. 


U6 


1.6 


4.1 


-15. 


1- 


0.8 


0.8 


4.9 


-13, 


2. 


1.6 


1.6 


6.6 


-12. 


4- 


3-3 


3.3 




-11. 


1. 


0.8 


0.8 


10.7 


-10- 


1. 


0.8 


o.B 


11.5 


-9. 


1. 


0.8 


0.8 


12.3 


-8- 


1. 


0.8 


0.8 


13.1 


-5. 


5. 


4.1 


4.1 


17.2 


-4- 


4. 


3.3 


3.3 


20.5 


-3. 


2. 


U6 


1.6 


' 22.1 


-2. 


3. 


2.S 


2.5 


24.6 


•I- 


7. 


5.7 


5.7, 


30.3 


0. 


2. 


1.6 


1.6 


32.0 


I. 


3. 


2.5 


2.5 


34.4 


, 2. 


2- 


1.6 


1.6 


36.1 


3. 


2. 


1.6 


1.6 


37.7 


4. 


I. 


' 0.8 


0.8 


38.5 


5. 


4. 


3.3 


3.3 


41.8 



4.1 



A-36 



80.40 Attachment A -12 

(continued, page 8 of 9) 







Zm 5 


2.9 


44.3 


f • 


I • 


0»8 


0.8 


45.1 


h 




t A. 


1.6 


46.7 


O 


2« 


U6 


1*6 


48.4 






2« 5 


2.5 


50.8 




1 


0«8 


0.8 


51.6 






U6 


1.6 


53.3 






3«3 


3.3 


56.6 






4« 1 


4.1 


60.7 




Z« 




1.6 


62.3 






2. S. 


2.5 


64.8 






4.1 


4.1 


68.9 






3.3 


3.3 


72.1 




_ 1 • 


0*8 


0*8 


73.0 


20* 


I. 


0.8 


0.8 


73.8 






1.6 


1«6 


75.4 






1.6 


1.6 


77.0 




2. 


1*6 


1.6 


78.7 


25- F 


9. 


4.1 


4.1 


82.8 


27. 


4. 


3.3 


3.3 


86.1 


28. 


I. 


0.8 


0.8 


86.9 


29. 


2. 


1.6 


1.6 


38.5 



80.40 



Attachment A-12 
(continued, page 9 of 9) 



) 



32. 


3. 


2.5 


2.5 


91.0 


34. 


2. 


1.6 


1.6 


92.6 


36. 


I. 


OrS 


0.8 


93.4 


37. 


I. 


0.8 


0.8 


94.3 


46. 


I. 


0.8 


0.8 


95.1 


47. 


2. 


1.6 


1.6 


96.7 


51. 


I. 


0.8 


0.8 


97.51 


55. 


1. 


0.8 


0.8 


98.4 


57. 


U 


0.8 


0.8 


99.2 


75. 


1. 


0.8 


0.8 ^ 
100. 0 


100.0 


TOTAt 


122. 


100.0 





VAUO CASES- 122 
MISSING CASES- 



HEAN* 10.8361 VARIANCE- 322.5845 

STO. OEV« 17.9606 STO. ERR- 1.6261 

NAXIKUM- 75.0000 MINIMUM- -35.0000 
RANGE* 111 .0000 
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Attachment A -13 
(Page 1 of 3^ 

DISTAT - ANALYSIS «9 • l>SAftO0y TSSTtNi »>?^OGRAM HAPPY TAC< 

PRSQUfNCY OlSTRlSUTION FOR VARUSLg $ I (PtCTHST SCALE ) 
RELATIVE ADJUSTED CUMULATIVE 



CODE 




t PCTs 1 


r n e w 
(PCT.I 


(OCT.I 


34. 


u 


Z.? 


2.2 


2.2 


4J. 


u 


2.2 


2.2 


4.4 


56. 




4.7 


6.7 


U.l 


5T. 


I. 


2.2 


2.2 




6l« 


I. 


2.2 


2.2 


15.6 


63. 


2. 


4.4 


4.4 


20.0 


69. 


2. 


4.4 


4.4 


24.4 


47, 


!• 


z.z 


2.2 


26.7 


69. 


3. 


4^7 


6.7 


33.3 


69. 


I. 


2« ^ 


2.2 


35.6 


^l. 


2* 


4.4 


4.4 


40.0 


79. 


2. 


4.4 


4.4 


^4.4 


76* 


2. 


4.4 


4.4 


*48.9 


77. 




2.2 


2.2 


5Ul 


7^. 


^' 


4.4 


4.4 


55.6 


84. 




2.2 


2.2 


57.8 


89. 


2. 


4.4 


4.4 


62.2 




< 


9.9 


9.5 


71.1 




I. 


2.2 


2.2 


73.3 


94. 


1 * 


2.2 


2.2 


75.6 


^ 95. 




2.2 


2.2 


77,8 




u 


2.2 
2.2 


2.2 
2.2 


90.0 

ai2.2 


9*5. 




2.2 


2.2 


84.4 


130. 




4.4 


4.4 


98.9 






2.2 


2.^ 


9t.l 


114. 




4,4 


4.4 


95.6 


IU« 




2.1 


2.2 . 


97.8 


117. 




Z.Z 


2.2 


UO.O 


TOTAL 


45. 


uo.o 


100.3 





VAL!0 CASES- 
^ISSIHO CASES* 0 

^EAM« 90.1111 
S^D* DfV» 19.6UI 

ftANCf- 94.3000 



VARIANCE* 
STO. ERR* 



184.5556 
2.9233 
34.0300 



A-39 . 

1 I 



Attachment A-13 
(continued, page 2 of 3) 

• 4NACYSXS «9 • 9€A800y TESTtNG ;»ftCC«4M — HAPPY TAtK 
F»50UENCY 0ISTRI8UTI0N POR VARUSlS * 2 (POSTTHST %CM.e > 
RELATlve 40JUSTgO CUMULATIVE 



C006 


AS SOLUTE 


F<IEO 
(PCT.) 


FUEQ 
(PCT.I 


P«EQ 
<PCT.> 


96. 


I. 


2.2 


2.2 


2«2 


57. 


u 


2.2 


2.2 


4.4 


39. 


I. 


2.2 


2.2 


6.7 


67. 


2. 


4.4 


4.4 


11. 1 


69. 


2. 


4.4 


4. A 


19.6 


71. 


I. 


2.2 


2.2 


17.8 


73. 


I. 


2.2 


2.2 


20.0 


79. 


I. 


2.2 


2.2 


22.2 


76. 


2% 


4.4 


4.4 


26.7 


7«. 


4. 


9.9 


B.9 


39.6 


82. 


2. 


4.4 


4*4 


40.0 


83. 


I. 


2.2 


2.2 


42.2 


84. 


i. 


2.2 


2.2 


44.4 


89. 


4, 


9*9 


3.9 


93.3 


87. 


I. 


2.7 


2.2 


99.6 


89. 


a. 


2.2 


2.2 


97.8 


91. 


3. 


S.7 


6.7 


64.4 


99. 


U 


2.2 


2.2 


66.7 


96. 


I. 


2.2 


2.2 


68.9 


97. 


2. 


4.4 


4.4 


73.3 




2. 


4.4 


4,-w 


77.8 


LOO. 


1. 


2.2 


2.2 


30.0 


toi. 


I. 


2.2 


2.2 


82.2 


103. 


U 


2.2 


2.2 


84.4 


106. 


2. 


4.4 


4.4 


18. 9 


109. 


l« 


2.2 


2.2 


9i.l 


lU. 


2. 


4.4 


4.4 


99.6 


114. 


I. 


i.Si 


2.2 


97.8 


U6. 


I. 


2.2 


2.2 


100. 0 


TOTAL 


49. 


lOO.O 


100. 0 





VALIO CASES' 49 
MISSING CASES" 0 

nkHm 96.8222 VAPIAHCE* >40.4222 

STO* 0IV« 19.9096 STO. £tR« 2.3U4 

^AXt^UM« 116.0000 ^|NmUM« 56.0000 

^ANCf* fUJOOO 

is 

A-40 



/ 

Attachment 

^ (continued, page 3 of 3) 

0IST4T • ANM^YSIS «9 • PSA$00¥ TSSTING ?ftOWA« — HIkPPy JXLK 
F«S0U6NCY OISTWIRUTION fO^ V4flt|A8lE f 3 ISCAI6 QAIN ) 
«aATlVE 40JUSU0 CUMULATlve 





ABSOLUTE 




< ^CT» : 


( PCT« ) 






2*2 


2#^ 


2*4 




1 « 


2* 2 


2« 


4c9 




!• 




2«4 


7.3 




2« 


4«4 


4,«i 


12.2 




1« 


2«2 




14.6 




i« 


2*2 


2. V 






U 


2.2 


2««<' 


19.5 






2« 2 


2« 4 


22.0 




2« 




4.- 


26.8 




2« 


4»4 


4. <5 


31.7 


2« 


2« 


^•4 


4.^ 


36.6 


3« 


!• 


2*2 


2. 


39. C 




l« 


2*2 




41.5 

< 


6* 


3« 


6« 7 




46.8 


S* 


3« 


6«7 


7.3 


56.1 


9» 


U 


2*2 


2.4 


53«5 


1 0* 


2« 


4.4 




63.4 


11 • 


2* 


'4. 4 


4.9 


68.3 


1 4. 


2« 


4.4 


4.-< 


73.2 


L6« 


2* 


4*4 


4. '» 


78.0 


1 7. 


U 


2*2 


?-4 


80.5 


21 • 


U 


2« 2 


2« > 


82.9 


23* 


u 


2«2 


2.^ 


85.4 


2&* 


2* 


4.4 




90.2 


33. 


I. 


2.2 


2.4 


92.7 


34. 


u 


2.2 


2.4 


95.1 


^3. 


t. 


2.2 


2.4 


97.6 


9U 


u 


2.2 


2.4 


100.0 


0. 


4, 






100. 0 


TOT At 




100.3 






1.10 CASfS 


•» 41 










MS^ING CAStS- 



ifAN« 7.J*59 
S70. OfV* 16.473« 
iAJ(I^M« 51.0000 
• AJ^fii 76.0*100 



VARIANCE* 
STO. £M« 



271*3^71 
2.572S 
"-24.0000 



RfODAN - ANAtVSIS #2 • PtABOOY 



Tine I 4N0 MluMAM 



PARAMfTeHS 
COe I- 5 « 8 

cot 6«I0 » 21t 
cot 11-15 • 5 
cot 16-20 - 4 
cot 21-25 * I 

DATA FORHAT « Ui #160, 1 1 »T 54» I 2. T66,e 3.0, T42,K 1.0 , 132, 3. 0, 41 T40,F 6. 0 1 , T5^), iH . OJ 



H Of TITtt I STUOENIS 
H Of Mi GRANT STUDENTS 



« 122 
» 9^ 



\ 



INIERCOAREIATION ANAtVSiS. 



HfANS 


I 

96.3009 


2 

85.986t 


3 

49.2824 


4 

it» 70i J 


5 

7/71. 1250 


6 

45li .9'^>54 


7 

3259.1296 


0. 5648 


SiCHAS 


I 

t7.3730 


2 

19.4297 


3 

45.6425 


4 

41. 7261 


5 

3298.2744 


6 

4698 .3127 


7 

4267.8832 


8 

0.4958 


n NATftlX 


I 


2 


3 


4 


5 


6 


7 


8 


t 


l.OOOO 


0.5756 


0«2203 


0.02SB 


0.5762 


0.2 890 


0.t272 


0, 1173 


2 


0.5756 


1 .0000 


0.3094 


0.1214 


0.9855 


0.4562 


0.25 72 


0.0743 


) 


0.2203 


O.i094 


i.ooon 


-0.9063 


0.3IIU 


0.9673 


-0.8245 


0«94'?8 


4 


0.02*^8 


0*1214 


-0.9063 


1.0000 


0. Illi 


-0.8061 


0,9749 


-0.9563 


fi 


0.5762 


0.91155 


0«3I 10 


0. 1133 


1.0000 


0.4755 


0.2493 


0.0751 


6 


0.2890 


0.456^ 


0.9673 


«0.606| 


0.^755 


1 .0000 


"0.7334 


0.8430 


? 


0.1272 


0.2572 


-0. 8245 


0.9 749 


0.2493 


-\J.7i34 


l.OilOO 


-0,8 700 


6 


0*1173 


0,074) 


0.94 78 


-a. 956 3 


0.0751 


a. 8410 


-0.8700 


i • OUOO 



80.40 



MOOfi. I 01 
PREDICTORS ' 
R • 0.5959 



CRITERION • I 
3-4 6-8 
, RSQ ■ 0.3551 



V • 


BETA 


B 


3 


0.0 


0.0 


4 


0.05 16 


0.0205 


6 


0.65 81 


0.0024 


7 


0.9122 


0,0037 


8 


0. 4Q55 


14.2078 


REG. 


COWST. • 


64.4419 



Attachment A-IA 
(continued, page 2 of 



51 ITERATICNS. 



HODEl 2 02 CRITERION « 
PREDICTORS • 3-5 8-8 
R « 0.5976 



RSQ 



0.3572 



V BETA 
'•3 -0-3293 
4 0.3211 
9 Q.5903 
8 0.6931 
REG. CONST. • 



B 



-0. l»3 
0.1£76 
0.0031 
24.2866 
59.9175 



10 ITERATIONS. 



MODEL 3 03 CRITERION - I 
PREDICTORS ■ 3-4 8- 8 , 



R - 0.5944 ^ 

V BETA 

3 I.ICU 

4 1.5899 
8 0.5941 

REG. CONST. » 



RSQ • 0.3533 



0.4191 
0.6317 
20.8194 
40.7009 



75 ITERATIONS. 



er|c 



WDEt 4 04 CRITERION • 1 
PRSOICTORS ■ 2-2 8 
R • 0.5804 RSQ * 0.3169 



V BETA 

2 0.5700 

8 0.0750 

REG. CONST. » 



B 

0.5097 
2.6264 
5^.9933 



A-43 



2 ITERATICNS, 



80*40 



Att«cha«nt 

(continued > pag« 3 of 3) 



/ 



KOOsl 5 OS ^CRITERION • I 
PREDICTORS -2-2 

R - 0.5756" R5e-'*--9^33l3 . f ITERATIONS. 

1 

V BETA 8 

2 0.5756 0.5U6 

REG. CONST. * 52.0484 



F-TEST I F-TEST MOOEl COMPARISONS - NOOEL I VS MODEL 2 
RSQ FULl • 0.3551 MODEL' I 

RSO REDUCED -0.3572 MODEL 2 
CIFFB^ENCE • «0.0020 

OFN • 1. OFO * 210. F-RATiO' ■ 0,0 s> » UCCCO 

V . ■ 

F-TEST 2 F-TEST MODEL COMPARISONS « MODEL 2 VS MODEL 3 
RSO FULL « 0.3572 MOOEL 2 
RSO REDUCED f 0.3533 MODEL 3 
OIF^^ERENCE - 0.0039 

OFN • I. DFO ■ 211. F-RATIO » 1.274 P • 0.25«;2 



F-TEST 3 F-TEST MOOEL COMPARISONS - MODEL 3 VS- MODEL 4 
RSQ HMLC " 0.3533 MODEL 3 
RSQ REDUCED - 0.336.9 MODEL 4 
DIFFERENCE - 0*0164 

OFN « I. OFO • 212. F-RATIO « 5.383 P • 0.0?0l 



F-TEST 4 F-TEST MODEL COMPARISONS - MOOEL 4!VS MOOgU 5 
«SQ FULL • 0.336^9 MODEL 4 t 
RSQ REOLICED » 0.3313 MODEL 5 
DIFFERENCE » 0.0056 

OFN • I. OFO* 213. Fi^4Tia • 1.794 P « 0,173* 



/ 



5.9 



:Er|c A-44 



OUTPUT FROM PROGRAM REGRAN ♦♦♦ 

o 

.lEGftAN • ANALYSTS 11 - PEABOOY - TITLE !« MIGRANT <, ANO HAPPY TALK g 

PARAMETERS 

COL I- 5 « 12 

COL 6«i0 • 261 
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HOOEL 4 04 CRITERION » I 
PREDICTORS « 2-2 10-12 
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V BETA 8 
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RSQ REDUCED « 0.1908 MODEL 2 
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OFN • 2. OFD - 232. F-R4TI0 « 0.0 P « UCOOO 



F-TEST 2 F-TEST MODEL COMPARISONS - MODEl 2 VS MODEL 3 
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DIFFERENCE « 0.0070 

OFN " U OFO « 234.^ F-P4TI0 « 2.7C0 P - O.CS?* 



F-TEST 3 F-TEST MODEL COMPARISONS - MOOEl 3 VS MODEL 4 
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P-TE:>i 4 F-TEST MODEL COMPARISONS - MODEL 4 VS MODEL 5 
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RSQ REDUCED - 0.3461 MODEL 5 

DIFFERENCE » 0.0242 
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Atcachaent A -18 
(continued, page 2 of i) 



HOOEL I 01 CRITERION » I 



5>R60iCTORS 



3-4 6» 8 



R - 


0.5426 


RSQ « 0.29^5 


V 


ScTJk 
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o.otoo 
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12.9980 



lODO IfERATIONS, 



MOOEL 2 02 CRITERION » I 
PREOICTORS - 3-5 8-8 
R ^ 0.4980 RSQ ■ 0.2480 



V 

5 



SETA 
0.0 

4 -0,7557 

5 0.5168 
8 -0»5637 

REG. CONST, m 



0.0 
-0.3288 

0.0030 
-19.7838 
86.2778 



22 ITERATICNS. 



HOOEL 3 03 CRITERION * I 
PREDICTORS - 3-4 8-8 
R • 0.4945 «SQ » 0.2445 



V 8ET4 
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8 -0.6438 
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70. 1793 
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**ODEL 4 0% CRITERION * I 
PREDICTORS » 2-2 8-8 
R • 0.4681 RSQ « 0.2192 



" BETA 

i 0.4217 

8 0.1848 

REG. CONST, • 
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0.3965 
6.4838 
48.5727 
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Actachment A-18 
(continued, page 3 of 3) 



X006L 5 05 CRITERION - I 
PREDICTORS » 2- 2 

R ■ 0.4302 RSQ » 0«l85l 1 ITERATIONS, 

V BETA B 

2 0.4302 0.4046 
REG. CONST. > 52.0434 



F-TEST I F-TEST MODEL CdMPARISCNS - MCOEL I Vi HC:EL 2 
RSQ FULL « 0.2945 MODEL 1 

RSQ REDUCED <■ 0.2480 MODEL 2 

DIFFERENCE - 0.0464 

OiFN • I. OFO • 65. F-R4TI0 ■ 4.278 P ■ 0.C401 



F-TEST 2 F-TEST MODEL COMPARISONS - MCDEL 2 VS MCCEL 3 
RSQ FULL • 0.2480 MODEL 2 

RSQ REDUCED « 0.2445 MODEL 3 
DIFFERENCE » 0.0035 

DFN ■ 1. OFD » 66. F«RATIO » 0.307 P. ■ 0.5880 

F-TEST 3 F-TEST MODEL COMPARISONS - MODEL 2 VS MQCEL 3 
RSQ FULL « 0.2445 MODEL 3 

RSQ REDUCED « 0.2192 MCDEL 4 

DIFFERENCE • 0,0254 

DFN • 1. OFO ■ 67. F-RATIO « 2.251 P » 0, 13A4 



F-TEST 4 F-TEST MODEL COMPARISONS - MODEL 2 VS MODEL 3 
RSQ FULL « 0.2192 MODEL 4 

RSQ REDUCED > 0.1851 MODEL 5 

DIFFERENCE » 0.0341 

OFN " I. OFD ■ 68. F-RATIO » 2.966 P = O.CfSe 
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MODEL I 01 CRITERION • I 
PR601CTORS • 3- <f 6- 8 



R • 0.6072 



RSQ ■ 0.36ft 7 



V 


RETA 
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-0.2952 


-0. 1156 




-0.2721 


-0.1214 
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0.8514 


0.0031 
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0.8084 


0.0039 
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0.3620 


13.4504 


REG. 


CONST. « 


70.1536 


HOOEL 2 02 CRITERION 




ACTORS « 


3- 5 8- 


R • 


0.6064 


RSQ • 0. 
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8ET4 
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-0.3366 


"O.UIS 




•O.0302 


-0*013S 
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0.6452 


0.0032 
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17.9666 
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CONST. » 


66.2807 



Attachment A -19 
(continued, page 2 t f 3) 



120 ITEPATICNS. 



34 ITERATIONS. 



NOOEL 3 03 CRITERION » I 
PREDICTORS • 3-4 8-8 
R » 0.5899 RSQ • 0.3480 



V BETA 

3 1.0588 

4 1.0660 
8 0.3527 

REG. CONST. » 



3 

0.4146 
0.4758 
13.1045 
48.7821 



46 ITEPATiONS, 



ERIC 



MODEL 4 04 CRITERION » 
RREOICTORS « 2-2 8-8 
R • 0.5886 



V BETA 

2 0.5112 

8 0.2207 

REG. CONST. ■ 



RSQ » 0.346 5 
8 

0.4293 

8.2015 
52.43tO 
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(continued, page 3 of 3) 



HOO£L 5 05 CRITERION • 1 
PREDICTORS -2-2 

R » 0.5468 RSO « 0.2990 I ITERATIONS. 

V BETA B 

2 0.5463 0.4592 
REG. CONST. « 55-8695 



F-TEST I F-T5ST MODEL COMPARISONS - MODEL I VS MODEL 2 
RSQ FULL m 0,3687 MODEL I 

RSQ REDUCED « 0.3677 MODEL 2 

DIFFERENCE • 0.0010 ? 
OFN • I. OFO » 161. F-RATiC « 0.263 P « 0.6U9 \ 

u 

F-TEST 2 F-TEST model comparisons -.MCOEL 2 VS MODEL 3 
RSQ FULL • 0.3677 MODEL 2 

RSQ REDUCED » 0.3480 MODEL 3 
DIFFERENCE > 0.0196 

OFN « U OFD - 162. F-RATIQ » 5.033 P » 3.0246 



F-TEST 3 F-TEST MODEL COMPARISCNS - MODEL 3 VS MODEL 4 
RSQ FULL « 0.3480 MODEL 3 

RSQ REDUCED - 0.3465 MODEL 4 

DIFFERENCE « 0.0016 

OFN » I. OFO ■ 163, F-RATIO » 0.389 P = 0.5411 



F-TEST 4 F-TEST model COMPARISCNS - MCOEL 4 VS M0CEL'*5 
RSQ FULL « 0.3465 . MODEL 4 
RSQ REDUCED « 0.2990 MODEL 5 
DIFFERENCE - 0.0474 

OFN » I. DFO « 164. F-RATIO = U.905 P ' O.OOll 
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TITLE I MIGRANT 
APPENDIX B 
BOEHM TEST OF BASIC CONCEPTS 
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BOEHM 



The Boehm Te:^t -uf Basic Concepts was administered to the migrant kinder-* 
garten students in order to gather information relevanc to the following 
decision and evaluation questions and infonnation needs* 

Decision puestion Dij : Should the K^12 Instructional Comppnent 
(Communication Skills) be continued as it is» modified » or deleted? 

^Evaluati^g Question 02"! : Were the achievement objectives 
met? 



Information Need 14 ; What la the achievement level of the migrant scu- . 
dents? How do they compare with the District average? How do they compare / 
with Title I? " 

Information Need 117 ; How many migrant students were pre- and posttested,^ 
(by grade level)? - 



Procedure 



The Boahm Tesca of Basic Concepts was administered to all kindergarten 
students in the Di3Li.xct during the week of September 8-12, 1980 with 
make-ups being held September 15-19* It was administered again to kinder* 
garten students in Title I schools during the week of February 9-13, 1981 
with make-ups the week of February 16-20. During 1980-81 for the first 
time, there was a Migrant teacher serving kindergarten migrant students 
at a non- Title I school (Brooke). The principal was given the option 
of testing all kindergarten students or just the migrant kindergarten 
students. After consultation with his kindergarten teachers » he 4^cided 
to test only tl;<: migrant students. Tne Migrant teacher conducted the 
testing. In all other cases the classroom teachers administered the test* 
Although testing was generally administered in English, teachers had the 
option of administering the test in Spanish to those students perceived 
as Spanish-dominant, Scoring was performed by the Office of Research and 
Evaluation. For further information on the testing and scoring procedures, 
see the Systemwlde Technical Report, ORE publication number 80.39. 

The Boehm data were prepared in the card file layout in Attachment B-i for 
use in these analyses. The Boehm data are on EV0BOEHM 0102. DISTATP was 
used to run the frequency counts on the pretest, posttest^ and gai,ns. The 
additional results were tallied by hand. Migrant kindergartea students were 
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included in tne analyses if: i) they had both pre- and posttest scores, and 2) 
they were served by a Migrant teacher daring the 1980-81 school year. 



Results 

Evaluation Question D2-1 : Were the achievement objectives met? 
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Studerts at or 4 6.1 17 

above the District 



Median 



Students Scoring 5-9 10.3 14 

at the 49-30th 



Percentile 



Students Scoring 10-36 14.6 

at the 29-lst 

Percentile 



Figure B«l. STUDENT GAINS CHART ON THE BOEHM AS PER THE OBJECTIVE SET IN 
THE 1980-81 MIGRANt APPLICATION. 



In Figure B-1 axe the expected gains needed by the migrant vitudents depending 
on their beginning achievement levels. Ac all 3 levels, the average gains 
exceeded th/it needed to meet the objective. 

Information Need : What is the acnievement level of the mig,.ant students? 
How do they compare vlth the Dist'^'* *" average? How do they compare with 
Title I? 

Figure B-2 gives a frequency distribution of 'the raw score total gain from 
pre to postteiJt. The migrant students had a mean pretest score of 27.1. This 
score rep" ^ents the 30th percentile for middle socioaconoraic kindergarten 
students at the beginning of the school y^ear. The District aver^^e for kinder- 
garten studerts at the beginning of the year was 32 or the 50th percentile. 
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PosLtest 

Pretest Posttest Mean Percentile 
Mean Mean Gain Ranking 


Title I ^ 

(N-408) 21.5 35.4 13.9 45 percentile 



Title I 
Schoolvide 

Projects ^^'^ ^^'^ 1^-^ percentile 

(N-145) 



Migrant 

(N-50) 27.1 38.2 10.9 60 percentile 



/ 

r 

Figure Bzl/ MEaI* PRETEST, POSTTEST, AND GAIN SCORES ON THE BQEHM FOE 
1980-81 TITLE I, TITLE I SCHOOLWIDE PROJECTS, AND MIGRANT. 



In Figure B-3 are listed comparison figures foi^ Title I. the Title I School- 
wid Projects, and migrant kindergarteners^ pre- and posttest. The migrant 
pretest mean was greater than both the Title I and Schoolwide Project me^n 
pretests. However the gains made by Title I students and Schoolvide Project 
students exceeded those made by the migrant students- The postrast mean of 
migrant was higher than that of Title I, but lower than than of the School- 
wide project students. The posttest percentile ranking used in the figure 
is that for middle SES kindergarten students. 



B-5 



Pretest r.?5?cie*it PtfrcentlK- 

M^an Mean (_*ain RanklnR 

2S.t d :^ ^.3 percent ilt^ 



'^.2 36.: 10.4 35 percentile 



1980-81 2?.i 38.2 10 dO pf*rcenttle 



Figure COKPARISOH OF THE 1978-79 THROUGH l98Q-ai MEAS BOEHy SCORES 

FOR HIGRAIil KIKDEHG,\HTEN STUDENTS. 



The mlgrjtnt kindergarten ^tudent*^ rhl^ year taade aiighcly better gains than 
did Ch« migrant students 1ft 1979-80. S^e these In Figure 

Irifonaation Mead 117 : How saany migrant students umte pre- and post tested .^ 

Fifty Qxigraot kindergarten students y^ere pre- and poatte**ted. 
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Purpose 



Thtt first grade atigrant students' pre-reading composite score on the MRT 
WM gathered to answer the following information needs question: 

Inforaation Maeda Qupstion 14 : What is the achievement level of the migrant 
•tudants by grada? How many students at each grade level are at the A 
achlavamant level (achxavamaat test score is at or aSove the National median) ; 
B achlavamant level (achiavement test score is .01 ro 1.00 below the Natidnal 
oadlan) Md C achievaMUt level (achievement test score is 1.01 more years 
below the National median)? How do they coo^are with the District average? 



Procedure 

On Septambar 8-12, 1980, all first grade students in the District were 
adalniatarad the MRT. Hake-*^up testing was conducted the following week of 
Saptaabar 15-19, 1980. The procedures used in administering and scoring the 
MET can ba found In the Syatcmwlde Evaluation Technical Report for 1980-81, 
0B£ Publication Number 80.39^ Appendix F. 

Bach first grade migrant students pre-reading composite score was accessed 
from the Systamwlde Testing data tapes. Program DISTATP was used to gather 
frequency data on the students' scores. The data are on AISD file EV0MRT 
in the format in Attachment C-1. 



Results 

Information Meads Question 14 ; What is the achievement level of the migrant 
atudaots by grade? How many students at each grade level are at the A 
achlevacmant level (achiavement test score is at or above the National median); 
B achXevemant level (achlev^&ent test level is .01 to 1.00 below the National 
median, and C achievement level (achievement test score is 1.01 or more years 
below the National median)? How do they compare with the Dlbtrict average? 

Figure C-l lists the number of migrant first graders who are at each of the 
A, B, and C achiavamanc levels. The scores received ranged from the 91st 
percentile to below the first percentile. Twenty-four (20.0%) of the 120 
migrant studanta who took the test ware at or above the National median- 
tha 50th parcantila (the A achievement level)* Pifty-seven (47. 5X) of the 
migrant students scored from the 30th percentile to the 49th percentile (the 
B achlaij^ment level). Thirty-nine (32. 5X) of the migrant students scored at 
or below tha 29th percentile (the C achievement level). 
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Figure C-I, NUMBERS AHD PERCENTS OF 1980-81 MIGRANT FIRST 
GEADEHS SCORING AT EACH ACHIEVEMENT LEVELS 3S 
THE PRE-READING COMPOS !TE OF THE mi. 



The AISD first graders on the average scored higher on >!KT pre-reading 
skills cotaposite than dli the aiigranc studeacs. The District tnedian score 
was the 5ist percentile. In Figure C-2 are listed coppatimr* percentages f 
AISD dad aiigraat students by the Ist-^Jrd staniaes, ^th *6tn atanines* and 1 
atanlnes. As can be noted froia Figure the AISD students as a vhole 

scored considerably higher than did the silgrant students. The s^jotUy of 
the AISD scores were in the 4-6 stanlne range whii^ th** laajority of the ml- 
grant scores were in the 1-3 staaine range. 
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Figure C-;. COMPARISON OF FEPXEMTAGE jF AISD A.ND H!'---Ri\NT FIRST GRADERS 
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la»cm3i«nc D^cripclon. lova Tt'Sta or 3AStc Skills, !.9'S £ Jicion, ? :>r-. 



L«v«is ^ ana 3 v«r« jiven co jradts 1 ind 2, resoectivei ' ♦ measure SKi.ij :ne 
irtas of #ord Anaiyaii, Vocabulary, Rtadiag '"lomprehensxon, Sp«ilini}, Mach :oncap:s, lacn 
?robl€a«, Attd Mach Compucacion. ITBS *.ev«U 9-1^ wtre ida5lni3Cer*d :o grades </lch 
cn« c«fiC lnvti for jcud«nc3 in grades ^-o ,hos«n an :he ^aau of their orevious icni«ve- 
a«nr $coro» ivicn ctachtr r«vi«w) levels LncXud« ^aocescs m aii cie jre<t3 

a«nclon«d'cor l«v«ii 7 and 3, «xcepc for ^ord AnaivsLS. ia. ^ddicion, levels inc:uUr 
*ubc*«cs aeasurins; Capicaiizacion, P'jnccuation, Va-i^e, Viduai ^^cerlaii, ^na Riiirer^e 
.Hacariais. 

Ta rfnoavaa cha inagr^atnc laainiscertd ? 

Ail •i*aencary and junior high acudtncs, graaes I-rf, Special educacion scuaanca -er^ 
«x«npct<i ?«r Board Policy 512'^ and izs suoportlng aamiaistr ^ci /e rtg'jiacion. Stu- 
daacs or Ilnlcad SnSiHh proriciancv \L£P) w«re noc exempt, duc coula oe ^►xc'jsea a::2r 
'^na cait on vhich c.nav coaid not funcdon vailuiv Scores for scudenta wno ^ere 
iionoling\iai or dominant In a l.anij\iat;a ocher than Hngiisn were noc Laciaded ia ca* 
ichool or Discricc suns&arias. 

-toy ■gany zi:a.mM va« cha Inatrjnanc adaini^cered '* 
Jnce zo aach acudanc. 



Whan waa cha ingcrriaanc adalniacargd '? 

tha aiaoantary schools adminlscarea che case April ^3, 29 » and 30, 1981, The daces 
:or cha junior high adiliinlstracicn ware Februar/ 17, 13. and i9, Tfescs were aamin- 
ijcared In che aoming. Mak**ups were aoaiaiscered :he veetc aiter ::he regular rascinn. 

\ 

'Whara 'vas cha Inacrunan, adalfjlscared ^ 

In aacn AISD alamancary and junior nigh scnool, in tine scudenc's regui-ir 

classroom. 

Who adalniscarad :ha Inacr-oaa-.K ? 

Clasarooa caachars In cha aiemencary^cii^ois. In che :vil3r high scnools, :h* counselor 
or principal admlniicarad cha cases over che public address avsceni using raoea iirec-^ 
tlona provided by 0R£* Teachers acted as case sonlTb'r's in chelr classrooms ac chese 
schools* 

'^•hac training did :ha adalnlscracors nava ^ 

3uiiding Test CoordlnaCors parciclpatad In planning sessions odor co che tasci.^. 
Teacher training was the rcaponslblilcy of the 3uilding Tasc Coordinator, However, 
teacher insarvlce training rfaa avaiiaoie from ORE upon request. Teacners and .':oun3elor9 
received written lascructions frota ORE, including a chacklisc of procedures and a scrioc 
CO follow in test adadniscratlon. 

y 

Waa :ha lascr^nanc adalnistartd '>nder atandardizad ^onditlcns " 

Yas. 5candardlied instructions w«re distributed, ORE personnel :icnitorea i-i x rar^iota 
selection of classrooms with results mditaclng chat tescing conditions were r-ascnaclv 
conslscenc across tha District. 

Ware there aroblaaa ^Ith tha instr^jaent ■:r t'^.e aQatniatrician T'^at -si^hc 
affect ti^e yaiidlty of che data ^ 

^io <nown prabiema wich che instrument. Probleos m the admlnist raticjn ire jocucrrencd o 
in cha aotiitors' reports which are avallaoJe at ;RE. 

Wh Q lave 1 0 o «d t !i»-*f?^sTruaeti c " 

The University ot Iowa. The 1T3S ,s cuol^ined :>v :ne ^i rersiie ^^D.isnii^ ;j.7.o3r' 
'Houghton :iifflln Comoanv}. 

What raliabillt? and .^alidltv data ^ra available tha >nst" ^ent ' 

Tha rai:Laoi:icv jf ^ha 3uo tests* as 3>;. {nm arlzed bv <aaer-i\icr.ardaon ':?n3u^j 

cr«nt» ranges from ^0 to .93, across juocesta and levels. The .s^ues :?'-z^'^^ r,4 

construct ^alidLtv are addressed m ".he ouolisher's prelitjiaar/ '-achni'av lu^.ar*'. 

?p 

Ara there nora data available ^ar incafirtclna tns , results ? 

Mora data ara avallaola m the Teacher's Ja^ae. .he Teacaer's ^Jai^e ::rov'<.aes --nriiil 
norms i grade «c(^ivalanc. parcentlie. atanme; for tha fail 5nd coring, titaroo^atea 
aorma ara availalla for aildvear Maclonal, large tity, ana scnool oui^loing 'or-^ji ^ra 
ivatUbie. ^ 
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IOWA TESTS OP BASIC SKILLS (ITBS) 



Purpose 

Th« grade one through eight migrant students* Reading Total scores on 
the ITfiS gathered to answer the following decision, evaluation, and 
information needs questions: yr 

Decision Question D2>. Should the K-J2 Ins true tlonaL Component 
(Communication Skills be continued as It Is, modified, or deleted? 

Evaluation Question D2-1 , Were the achievement objectives 
met? 

V. 

b) Grade 1 * 

c) Grades 2-6 

d) Grades 7-8 

Information Need I^ > What Is the achievement level of the migrant stu- 
dents? How do they compare with the District average? 



Procedure 



On April 28-30, 1981, all AISD lst-6th graders (except those with special 
education exemptions) were administered the ITBS. Make-ups were conducted 
the week of Ma% 1st through 8th. All AISD 7th and 8th graders (except 
those Vith special education exemptions) were administered the ITBS on 
Pebmery 17^19, 1981. Make-ups were administered on Pebruary 20 through 
• 27. The procedures usei in administering and scoring the ITBS can be 
found in the Systemwide Evaluation Technical Repott for 1980-81, ORE 
Publication Number 80.39 Appendix E. 

Each Ist through 8th grade migrant students Reading Total score was 
accessed from the Systemwide Testing data tapes ^ Program DISTATP was 

usid-J:o gather frequency data on the students* scores. Program EV0ITBNO 

was used to compute gains on students who were served. The data are 
available at AISD on the unblocked tape, EV0ITBS. The data are in the 
layout in Attachment D-1. / 



Results 

Evaluation Question D2-1 . Were the achievement objectives met? 
b) Grade 1 
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There were 46 migrant first grade students who had ITBS Reading Total 
scorea* The average grade equivalent score was 1.4. The expected score fc 
first graders Is 1.8 grade equivalents. The objective for migrant 
first grader^- was to have an average score within one month of that 
expected^^y^e objective as stated was n6t met since the migrant students . 
were four months away from the expected score. 

c) Grades 2-6 

The i^J.grant objective set three performance levels (A, B, and C) for 
gains on the ITBS. A students are those at or above the National median 
for that grade level; B students are those .01 to J.O year below the 
National median; and C students are those 1.01 or more below the National 
median., The ultimate goal of the program is that all students score at 
the A achievement level. The gains needed for each level (to reach the 
A level) range from 0 to 1 year to 2.01 or more years. 

In Figure D-1 are presentee^ the percent of migrant students (by grade) 
scoring at each level on the pre-: and posttest, and the pei cents of stu- 
dents who made each level gain* The assessment of th(^ achievement of the 
objectives set in this stratified manner is difficult to interpret. 
However, in examining the data in Figure D-1 the following can be noted: 
As grade increases (for both the pre- and posttest scores) the percents 
of students at the A and B level generally decreased and the percent 
at the C level increases; and although good gains were made at the 3rd, 
4th, and 5th grades in terms of average gains, the percent of students 
needing to score at the C gain level (2*01 or more years) to gain grade 
level was not met — very few students made gain§ at the B and C ^evels. 

d; Grades 7-8 

The picture of achievement for 7th and 8th grade migrant students served 
by a Migrant teacher is much like that for grades 2-6. See Figure D-l\ 
On the pre- and posttests, the majority of 7th and 8th graders were at 
the C achievement level. Although both groups made good average gains, 
especially the 7th graders, enough at each level did not make high enough 
gainis to reach grade level. The 7th grade gains are especially impres- 
sive in thapumit^y were the only grade where the majority of gains were 
between l.vl and 2 years, whereas the majority for the remaining grades 
were 1 year or below. i 

Information Need 14 . What is the achievement level of the migrant stu- 
dents? How do they compare with the District average? 

^ In Figure D-2 are listed the number and percent of migrant students In 
each grade who scored a.t the A, B, and C achievement levels in the Spring 
of I9&1. The figures are based on all AISD migrant students who were 
tested. As can be noted from the figure, the majority of students scored 
at the C achievement level. There were more high scores at the first grad 
than any other grade. \ 
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Figure D-3 was prepared to give comparison figures for the AISD 1st through 
8th graders and the AISD migrant 1st through 8th graders* As can be noted 
from the figure, the migrant scores were generally well below the AISD 
and National figures, and the AISD figures at the 30tl^ and 75th percentiles 
were generally above the National norms. 
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Figure D-1. COMPARISON OF EXPECTED AND ACTTTAL GAINS FOR A, B, AND C 
LEVELS BY GRADE FOR MIGRANT STUUENTS IN GRADES 2-8 WITH 
A PRE- AND POSTTEST. These figures are only for students 
who were served by a Migrant teacher. 
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Figure D-2. NUMBERS AMD PERCENTS OF 1980-81 MIGRANT 1ST - 8TH GRADERS SCORING AT EACH ACHIEVEMENT 

LEVEL OH THE ITBS READING TOTAL. . ^ 



9 ) 



lu 



09 
O 



n 





lat 


2nd 


3rd 


4th 


national 
Norn 


AlSD 
(N-3753) 


MIGRANT 
• (N-137) 


AISD 
(N-3735) 


Migrant 
(N-116) 


^ AISD * 
(N-3782) 


Migrant 
(N-105) 


AISD 
(N-4006) 


Migrant 
(N=89) 


75th XUa 
(3rd Qtiartile) 


86th Ule 


61st Zile 


87th Zile 


48th Zile 


76th Zlle 


40th Zlle 


80th Zile 


32nd Zlle 


50th Xlle 
(Median) 


62nd %lle 


33rd Zile 


60th Zile 


24th Zile 


53rd Zile 


24th Zlle 


54th Zile 


14th Zile 


25th Zile 
(l8t Qtiartile)^ 


35th Zile 


r. 

20th Zile 


30th Zile 


8th Zile 


26th Zlle 


13th Zlle 


25th Zile 


3rd Zile 




J 

4 












5 


th 


6th 


7th 


8th 


Hatlonal 
Norm 


AISD 
(N-3808) 


Migrant 
(N-72) 


AISD 
(N-3558) 


Migrant < 
(N-70) 


AISD 
(N-3714) 


Migrant 
(N-53) 


AISD 
(N-3795) 


Migrant 
,(N-62) 


75th Zile 
(3rd Quartile) 


84th Zile 


> 

38th Zlle 


8l8t Zile 


41st Zlle 


79th Zile 


> 

25th Zlle 


79th Zile 


3l8t Zile 


50th Zile 
- (Median) 


59th Zile 


15th Zile 


* 

57ch Zile 


17th Zile 


5?nd Zlle 


19th Zile 


52nd Zlle 


i4th Zlle 


25th Zile 
(let Quartile) 


27th Zile 


4th Zile 


27tfi Zile 


6th Zile 


24th Zlle 


9th Zile 


22nd Zile 
r 


7th Zile 

• 


• 

4 


ft 

• 











Jl. , . 

O Fi^uVe D> 3 . MEDIAN m> QUARTILE COMPARISONS ON THE ITBS READING TOTAL FOR THE NATIONAL 

ERJC SAMPLE, AISD STUlJENTS, AND MIGRANT STLT)ENTS BY GRADE LEVEL. 



FILE ID 



YBARt 



CARD FILE LAYOUT 



Pag e 1 o f 2 



LOCATION: 



Title 


I Migrant 


- AISD 


19*0-31 


UT PF 




« . acct. pass, 'file name — ^ 
and 1981 Spring ITBS Readlna Scores for Migrant Students in Grades 1-8 in 1980-81. 


Field 


Coltisns 


Descrintilon ^ 


A 

— 


1-7 


AISD ID ' 


• 


*> • — 

8-26 


Stu^eilt Naoe (last First Middle) 


c 


27-29 


Schoo? Code at Pretest Time 


b 


30 


Grade at Pretest Time 


E 


5 31-32 


Level qf Test Given ' v 


F 


34-36 


Saw Score (Reading Vocabulary) ' ^ 


G 


■ 37-40 


Grade Equivalent (Readixjg Vocabulary) 


n 
n 




Parcentila 


I 


44-46 


V ■ . ■ -.I ■ - 1 — ' ' ■ -■ ..... .... -. 1. u - ' ' 

, Score (steading Comprehension) ^ ^ 


J 


47-50 


Grade E^^uivalent (Reading Coi^prehension) 


K 


51-52 


Percentile (Reading Comprehension) 


L 


54-56 


Raw Score (Reading Total) 


M 


57-60 


' — ■ ■ " " > " — ' — ■ ' - ■ ' ■ — 1 ' 

Grade Equivalent (Reading Total) i 


N 


61-62 


Percentile (Reading Total) 


103 




1 ■ % " - " - — ■ — — ' ' - ■ - - 



00 

o 

« 

o 



o » 



O 



FILE Jl). 
PROGRA»(: 
YEAR: 



1 L 



CARD FILE LAYOUr 



LOCATION: 
AISi) 



Page 2 of 2 



UT PF 



rONTENTS: ^^^^ ^^^^ Spring ITBS Reading Scores for Migrant Students in Grai 



acct. pass., „ file name 
des £-8 in 1980-81. 



er|c 



lo: 



00 

o 
o 



Field 


Columna^ 


^ i j 

De£'crlption 










101-101 


Migrant Service Stat 'is 1 ^ Served (X « Not ServetJ^ 




103-105 


Raw Score Gain - Vocabulary 

^ : . 




107-109 


^ Raw Scoce Gain - Reading Comprehension 




111-113 


Raw Score Gain * Reading Total 












< 




/ 






^ 


: ^ . . ^ 












t " ^ - 












... ,M. ... _ . t ^ 1 P ^ . . ^ . . L 
f 









n ft 

o ft 

O* ft 

09 . 



ao.4o 



y ■ 

TITLE 1 MIGRANT 



APPENDIX E 
CALIFORNIA ACHi: nEMENT lESTS (X970) 





iMtru^t Daicrlpcloas CUi^fwraU Achf vasnt Tt«cs (1970) 



TlMi (UiUoxAlM hchtwmmat T—tn (CADlart * b*et€ry of standardized achl«vatt«nt 
caaca. Two raadlng subtaaca (Vocabuiary Mid Coapr-henslon) vara aualaisterad to 
studanta In gradaa 2-6. 



To viioa vaa eha inacr ^rtTl^ ^r^itiini^tarad? 

Tba CAT waa adalniatarad aa a prataat aakaup ta migrant studants la gradaa 2-6, 
who did not hava an ITBS ^scora froii tha Spring of 1980* 



ao<r aany claiaa v»a tha laacgaaat adalgijtarad? 

Onca to aach migrant studant In gradaa 2-6 who did not hava an ITBS scora. 
Octobar 22/1980 through Dacaabar 10, 1980. 

In th|r daaaroom or 'in tha school cafataria. 
rmid adalatJtarad eha laatranaac? 

daaarooB taachara adalniacarad tha taata during tha dlstrlccwlda tasting, the 
Migrant taachara adaCLnlacarad tha taata durlpg the spaclal Migrant taatlng. 

ThMt cralalgg did tha adnlttljrratgr3 ,>^T a? 
Datailad inatructiona uara provided. 

Vaa tha inatysaat fW^^-^-f «g«red 'ndar standariisad C 3tidi:l3ga? 
Yea. 



yara thara ^robloma vl^h -he iaatr gaant ar ^he^dalaiJtraclan that ^zh 
Ai*%cz ;ha validir? oi tha data? / 



Hone vara idantlitad. 



Wh^ davalooad t^ " mt? 
CIB/HcCrav-Hiil. 

*j>^ Y i ^^Il il VUf i "' -ntlidirr data art a vailable on -ha laatr^^ags.'' 
Tha ralUbllltlaa of tha reading taata aa reported in the teat manual are acc«pt- 
ablev Ttw for tha CAT vara written after axasUjoatioa of the currlcuiar objec- 
tlvea of a wide variatr of a tataF approved raadlng taxta, and wer,^ selected on tha 
baala of itaa difficulty. Tha coibant validity of the CAT la baaed upon this 
inatnnant davalapaant procadura. r 



.ira there aorta data available latirjratlag ^he ?asul:3? 



^tlonal norma are available. 



In. 
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California Achlevanent Tests (1970) 



Purpose 

The California Achievement Test (CAT) 197Q was gathered to aid in answering: 

J* 

Eyalaatlon Question D2-1 ; Were the achievement objectivts met for 
Grades 2-6? 

« 

The evaluation of the meeting of this object iv4 will be discussed 
in Appendix D, Iowa Teees of Basic Skills (ITBS) since the CAT 70 
ma given only to makeup those students not having scores from the 
spring 1980 dlstrlctwlde ITBS testing. The makeup scores were then 
to be convert^ to ITBS scores via an equating study to be used in 
the measorement of the objectives. 

The main purpose of this appeadljc is to document tlae steps taken in 
giving the, CAT 70.^ i 



Procedure 

On October 21, 1981, the elementary teacheiSrs were sent a memo explaining the 
fall pretest makeup^ heeded (see Attachment E^l). Each teacher was sent a 
list of students for whom no ITBS Reading Total score was available from the 
spring of 1980. All testing materials were Included with the memo including 
the appropriate level uf Teacher Checklist for the test administration (At;tach- 
ments E-2 through E-A). OA November 24th, a reminder was sent to the teachers 
(Attachnent E**5). After the pretest makeup testing efforts were completed, a 
letter t h a nk ing the teachers for* their cooperation was sent (Attachnent E-6), 
as well as the scores of the students who took the makeups. ^ 

iS Migrant Evaluator handscored the tests received. Out of the 20 students 
who had been identified as needing pretest make-ups: four were tested; ten ] 
were in special education classes for ii»re th^ three hours per day and therej 
fore exempted from' testing j three students* ITBS scores were located by the / 
teachers; and three were not tested.. v/ 

Due to the very small number of tests received, it is felt consideration should 
be given to discontinuing this effort in the future (based on the number of 
make-ups needed). The migrant students are frequently stationary in the Dis- 
trict and generally tested In the dlstrlctwlde achievement testing efforts. 
The dlstrlc;twlde testing efforts are the best source for getting high percent- 
ages of migrant students tested. ^ 



gQ AUSTIN INDEPENDENT SCHOOL DISTRICT Attachment E-1 

Offiv-!e of Research and Evaluation 

October 21, 1980 

TO: Elemenj^^ry^ Migrant Teach erSy^^ 

FROM: CathertlW^nKstM^ Evaluator 

SUBJECT: Fall Makeup Tests for Migrant Students 

Enclosed is a list of grades 2-6 migrant students at your school who do not 
have an achievement test score from last spring. This list includes both stu- 
dents you are serving and those you have not served. 

If a migrant student does not have a score from last spring, he/she needs to- 
be given a makeup test in the fall of 1980 in order to evaluate achievement - 
gains. Also, any rtew migrant students who have entered your school this y^ar 
need to >e administered a pretest makeup. 

Chis year wjs^are handling the makeups differently. Rather than having set 
times, we ire leaving the scheduling of the sessions (or individual administra- 
tions) up CO you. Try to test new students within a week of their arrival in 
your class. All pretest makeups should be completed by December 5, 1980 . 

The following test materials are enclosed: 

• a ceachtr checklist 

• CAT (1970) Eixaminer's Manual (one or morej depending 
on your students' grade levels) 

• test booklets 

• answer sheets 

I have given you extra materials to cover any new students who might enter your 
class before December 5. If a student enters after this time, there is no need 
to give them a makeup. / 

^ PLEASE KEEP ALL TEST iJATERIALS IN A SECURE LOCATION 

All testing materials (except the checklist) should be accoimted for and returnee 
to me by December 10, 1980 . Please return the coppleted answer sheets or test ^ 
booklets aa soon as you test so we can score them, and let you know the students' 
scores. Be sure each answer sheet or test bodkl^t has the s'tudent's name, correc 
I. D., school name, date of testing, grade, le^l,. and form of the test. 

Please call me if you need more tnaterials, have* West ions, or run into any 
problems with the testing. 



Annroved^-^X^/>l Wt-^J^^ 
Director, Office of Resen< 



i^r.h and Evaluation 



Approved : l2Jr^J>t o j ^Aytu^ 



Acting Director, Elementarv F^jifflation 

CC:rrf ^ ^ 

En'*loaures * / 

cc: Lee Uws - Oscar Cantu - Jose Mata - Elementary Principals With Migrant Tea< 

ERIC - ii>4 x|a 



80'*^ ' * . ^ Attachment E-2 

(Page 1 of 3) 



MI(Mfr lEAOe CHEa<UST l=OR LEVEL 1 
... (F Tl€ 1970 CAUFORNIA ACHIEVB'BfT "lEST 

> 

students In grade 2 should be given the Reading Section of the CAT level 1. 
You<w111 b« adnlnlstering both the Vocabulary and Reading Comprehension sub 
tests. * ^ 



•TESTING 



/ffEAO THESE INSTRUCTIONS: This memo provides an overview of what 
must be done.- » 

.2. R^O THE Vest manual.* Reading the test manual allows you to 
.^b^om familiar with this particular test and helps you discover 
questions concerning the test procedure before the actual testing 
session. It is unnecessary to read the entire manual, but pages 
11-14, 16-28 must be closely read and thoroughly understood. 

_3. DETERMINE WHEN AND WHERE TESTS ARE T0-5E ADMINISTERED. The exact 
time (before December 5, 1980} and place of testing Is up to the 
discretion of you and the principal. 

a) 10 minutes for preliminary activities 
(general directions for testing, etc.) 

b) 37 minutes for the Vocabulary subtest 

c) 20 minutes for the Reading Comprehension subtest. 
4. PREPARE STUDENTS FOR TESTING: In preparing the students for 



testing, keep the following points in mind. 

a) Test results are used to help school staffs 
in p1anning:9nd evaluating programs; they are 
not used to determine grades. 

b) Few students can correctly answer all or even 
most of the questions on these, tests. The 
important thing is for each student to show 
the schools those questions for which the 
student does know * e correct answer. 

c) Don't overly emphasize the seriousness of taking 
the test, but don't belittle the test either. 
Teacher attitude is critical; if teachers take 
the tests seriously, tt is more likely that 
Students will try their best. 



'-5. Ill 
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Attachment E-2 
(continued, page 2 o: 



d) The 'students «^uld answer all questions on 
the tests, even^ they are not sure of the 
answer. This, of course, does not mean that 
they should answer the test questions randomly, 
but they should Indicate their best guess ,as to 
the answer when they are not sure. 

e) Remind students t6 bring two No. 2 pencils. 
5. REVIEW THE TEST MANUAL PRIOR TO ADMINISTERING THE TEST. 



STUDENT IDENTIFICATION: Althoiigh you may ask each student tO'" 
complete the 'identifying information on his/her test booklet, 
it will save testing and instructional time if.yoU complete 
the 1<ftnt1fy1ngrinfonBat1on on the test booklet prior to test- 
ing. Please include the following on the test booklet: 
student's name, correct I. 0., school name (and number), date 
of testing, grade, level, and form of the test. 



er|c 



■fflE DAY OF TESTING 

J. J^TERIALS NECESSARY FOR ADMINISTRAIflON: 



a: 



9. 



\ . 

.A 



Sufficient test booklets. 
Extra No. 2 pencils. " 

c. A stop watch or other timepiece with a second hand. 

d. Scratch paper (for the Comprehension subtest). 
~e. Sign for your door reading "TESTING, DO NOT DISTURB." 




See Nunber S, above. Ask students jto 
rn 'If not already dona." „ ^ ' 



STUDENT lOENTIFIMTK 
complete the Infol 

ADMINISTRATION: Adm'lnister the tests following the directions 
on pages 17-28 of the manual. When administering the tests, 
remember: 

a) You may repeat pretest instructions or ^ 
rephrase instructions if necessary to » 

• ensure that students understand what is 
to be. done. (How to mark the booklet, etc,). 

b) You may not rephrase the test questions, 
explain what a word in a test question means, 
etc. (Otherwise, the percentile scores -will 
not correctly indicate student achievement 
levels). 

c) Allow students exactly the time prescribed . 

d) Take note during the testing periods of aijy 
abnormal student behaviors which may invali- 
date the student's test score^ Walt a few 
days..and readminister the test to that student. 

^ 112 

, , 1-6 . i 
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Attachment E-2 
(continued, page 3 of 3) 



n. 



12, 



V:) 



iVin 



/OERTISTING 

Fill in the. student's AISD Identification number on the 
back of the student's test booklet if you have not already 
done so. It ia y«x>u jmportcent all idanHfiaatidn manbera 
ar9 ^taewMte and "Ugibla, • ~ Z 



MAKEUP TESTING:* Arrangements must be made so that students 
Mho missed one or mord subtests. can be tested. Makeup test- 
ing, Hke all standariij^ed testing, imist be done in a quiet 
area, free from distractions. Someone must be present to 
monitor the studen'^. 

RETURN OF TESTING mIbiTERIALS: Return the completed test bookets 
to ORE as soon as t€|Sting is completed, so we ca(i score them 
and' notify you of yoiur students' scores. Return all other 
testing materials (ejxcept the checklist) to me by" 15ecemby 10 , 
1980 , Please send tihe test booklets and other testing mAerials 
via school mail to: P# 

Catherine Christner 
Adm. 61 dg., Box 79 



\ 
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^^mOVWr- TE/VHR CHEOIIST FOR LEVEL 2 
• (F TIE J570 CAU^IA ACHIEVEPENT lEST 

StudentTln grades 3\4, and 5 should be given the, Reading Section of tha 
CAT level 2. You willSbe administering bath the Vocabulary and Reading / 
Cofflprehension subtests,^ J' 

BEFORE TESHNG 

y. READ THESE JNSTHUCTIONS: This memo provides an overview of 

what must be done. , 



2. READ THE TESt MANUAL: Reading the test manual allows you 
to become faroiliar with this particular test ar?d helps you. 
-discover questions concerning the test procedyre before the 
actuaT testing session. It Is not necessary <-o read th^ 
entire- manual, but,pages 11-14, 18-24 must be closely read 
and thoroi|ghly understood. 

3. DETERMINE WHEN AND WHERE TESTS ARE TO BE ADMINISTERED: The 
exact time (before December 5, 1980) and place of testing 
is up to the discretion of you and the principal. 

a) 10-20 minutes for preliminary activities 
• (general directions for testing, etc.) 

b) 20 minutes for the Vocabulary subtest 

c) 30 mlnutas for the Reading Comprehension 
subtest. 

4. PREPARE STUDENTS FOR TESTING: In preparing the students for 
testing, keep the following points In mind. 

a) Test Results are used to help school staffs 
in planning and evaluating programs; they 
are not used to d^emrine grades. 

b) Few students can coVectly answer all or 
even most of the qMestio?)S on these tests. 
The important thing. is for each student to ^ 
show the schools those questions for which 
the student does know the correct answer. 

^ c)Don'V overly emphasize the seriousness of 

K \ taking tne Ust, but don't belittle the 

test either. Teacher attitude is critical ; 

If teachers take the tests seriously. it?is 
-^tKLC more likely fhat students will try thelf.best. 



\ 

\ 

\ 



Attachment E-3 
(continued, page 2 of J) 

J* 

d) The students should answer all questions 
on thfe tests even 1^ they are not sure of 
the answer. This, of course, does not 
mean tfnat they should answer the test 
questions randomly, but they should Indl- 
~ cate .their best guess as to the answer when 
they are not sure. 

e}- Raaind students to bring two No. 2 pencils. 

_5. REVIEW THE TEST MANUAL PRIOR TO ADMINISTERING THE TEST: 

_6. COMPLETING STUDEffT IDENTIFYING DATA ON TEST BOOKLETS: Althour-- 
you may ask students to complete their own Identifying Informa- 
tion oh their test booklets. It will save testing and Instructional 
time If you complete the Information prior to testing., Please in- 
clude the following on the test booklet: Student's name, correct 
.1. 0., school name (and number), date of testing, grade, and level 
and form of the test. 



THE DAY (F TESTING 

7. , MATERIALS' NECESSARY FOR AOMtNfSTRATION: 



a. Sufficient test booklets. 

b. Extra' No. 2 pencils. 

c. A stop watch or other timepiece with a second hand. 

d. Scratch paper (for the Comprehension subtest)-. 

e. Sign for your door reading "TESTING, DO NOT DISTURB." 

JB. COMPLCTING STUDENT DATA ON TEST BOOKLETS: See number 6 above. 
Ask students to complete the data requested if you have not 
.already done so. 

.9. ADMINISTRATION: Administer the testis following the directions 
on pa^ 19«24 of the manual. When administering the tests, 
renmber: 

a) You may repeat pretest instructions or 
rephrase instructions if necessary to 
ensure that students understand what is 
to be done. (How to utdrk the booklet, 
etc.). 

b) You may not rephrase the test questions,- . 
explain what a word in a test question 
means, etc. (Otherwise, the percentile 
stores will not correctly Indicate student 
achievement levels). 



c) Allow students exactly the time prescribed . 
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Attachment £"3 
(continued, page 3 o 



d) Take note during the testing periods of any 
abnormal student behaviors which may invali- 
date the studentU test scores. Wait a few 
days and readminister the test to that student. 



AFIER TESTING 

\ 

10. Fin in th^ student's AISD Identification number on the back of 
the student's test booklet if not already done.* It if veru 
impox'tafit all i^lgnHfiaation manbex-b acMt aacva>at» and lecjibU, 

11 . MAKEUP TESTING: Arrangements must be made so that students who 
missed one or more subtests can be tested. Makeup testing, like 
all standardized testing, must be done in a quiet area, free from 
distractions. Someone must be present to monitor the students. 

12. RETURN OF TESTING MATERIALS: Return the completed test booklets 
to ORE as soon as testing is completed so we can score them and 
then notify you of your students'' scores.' Return ajl other test- 
ing materials (except the checklist) tc me by December 10. 1980 . 
Serfd all test booklets and other testing materials via school 
mail to: 

Catherine Christner 
Adm. Bldg., Box 79 

\ 



\ 
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80.A0 ' \ Attachment e-4 

^ • ' (Page I of 3) 

MIGWWT TEAf}e CHBqflJST FOR LEa 3 
OF T}€ 1970 CAUFDRNIA ACHIEVBBfT TEST 

Studtnts In grade 6 ihould be given the Reading Section of the CAT level 3. 
You will, be administering both the Vocabulary and Reading Comprehension sub- 
testy., 



BEFOPE TESTING 

_K READ THESE INSTRUCTIONS: This memo provides an overview of 
what m$t be done. 

JZ. READ TTIE TEST MANUAL: Reading the test manual allows you to 
' become familiar with this particular test and helps you dis- 
cover questions concerning the test procedure before the 
actual testing session. It Is not necessary to read the 
entire manual, but pages 10-14, 15-20 must be closely read 
and thoroughly understood. 

.3. DETERMINE WHEN AND WHERE TESTS ARE TO BE ADMINISTERED: The 
exact time (before December S, 1980) and place of testing is 
up to the discretion of you and the principal. 

a) 10 * 20 minutes for preliminary activities 
(general directions for testing, etc.) 



b) 15 minutes for the Vocabul 



ary subtest 



a» c) 38 minutes for the Reading^l^reheiTslon 

^ subtest. \ 

4. PREPARE STUDENTS FOR TESTING: iJi preparing the students for 

- jtesting, keep the following points In mind. 

a) Test results are used to help School staffs 
In planning and evaluating programs; they are 
not used to determine grades. 

b) Few students can correctly answer all or even 
mosrt of the questions on these tests. The 
important thing Is for each, student to show 
tt)e schools ttosjb questions for which the 
student does know the correct answer. 

•c) Don't overly emphasize the seriousness of 
taking the test, ;but don'^ belittle the test, 
either. Teacher attitude Is critical; if 
teachers take the tests seriously, it Is more 
likely that students will try their best. 



80.40 ' Attachment E-4 

^continued, page 2 of 3) 

\ 

d.) Th6 students should answer all quest1i)ns 
on the tests, even If they are not sMre of 
of the answer. This, "of course, does not 
mean that they should answer the test ques- 
tions randomly, but they should Indicate 
trieir best guess as to the answer when 
they are not surj. 

e) Remind stu d ents to bring two No. 2«penc1ls. 

5. REVIEW THE TEST MANUAL PRIOR TO ADMINISTERING THE TEST: 



6. ANSWER SHEET IDENTIRING INFORMATION; Although you may ask each 
student to complete his/her answer sheet. It will save testing 
and instructional tli* If /you complete the Identifying informa- 
tion on the answer sheets prior to testing. Please include the 
following on'the answer sheet: Student's name, correct I. 0., 
school name (and number), date of testing, grade, level, and 
form of the test. 



TIE DAY OF TESTING 

J. MATERIALS NECESSARY FOR ADMINISTRATION: 

a. Answer sheets 

b. Sufficient test booklets. 

c. Extra No. 2 pencils. 

d. A stop watch or other timepiece with a second hand. 

e. Scratch paper (for the Coroprehanslon subtest) . 

~f. Sign for your door reading "TI-STING, DO NOT^DISTURB." 

8. ANSWER SHEET IDENTIFYING INFORMATION: See Number 6, above. Ask 
students tor com^^lete the information if not already done. 




9. ADMINISTRATION: Administer the tests following the directions on 
pages 15-20 of the manual. When administering the tests, remember: 

a) You may repeat pretext instruc>,ions or 
rephrase instruction* if necessary to . 
ensurt that, students! understand what is 

to be done. - (How to mark the answer sheet.) 

b) You may not rephrase the test questions, 
expUin what a wotd in a test question means, 
^atc. (Otherwisa, the percentile scores will 

correctly indicate. student achievdnent 
lev^s.). 

cf Allow jtu3ef>ts exactly the time- prescribed . 

d) Take note during the testing periods of any 

* - „ abnormal student behaviors which may invali- 

XI<3 date the student's test scores. Wait a few 

* days iitti f»*rfni$ur the test to that student. 



80.40 



Attachment E-4 
(continued, page 3 of 3) 



/flER TBTING - 

JO. Fm In the student's AISD Identification number on the studant's 
answer sheet if you have not already done so, -ila vevu important 
all idgntCHoation numb^TS care ae^mrata and lugihla, 

Jl.- MAKEUP TESTING; Arrangements must he made- so that students who 
missed- one or more subtests can be tested. Makeup testing, like 
all standardized testing, must be done in a quiet area, free from 
distractions. Someone must be present to. monitor the students. 

J 2. RETURN OF TESTING MATERIALS: Return the answer sheets to ORE as 
soon as testing Is completed, so >fe can score them and then notify 
" you of your students' scores. Return all_ other testing materials 
(except the checklist) to me by December 10. 1980. 

Send answer sheets and (other testing material sc via school mail to: 

Catherine Christner' 
Adm. Bldg., Box 79 



1 1 n 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
0££lce o£ Research and Evaluation 

November 24, 1980 



TO: Elementary and Secoxidary Migrant Teachers 

^iwil: Cathe«^%k^toer^^^ 

SUBJECT: Reminder to Complete Pretest, Make-ups by December 5 



I Just wanted to remind you to complete your achievement test (pretest) make- 
ups by December 5. 




Many of youjhitve called to let me know that a student whose name I sent you 
was not at your school or was in special education resource most of the' day 
and therefore not testable. I would appreciate it when you send your test 
materials back to me that for each student without a make-up test, you let 
me know why they were not tested-^not, at your school, or din special education 
'resource most of the day, etc. This will really help us ia updating our recor 

All your ttffortrs In testing are greatly appreciated. 



ApproveAj;^:;^ 




Director, Office of Researctuand Evaluation 

Approved : /S^iAJ^ ^ ^)JfiJ^AlyiAM^ 

Acting Director , Elementary ^ucation 

Approved : 





Director, Secondary Education 

CC:rrf 



cc: Lee Lave 
Joei Mate ^ 
Oecer Cantu 

Principals of Schools with Migrant Teachers 

*^ 
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80.40 Attachment E-6 

AUSTIN INDEPEKDEIIT SCHOOL DISTRICT 
Offlct of RtSMrch and Evaluation 

Dacaabar 12, 1980 

) 

_ . ( 

TO? « Elaai^tArjr and Saiondar;^ Migrant Taachars 
nu»l: CaCh'i^^^jafrlstnQr. Tltla I Migrant Evaluator 
SUBJECT: Prataat ^ka^up Achlavasiant Talstlng 



\ 

Thank you for all joms aiforta in adalnlstarlng tha prataat achlavemant toakaups, 
aa wall aa your corractiona on tha taat roatars you wara sant« For thoaa 
ta4(Chara vbo adninliitarad tBakaupa, andoaad la a llat of tha stxidants taatad 
at your achool. Adjmcant to aach atudant's nana ia'feha Raadlng Total raw score 
and tha Baadlng Total grada aqulvalant scora tha atudant racalvad on tha CAT. 
Tuaa« acoraa ara provldad for informational purpoaaa, and you are not raaponsl- 
bla for rtcording or analya^g thaa in any way. 

Call taa if you hava any quaatlona. 



Approirad :-^-^.<^/^^ .^"P 

lAr^tor, Off lea of S«s«archnmd Bvaluacion 



Dlr.cto.. n^^^ 



Acting 



Apprvjvad: 




Oiractor* Sacondary Edwation \^ 



d::rrf ^ 
Sidoaura 

cci Laa lam 
Oaear Cantu 
Jteal Mata 

Prinaipala of Migrant Taachars Addrasaad 
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TITLE I MIGRANT 

APPENDIX F 
CAHFORNIA ACHIEVEMENT TESTS (1977) 
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In»trunent D««cnstlon; Califo rn ia Achl«v«mcnt T«»cs (1977) 



ERIC 



3r^«i d<ierlatlon of laatyaatnS. ? 

Th« CalllorniA Achi«v««int Ttttt, 1977 «ditlon (CAT. 1977) art a b*tcary of stan- 
dardised *chl«v«mwit t««ts. Tht two ramdlug subtaati^ (Voctbuiar/ and Raading Coa- 
prahansion) wara admlnlscerad to olgrant studants in gradas 7-12. 



Tha CAT (1977) adainiatarad aa a posttatt to studants in gradas 7-12. For a 

faw aigrant studancs tn gradda 7-12, it sarvad aa a pracatt aakaup. Only migrant 

tcudanta wtio racalvad inatructionai sarvlcat fro» a Migrant t«achar wara pra and 
posttaatad with tha CAT (1977). 

aov aaay ziaaa vaa th^ taacraaaac adnlaljcartd? 

Onct to tisost flttkants with CAT (1970) scoras fron tht spring of 1980. Twice to 
thota Btudanta without a CAT (1970) icora from tha spring of 1980. 

Fratast nakaupa wara in Novaabar-Dacambar of 1980. Potttusts wara conducted during 
tha vaak of Harch 23-27, 1981. 

%niara vaa tha ^^cr.aant adari '^-^*g*"d^ 

In a claaarooa or tha cafacaria at tha student's school. 



Vho 4dal ^| f*?«y*d gha> isjtyaang ? 
Tha Migranc teacher. 

-shm ^ ^ ^; n-n 1 '■^^'^■^-^'^g'^ rs have? 

Da called ins tr\!£t ions ware provided. 

Vas gha lascratttc adslalsear^d aider sta ndardised cscdislsss? 
Tes. 

' gara there ^r^blins vlth Tha isacraiaa; 3? : iia idnlaUcTaclan that ztztz 
aifect tha vtildlry oi thejUt^.? 

!lona ware idanu^^'iad. 



Vho dairalooed tha iastyjnast ? 
CTB/McGraw-Kill. 

•Jhae rtlijt b ^^^rr a&d Talidirf da ta am t^r^ti^h^^ an the icstr^egt" 
Tha reliabilities of tha reading subtests as reported in the test aanual are 
acceptable. Itens for tha CAT ware written after axasdoation of the -'-rriculuzn 
objectives of a wide /ariaty of scate-approved reading texts, and were selected in 
tha basis of item difficulty. The content validity of tha CAT is based upon this 
inatrunsnt devalopoanc procedure. 



Ars there tora data available ^ 3? '.ztiTOr^ nt^-^ -r.a rtsultj. 
Yes. 
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CALIPORUIA ACHIEVEMENT TESTS (1977) 

< 

The Caiifomia Achie' nt tf^ts (CAT:, 1977 eaxtion were administered 
to migrant students i., grades 7-12 to answer the followlag decision and 
evaluation questions: 

Decision Question D-Z z Should nhe K^12 Instructional Component 
(ConDunication thrills) be continued as it is, modified, or deleted? 

Evaluation Question D2-1 ; Were the achievement objectives 
met? 

d) Grades 7-8 

e) Grades 9-12 



Procedure 



On September 29, 1981, the Migrant Evaluator met with the secondary 
teachers to discuss changes in achievc^ment testing at the secondary level. 
First the CAT 77 was co replace the CAT 70 since it was a more current 
t it, and the students had not seen it so often* The students in junior 
high had been taking Level 3 of the CAr 7C, Form A and would now be taking 
the Level 15 of the CAT 77, Form C^ Tne senior high students had been 
taking Level '4 of Che CAT 70, Form A and would now be taking Level 17 of 
the CAT 77, Form C, In the past, secondary students had only 
taken the Vocabulary Test* It was fel^t this was not a complete enough 
measure of their achievement level, so this year they vere also to be 
giv^n the Reading Comprehension Test, For comparison purpose^ with last 
year, only, the Vocabulary scores could be used. An equatli ^ ^atudy furnished 
by CTB McGra*f*Hill, the CAT publishers is the means by which the test scores 
were to be compared. The teachers were very accepting of these Changes. 

On October 21, the teachers were sent r'.nformation about conducting the 
pretest make-ups (Attachment F-1). They were given a list of students at 
their achdol for whom ve had no scores from the spring o£ 1980. A 
teacher checklist (Attachment F-2) was included to aid in their planning* 
A reminder letter was sent near the end of the Resting period (Attachment 
T-3). Shortly before the Christmas holidays, the teachers were sent a 
^thank-you letter (Attachment F-4) plu^ the test scores of their students* 

On March 10, the secondary teachers were s^at a memo to prepare them for 
the spring testing (Attachment F-5). > slightly revised teacher checklist 
(Attachment F-6) was also included • The test materials were delivered by 
the Evaluator on March 18 and the test materials and completed tests were 
picked up on March 27 (except at one school where special arrangements were 
made with the teacher). 
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The tests were hand scored by the Migrant Evaluator. The scores for each 
teacher's students were sent to him/her (Attachment F-7) early in ApriJ.. 

The achieveift^nt data were keypunched and verified in the format in Attach- 
ment F-8. The data were merged with the CAT 70 scores from the spring of 
1980 and stored on AISD tape EV0CAT81O1O3 in the format in Attachment F-9. 
Frequencies on the pretest, posttest, and gains were obtained using DISTATP. 



Results 

The results reported here are only for grades 9-12, as the gains were com- 
puted for 7th and 8th graders with the ITBS Eleading Total scores (see 
Appendix D). Seventh graders this year were 6th graders last year and took 
the ITBS— they were not tested with the CAT 70. This year they took the 
CAT 77. There is no equating study between the ITBS and the CAT 70, 
and equating scores from the ITBS, to the CAT 70 to the CAT 77 was felt 
to be too prone to add error to the gain calculations of such small ntimbers 
of students* Also the pretfest makeups resulted in only 3 students' scores 
in the 7th grade and no additional scores in the 8th grade. There was a 
much larger number of 7th and 8th grade students tested with the ITBS 
(who had both pre- and posttests) than there were tested with t^e CAT 77, 
therefore the CAT 77 scores were not used. 

It is recommeijded in future evaluations that to measure the achievement 
of 7th and 8th graders, their ITBS Reading Total scores be used from the 
districtwide achievement testing efforts^ Although these students gen- 
erally were not tested off level (some may have been as 6th graders in 
the-.spring of 1980), the ITBS scores (as shown in Appendix D) were very 
able to pick up the achievement gains made by 7th and 8th giaders this 
year. Not conducting spet^ial testing will allow more time for the 
teachers to use ins true tioilally and will prevent the students from being 
tested an additional time in the year. 

Evaluation Question D2-1 . Were the achievement objectives met for grades 
9-12? 

The Migrant objective set three performance levels (A, B, and C) for gains 
on the CAT 77. "A" students are those who are at or above the National 
median for that grade level; "B" students are those .01 to 1.0 year below 
the National median; and "C" students are those 1.01 or more below the 
National median. The ultimate goal of the program is that all students 
scored at the A achieveiLent level- The gains needed for each level (to 
reach the A level) range from 0 to 1 year to 2.01 or more years. 

In Figure F-1 are presented the percent of migrant students by grade 
scoring at each level on the pre- and po?ttest, and the percent of stu- 
dents who made each level gain. The assessment of the achievement of the 
objectives set in this stratified manner is difficult to interpret. 

These data should be interpreted cautiously for three reasons : the numbers 
at each grade level are relatively small so one student, may really in- 
flate or deflate the gains made; the scores reported are only based on a 

t 
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^hort Vocabulary Test and toay not be a complete enough measure of the stu- 
dents' achlevemant; and finally these students' scores from the Spring of 
1980 on the CAT 70 were converted via an equating «itudy to CAT 77 scores 
and are possibly subject to some error via this conversion process. 

Keeping the aforementioned factors In mind» the following can be noted 
from Figure F-1. The gceat majority of students at all levels were in 
the C level on the pretest; even more moved to the C level on the post test. 
Although gains at the 9th grade wre fairly good (9 gained 1.01 or more 
years) t their scores were so low they still were very far from reaching 
grade levels xhe majority of gains were at 1 year or less, and at grade 
11, five of the ten students showed negative gains from pre-- to posttest. 
There was only one 12th grader who war served and pre- and posttested. 
the student had a pretest mean grade equivalent of 6«1 and showed negative 
gain on the pojsttest. The achievemetit results for the senior htjh stu- 
dents at all grades are not at all promising. Most of the students were 
many (4-6) grade levels below. where they should be for their grade ^ 

It appears therefore the achievement objectives were not met. 
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Expected 

^•rforMflce 

Level 


Nuaber «nd Percent 
of Students with 
Pretest Scores at 
Each K^vel 


NtMtbet and Percent 
of Sttjdents with 
Post teat Scores at 
Each Level 


Expected 

C&lns Pre- ^ 

to Post test 


Nunber and 
Percent of 
Students 
Haklng Gains 
at Each Level 


Average 

Gain 

Made 


9 

<IH2l) 


B 

C 


1 <4.81) 
y (14. 3Z) 
1? (81. OX) 


0 
1 
20 


(OX) 

(4.8X) 

(9S.2X) 


0-1 year 
1.01-f^ years 
2.01 or aore 
years 


12 (57aX) 
3 (14. 3X) 


.3 . 


10 


A 
B 

C 


1 (5.9X) 

2 (11. ax) 

14 (8^.4X) 


0 
0 
17 


(OX) 
(OX) 
(lOOX) 


0-1 year 
1.01-2 years 
2.01 or More 
years 


12 (70. 6X) 
4 (23. 5X) 
1 (5.9X) 


.1 


11 

(N»10> 


A 
B 

C 


1 (10. OX) 
0 (OX) 
9 (90. OX) 


0 
0 
10 


(OX) 
(OX) 
(lOOX) 


0-1 year 
1.01-2 years 
2.01 or siore 

years 


10 (100X> 
0 (OX) 
0 (OX) 


-.5 


Figure COMPARISON OF EXPECTED AND ACTUAL GAINS FOR A, B, 
STUDENTS IN GRADES 9-11 WITH A PRE-- AND POSTTEST. 


AND C LEVELS BY 
These figures 


GRADE FOR MIGRANT 
include only those 



students who were served by a Migrant teacher. 
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80.40 AUSTIN INDEPENDENT SCHOOL DISTRICT Attachment F~l 

Office of ReiiC^u:^ and Evaluation 

October 21, 1980 

TO: Secondary ItLgrant Teaghars, ^^ 

FBOM: Cath^rlna^^^i^^taHa^ W^^en^^^E^tor 

SUBJECT: Fall Makeup Teats for Migrant Students 

Enclosed is a list of sigrant students at your school who do not have an achievement 
test score from last spring. This list includes both students you are serving, as 
well as those you are not. 

If a aigrant atudenc does not have a score from last spring, he/she needs to be 
given a nake^-up test in the fall of 1980 In order to evaluate achievement gains. 
Also, any new migrimt students who have entered your school this year need to be 
administered a prstest makeup. Try and test these new students within one week of 
their entry into /your class. All pretest makeups should be completed by December 5 , 
1980 . 

The following test materials are enclosed: 

• a teacher checklist 

• a CAT (197 ) Examiner's Manual 

• test booklets 

• answer sheets 

I have given you extra materials to cover any new students who may enter your 
classes bafore ^DeeeiAer 5. If they enter after this time, there is no need to 
give tham a makeup. 



PLEASE KEEP ALL TEST MATERIALS IN A SECUKE LOCATION 

I 

AH testing materials (except the checklist) should be accounted for ^d reamed to 
m by Dacember 10 ^ 1980 . Pleaae return the completed answer sheets as sbooT' as you 
teat to we can score them and let you know the students' scores. Be sure each 
answer sbeat has the student's name, correct I.D. , school name, date of testing, 
gradSt levml aad form of the test. 

Please call me if you need more materials, hkve questions, or run into any problaas 
with the tasking. 



.Aonroved:.-!f:^/^^^>7; ^^^^ . 

lairector. Office of RAsearch and griluation 

Approved : f^^Zi^j^^^i^MtOd. /Q^^^^ 

Director. Sacondary Educ«cion 



CC:rrf 
Endoaurea 



cc: Lea Laws ^ 

erIc '1^^ 

^— S«eond«t7 Frlacip*lt with Htgrant TMCh«ti 



(ncftpe tbm checklist) should U accouatad for anld rtdirned to 
0« PlftAM rtturn tht cosplnMd «xisv«r shMts as sooor as you 
hmm md lm% you know tha studanta* scoras* Ba sura aacb 
eudapt'a aasM* corract I*D«» achool nama^ data of tasting, 
»f tha taat. 

Mad mra natarlala, Kkva quaationSt or run Into any problaoa 



of BAaaiareh and j^aluation 





12 J 



80.40 Attachment F-2 

(Page 1 of 3) 

MIGRANT mm QBmSl R3R L£Vn. 15 AND LEVEL 17 

0= THE wKPiimm mmm test 

students in grades 7 and 8 should be given the Reading Section of the 1977 
CAT, Level 15. Students in grades 9-12 should b-j given the Reading Section 
of the 1977 CAT, Level 17. Students in Grades 7 - 12 will be taking both the 
Reading Vocabulary and Reading Comprehension subtests. 



BEFORETESTING 

1. READ THESE INSTRUCTIONS: This memo provides an overview of 
what must be done. 

2. READ THE TEST MANUAL: Reading the test manual allows you to 
becon» familiar with this particular test and helps you dis- 
cover questions condeming the test procedure before the 
actual testing session. It is not necessary to read the 
entire manw^, but pages 7 - 11, 21 - 25 must be closely 
read and thoroughly understood. Also, please especially 
note the first paragraph on page 18 about giving oral direc- 
tions. 

3. DETERMINE WHEN AND WHERE TESTS ARE TO BE ADMINISTERED: The 
exact tine (before Decesnber 5, 1980) and place of testing 
is up to the discretion of you and the principal. 

a) 10 - 20 minutes for preliminary activities 
(general directions for testing, etc.). 

b) 16 minutes for the Reading Vocabulary subtest. 

c) 38 minutes for the Reading Comprehension subtest. 

4. PREPARE STUDENTS FOR TESTING: In preparing the students for 
testing, keep the following points in m^nd. 

a) Test results are used to help school staffs in 
planning and evaluating programs; they are not 
used to determine grades. 

b) Few students can correctly answer all or even 
-•ost of the questions on these tosts. The 
important thing is for each student to show 
the schools those questlonsi for which the 
student does know the correct answer. 
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Attachment F-2 
(continued, page 2 of 3} 



c) Don't overly enphasize the ser-lousness of 
taking the test, but don't belittle the test 
either. Teacher attitude is critical; if 

~ teachers take the tests seriously, it is more 
likely that students will try their best, 

d) The students should answer all questions on 
the tests ev^ if they are not sure of the 
answer. This, of course, does not mean that 
they should answer the test questions randofiily, 
but they should indicate their best guess as to 
the answer when they are not sure. 

e}^ Remind students to bring two No. 2 pencils. 

5. REVIEW THE TEST MANUAL TO ADMINISTERING THE TEST. 

6. ANSWER SHEET lOEKTIFYING INFORMATION: Although you may ask each 
student to coniplete his/her answer sheet, it will save testing and 
Instructional time If you complete the identifying information on 
the answer sheets prior to test-fng. Please Include the following 
on the answer sheet: Student': ne, correct I. 0., school name 
(and number), date of testing, ^ .de, level, and form of the test . 



T}€ DAY OF TESHNG 

7. MATERIALS NECESSARY FOR ADMINISTRATION: 

a. Answer shee^ 

b . Sufficient test booklets. 
.c. Extra No. 2 pencils. 

d. A stop watch or other timepiece with a second hand. 

e. Scratch paper (for the Comprehension subtest). 

,f. Sign for your door reading "TESTING, 00 NOT DISTURB." 

8. ANSWER SHEET IDEflTIFYING INFORMATION: See Number 6, above. Ask 
students to complete this information if not already done. 

9. ADMINISTRATION: Administer the tests, following the directions on 
pages 21''2S of the manual. When administering the tests, remember: 

a) You may repeat pretest Instructions or 
rephrase Instructions if necessary to 
ensure that students understand what is 
to be done. (How to mark the booklet, etc.). 
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Attachment F-2 
(coutiaued,- page 3 of 



b) You may not rephrase the test questions, 
explain what a. word In a test question means, 
etc. (Otherwise, the percentile scores will 
not correctly indicate student achievenent 
levels). 

c) Allow students exactly the time prescribed . 

d) Take note during the testing periods of any 
abnormal student behaviors which may invali- 
date the student's test scores. Wait a few 
days and readmlnister the test to the student. 

10. Fill in the student's AISD identification number on the student's 
•answer sheet if you have not already done so. it ia v»m imoov- 
tcfftt all idmtifiaation mmibtn ew« aa(nirat& and 'Ucjibla, 

11. MAKEUP TESTING: Arrangemerfts must be made so that students who 
missed one or more subtests can be tested. Makeup testing, like 
all standardized testing, must be done in a quiet area free from 
distractions. Scmeone must be present to monitor the students. 

.12. RiTURN OF TESTING MATERIALS: Return the answer sheets to ORE as 
soon as testing is completed, so we can score them and then notify 
you of your students' scores. Return all other testing materials 
(except the^checklist) to me by DecemfairlO, 1980 . 

Send answer sheets and other testing materials via school mail to: 

Catherine Christner 
Adra. Bldg., Box 79 
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Attachment F-3 



AUSTIN INDEPSNDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



November 24 » 1980 



\ 




FBOM: 



SUBJECT: Rcmlndar to Conplete Prateat Make-ups by December 5 



I juBt wanted to remind you to complete your achievement test (pretest) make- 
ups by DeceadMir 5^ 

Many of you have called to let se know that a^ student whose oame I sent you 
was not at your school or was in special education resource most of the day 
and therefore not testable* I would appreciate it when you send your test 
materials back to me that for each student- without a make'-up test, you let 
me know why they were not tested~not at your school, or in special education 
resource most of the day, etc. This will really help us in updating our records. 

All your efforts In testing are greatly appreciated. 



A^ roved? 




Dli^ctor« Off ice of ResearcK^and Evaluation 



Approved 





CC:rrf 



cc: Lee Laws 

^tA Mita ^ 
Oecar Cantu 

Principals of Schools with Migrant Teachers 
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80.40 . Attachment F-4 

AUSTIN INDEPENDENT SCHOOL DISTRICT 
0££lc« of Research and Evaluation 

December 12, 1980 



TO: • Eleaentarr end Secondary Migrant Teachers 

mMi Cath^ijrlj^ ■ Ctirls tner , Title I Migrant ^valuacor 
SUBJECT: Pretest Meke--up Achievement Testiing 



Thank you for all your efforts In administering the pretest achievement makeups » 
as well as your corrections on the test rosters you were sent. For those 
teachers who administered makeups, enclosed Is a list of the students tested 
at your school. Adjacent to each student's name Is the Reading Total raw score 
and the Reading total grade equivalent score the student received on the CAT. 
These scores are provided for informational purposes, and you are not responsl-«> 
ble for recording or analyzing then In any way. 

Call me if you have any questions. 

Aoproved ^^'^?/^^ 

mrector. Office of Research ^nd Evaluation 

Approved : /r^^^j^jtk^ Ju^O^ 

Acting Director, Elementary Education ^ 

Approved: t^/240i^^^\^^^^ .dL^^^t^ . ^ 

Director, Secondary Edifcation 

CC;rrf 
Enclosure 

cc: Lee Laws ^ , ' * 

Oscar Cantu ; 
Jose Mate 

Principals of Migrant Teachers Addressed 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
80.40 ^ Offic« of R««Mrch and Evaluation Attachment V-5 

» 

^ March 10, 1981 

TO: S«coadA9y Migrant Teachars 

FBOM: CatKirW Chrlatner 

SUBJECT: Spring Poattastlng of Secondary Migrant Snudants 

k$ part of tha avaluatlon of tha Migrant Program^ migrant students In grades 
aavan through 12 vho hAva racalvad Instruction from a Migrant teacher, shottld 
be poatteated with the California Achleveaant Teats (1977 edition). 

• ^ V^^^ ^ ^1^^ ^ ^ ■liraac 9tQ4mt9 la gridM 7 • 12 vtio 
rSSjMT&MmcuStt £iroa a m^mt ^fuchmt chmifli f%bruMxr 27 Mue 
b% tascai. UtaaM U « to«c«r 9I th« scudttcs as rout school vto 
lt«v« bees mrmi U tte tirve fouv six wMkj of ciM 19S0^X lehooi 
yawr. 

• Wio AdiHfiltttn the Ttsti? rtm icUraat esAchar ttaoiOd conduct chA 
MAuaf Ae T^^TES^ASPUA. 

• mww Stoild tHa Tpti flfjcludlno MAka^Oei^ Ba QIva^? ThA «;AAtA sfaoul4 
^ giiM Annas <^ wMia A< NArch zj c^vousb «%]rch 37. U *s aU poa- 
aUIa, try CA AseaaAt tlM CAAtlas as tlia TiiAA^ar. (MsAAdar* or TtmndMy 
ot tte nASlu Is MA Aaa fiAa for aAlre-A» tAatlog aa mm studAncA aat 
Aet bA^ia AttAeaAace At yw rasviat AChAavOAii eaatlns tAAAioait). 



• WhAt Subtasti »e gfvff? T!m KeAdlaf 7ocAbuUrT tubtAAt (16 miauCM 
Ing) nd tliA laadlas CAapYAiMeAiao AitbeAAt (3S BlatttAA Ioa«) should b« 



Siir 

it Wni ttiA TAlHnA f^tAHAU ftA PAliVArAd? ^ 

MATch 18. ThA ^oUowlQA 



A WhAB will tt yi Tff^t"^ f^tsHAla Sa DAllvArAd? ^ oti; stAff AAsbAt viu 
dalivAr tha CAAtias aACArlAlA co /our scliool on Mi 



vUl bA dAUVAVAdt 

• thA tAAt AWrtnAT's AAttUAl 

• ttlA^Wt booiUAtA 

• the AAAWAr shAAtA 



Win, ro«ur t«it aACATiaii oa MArch 17 • f 
td/JJT'iM fA«r AsaAei AiitAA rAAdy for pick 



Up? Aa OU sCA^f ^AAOibAr vUI pick 

IIaAJA haVA All ChA COVplAtAd AAtA* 

fA«r AsaAei AiitAA rAAdy for plctaop by 1 p.a. » iadudlaf tha liat of 
AtadABts CAAtAd Ar faaAoaa titor tiiAy wata oot tAA&Ad. Call aa b«fw4« ^^Ia 
data U yea naaAt aaAt thlA daaduaa. 



w ^t riiA Oe t HAAd to Know? Along vlth Ust of AtudAats to bA CAStAd. 
AOAiaM lA ehe .tl^Aat lAAChAr ChA&kllAt. ThlA shotild halp you to pUa 
lot eaa tAAtlBs* 

PUase make eviry effort to posttest as many of your students 
as possible so an accurate evaluation of your instructional 
program can be made 

Call m If >ou have any queationa about the testing. 

Approved I ^P^^:^^ J^d^t 

Director, Office of Reaeerch and Evaluation 

Director, secondary Educ«lon 

CCsrrf 
Encloaujres 

cc: Ue Uwa ^ l2Cj 
Oacar Cantu 
Joai Matm 

Frincipels with Secondary Migrant Teachers 
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Spring, 1981 

80.40 . ^ Attachment 

^ (Page 1 of 3) 



iflCRAMT TEACHER CHECKLIST EOR lEVEL 15 and LEVEL 17 
OF THE 1977 CALUCRNIA ACBIEVEMEOT TEST 



Students 1n grades 7 and 8 should be given the Reading Section of the 1977 
CAT, Level IS* Students In grades 9-12 should be given the Reading Section 
of the 1977 CAT, Level 17. Students in Grades 7 - 12 will be taking both the 
Reading Vocabulary and Reading Comprehension subtests. 



BEFCRE TESTING 

J. READ THESE INSTRUCTIONS: This memo provides an overview of 
what fmist be done. 

2. READ THE TEST MANUAL: Reading the test manual allows you to 
become familiar with this particular test and helps you dis- 
cover questions concerning the test procedure before the 
actual testing session* It is not necessary to read the 
entire manua.!, but pages 7 - 11, 21 Z5 must be closely 
read and thoroughly understood. Also, please especially 
note the first paragraph on page 18 about giving oral direc- 
tlons* 

3. DETERMINE WHEN AND WHERE TESTS ARE TO BE ADMINISTERED: The 
exact time (between March 23 and March 27, 1981) and place of 
testing Is up to the discretion of you and the principal. 

a) 10 - 20 minutes for preliminary activities 
(general directions for testing, etc.). 

b) 16 minutes for the Reading Vocabulary subtest. 

c) 38 minutes for the Reading Comprehension subtest. 

4. DETERMINE WHO SHOULD BE TESTED. Try to^test all migrant 
students you have served through February 27, 1981 who are 
still at your school. If you have served a student who is 
receiving more than three hours a day of special education 
services, it is not necessary to try and test him/her. If, 
however,' you have served a student who is receiving special 
education services for three hours or less per day, then you 
should make every effort to posttest ^at student. 
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(continued, page 2 of 3) 



^5. PREPARE STUDENTS FOR TESTING* In preparing the students for 
, testing, keep the following points in mind. 



a) Test results are used to help school staffs in 
planning and evaluating programs; they are not 
used to determine grades. 

b) Few students can correctly answer all or even 
most of the questions on these\ tests. The 

^ important thing is for each student to show 
the schools those questions for^^hich the stu- 
dent does know the correct answer. 

c) Don't overly emphasize the seriousness of 
taking the tests, but don't belittle the tests 
either. Teacher attitude is critical; if 
teachers take the tests seriously, it is more 
likely that students will try their best. 

d) The students should try to answer all questions 
on the tests even if they are not sure of the 
answer. This, of course, does ^ot mean that 
they should answer the test questions randomly, 
but they should Indicate their best guess as to 
the answer when they are not sure. 

e) Remind students to bring two No. 2 pencils. 

^6. REVIEW THE TEST MANUAL PRIOR TO ADMINISTERING THEtESTS. 

J, ANSWER SHEET IDENTIFYING INFORMATION: In order to lave you time 
we win give you answer sheets with identifying information 
already con^leted based on your attendance reports. ( Please check 
over these for accuracy and make corrections i/ needed. Extra 
(blank) answer sheets will be included in ca^ we o^jerlooked 
anyone* Please include the following informrcion: Student's 
name, student I.D,, school name ari^number, y0t«r name, date of 
testing, level, and form of the testX Also, you will need to 
write in the actual date of testing o^ each answer sheet, 

THE LriY OF TESTING 
8. MATERIALS NECESSARY FOR ADMINISTRATION: 



ja. Answer sheets. 

\. Sufficient test booklets. 

jc. Extra No. 2 pencils, 

ji, A stop watch or other timepiece with a second hand, 
"*e. Scratch paper (for the Comprehension subtest). 

Sign for your door reading ;*TESTIN6, DO NOT DISTURB." 
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^9. ADMINISTRATION: Administer the tests following the directions on 

pages 21 * 25 of the manual. When administering the tests, njmernber: 

a) You may repeat pretest instructions or rephrase 
instructions if neqessary to ensure that students 
understand what is jto be done. (How to mark the 
answer sheet, etc/ , 

b) You may not rephrase the test questions, explain 
what a word in a t^st question means, etc. 
(Otherwise, the scares will not correctly indi- 
cate student achie^vement levels*) 

c) Allow students exactly the time prescribed . 

d) Take ,nota during the testing periods of any 
abnormal stuji'ent behaviors which may invali- 
date the stjfcident's test scores. Wait a few 
days and rjE!a(4nin1ster the test to the student. 

OO. MAKEUP TESTING: Arrangements must be made so that students who 
missed one or more subtests can be tested. Makeup testing, like 
all standardized testing, must be done in a quiet area free from 
distractions. Someone must be present to monitor the students. 

OF TESTING MATERIALS: Please nave all the test booklets, 
the examiner's manual, all used and unused answer sheets, and 
your list of students to bt- tested— with explanations if any were 
not tested, in your school'? office by 1 p.m. on March 27, 1981. 
Someone from ORE will pick them up. We will score the tests as 
quickly as possible and send you the results. Your cooperation 
is greatly appreciateo. 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 

Office of Research .and Evaluation Attachment F-7 



April 7, 1981 



TO: 



Se< 




ary Migrant Teachers 



FROM: 



CatKe: 



le Christner 



SUBJECT: Achleveicmt Test Scores 



Your cooperation in the testing recently is greatly appreciated. 
Each of you did a really good job of testing the majority of students 
that you have served this year. 

Although the pre* to postter t gain comparisons will not be completed 
for a while* I have enclosed the raw scores and grade equivalents 
for the students you tested. This i^ for your information only. 
There is nothing you are expected to do with these data. 

Thank you again for your efforts.^ 



CO: if 

Enclosures 




Director of Research and Evalcatioh 





cc: Lee Laws 
Oscar Cantu 
Jose Mate 

Principals with secondary Migrant teachers 



JO . 
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FILE ID A / Q / X 
PROGRAM; Title I Migrant 
YEAR: 1»80-8 1 
C^TENTS: Migrant Student Achj 



CARD FILE LAYOUT 



LOCATION! 
AISD 



UT PF 



jnt Test Results-Secondary-Spring 1981 



acct. pass, file name 



Field 


Coluans 


V\ Description 




1-3 


File ID * 




4-10 


Student ID 




11-29 


Name 




30-31 


Grade 




32-34 


School i^de 




35-38 


Date (Spring 1981) 




39-41 


Test Level (15C, 17C) 




42-43 


Vocabulary Raw Score 




44-46 


Vocabulary Grade Equivalent (no decimal) 




47-48 


Reading Comprehension Raw Score 




49-51 


Reading Comprehension Grade Eq. {no decimal) 




52-53 


Reading Total Haw Score 




54-56 


Reading Total Grade Eq. (no decimal) 




58-58 


Earliest Attendance'^ Period for Student 



*D A / Q / X 
PR0GRAM8 Title I Migrant 
YEAR: 
00NTEHT9: 



CARD FILE UYOUT 



LOCATION! 
AISD 



Page 1 of 2 



UT PF 
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o 
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acct. filo name 



Field 


Coiuans 


Description 


i« : 


1-3 


File ID AQX 




4-10 


Student ID 




11-29 


Student Name 




30-31 


Grade (At Poattest Time^ 




32-34 


School 




35-35 


PresteatDate (1- 3/24/80; 2- 4/14/80) 




36-36 


Pre teat Level (1, 2^ 3 or 4) 




37-38 


Reading Vocabulary Raw Score (^q^^ 




39-41 


EUtading Vocabulary G.£. (CAT 70) 




43-44 


Equiv. Raw Score (CAT 77) 




46-48 


Gain (Vocabulary Raw Score) (-17 is lowest) 




50-52 

- . . *■ ■ ■ 


Number of Days Served by a Migrant iVacher 




53-56 


Post teat Data SP '81 




57-59 


Uvel 15 C OR 17 C 

', - A 



O 



so 



1 ^ ' 

i 1 ^ 



riLB ID A / Q / X 
PROGRAM! 
TBARt _ 
CONTENTS: 



CARD FiLR UYOUr 



LOCATION! 
AISD 



Page 2 of 2 



1980*81 



UT 



acQt. pass, file name 



t 

O 
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Hi 



113 



00 
o 

t 

o 



Pi«ld 


Coluwns 


Descrlptilon 




60-61 


f(4v Sfisre ^uiing .ypcsl^^Ury (CAT 77) 


B 


62-64 


Grade Equivalent 




65-69 


Repeats fields A & B for reiMing comprehension 




70-74 


Repeats fields A & B for Readiiig Total 
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TITLE 1 MIGRANT 
APPENDIX G 
SEQOENTIAL TESTS OF EDUCATIONAL PROGRESS 
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StrlM II ot chi 3TIP is a noraj-rt ferencQd fugh school achiev«Bi4nc test bactery, 3i«a- 
Jurlng studitnc skiUa In R«tdlng, £ngli«n Sjcprtsaion, Htchanics of -ciclng (Sptillng. 
Cipitaliztclon, and Punctutclonh MaCh Compucacion, Mach Concepcs, Social Scudles, ^nd 
Scianca. la 1980-31 AISD aaad a subaac of cha complaca bactary, omlcciug che liachanlcs 
or Wriclng and Scianca ctats. Thaaa caacs vlil ba jivan evary other year, alteraacing 
with cha tngliah Expraaalon and Social Scudiaa cases. Cray ch* Raadlng, Math Compuca- 
cton* and Hach Conctpcs subcases jr« usad for graduscicn corapacency purposes. Half ot" 
tha AISD high schools usad From A of cha STEP and half ^aad form 

To vnqg wa< ;he lj^icr\jaaot adalniscario ? 

Ail scudencj In grades 9-12. Special educadon scudents vera axampced as per Board 
Policy 5127 and Ics suppordng admlnlscraelva raguiadon. Scudancs of lliaiced Engllsn ^' 
proficiency (L£?) ware noc axempc, duc could be excused attar one case whicn chey 
could noc function velldly. 



How /aanv Claas zhm mstrjnar.c Adalnlatcreti '^ 
Once to each student. 



'Jhmn w4< in< L^scnffl!enc adalnlsterad ? 

The STEP «a» adminls tared over a tvo-day perioa-^March 31 and Acrii i. Testa were 
administered in the inom;.ng from about 3:30 until approximately noon aacn dav. Make- 
ups ware administered on r^o onsacutive Saturdays, April Z5 and Mav Z. 

^htra vaj the lastnjaenc adalnlstirad ? 

The STEP was administered at each AISD ai^h sciool '.Including RooDins ina ,<»4ai;Lns^ ; . 
>!a)ca«ups '-<rere adminis tared at Reagan High School. 



Who adalalscertd the Instr^jawnc ? 

Tasc Instructions were given over the 5ublic adarass aystem at iach sc-iooi, eitner 5y 
the counselor or by a tape recording provided by ORE. Teachers acted as :«sc toonitors 
in each classroom. The ojake-up testing was administered and aonitored ^y ORE 
personnel. 



W'hac training did the adainiscracors ^.ave ^ 

Teechers and counselors received vrlttcn Instructions from ORE, Including a check- 
list of procedures and an exact script to follow in test administration. The ORE 
personnel wno admit|istared t.hi zane-ups were thoroughly trained in admlnlateting 
casts. 



Vas the lastr^jBwoc adminiscared under scandardiseni ccndidons ' ^ ^ 

Yes. Standardized instructions vera distributed. ORE personnel rconicor<*d m a random ^ 
selection ot rlassrooos with results inaicating that ':esclng conditions -/ere reasonable ^ 
consistent across the District. - / 

'iere there arobleas with the. lnsty:cent or :he actainistratlon ■;hat '^iy.tz 
affect the vsiliditv of tne data ? 

)io icnown problamM with the inatrument. Prooleaui in :he adm^^niscration are documentta 
In the 3ionitors' reoorts. 

Who vl»v«lop»d tne Instrument '* ' 

Educetional Testing Service (£TS). The SIE? is publisned by Adai3on-»;e»iey ?%bii3hlng 
Company, Inc. 

Whfg reliability and vaUditv data art available 3n :ne Inscripen t^ 

The reliability of subtests in the aitemece foras, A and 3, ranges frcm o3 ^lo ^3, utzn 
parallel forma comletions. As summarized by Kuder-Rlchardson For^ttiU ZO ccef flclents. 
:h» rtliabibicy of the 8ubt«sti ranges from 33 to 9U . The issues content and con- 
<»truct validity are addressed in the publisher's tec'inical report, pages 150-15-*, 
.Vrei chTe nora daca available f^r !LnCer^re;itit :ne results ? 

Meant median, percentile rank, percentile band, converted, and stanlne acores ire 
available for «ach subtest of the STEP. 
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Sequential Tests of Educational Progress 



Purpose 

The nlgrant 9th-"12th grade students' Reading Total scores on the STEP 
were collected to answer the following infonaation needs question: 

^ .rorttatlon Needs Question 14 ; What is the achievement level of the 
ddgrant students by grade? How ma^y students at each grade level are at 
the A achievement level (achievement test score is at or above the National 
median) » B achievement level (test score is 0.01 to 1,00 years below the 
Rational median)^ and C achievement level (achievement test score is 1.01 
or more years below the National median)? How do they compare with the 
District average? ' 



Procedure 

On. March 31 and April 1, 1981, all AISD 9th-12th graders were administered 
the STEP. Make-ups were conducted on April 25th and "May 2nd, The pro- 
cedures used in administering and scoring the STEP can be found in the 
Sys^emwide Evaluation Technical Report for 1980-81, ORE Publication 
^hsabmr 80,39, Appendix D. 

Each high school migrant student's Reading Total score was accessed from 
the Systemwlde Testing data tapes* Program DISTATP was used to gather 
frequency data on the students' scores. The data are on AISD file EV0STP81 
in the format in Attachment 6-1, 



Results 

Information Needs Question 14 ; What is the achievement level of the 
migrant students by grade? How many students at each grade level are at 
the A aehlevem«nt level (achievement test score is at or above the National 
median), B achievement level (tes? score is 0»0l to 1.00 years below the 
National medlati), and *C achievement level (achievement test sc^re is 1.01 
or more yaars belov the National median) How do they compare vdlth the 
District average? 

In Figure C-1 are listed the nuinber and percent of migrant students in each 
grade who are at the A, B, and C achievement levels. As can be noted from 
the figure, the larg^ majority <88.3X) of students had scores in the C 
achlevwent level raiige. Only I AX of students were at the A level, a*.a 
only 9 •St were at the B level. 
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ACHIBVEMEirr 





+ 




9TH 




lOTH 




IITH 




12TH 


TOTAL 


A 


(50th Xile or >) 


2 


(2.4Z) 


2 


(3.2%) 


0 


(OZ) 


1 


(3.6Z) 


5 (2.2Z) 


ii 


(A9th-30th Zile) 


1 


(8.22) 


7 


(11. 3X) 


5 


(9.6Z) 


3 


(9.AZ) 


22 (9.5Z) 


C 


(29X or 


76 


(89.42) 


53. 


(85. bZ) 


47 


(90. 4Z) 


28 


(87.5%) 


204 (88. 3Z) 






85 


(lOOZ) 


62 


(lOOZ) 


52 


(lOOZ) 


32 


(100%) 


231 (100%) 



Figure G-1. NUMBERS AND PEKCENTS OF 1980-81 MIGRANT 9-12TH GRADERS 
SCORING AT EACH OF THE ACHIEVEMENT LEVELS ON THE STEP 
RFJU)1NG TOTAL. 

AISD 9th-12th graders on the average scored higher (across all grade levels) 
on the'^^TEP Reading Total than did the migrant 9th-12th graders. In Figure G-2 
are listed comparison quartiles vith the percentages of students scoring at 
each range. As also can be noted fmm the figure, AISD scores on the average 
were below the National narms* 



9T8 



AISD 
(^-3708) 



12TH 



AISD 
CN-2830) 



(N-32) 



75ch Ills ; 63rd :u« I9ch XlX* 
(3rd QiurciU)! 



6ath UX« 21st Xll* 



50th %iX% ! 33ril tllJu'XOth SU* | 37fih Xil% 3th UX« j 4l»t Uia 8ch j 4lac XiU 7ch til* | 



Klat Quartllt)} 



X3th ;iX4 2ad XiU j I7cb XiXm 3rd XiU j Hth :iX« 3rd XiU \ 



Figure MEDIAN AND QUARTILE COMPARISONS ON THE STEP 

READING TOTAL FOR THE NATIONAL SAMPLE, AISD 
STUDENTS, AND MIGRANT STUDENTS. 



FILE ID 



Page ^ of 1 



CARD riLE UYOUT 



PROGRAM: Tttlft I Migrant 
YEAR: 19^0-% ! 

COHTENTS; 1980-81 STEP Reading Total Scores for Migrant Students 



LOCATION: 
^AIS P EV0STP81 



UT PF 



acct. pass, file nana 



Field 


Coiuims 


Description 




]-7 


AISD ID 




8-26 


Student Name (Last First Middle) 




28-30 


School Code (At Test Time) 


\ 


32-33 


Grade (At Test Time) 




35-36 


Reading Raw Score 




40^-42 


Reading Percentile 




44 


Service Status (1 « Served > 0 « Not Served) 
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TITLE I MIGRANT 

APPENDIX H 
MIGR^VNT TEACHER INTERVIEW (FALL) 



r 



ch« >ttgr*nt Program, 4UD*rvialoa. ar.d scaff i«v«.opa«nc. 



rh« Migrant c««cn«ri, inciudiai? c.-^e cvo pre-< (:*ac"*«r3 '-r.- are fancied MijranC 
and 30'; Ticl* U 



>:toc«r 30, 1930 - Nov««jb«r 1980. 

In ch* t««cn«r8^ ciittroom, chtir otfl^ts, or anocp.dr qui«c ?i*c« ir. :'n«ir sc-iool. 
Th* Ticlt I Mi$rAnc ry||^uacor. 

Whuc- training di4 :ht adalnl Jtrators ".*vg ^ 
Traiamg and <xp«ri*nc« in lnter/i«win$ proc«<iujr?f - 

^'•^ cntf i.asCTuaienc aaainlar^a f ^ .jnac r a tAfviard isei -cnc;lt ions ' 

Wtf ft : h< r t ^ p r ob l«n» ^ i c h : <i mat r ugr« n : or : ac'n 1 n 1 > c r t c t >: : : c • : g'n £ 
* tj9 tt' £ r. * V Ud U ^ / o t t h< 4> t a ' 

^Joa* wtr« Idtritlfitd. 

Mho i»v«Ioped en« _i t r u rntf^ c ' 

♦vil'oacioni? 4nd Input tr^-i tr.« D«9art3i«nc :#v«loprncnC4i Programs, 
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MIGRANT TEACHER INTERVIEW - FALL 
\ 

Purpose 

Inttrvitwt vt€ conducted vlth all the hUgrant teachers in the fall of 1980 
in order to obtain inforaatton relevant to the following decision and eval- 
uation questions: 

0' 

Decision Question Dl : Should the Pre-^Kindergarten Instructional 
Component be continued as it is, modified or deleted? 

Evaluation Question Dl-4 : Hov successful was the implementation 
of the Pre-K Component? 

a) What concerns/strengths were identified by Migrant teachers 
in the fall of 1980? 

Evaluation Question Dl-7 : What supervision concerns were identi- 
fled/ resolved during 1980-81 ? 



a) In the fall of 1980, were the Migrant teachers able to 
clearly identify t,helr supervisors and describe the 
re^ipect^ve responfribillties of each? 

Evaluation Question Dl-8 : la what staff development activities 
did Migrant pre-K teachers participate? Who sponsored sessions 
attended by the teachers? 

Decision Question D2 : Should the K-12 Ir^tructional Component (Communi- 
cation Skills) be continued as" it is, modified, or deleted? 

Evaluation Question D2-"5^ How successful was the implementation 
of thrti K-12 Component? 

a) What concems/strcrigths were identified by Migrant teachers 
in the fall of 1980? 

Evaluation Question 02-6 : What supervision concerns were 
identified/resolved during 1980/81? 

a) In the fall of 1980, were the K-12 Migrant teachers able to 
clearly identify their supervisors and describe the respective 
Supervisory \esponsibill ties of each? 

Evaluation Question 02-7 ; In what staff development activities 
did the K-12 Migrant teachers participate? Who sponsored sessions 
4ttended by the teachers? 

Decision Question 03 : Should the Health Services Component be continued 
as it Is^ nodifiedt or deleted? 

H-3 
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Evaluation Question D3-5 ; Were any problems encountered in the 
iiapiea«ntation"of the Health Services Component? 

Deciaioo Qwation D4 : Shoul^d the Parental Involvement Component be 
continued as it is, modified, or deleted? 

Evaluation Question D4-5 ; Were any problems encorjutered in the 
' ioplementation of the Parental Involvement Component? 

Decisioa Question D5 : Should the MSRTS Component be continued as it 
is, modified, or deleted? 

Evaluation Question Were any prQblems encountered with the 

implementation of the MSRTS Component? 

Evaluation Question D5-4 : What are the costs of the MSRTS Com- 
ponent to AISD in comparison to the benefits of the system to 
AISD? 



Procedure 

A draft Interview form consisting of three questions was developed and sent 
to the Migrant staff for review on Optooer 20, 1980 (Attachment K-1). After 
all feedback had been taken into consideration, the interview form was 
finalized. The Title I Migrant Evaluation Secretary made appointments for 
the interviews with each of the 22 Migrant teachers between October 30 and 
November 24, 1980. A memo confirming the interview (Attachment K-2), aa well 
Sci a copy 0, f;tervie* format (AtlMchment K-3) was sen^ to each Migrf.nf 
teacher and his/her principal prior to the interview. The interviews were 
conducted by the Title I Migrant Evaluator in the teachers' classroom, lounge, 
wffice, or wherever convenletit for the teacher. The Title I Migrant Evaluator 
content coded and summarized the interview responses. The appendix was reviewed 
by the Migrant Coordinator, Migrant Administrator, and Director of Develop- 
mental Programs before being finalized « 



Results 

Evaluation Questions Dl-4 and D2-5 : How successful was the Imple- 
mentation of the pre-K and the K-12 instructional components? 

a) What concerns/strengths were identified by Migrant teachers 
in the fall of 1980? 

The responses given by the pre-kinder^arten, elercntary, and secondary Migrant 
teachers pertaining to Evaluation Qi^stions Dl-4 and D2-S are presented below. 
For each instructional level, a summary paragraph is presented, followed by 
su^re detailed comments, organized according to the interview format* 
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PRE-KINDEXGARTEN TEACHERS 



Gemrally the pre-^K teachers were positive about the implementation of 
the indtructional aomponent. Biie problems had for the moat part been 
resolved. Most of their oomnents focused on the change in curriculum, 
Fox4r teachers felt the AISV curriculum was time consuming and three teachers 
felt it wojs hard to get used to. Three teachers liked the BECP because all 
the materials were included. Several teachers stated they used BECP mate^ 
rials or other materials to ''plug into'' the AISD curriculum so adjustment 
to the new^ curriculum presented no real problems. 

The identification of migrant students 

- Six teachers had no probleais with the identification of migrant 
students. 

* Three teachers would like migrant status verified. 

* One teacher reported identification was the same as always. 

- One teacher would llki more careful verification of addresses of 
students to be sure they are in the school district. 

- One teacher reported minor problems with the coimmmity representatives 
being sure the children have all the records they need to begin school. 

The scheduling of migrant studentc for services 

^ Hot applicable. 

Coordinating your activities with those of the classrocn a teacher 

- Not applicable. 

The adequacy of the facilities and teaching materials facilities 

Seven teachers reported the facilities were okay. 

- Three teachers felt their room was a bit small. 

- Two teachers needed more large item storage space. 

- One teacher stated her room was i^ttractive. 

- One teacher reported a broken writer fountain. j 

- One teacher reported problems '^xtb getting things fixed or replaced. 

Materials 

- Four teachers reported that teaching materials were fine and that they 
had all they needed. 

F094 S ervices 

- Three teachers stated food services were okay. 

- Three teachers stated foods were sometimes very repetitive, with fruit 
especially. 

* teachers stated that food services at their school was excellent 
/ i and that the staff was very cooperative. 
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^ One teacher reported there were too many items made with sugar 
and white flour served to the children. 



Transportation 

- Four teachers reported some bus problems at the first of the year, 
but now everything was okay. 

* Two teachers reported buses sometimes were late or the driver did 
not come when she/he was supposed to qome. 

- One teacher reported no bus problems; this is an improvement over 
last year, 

- One teacher reported her driver was very responsible. 
Other areas of concern/strength 

AISP Curriculum 

Four teachers stated it was time-consuming to gather materials for 
the AISD curriculum. 

- Three teachers stated the new curriculum wes Just hard to get used to» 

- Three teachers repotted liking the BECP because all the materials were 
there in the kit. 

- Two teachers reported the materials were not hard at ail to gather, 
since all things needed are handy things. 

- lt)ne teacher reported she had a lot of materials already, so she Just 
I adapted these to the n«!w curriculum. 

f - One teacher reported gathering materials was sometimes difficult, but 
\ that ch« had a lot of materials already ♦ 

---431^^ t€»acher stated she had ^6 problems with the new curriculum because 
shV plugged a lot of the BECP into the AISD curriculum. 

- OneXteacher reported she loved the new curriculum* since it was com- 
prehi^nslve and easy to Implement. 

- One tl|ftacher reported the Early Childhood Coordinator had sent a lot of 
helpfbl materials. 

- One teacher felt there was too much duplication between the AISD and 
BECP cVirrlcula. 

- One teacher was unclear how to mesh the two curricula at first. 

- One tfacher felt it was hard scmetiauss with the AISD curricula to 
pla^^or the aide. 

- One teacher reported no problew with the curriculum. / 

- One teacher stated the first year or two of using a new curriculum 
will be a challenge— Just takes tine. 

- One teacher stated she would have liked to have prepared for the 
curriculum before the children started school* 

- One teacher felt this curriculum (the AISD) does not require any mort 

or less time than any other curriculum (it's all up to the teacher anyway). 

- One teacher felt the curriculum was not geared enough to her childrens ' 
Interests — they needed more practical life e^qperlences. 

Other 
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One teacher reported hearing lots of good things from kindergarten 
teachers about former pre-K students. 

One teacher liked getting the demographic data on her children before 
school started. 

One teacher felt the Ittgrant Program was doing a good job of getting 
students into the pre-R program. 
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* On« teacher stated the program was good in that it offered a lot to 
the children. ^ 

- One teacher reported some problems at the beginning of school because 
the original list of children she was to serve was changed at the 
last minute before school started and this made it hard to make all 
the home visits in a short amount of time. 

- One teacher stated she really enjoyed ha\lng Migrant being made a 
part of the regular school; she has felt a lot of unity with the 
regular school program. 

- One teacher really enjoyed having time before the children started to 
make home visits and work with the kindergarten teachers. This was 
much better this year. 

ELEMENTARY TEACHERS 

Three teaahera Vi^ported having no problem with the identification proceaa^ 
while <w teaahera etated thinga were the aame as last year and two others 
aaid the proaeas was better tkia year. Nearly all teachers reported in 
scheduling migrant students for services they try to fit the classroom 
teaohere' schedules* This does at times present problems in that scheduling 
and coordination of activities do^^ require time and compromise. The 
teachers were generally saHsfied with their facilities and mateHale. Need 
was expressed to be more coordinated with other migrznt teachers to be sure 
they all were doing the same things. 

The identification of mi&rant students ^ 

- Three teachers reported having no problems. 

- Two teachers stated things were the same as last year. 

- 'ivo teachers reported the identification process was better this year. 

* One teacher stated this area is always a problem. 

- One teacher stated she did not know much about the identification of 
students* since all the students were bussed in* 

- One teacher reported having the students* IDs was very helpful* 

- One teacher stated the staff was helpful in this area* 

- One teacher Reported getting a list of students to be served ahead of 
time. 

* One teacher reported her community representative was quick to get 
eligibility forms on the children she had identified as migrant. 

One teacher stated there was great variation in the elementary Migrant 
teachers » role across the District— some have many more students and 
grade levels than others. 

- One teacher reported trying to see the migrant students who need 
services the most. 

- One teachrr would like just one list of migrant students at the begin- 
ning of the school year. 

- One teacher would like Information on the boat people and if they are 
eligible or not for migrant services— thus far she has received con- 
flicting information, 

- One teacher stated she does not always get an updated list of migrant 
students and this can create problems when parents come and want services. 
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Th€ •ch>dullnjt of migrant students for servlcfts 



Six teachers reported trying tg fit classroom teachers' schedules. 

- TWO teachers reported scheduling was going fine. 

«* Tva teachers reported regular teachers are very cooperative. 

- One teacher ^.tated it was a big problem, since she has to work with 
18 teachers— it's difficult to fit everyone's schedule. 

~ One teacher reported some problems with scheduling some grade levels. 
One teacher stated it was a problem each year, but it is easier since 
she's done it before and this year she got to help with placement. 

- One teacher sttated that she scheduled when she received the lists of 
migrant students who would be at her school. 

^ One teacher reported scheduling problems were worked out. 

One teacher reported some teachers are reluctant to let the students 
out of their class. 

- One teacher stated she had to be flexible to meet the best time with the 
teacher's schedule for the child to be pulled out. 

One teacher reported the classroom teachers try to fit her schedule. 

- One teacher %rculd like time block set aside by grade level for special 
programs— feels this would allow for larger groiqps and more flexibility. 

- One teacher stated she was not told what to do with the lists of migrant 
students with achi^'^emant scores, nor was she given guidelines on how 

to serve A, B, C children. 

One teacher req^ ested more clarification on how the Migrant program 
fits into her school and its special program. 

rs 
f 

Coordinating your activlvies with those of the classrooa teacher 

- Three teachers reported reinforcing what the classroom teacher has 
been doing in their units. 

Two teachers reported the classroom teachers to be cooperative. 

- Two teachers reported that they go with the classroom teachers' schedules, 
but it's easier with some teachers than with others; both parties have 

to coflRprosalse. 

- Two teachers reported they tried to conference with the classroom teachers 
regularly on an informal basis* 

^ One teacher stated there was better coordination this year than in 
the past; classroom teachers are not as hesitant to let the children 
go this year. 

- One teacher reported she was working especially well with the kinder- 
garten and first grade teachers at her school. 

- One teacher reported that coordination waa not always easy in that 
there were so vmuy grade levels and basal 8ystems-»it was difficult to 
find tiMm Just to talk with the classroom teachers. 

* One teacher wanted to have a school workshop at the beginning of the 
year to inform regular teachers about the Migrant program and that all 
migrant students are not low achievers. 

The adequacy of the facilities and teaching materials 

Facilities 

« Four teachers reported their facilities were fine. 

Two teachers reported their facilities were better than last year. 

- One teacher reported needing bulletin boards, a closet, and a bookcase. 
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Materlalt 

-* Four teachers stated the materials were good. 

^ One teacher stated she already had lots of her own materials. 

* One teacher reported the money for materials was okay« 

One teacher reported it was difficult to move from class to class 
with all the right materials .on hand* 

* One teacher was looking for a good kindergarten kit. 
~ One teacher reported getting materials together* 

One teacher wanted a good school materials center, 

- One teacher would like to buy into supplementary materials that fit 
the basals her teachers are using. 

Other areas of concern/strength 

- One teacher would like to be assigned a supervisor on a formal basis « 

- One teacher feels the need for the Migrant teachers to be formally 
coordinated— the supervisor should be sure each Migrant teacher is 
coordinated with the other Migrant teachers. 

One teacher would like to have a part-time bilingual aide to work 
with the Spanish-dominant students* 

- One teacher wondered if there were program objectives that she should 
be concerned with. 

* One teacher reported her principal to be very cooperative. 

- One teacher suggested having fall to spring pre- and posttesting. 

- One teacher s^eported still tiot being clear on what the relationship is 
between the CAT and the ITBS. 

- One teecher expressed a need to have better verification of migrant 
statue. 

- One teacher reported the initial identification of students to have 
been a minor problem. 

- One teacher reported her local PAC responsibilities were not spelled 
out in the Job description— to what extent is she to be involved. 

- One teacher reported wanting the elementary Migrant teachers to have 
regular teacher meetings to brainstorm ideas » etc. 




SECONDARY TEACHERS 

The area of biggest aonaeim for nearly all aeaondavy teachers woe that of 
aaheduHng migrmt etudente for eerviaes. Although generally the school 
staff was cooperative, this area seemed be the biggest hindrance in serving 
migrant stmS^ts. Several teaahers also reported not all regular teachers 
were ^ cooperative in letting the migrant students leave their classes for 
service. Ttx> teaahdrs had problems in having to adjust a great deal to the 
classroom teachers ^ schedules. All teachers were concerned as to how they 
could maximise service to the migrant students. 

T he identification of migrant students 

- Four teachers reported no problem • 

- Two teachers report this year was the smoothest by far, 

• Two teachers said the rosters were pretty correct and having the 
printout really helped. ^ ♦ 
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- One teacher reported the principal and counselor were extremely 
helpful. 

~ One teacher stated the students themselves had gotten more helpful 

in identifying each other. 
" One teacher reported sometimes the students who are supposed to be 
at the school show up and sometimes they do not. 

Tha scheduling of migrant students for service 

- One teacher reported this area to be a problen* the first three weeks, 
but it was worked out with the help of the principal and the counselor. 

- One teacher reported the classroom teachers were very helpful. 

- One teacher reported this is the most frxjstrating area. 

- One teacher reported the assistant principal and school, in general, 
were very helpful in this area. 

- One teacher reported it was difficult to see all- the students who 
needed it, often enough. 

- One teacher reported team teaching with the classroom teacher. 

- One teacher stated this the worst problem, it has shown.no improvement 
over last year. 

- One teacher reported this area showed great improvement over the past. 

- One teacher reported generally going and working within the regular 
teacher's class. 

- One teacher stated another scheduling method (hopefully a more success- 
ful one) would be used next semester, 

- One teacher reported changing a lot of students* schedules so teacher could 
do team teaching, then stated things would be better in the spring semester. 

- One teacher asked the question "Should the Migrant teacher be doing 
something else?" 

- One teacher stated students just sometimes do not show up for the 
migrant classes — other classes take priority. 

One teachar reported problems with the school counselor and biases 
toward federally'-funded programs. 

- One teacher stated changing schedules has too many c^f facts — too many 
people are involved and conflicts are created. 

Coordinating your activities with those of the classroom teaclt^r 

- Four teachera reported coordination with classroom teachers was always 
good. 

- Two teachers staned they wo^k with the classroom teachers' schedules. 
" commented that some teachers are resentful of a student 

be^g taken out of a credit class (especially minimum foundation 
telphers). 

- Tw4^ teachers reported there were problems In this area, especially la 
having to do so much adjustment to the classroom teachers' schedules. 

- One teacher reported that only one classroom teacher allowed the 
Migrant teacher to remote students from classes. 

- One teacher felt that the Migrant teacher's services were limited to 
some degree In that the Migrant teacher had to go with what the 
regular teachers were doing. 

- One teacher reported that through better scheduling next time the 
teacher hopes to get more migrant students in a class at one time 
to solve the problem of seeing more students. 
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Th» adequacy of the facilities and teaching materials 
FacUitlee 

- Threa\taacher» reported having good facilities. 

- One t4s«;her reported needing repair work done in portable before it 
got real^^)i^;old (matter had been reported to the principal, but uot 
yet taken cH^a|K^ \ 

* One teacher repdl^ii not having a good place to work» but hoped to 
soon. 

* One teacher reported working a lot in the library. 

Materiali^ 

/ 

^ Three teachers reported having good materials. 

* Two taachers stated they have lots and lots of materials. 

/ • One teacher reported classroom teachers were very cooperative ±n 

sharing materials. 

- One teacher reported working in the regular teacher *s classroom add 
using their materials. If there is a migrant classroom in the future, 
ttigrant materials will be needed. 

Other concerns /strengths 

- Two teachers would like to have the names of students to be served 
earlier (like at the end of previous school year) so can schedule 
students better. 

- One. teacher e3q>ressed a need to establish credit for the^^grant 
clMs at the high school level. 

- One teacher felt that a lot of the Migrant teacher's time is wasted 
in scheduling and going into other classes, etc- — felt that if the 
Migrant teacher served the students in migrant classes, the students 
would be much more effectively ^reached. 

One teacher was concerned abouisome stigma being attached to migrant 
students in being pulled out of^^^e regular classes, especially after 
the seaeater has already begun. 

- One teacher did not like not being consulted first before being assigned 
some E.S.L. teaching responsibilities. 

- One teacher felt the atudents benefited most from, individual contact. 

Bvaluatlon Questions Dl^*? and 02-6 ; ^?hat supervision concerns were Iden** 
tified/resolved during 1980-81? 

a) In the fall of 1980, were the Migrant teachers able to clearly 

idencify their supervisors a-^d describe the respective supervisory 
responsibilities of each? 



PRE-KINDl^GARTEN TEACHERS 

Figure H^l pi^eeente the supervieora Hated by the pre-K teaaheTQ. The Early 
Childhood Coor4imtoi' and the pHneipal were Hated by all teaahera aa a 
avperviaor and j the Migrant Coordinator waa Hated by seven teachers. The prin^ 
aipal was gensfrally seen aa the building tevely inmdiate auperviaov, while 
th^ Early Childhood Coordinator waa seen aa the contact for mttera focusing 
on early dhildhaod aonaema, eapeoially the eurriaulum. The hfLgrant Coordi-^ 
nator wa» seen aa handling program adminiatration and money mattera. 
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ELEMENTARY TEACHERS 



Fig^e H-2 liste the supervisors noted bu the seven elemenxary teaanevs caid 
thst areas each aupexnneor was seen to supervise, Tlie principal and the 
Migx'ont Coordinator were seen as the primary supervisors^ inth the pi^inaipc. 
seen as the imtediate s^Apervisor a^id the ^figrant Coordinator sekn as the ' 
program supervisor. The Title I Reading Coordinator was seen as an inatr^xc^ 
t tonal supervisor u: acme cases. 



^SECONDARY TEACHERS 

In Figure H-S are listed the supervisors and the areas of supervision of 
each as stated by the secondary MigrKmt teachers. .All teachers sou) the pnn^ 
jvpal and the Migrant Coordinator as super^visors . The principal was generally 
seen in the role of personnel evaluator and immediate supervisor. The Migrant 
Coordinator ms seen in a wider variety of roles than in any other group - 
from one teacher being unclear as to his role to uuo .her teacher seeing him 
as the chief supervisor. 



SUPERVISORY PROBLEMS /STENGTHS 

Teachers were asked to list any probleins or stengths noted in the area of 
supervision* Figure H~4 presents the Migrant teachers comments broken down 
by instructional level. 

Pre-'K teachers generally reported having no supervision problems. A minor 
concern expresa.i by three teachers was having their purchase requisitions 
sometimes questioned. ^ 

V 

Three elementary teachers reported having no concerns. The main areas of 
concern focused around wt^^having enough explanation of various program 
aepeats - eiwh MSRTS on^M^ B, C achievement levels. More^ and more 
frequent conmun/tcatiofi with ^>teachers about the program seemed to be what met 
of the teachers VQuld like in this area. 

Tnree secondaru teachers reported having no concerns. The general feeling 
seemed to be ^ne secondary Migrant teacher generally functions on his/her -ai'm. 

Evaluation Questions and D2-7 ; In what staff development activities 

did the Migrant pre-K (and K-12) teachers participate? Who sponsored 
seaaiona attended by the teadiers? 

Aa can be noted in Figures H-5, Migrant teachers attended a wide 

variety of sessions sponsored by the Early Childhood Coordinator (for pre-K 
only), AISD, the Migrant Porgram, and the local can?>u8. Figure H-8 presents 
what Migrant teachers requested as additional steff development topics. The 
most frequently wntioned topic across all levels was a regular meeting with 
other Migrant teachers (at their level) to share ideas, etc. 

Evaluation Question 03-5 ; Were any problems encountered in the imple- 
taentation of the Health Services Component? 

Jo 
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Teachers at all leveia oere oleaaed vith the }hir$e^s sei'^vCjes and felt shc^ 
was reaponeive to their requeatc. C^vei-jl teachere felt the health seinn 
component should h.2ve Ji l^rjer biidjet in crder to rrcjide *vore aerji^es tr 
m^7r*tpit students. 

PRE-K 



- Seven teachers stated the Nurse was very cooperative and responsive 
to their calls and the students' needs. 

- Five teachers -ere very pleased with her services. 

- Three tear^ ^^rs reported she did follow-ups. 

- Two teacaers r^^s^orted she had done their childrens' physicals. 

- Two te^cher*^ telt she was being spread too thin. 

One teacher was pleased to have been given toothpaste and toothbrushes 

- One teacher had had no experience thus far (new teacher). 



ELEMENTAKY 



- Six L.iachera commented the health services were good. 

- Three teachers reported the Nurse was cooperative and responsive to 
their calls. 

- IWo teachers felt this cotaponent needed more money » 

- Two teachers were pleased the Nurse followed up health problems. 

- One teacher said the Nurse had been there. 

* One teacher was happy to have toothpaste and toothbrushes furnished 
for her K-2nd graders. 

- One teacher commented the Nurse was good about sending health informa- 
tion on the children. 

- One teacher commented that her students* parents had said they feel 
free co call the Nurse. 

- One teacher felt she had to go through too many channels first before 
she called Migrant Nurse. 



SECONDARY 



- Foor teachers commented her serviceii were good* 

- Three teachers felt the Nurse was responsive to their requests and 
the students' problems. 

- One teacher had no complaints. 

- One teacher had little contact since students had not had health 
problems yet, 

- One teac>er said most students had health exams last year. 

- One teacher had referred several students for dental and eye check-ups 

Evaluation Question D4-5 ; Were any problems encountered in the implc- 
mentation of the Parental Involvement Component? 

Gmeva^ly teachers reported being satisfied ^jtth the coTrmmity revreeentativi 
services, in that they responded w'len the tecuchers called them. Althouah 
3everc^l teachers reported seeing their representatives often (even ideekly), 
aeven teacherc reported they had very few contacts with tJteir representative. 

Five teachers reported very few contacts with the community representa- 
tives. 

- Pout teachers reported their community representatives were responsive 

J 
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i to their requests. 

- Two teachers reported the clothing seemed okay. 

- Two teachers would like a regularly scheduled tiine tor the community 
representative to be in their school. 

- One teacher stated the rotnmunity representative comes by once a week 
to check the childrens* needs. 

- One teacher stated her community representative comes by often. 

- One teacher commented her dealings with the community representative 
are much improved this year over last year in that she sees the commun- 
ity representative a lot. 

- One teacher stated the community representative was good. 

- Ore teacher felt the community representative does not spend enough 
time at her school. 

- One teacher felt the community representative was slow on shoe requests. 

- One teacher was happy with the community representative's services 
since the community representative knew the children, 

- One teacher stated she only recently submitted her clothing referrals. 

- One teacher would like the community representatives to help with field 
trips. 

• One teacher reported she had done a lot of parent contact herself. 

- One teacher had only been in her positioa a week and had just called 
her community representative for the first time this date. 

One teacher reported her school's local was established. 

- One teacher had had no contact with the P-A.C. and did not know if 
she was supposed to or not. 

- One teacher repor^*^ ! no local P-A,C. had been established yet at her 
school* 



ELEMENTAHY 

- Six teachers repotted the community representatives rt;iponded when the 
teacher called them. 

- Three teachers reported they were very good, 

- Three teachers stated the community representatives helped with their 
school's local P.A.C, 

- Two teachers reported the services were the same as last year. 

- Two teachers reported little contact with their community representatives. 

- One teacher reported the Parental Involvement Specialist had been to her 
school four times already this year. 

- One teacher stated her school's comciunity representative had been respon- 
sive to the shoe and clothing needs of her students. 

- One teacher reported a joint local P.A.C. meeting had been held with 
another elementary school. 

One teacher was unclear what her role in the local P,A.C. was supposed 
to be. 

One teacher reported some confusion in communication regarding her 
school's local P.A.C. meeting. 
~ One teacher reported a smaller parent turnout for the local P.A.C. this 
year. 

- One teacher suggested a need for continuity in community representatives 
in schools, with the same community representatives from year to year. 

- One teacher suggested the community representatives get bogged down 
because they have too i^ny schools—it is hard to communicate with 
parents and teachers in five schools. 
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- One teacher felt the conanmity representative's schedule should be 
aore flexible—like putting in time in tae evening to have better 
contact with working parents. 

SECONDARY 

- Five teachers reported their consmunity representative was good, helpful. 
Two teachers reported their coBmunity representative was responsive to 
their needa* 

- Two teachers reported the community representative's services vere an 
improvement over the past* 

• One teacher reported two local P.A.C. meetings had been held. 

- One teacher reported parents participated a lot. 

• One teacher reported the community representative follows up on students. 

- One teacher stated the community representative handled clothing requests 
very quickly. 

- One teacher reported trying to encourage parents to go to P*A,C. meetings, 

- One teacher reported a ccirfjined local P.AoC. 

One teacher stated the area of parental involvement is lacking in that 
parents are not being reached as much as they need to be. 

Evaluation Question D5-2: Were any problems encountered with the 
implementation of the M3RTS Component? 

Evaluation Queatlon D5-4 : What are the costs of the MSRTS Com-^ 
ponent to AISD in comparison to the benefits of the system to 
A1SD7 

The targe mjority of teaohevz at all levels reported -using ths MSRTS data 
not much not at all. The only data that weee considered helpful some 
teachers was the dmographio information^ which was already available from 
other sources. Most teachers reported they knew little about the MSFTS and 
what the terms and abbreviations meant. It was not considered to be much 
of a resource. 

PRE-K 

- Seven teachers said they didn*t use the MSRTS data. 

« Seven teachers stated they stick the data in the folders and hold it 
in case someone moves* 

- Four teachers said the data was not helpful since they start the forms 
and they get the demographic data elsewhere anyway. 

- One teacher said she never had instruction on what to do with the 
MSRTS data. 

- One teacher had not received all the MSRTS forms yet. 

ELEffiHTARY 

- Seven teachers reported knowing little about the MSRTS data. 

• Three teachers complained the forms do not specify the extent to 
which a sklH has been mastered, therefore doesn't allow teacher to 
plan instruction. 

- Two teachers want training in what terms and abbreviations mean. 

- Two teachers had not gotten new forms this year. 
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- Two teachers have used them in the past to get demographic information. 

- Two teachers rep rted rhem currently helpful for demographic data. 

- One teaqher said she did not use since all the forms had was demograph- 
ic information and she had that already. 

- One teacher reported the health data vas not helpful. 

- One teacher stated MSRTS is better, but it's still not much. 
One teacher felt the MSRTS was good in identifying students. 

One teacher reported she obtained most information from the classroom 

teacher and she does her ova diagnosis. 

One teacher indicated it was the same as last year. 

- One teacher hasn't used it. 

- One teacher queried was she supposed to fill In achievement data? 

SECONDARY 

- Four teachers reported not using it. 

- Two teachers reported it was not much of a resource, 

- One teacher got the forms and filed them. 

- One teacher reported the MSRTS was the same as last year. 
" One teacher still was waiting to receive anythina. 

- One teacher did not use since no students have left. 
One teacher did not know what to do with the MSRTS. 

" One teacher felt system had potential, but it was not being used. 
* One teacher felt it was a total waste of time* 

Miscellaneous. What problems/strengths were identified by the Migrant teachers 
in the support and cooperation of the Migrant Program Staff? 

PRE-K 

- Four teachers reported having little contact with the Migrant Program 
staff. 

Ttiree teachers stated services were okay. 

- Tw'* teachers reported they were responsive to her calls, 

- Two teachers stated they were helpful and cooperative, 

- One teacher reported the Migrant Program Secretary was helpful. 
One teacher stated she got what she needed* 

- One teacher stated the staff were sometimes slow in answering her 
requests . 

- One teacher report^ there seemed to be too many channels of communi- 
cation. 

- One teacher stated there was little information transmitted by the 
staff. 

- One teacher reported that communications she had received from the 
staff was not always accurate. 

- One teacher uested a place for storage of excess capital outlay 
Items, 

ELEMENTARY 

Five teachers stated the staff was very cooperative and responsive. 
Two teachet:> would like to know changes in the Migrant program as soon 
as they occur. 

Two teachers would like to have in-services with oth«*r elementary level 
Jllgrant teachers on a regular basis* 

Two teachers felt they are not given enough direction on priorities in 
service to migrant students and what the program requires of teachers. 
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- One teacher stated the Migrant Program Secretary waa great. 

- One teacher said her questions were answered quickly ♦ 

- One teacher stated she was satisfied* 

- One teacher reported the support and cooperation of the staff was the 
same aa last year. 

- One teacher wanted more information on how the Migrant Program fits 
with het school program. 

- One teacher wanted more information provided about Accutrak or wants 
AXSD to have a system similar to this. 

- One teacher stated Title I guidelines were not helpful to her all the 
time — would like a separate meeting with just Migrant teachers. 

- One teacher requested the staff provide more information on what is 
required by I.E. A. to be in their files. 

- One teacher would like more communication with the Migrant staff. 

- One teacher stated the Migrant Coordinator was very hard to find some- 
times. 

• One teacher requested a Migrant Instructional coordinator so all the 
migrant students can be receiving rou^ly the same services from 
different teachers. 

SECONDARY 

- Pour teachers stated they had no problems with the staff — they were 
helpful, 

" Three te^^chers reported they were given answers when they were needed. 

- Three teachers reported the Migrant Coordinator was good, responsive, 
or helpful. 

- One teacher stated the Migrant Coordinator was tactful. 

One teacher stated the Migrant Coordinator could have been more help- 
ful in adjusting to a change in school situations* 

- One teacher wished changes could occur faster in the program. 
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AREA OF SUPERVISION 



SUPERVISOR 



E^chool Level Concerns 
Inoadiate Supervisor 
Discipline & Management 
Personnel Evaluation 

Procedures 



NUMBER 
REPORTING 



Curriculum 



/ 



/ 



Early Childhood j 

Instruction \ 

Observations 1 

Honey \ 

Migrant Program and ) 

Its Adiiini8tratiQn\ 

I 

1 

/ 



Other 



Unclear 



Principal 
Principal 
Principal 
Principal 

Early Childhood Coordinator 
Principal 

Migrant Coordinator 

Early Childhood Coordinator 

Early Childhood Coordinator 
Early Childhood Coordinator 
Early Childhood Coordinator 
Migrant Coordinator 

Migrant Coordinator 



Principal 

Migrant Coordinator 
Other 



6 

2 

2 

2 
1 

2 
2 



5 
3 



Figure H- 1 ; j(9tMS OF SUPERVISION LISTED BY PRE-K MIGRANT TEACHERS 
^' FOR EACH of THEIR SUPERVISORS. THE PRINCIPAL WAS 
LISTED BY myt TEACHERS AS A SUPERVISOR; THE EARLY 
CHILDH(X)D COORDINATOR WAS LISTED BY NINE TETHERS AS 
A SUPERVISOR; THE MIGRANT COORDINATOR WAS LISTED BY 
SEVEN TEACHERS AS A SUPERVISOR; AND TWO OTHERS WERE 
LISTfD BY TWO TEACHERS AS SUPERVISOR. 



I 
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NUMBER 

AREA OF SUPERVISION ^SUPERVISOR REPORTING 

loocdiate Supervisor Principal 6 

(Instruction) Migrant Coordinator I 

Discipline Principal 1 

Migrant Program Migrant Coordinator 6 
Supervisor 

Instruction (Not Sure) Migrant Coordinator 1 

Supervision Reading/ Instructional 2 

Coordinator 

Reading " Reading/ Instructional 1 

Coordinator 

Scheduling, Materials Reading/ Instructional 1 

Coordinator 

Scheduling, Building Helping Teacher 1 
Concerns 

Specifics of What Taught Regular Teacher 1 

Other Principal 1 



Figure H«22 AREAS OF SUPERVISION LISTED BY ELEMENTARY MIGRANT TEACHERS 
FOR EACH OF THEIR SUPERVISORS. SEVEN TEACHERS LISTED THE 
PRINCIPAL AS A SUPERVISOR; SEVEN LISTED THE MIGRANT COOR- 
DINATOR AS A St^ERVISOR; FOUR LISTED A READING/ INSTRUC- 
TIONAL COORDINATOR AS A SUPERVISOR; ONE LISTED A HELPING 
TEACHER AS A SUPERVISOR; AND ONE LISTED A REGULAR TEACHER 
AS A SUPERVISOR. 
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AilEA OF SUPERVISION 



SUPERVISOR 



NUMBER 
REPORTINC 



Personnel Evaluation 

Immediate Supervisor 
(Bldg, Level) 

Instruction 

Migrant Program Adminis- 
tration 

Chief Supervisor 

Immediate Supervisor/ 
Evaluation 

P.A.C. 

Area of Supervision 
Unclear 

Reading 



English as a Second 
Language 

Indirect Curricultm 
Supervision 



Principal 

Principal 
Principal 

Migrant Coordinator 
Migrant Coordinate 

Migrant Coordinator 
Migrant Coordinator 

Migrant Coordinator 

Secondary Reading Instructional 
Coordinator . 

Secondary Foreign Language 
Instructional Coordinator 

Secondary Language Arts 

Instructional Coordinator 



Figure AREAS OF SUPERVISION ' ISTED BY SECONDARY MIGRANT TEACHERS 

FOR EACH OF THEIR SUPERVISORS. THE PRINCIPAL WAS LISTED 
AS A SUPERVISOR BY SIX TEACHERS; THE MIGRANT COORDINATOR 
WAS LISTED AS A SUPERVISOR BY SIX TEACHERS; THE SECONDARY 
READING INSTRUCTIONAL COORDINATOR WAS LISTED BY TWO TEACHERS 
AS A SUPERVISOR; THE SECONDARY FOREIGN LANGUAGE INSTRUCTIONAL 
COORDINATOR WAS LISTED BY TWO TEACHERS AS A SUPERVISOR; AxVD 
THE SECONDARY LANGUAGE ARTS INSTRUCTIONAL COORDINATOR WAS 
LISTED BY ONE TEACHER AS A SUPERVISOR. 



1 

J 4 X 



ERIC 



H-20 



80.40 




\ 

SUPERVISION PROBLEMS/ STRENGTHS MENTIONED BY FRE-K MIGRANT TEACHERS 



- No problems (7) . 

- Not used to having purchase requisitions questioned and rationale 
asked for (3) . 

- Even though not officially their supervisor last year, the Early 
Childhood Coordinator was around more last year than the Migrant 
Coordinator (2). 

- There are some differences this year in that the Early Childhood 
Coordinator is officially their supervisor and now teacher knows 
who super-^M^es what areas. 

- On the budge , it's not always clear who to call, 

- The Early Childhood Coordinator is very cooperative — sends lots of 
materials. 

• Area not clear, since just in position for one week. 

- Get more cooperation from Early Cnildhood Coordinator now that she's 
officially their supervisor. 

Cannot really compare • 



SUPEaVISION PROBLEMS/ STRENGTHS MENTIONED BY ELEMENTARY MIGRANT TEACHERS 



- No problems, same as last year H), 

- Does not always get information needed, or sometimes ge" ^ It late. 

- Needs nacre details of the program. 

- Would like more and more frequent communication. 

- Not being allowed to use Accutrak* 

- Would like AISD system like Accutrak. 

- Problems with lack of explanation on MSRTS records lad A, B, C 
achievement levels. 



SUPERVISION PROBLEMS/ STRENGTHS MENTIONED BY SECONDARY MIGRANT TEACHERS 



- No problems (3). 

- Same as last year (2). ^ 

- The Migrant Coordinator and the principal are very cooperative. 

- The teacher is very independent and funct^'^^ns pretty much on own. 

- Secondary Reading Instructional Coordinator has taken much more of an 
interest in migrant classes and visits regularly. 

- The Migrant Coordinator's role is unclear. 

^ Feel Migrant teachers are on their own — learned wnat supposed to do 
from previous teacher's records > 

- The teacher declined to share any concerns. 



Figure H-4: SUPERVISION PROBLEMS /STENGTHS MENTIONED BY MIGRANT T^\CH£RS. 
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STAFF DEVELOPMENT NUMBER 
ACTIVITY SPONSOR ATTENQING 
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Figure H-5 : STAFF DEVELOPMEKI SESSIONS (AND THEIR SPONSOR) ATTENDED 
BY PRE-KINDERGARTEN MIGRANT TEACHERS. NUMBERS REFLECT 
THE NUMBER OF TEACHERS REPORTING ATTENDANCE AT EACH 
SESSION. 
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STAFF DEVELOPMENT 
ACTIVITY 



SPONSOR 



NUMBER 
ATTENDING 



Introduction to Title 1/ 
Migrant 

T,E.S.O.L. 

Assertive Discipline 

Eilingual Education 

T»S»T*A» 

Bussing 

Raading 

Self -Concept 

Scholastic Books 

State Migrant Convention 



Title l/Mlgrant Program 

Mgrant Program 
AISD 

Title I/Mlgrant Program 

AISD 

AISD 

AISD 

AISD 

Title J/Higrant Program 
Migrant Program 



3 
2 
1 
1 
1 
1 
1 
1 
1 



NOTE: One teacher reported attending no staff development sessions. 



Figure H-6s STAFF DEVELOPMENT SfSSIONS (AND THEIR . '^ONSORS) ATTENDED 
BY ELEMENTARY MIGRANT TEACHERS, NUMBERS REFLECT THE 
NUMBER OF TEACHERS REPORTING ATTENDANCE AT EACH SESSION. 
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STAFF DEVELOPMENT NUMBER 
ACTIVITY SPONSOR ATTENDING 

T.E.S.O.L. Migrant Program 3 

Migrant Student Testing Migrant Program 3 

Language Arts AISD 3 

Introduction to Migrant 

Program Migrant Program 1 

Reading AISD 2 

S.R.A. (Reading) AISD 1 

Reading Conference ^ AISD 1 

Writing AISD 1 

Curriculum Guide AISD 1 

E,S.L. AISD 1 

State Migrant Conference Migrant Program 1 

Scholaatlc Magazines Migrant Program 1 

Courses Offered Next Local Campus * 1 

Semeater ^ ^ 



tigure STAFF DEVELOPMENT SESSIONS (AND THEIR SPONSORS) 

ATTENDED BY SECONDARY MIGRANT TEACHERS. NUMBERS 
REFLECT THE NUMBER OF TEACHERS REPORTING ATTEN- 
DANCE AT EACH SESSION* 
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pre-kindergarii:n teachers 



TOPICS 



NUMBER SUGGESTING 



Teaching Fine Motor Skills 
Teaching Gross Motor Skills 
Science 

Hands-'cn Experience Curriculum Ideas 
Sharing of Ideas with Other Pre-K Teachers 
Art 

How to Mesh the AISD and BECP Curricula 
Oral Language Oevel oioent 
Materials-Making 
Daily P. E. Curriculum 
Theory Into Practice 



3 
3 
2 
2 
2 
1 
1 
1 
1 
1 



ELEMENTARY TEACHERS 



TOPICS 



NUMBER SUGGESTING 



Regular Meeting with Other Elementary 

Migrant Teachers 
Reading 

Diagnosing Reading Problems 
E • S • L « 

KSRTS find SIS 
Migrant Application 



4 
2 
1 
1 
1 
I 



SECONDARY TEACHERS 



TOPICS 



NUMBER SUGGESTING 



Regular Meeting with Other Secondary 

Migrant Teachers 
Alternative to S.R.A. 
E • S • L • 

More Direct Program Guidelines on How to 

Work with Students 
Spelling and Vocabulary 
Have E^.L, and Language Arts Sessions at 

Different Times 



1 

X 

1 

1 



Figure TOPICS FOR FUTURE STAFF DEVEIOPMENT ACTIVITIES 

REQUESTED BY MIGRANT TEACHERS (FALL '80) 



\ 



,ERIC . 

ilffliffllfflfrriHiU ^ It^25 



80.40' 



TITLE I MIGRANT 
APPENTIX I 
LEVELS OF USE INTERVIEW 



ERIC 



i-i 



Th« lnr.«rvt«w 1$ a ^truc*"irecl-qu«»!:ion fonaac d«slgn«^i zo .^ss€ss a p«rson a level 
of u«« of *n trmov«cXoB (in thlf ctts«, ch* pr«"K. curricuiuo) . Th«r« art tlgnt 
diicr«c« l«v«i» of a«a (Noo-Um, OriantACion, Prep*ratioa, Hichmnicju Use, 
Rouclns >J»*, R«fia«9Mac, I&Cagraclca, and lUnawaX) across savcn c&_^ori«9 
(Knowl«dg«, Acquiring loforMtion* Sharing, Ajssssing, Planning, Statu* aePor*:- 
Ingp aad P«rfor? in%) and an ovtrall t«vel of Us« racing, tho uit«rvl«wa« l^i 
asaignsd a lavei of usa scora &«s«d on anaiysis of trva Incarvlaw. 

To vftow ''^M Che laicrua€nc admiolatyrad ? 

Ail cha Titii I and Migrant ?ra-kindarg»rtan ctachers, 

Bov aAav ^iaaa vaa cha inatr-jmanc adainistared ? 
Onct CO «ach taachar. 



Whan vaa cha iascrmBanc admiais tared ? 
Janiiary 26, 1981 through Fabruary 10, 1^81- 

Whara va< tha laatruaant adalaiscarad '^ 

In tha caacnar'a cX&saroov, o££ic>ft, or quiac area m chaxr school. 

Vho ac-^iaiagarad ch» inscrjaant '^ 

Tha Ticia I Migrant EvaluAtor. 

What cralaing did eh< adqinia^cracora hava ? 

Tha Tit la I Migraat Evaluator attandad cvo and a half days of training in 
this Intarvlaw tactmiqua at th« 'Jnivarsity of Taxas at Austin Rasaarch ^ Devalop- 
oant Cantar for t«ach«r Education. Additionally tha Svaluator coop la tad tha rat- 
ing of savaraX raliabilicy capaa and was cart if lad as a Lavala of Us a Intanrletfar. 
Vas tha iQJcr^aanc adainistarad undar scandardlzad conditions ^ 

?as. 

Vart :hara atoblMif. vith tha Instrjmant; or cr.a adainls eras ion :^^t .ignt 
aj^ftcc tha '/aliditv of ?:ha data ? 

Hona vara idaneifisd. 



yhg davaloo»d tha ingcrjatnt ^ 

Tha Staff on era Procadur^s for Adapting Educa clonal Innovations Fro jeer/ CBA^. 
Tha Raaaarch and Oavaloptaanc Cautar for Taachar Education, the Universicy of 
Taxas at Austin. 

raliabllity and val jd: cy da£a ara availabla jn. tha lascruaiaat ^ 

Extaaaiva raliabilicy and validity data ara available from tha CBAM Project, 
cna Raat arch & Dav«lopinant Center for Teacher Education, cha Unlversitv of r^xas 
at Auf .xn. 



Ate :hara ^.or:a data avail4b>o ^'^r intarT^re^rir.st :he rasui:^ ' 

^ • J 
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LEVELS OF USE INTERVIEW 
Purpose 

Interviews were conducted with the Migrant and the Title I pre-kindergarten 
teachers in order to oitain information relevant to the following decision 
and evaluation questions: 

Decision Question Dl i Should the Pre-K Instructional Component be 
continued as it is, modified, or deleted? 

Evaluation Question Dl-6 t How was the AISD Early Childhood 
Curriculum accepted by the Migrant pre-K teachers? How does 
this compare with Title I pre-K teachers? 



Procedure 

Attachment I-l are the Levels of Use questions used in the teacher inter- 
views. The questions were modified only very slightly fafom the standardized 
questions used. A memo was sent to each teacher (see Attachment 1-2) to 
advise them of rbe purpose of the interview. Then interview appointments 
were made with each of the pre-kindergarten teachers between January 26 
and February 10, 1981. Tac iutervisvs vere conducted by ^he Title I Evalu- 
ator usually in the teacher *8 classroom (since generally the interviews were 
aft:er school was out) or in another quiet area of the teacher ^s choice. In 
order to allow the litle I Migrant Evaluator to race che teacher's Levels 
of tlise, each interview was tape recorded with two exceptions. In one case, 
the teacher requested the tape recorder not be used, and in the second case 
'.he Evaluator did not operate the tape recorder properly. Notes were made 
from these two interviews. £ach tape was kept confidential and was erased 
after the ratings were completed. Attachment 1-3 is the Level of Use Rating 
Sheet used« 

Two references were used to complete this study: 1} Loucks, S.F., Newlove, 
B.W. , and Hall, G.E. Measuring levels of use of the innovation: A manual for 
trainers t interviewers, and raters . Austin: University of Texas at Austin, 
Research and Development Center for Teacher Education, 1975; 2) Hall, G.E, 
Loucka, S.F. , Rutherford, W.L., and Newlove, B.W. Levels of use of the 
innovation: A framework for analyzing innovation adoption. Journal of 
Teacher Education, 26, i, pp. 52-56* 



^ Jl*.sults 

Evaluation Questi on g(-6; How was the AISD Early Childhood Carrie- 
uium accepted by the[ Migrant pre-*K teachers? How does this compare 
with Title I pre--K teachers? 

Figure I-l gives the Levels of Use ratinr^ for the Migrant pre-K teachers* 
This figure includes the two split-funded Title l/Migrant pre-K teachers. 
There are eight Levels of Use possible. The first three are different stages 
of Non-Users of the Innovation (in this case the AISD Early Childhood Ctirric*- 
uluffl). These levels progress from total nonuse and basically noninteres*:. 



80.40 



to a state in which the person is preparing to begin to use the Innovation 
at a definite point in the future. The five stages of the Users progre^^s 
from a Mechanical Use stage where che user Js trying to basically tnaster the 
tasks involved in using the innovation wO the most 'sophisticated point — Renewal 
where the user is considering making major tnodif ications in the ^ novation or 
replacing it in order to better serve clients. The categories of use reflect 
different functions of use of the innovation, such as plannir^. 

As can be noted from Figure I-l, eight of tl)e Migrant pre-K teachers were at the 
iMechanicai Use Level. Quoting from Reference //2 (p. 54) ^'Mechanical Use; 
State in which the user focuses most effort on the short term day'-'to-day use 
of the innovation with little time for reflection- Changes in use are made 
more to meet user needs than client needs. The user is primarily engaged in 
a stepwise attempt to master the tasks required ♦o use the innovation^ often 
resulting in disjointed and superficial use.'* For nearly all the teachers, 
this probably primarily reflects that this is their first year to use the 
AISD Early Childhood Curriculum to any extent. 

Last year's ore-kindergarten observation data (Appendix L, TitJe I Migrant 
Technical Report, ORE Publication Niimber 79.09) seem uo indicate the AISD 
Curriculum was rarely used by the Migrant teachers. This was the first year 
they were required to use it as a major part of their instruction. Their Level 
of Use ratings across the categories generally reflect their n^wuess to the 
curriculum and that generally their concerns with the curriculum were getting 

— ♦ u«»k^4.^«»^^ I »W W WUitC^^O VIW X U , C U U • CtAUCpL lOT 

the two new teachers, teachers also still reported using a good deal of the 
BECP Curricul^im in their instruction. 

One of the nine teachers was rated a Routine User, She generally used the BECP 
Curriculum more than she did the AISD Curriculum, but her use was generally in 
a pattern which she has established early in the year. She reported making 
few changes in her ongoing „se of the curriculum. 

In interviewing the Migrant teachers, except for th- two new teachers, it was 
obvious that each tei^cher used the AISD and BECP Curricula in a wide variety 
of ways. Teachers reported some confusion over hotv they were supposed to ''mesh'* 
the two curricula. Some teachers alternated units from the two curricula; some 
used a lot of the BECP materials in teacliing the AISD units; some used segments 
from each curriculum to form a complete unit; some varied their use— one week 
using both, the next using just one, etc; and one used the AISD Curriculum in 
the afternoon. 

Figure I--2 presents Levels of Use ratings for the Title I pre~K teachers. On 
overall Level of Use, two teachers were at the Routine Use stage and five were 
at the Refinement Use stage. Refinement defined as (Reference #2, p. 54) 

*'State in w^lch the user varies the use of the innovation to increase the impact 
on cl-'ents within immediate sphere of influence. Variations are based on knowl- 
edge of both short- and long-term consequences for clients." While the Routine 
Users had a fairly stabilized pattern of use, the Refinement Users reported more 
variation in how they used the curriculum depending on the need of their chii-* 
d;;^en> In the interviews, these five teachers consistently mentioned altering 
chits here and there to better fit the childrens* needs, 

A comparison of the Title I and the Migrant pre-K tea^.i^rs generally reveals ihe 
Title I teachers to be more sophisticate-^, users of the AISD Curriculum. This 

ERIC 1-4 lo 
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seems vt logical for two reasons. The first is the Title I teachers to a 
very large extent have several years experience (for each teacher) in teaching 
che AISD Curriculum. One would expect them to be less routine in use than 
teachers who have had little or no experience in the AISD Curricxluia previous 
to this year. They also would be expected to be more adept at the curriculum 
since it is the only curriculum they teach and generally have ever taught. The 
Migrant teachers (except for the t- new teachers) all reported using as much 
from the BECP Curriculum as from the AISD Curriculum and often the BECP was 
used more. It may seem more straightforward to the Title I teachers since it 
generally is the only curriculam they have ever used. 

Strengths and Weaknesses of the Curriculum as Seen by Migraut and Title I 
Teachers 

What each teacher saw as the strengths and weaknesses of the curriculum are 
discussed here. 

Figure 1^3 presents the strengttis of the AISD Early Childhood Curriculum as 
noted by the Migrant pre-K teachers. This figure includes the comments of the 
two 50% Mlgrant/50% Title I teachers as well. The teachers saw the curric"* 
ulum having lots of and a variety of resources as the major strength. They 
also felt it was more expansive than the BECP and fiad more science. Two 
teachers felt a strength w*ts the freedom it gave the teacher to use it as she 
feel? baaL, 

rhe strengths as noted by the Title I pre-K teachers are listed in Figure 1-4. 
A major strength noted'by these teachers was the freedom/ flexibility of the 
curriculum that allows the teacher to adapt it to her children. Also they 
generally felt the curriculum was spelled out and organized so that even a 
beginning teacher could follow it easily. The number of and variety of re- 
sources were also seen as pluses^. 

la Figure 1-5 are the weaknesses of the AISD Early Childhood Curriculum reported 
by the Migrant pre-K teachers (including the two split-funded teachers). The 
main concerns of the teachers were the materials not being included and the 
skills/concepts areas not being clearly defined or covered^ It was felt by 
some teachers that parts of some units of the curriculum were too hard or not 
appropriate for the children. Some teachers were also not comfortable with the 
organization (or lack of organization) of this curriculum. These concerns to a 
l^arge degree reflect dl>fferences between the AISD Curriculum and the EEC? 
Curriculum^ The BECP contained the materials needed, whereas the AISD requires 
the teacher to gather the materials needed for the ^mits. Also the BECP lists 
the skills each lesson is seen to be covering and has activities in such areas 
as physical and motor development. The AISD Curriculum is not structured this 
way* The BECP lays out more specifically what is expected of the teacher* 
while the AISD leaves more up to the piann^-:^ of the teacher. 

in Figure 1-6 are listed the weaknesses of the AISD Curriculum as noted by the 
Title I teachers* Their comments generally focused on broadening the curric- 
ulum by adding math, art, more han' -on experience, etc. As did several of the 
itlgrant teachers, two teachers felt parts of some units were too advanced for 
some children. 
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Figure I-l. SUMMARY OF MIGRANT PRE-K TEACHERS' LEVELS OF USE OF THE AlSn EARLY CHILDHOOD CURRICULUM. 
Numbers represent luimber of teachers in each category. 
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Note: The 2 Title I/Mlgrant teachers are included in the Migrant Teacher Sunanary. 
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ArtAS o£ Strength 
Resources 



Expansive 



Science 



Freedom 



Other 



MECHANICAL USERS(N-8) 
Specific Comme nts 

-It la helpful to have books, poem lists, uuc. to go 

with each unit. 
-It expands on each unit with art* 
-There are a lot of supplementary activities. 
-There is a variety of supplementary activities. 
-Many supplementary activities are provided including 

art. 

-It is more expansive than the BECP on similar concepts 
and units. 

-The units are broader than similar BEG? units. 

-Th'i AISC curriculum has more science than the BECP. 
-There is more science than in the BECP. 

-The teacher is given a lot of leeway in teaching. 
-It is great as a springboard— 70U can modify the 
curriculum to fit your particular class. 

-It is very fundamental — teaches basics. 

-It Is easy to teach, easy to follow as a teacher and 

easy to Implement. 
-The material is appropriate for the children 90% of 

the time. 

-There are so many good ideas. 
-It is hard to find any weakn^'sses. 
-Some materials were very easy to gather. 
-It does a lot for language development. 



ROUTINE USER(N=1) 
Specific Comments 

-The unity are laid out — what materials to use, con- 
tent, language, and objectives, 

-The children have learned a lot with the two curricula 
combined. 

-It has finger plays, art, poems, etc, for each unit. 



Figure 1-3 . STRENGTHS OF AISD EARLY CHILDHOOD CURRICULUM AS REPORTED BY 
THE MIGRANT PRF-K TEACHERS. 
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ROUTINE USERS(N«2) 



Areas of Strength 
Spelled-Ou : 



Resources 



Specific Comments 

-It is specified very clearly—it reinforces vocab- 

ulary and has concepts* 
-The curriculu© is good in that it is step-by-step. 
-It is easy to follow even for the newcomer. 
-I am comfortable with the lessons — the goals to be 

achieved by the child are set outo 

-It is useful— has language, art, and games, 
-lu ha« every ting I need. 

-It is filled vith resources. > 



Other 



-I have not found any weaknesses. 



Areas of Strength 
Freedom/ Flexibility 



Spelled-Out 



Resources 

Onit^* 

Other 
Figure I-'^ 



REFINEMENT USERS(N=5) 
S pecific Coaraents 
-The curriculum is flexible. 

-I like the units — gives the teacher a lot of freedom. 
-I am given the freedom to use the curriculum as I 

see fit for my children. 
-The curriculum is something for the teacher to build 

upon. 

-It is very adaptable to your children (you can use 
all of a unit, only parts, etc.). 

-The curriculum is very flexible — the beginning teach- 
er can use It since everytlng is there and if you are 
experienced, you can take its ideas and go from there. 

-It is easy for me as a teacher to follow since it i:; 
all laid out. 
-It is very precise. 

-The curriculim is organis^ed — you can use it without a 

lot of planning. 
-I know if I follow it the children will be g>^tting 

what everyone else Is getting. 

-The curriculum provides lots of resources. 

-It has a resource box. 

-It ha^ a wealth of materials. 

-It^has a good choice of units ^ 
^The lessons ate good. 

-It is strong in social studies and science. 
-It has lots of concept teaching. 



STRENCTHS OF THE AISD EARLY CHILDHOOD -OUKRICULUM AS REPORTED BY 
TITLE I PRE-K TEACHERS. \ 
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MECHANICAL USERS(N*8) 



Araas of ^^eakness 
Materials 



Skills/ Concepts 



Difficulty Level 



Specific Comments 

-The materials are not included. 
-Mbre introductory materials are needed. 
-Some materials are not avaUable within the curric- 
alum. 

-It lacks visual materials and sometimes the manipu- 
lative materials that go with the units. 

-It is hard to find time to order materials, to go^ 
to the library, etc. 

-The curriculum requires teachers to look for a lot ot 

materials. 

-Too many concepts are put together* 

-I feel it Is not obvious what skill the units are 

w«*king on— so it would be very hard for a new teacher 

to follow the AISD curriculum. 
-FlAe motor skills are not developed. 
-There are gaps in skill, cultural, and affective 

development. 

-It is not always evident what concept you are working 
.on. 

-All areas are not covered— physical , auditory, etc. 
-The music unit is too involved. 

-Some lessons are too difficult, too complex for some 

students at times. 
-^The difficulty level of the units needs to be laid 

out — unless a teacher is already familiar with a .unit, 

there is no vay to know (the difficulty level) before 

doing a unit. 

-"It has too much detail — it is (some units only) too 
far advanced for some of th'^ children. 



Organization 



*-It is not organized. * ^ 

-I would like a better way of organiziijig nr^t^rials. 

-There is no sequence. 



Inappropriate 



-It is not geared to these children. 

-It does not have activities that fit these children- 



Other 



-There are not enough activities in some areas, e.g. art 
-It is hard to plan for an aide in terms of the AISD 
cutric^''' 

-The curriculum relies more on large groups and I pre- 
fer smaller groups. 
-The lessons are not really units — they seem incomplete. 
-The philosophy behind the curriculum is not stated. 



Fi^ 1-5. WEAKNESSES OF THE AISD EARLY CHILDHOOD CURRICULUM AS REPORTED 
BY MIGRANT PRE-K TEACHERS. (Page 1 of 2) 
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ROUTINE US£R(N=1} 
Specific Cogaaeats 
-It la not sequential. 

-In the units themselves » the Individual skill areas 
are not spelled otft. 

«»So!»e units are too above the children's levtl. 
-Parts of soM units are too boring — there is too 
auch dialogue. 
•More P.E. and music activities are needed. 
**Vlsual and auditory areas are not covered. 
-It is not a whole curriculum. 



Figure I'--5. (Continued, page 2 of 2) 
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ROUTINE USERS (N«2) 
Specific Comments 
-Noae. 

-The teacher cannot juSt give a lesson to an aide and 
expect her to do it — you must communicate much more, 
be specific, and give direction. 



Areas of Weatwa 
Related Activities 



Difflcxilty 
Other 



REFINEMENT USERS{N»5) 
Specific Cotgrnenta 

-Art projects need to be added as added reinforcement. 
-There is not enough hands-on experience. 
-I would like to see laore ideas for related (enrich- 
ment) activities. 

-Parts of some xinlts are too advanced for some children. 
-Some things are too hard for some children. 

-I would like to see a math componerit added. 
-There is too much material in some units. 



Figure 1-6. WEAKNESSESS OF THE AISD EMLY CHILDHOOD CURRICULUM AS REPORTED 
BY TITLE I PRE-K TEACHERS. 
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Attacliment I-l 



Lz\jeZ& (lie InU/ivizw (Uie/t) 



/. A/ie you QuAAiijfVttij a&ini the. AlSt) Ea^tly CvUdhood Cujvu.culurr\? 

2. P£ea4e ducAlbz {iOA. mz koM yoa oaz ui^ng tkz MSV EoAZy Ckiidkood CtwUc- 
uZum? 

How o^ten do yoa twe -U? Can you. dz^cAlhz tkz iuuXii ion. mz? 

Hm mny units kavz you taugk^ 'Tilhat conczpti oaz you tza.cJU.ng? 

iHKat l& AjUatzd to thz cuAAi^uZum {lots diUzxznt aztlvAXioA]? 

Hm lit it di^^zxznt inom thz^ECP {hands-on, xzin^oAcz things o\jz,i and qvqa, 

idzas A.zin^ofiJCZ thz concepts ) ? 

3. What do you. 4>zz as thz sMzngths and uizakmsses oi MSV EoAly Ckiidkood 
CuAAAxMum in youA sUXuation? {kavz you madz any aXt&mpt tj2 da anytiiing 
about thz Mzaknzsszs? Vuobz thosz mzntidnzd i^pzoi^za/ty] „ 

4. Me you cuA^izntty Looking ^ox any in^onmaXion about thz MSV Easily Ciiiidkood 
r CuAAltulum?- What kind? ¥oK uukat puApose^i? 



5. Vo you 'M}nk uiith othzAS in youA usz thz AISV EoAly Ckiidkood CuAMculum? 
Have you mdz OAij^thangzs in youA usz o^ thz AISV EoAty ChXldkood Cu^XfUcuZum 
baszd on this coordination? {l^ yzs, go to *] 

6. bo^'yoa zvza. talk uUtii othzAS about thz AISV EoAly CkUdhood CuAAltulm'^ 
^ituU da you. teZt thzjn? 

7. (Have you. considzAzd any altznnativzs ' ox di^^zAznt ways oi doing tkinas 
Mith thz pKogAom?) A.iz you. doing any zvaJiuating , <Uthzx ^oAmiily oa In^oK- 
malty, that muld a^^ict youA. usz oq thz AISV EoAly Childhood CuAAlculum? 
Havz you Azczisjzd any ^zzdback ^Aom ^tJjdznts thai iMuld a^izcX thz way you 
OAZ using AISV EoAly Childhood CuAAltuZim? Whjxl kavz you done, ultk thz in^oA- 
matLon that you get? 

i. Have t/ou maxk. any ohayiges Azczntly in hou} you usz thz AISV Easily Childiiood 
■ CuAAlculum? Gi\jz ZKOjnplu i't^nzzdzd. iJJkat? Why? How Azczntly? A/lz you 
considzAlng making any changti? 

9. As you look ahead to lalzA in thU yzoA, what plans do uou havz in AttalLon 
to youA usz oi thz AISV EoAly Childhood Cuvilculujn? 

10. Me you considzAlng oa planning to make ma jo a modiiicalions on. Kzpiacz thz 
thz AISU EoAly Childhood CuAAlculum at this tlmz? 

* 1. HoM do you iMAk tcgzlheA? What thlnoi do you skoAz mJjx zack otheA? 
1. How ^Azq'xzntly? 

3. What do yoa. ^zz as thz z^zcts o^ thl^ cattaboAotion? 

4. Aaz you looking ^oa any poAliculoA kind oi iniofmation in 'X(Llation!>hlp 
to this woAklng togzthzA? 

5. Vo you talk ulth othzns about youA moAJUng togzthzA? 1 3 .io, Mhat do you ' 
<i^uw.e iiiith ,their\? .. . ' * 

6. Havz you donz any (^onml oa -cki^oaW eW,:^xt<.o.n hoM uoua zolZabo nation 
is woAklng? 

7. What plans do you havz ^OA thl6 eiJa'o^ in thz ^utuAz? 

y^S go to *1Q abovz. 
li WO go ta "6 above. 1 - , , 
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(continued, page 2 of 2^^ 



kfiz you cuAAiinZly u^ing ihz AISV EoAly Cklldhood CuaaIc^jZlwi? 

Have you eve^ a6ed ^ >ai poi^ I|J io, tv^en? Why did you ^!iijop? (i^ tju, 
go to Put thzn KztuAn ^ 

Have you made a decu^xlan t^?' cue MSV Ecuxty Ckitdhood Cu^VL^cutm in tkt {^utLutz? 

Ii5 4iO, u)kzn iMilZ you bzgin to ct6e ^? 

Con you dz^cxibz tkz MSV EoAly CiuZdkood QuAxizulm (^on. me 04 you 6ee >ct?' 

A^e t^ou cjjA/izntty looking ^oa, any in^omcuUon about thz AISV EoAly C/iild^ood 
CuA/iiculum? W*iat kind^? ¥qk iAjkaX puApo6U? 

ijJhat do you 4ee 06 thz ^tAzngth^ and w;ea.finei^e.i> thz XISV Eaxiy Ckiidhood 
QuAAizvJim ^in youn, ^ItuaZion? 

At tki6 point in tonz, ^kat kind^ 0^ q^uji.'ntioYi^ oAz you asking abo^jJ: MSV EaxLy 
Ckiidhood CuA/Ucaim? Givz zxamplz^ i^ Kiecei-doAir. ^ 

Vo you eve>t talk wJjn otkln^ and -i^koAz in^cwation about AISV EcmMf (1^/iildkood 
CuAALCulum? What do you 6haAz? 

fulkat oAz you planyiing (auMi Kz^pzcX to AISV EarJLu CkLldhood Cu/iticuZujn? Coji 
you tzll me about any pAzpa/uStion ox ^plan^ you kavz been mai:^ng qoa, tiiz 06 e 
0^ Also EaJd.y Ckiidhood CuJVilojjJUm? 

Can you ^u/nmO/tcze ioA me \Joi^zK.z you 6ee youMzZ^ xigkt noiA) xztation to thz 
a6z 0^ ^thz AISD EoAZy CkUdhood CuMlcuZum? 



Pa^t U^zM s. 

Con you dzAc/Ubz {^oa me koiA) you oxgan^zzd you/i c^e o^ thz AISV EoJily 
Ckiidhood CuxUcutiun? 

What pKoblor^ you ^ound? What it^ z^j^zct!^ appzoAzd to be on >iXa£/e/i;t6? 

Whzn you a6'6e^4 thz'AlSV EoAly Ckiidhood Cu/uUculum at thi^ point in 
timz, uohat do you -dee 04 thz btiZ'igthii and u;eafenei/5 ? 
{KZtJUAn to Qthzx no quz^tion6 1 
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Attachment 1-2 



AUSTIN INDEPENDENT 'SCHOOL DISTRICT 
Office of Research and Evaluation 



January 20, 1981 

\ 



TO: Tide I and Title I Migrant Pre-K Teachers 



FROM: CathWdW^ChxistMr 
SUBJECT: Pre-K Curriculum 



As part of the devaluation- ot the pre-lcindergarten program, brief intei.^iews^ 
are planned witn each pre-K teacher on the pre-K curriculum. There is aocihing 
you need to do to prepare for this interview. I'll just be asking you 
about your usage of the curriculum. 

The interviews will be very Brief (five to fifteen minutes) and will be con- 
ducted by me. Your individual responses will be kept confidential. Ruth 
Fairchild, the Title I Migrant Evaluation Secretary, will be calliug you soon 
to arrange a time for the interview that it convenieAt with your schedule. 

Thank you for your cooperation. looking forward to talking with you. 

Approved ^^^^""Jw* ^/ 

'Director, Office of Researct^^and Evaluation I 

Approved : /Q^^dd^Cjoj ^^/tXA^ 

Director! Elementary Education 

CC:rrf 

cc: Laws ^ 

Oscar Cantu 
Jose Miftta 

Timy Baranoff * , 

Principals of Schools with pre-k Teachers 
David Doss 
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i-lVEL Of USE M TIHC SHE'S! 



T«p« I: 



Of len^tlon 

fttftrttloii 

O.P. C 

o.r. D^J 
ft«f ln*»«nt 

Integration 
0,P. f 



0»«r f 
not 4olnfi 

No InfoHMtlOM 

In Intorvlws 



0 
I 

II 

III 
IVA 

m 

V 



NO 
Nl 



8lt«: 



Interviewer I ^ 
Kilter} 



Em^l^ag. A..e.»ln, fl.nnlng J^VtVng 



0 
I 

II 
III 
IVA 
IVB 

Vi 



,0 
t 

II 
III 

^^IVA 
IV? 

VI 



HO 



NO 
HI 



NietlMtcd |»«ot LoU 



The MRount of lAforiMtlo?* tn the Intcnrlew weet 



Tilt Interviewee t 



tht Interviewee 



I 

II 
III 
IVA 
IVB 

V 

VI 



NO 
MI 



Inouf fictent 
for reting 

aoee not fit 
on the chert 



0 
I 

II 
111 
IVA 
IVS 



VI 
NO 
Nl 



0 
I 

II 
III 
IVA 
IVR 

V . 
VI 
HO 
NI 



Performing 

0 
I 

11 
ill 
IVA 
IVg 

V 

VI 
NO 
HI 



Overall l.oU 
0 
I 

II 
III 
IVA 
IVB 

V 

VI 



wfte very difficult | 2 1 4 
§ to interview 
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very eJefiuiile 
for retlng 

fire well 
on the chart 

wee no prohlen 

to Interview 
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MIGBANT TEACHER QUESTIONNAIRE 
Purpose 

The Migrant Teacher Questionnaire was submittedL to the Migrant teachers in 
the spring of 1981 in order to obtain information relevant to the following 
decision"* and evaluation questions: 

Decision Q uestion Dl ; Shoul'd the PrerK Instructional Component be 
continued as it is, modified, deleted? 

Evaluation Question Dl-4 ^ How successful was the implementation 
V of thfc Pre-K Component? 

d) Were Concerns resolved by the end of the year? 
' How? Were additional strengths noted? 

Evaluation Question Dl-7 ; What supervision' concerns were 
identified/resolved during 1980-81? 

b) Were the expectations of^he Migrant pre-Fl teachers 
with regard to supervision fulfilled during the 1980-81 
school year? * 

9 

EvaiS' 'lion. Question 01-8 : In \^t staff development, activities 
did" Migrant pre--K teachers participate? Who sponsored sessions 
attended by t4ie teachers? 

Decision Question D2 ; Should the K"i2 Instructional Component 
(Coiaauniciitlon Skills) be continued as it is, modified, or dele4;ed? 

Evaluation Question D2-5 ; Bow successful was the implementation 
of the K-12 Component? 

c) Were concerns resolved by the end of the year? How? 
Were additional Strengths noted? 

Evaluation Question D2-6 : What supervision concerns, if any, 
were identified/resolved during 1980--81? . 

b) Were the expectations of the Migrant K-12 teachers with- 
regard to supervision fulfilled during the 1980-81 school 
year? 

Evaluation Question D2->7 t In what staff development activities 
did Migrant K-'12 teachers participate? Who sponsored sessions 
attended by the teachers? 



Deci sion Question D3 : Should the Health Services Component be continued 
as it is, modified, or deleted? - 
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Evaluation Question D3-5 : Were any problems encountered in the 
Implementation of the Health Servlcas .Component? 

Decision Question D4 ; Should the Parental Involvement Component be 
continued as it is, modified, or deleted? 

Evaluation Question D4-5 ; Were any problems encountc-ed in the 
implementation of the Parental Involvement Component? 

Decision Question D5 ; Should the MSRTS Component be continued as it 
is, modified, or deleted? 

Evaluation^ Question D5-2 : Were any problems encountered with the 
Implementation of the MSRTS Component? 

Evaluation Question D5-4 ; What are the costs of the MSRTS 
Com|>onent to AISD In comparison to the benefits of the system to ^ 
AISD? , . ' 



^ Procedure 

Draft copies of the Migrant Teacher Questionnaire Vfere sent to the Migrant \ 
Program administrators on April 8, 1981 for their review and feedback (AttacR- 
ment J-1 is 'the cover let ,er) . The questionnaire was modified slightly based 
on their coTcnents. Attachment J-*2 is a copy of the final questionnaire sent. 
On April 21, 1931 each Migrant teacher was sent a memd explaining the purpose 
of the questionnaire (Attachment J-3) as well as a copy of the questionnaire. 
Each teacher was assigned a number in order to followup on the return rate. 
.Three teachers had not returned the^.r questionnaires by May 4, 1981, so they 
were called. By May 8, 1981, all questionnaires were received. All data were 
tallied by hanJ and individual teacher data were kept confidential. 



* ^ Results 

Evaluation Questions Dl-4 and D2-5 : How successful was the imple- 
mentation of the Pre-K and K-12 Components? 

Questionnaire Itetas 1-6 focused on the Instructional Components, so teachers* 
responses to these items are discussed- here. Also the last question asking 
the teachers to list areas needing improvenfent in the Program has some rele- 
vance to Dl-4 and D2-5. These results are discussed at the end of this 
appendix. 



Pre~K 

The pre-klndergarten teachers' responses indicated their general satisfaction 
with the implementation of the Instructional Component. Figure J-1 is a 
compilation of the pre-K Migrant teachers responses to items 1-16 of the 
questionnaire • Oa items l-'6,^the area where the pre-K teachers were most 
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satisfied was facilities and materials. Although all areas were generally posi- 
tive, there were two areas where the teachers ejcpressed some concern: the 
identification process (item 1) and the number of students seilred (item 4). 
One teacher was very dissatisfied with the identification process and two 
teachers felt the pre-K classes were too large or there were inequities in 
numbers of students per class' across the program. 



Elementary 

Figure J-2 presents the elementajry Migrant teachers responses to items 1-16.' 
On items 1-6, the elementary Migrant teachers were most positive about the 
facilities and materials available to them and the number of children they 
were able to serve. Their responses indicated the least amount of satisfac- 
tion with the identification process (item 1). One teacher said scheduling 
presented a problem tor her. Another was not satisfied with the length of 
instructional *time she was able to provide. 



* Secondary 

Of all three groups of Migrant teacher§, the secondary teachers were the least 
satisfied with how the instructional program was implemented. Figure J-3 
contains ' their responses to items 1-16. On items 1-6, some degree of dissat- 
isfaction was expressed on every item, either by the item response or a nega- 
tive comment* Four of the seven teachers were dissatisfied with the number of 
students they were able to serve. The Migrant Student Attendance Reports (see 
Appendix^U) indicated all teachers generally saw fewer than 30 students per 
.reporting period and one teacher saw only 12 students. Three neachers -^ere 
also dissatisfied with the /length of time they had instructionally • Comments 
Indicated teachers felt limited by scheduling or waiting for the classrqom 
teacher, and some classroom teachers were hesitant to let the migrant students 
ont o£ their class to go to the Migrant teacbet. Two secondary Migrant teach- 
ers also felt scheduling could be improved and facilities and materials (arriving 
on tioe) could be improved. 

Evaluation Questions Dl-7 and D2-6 ; "^at supervision concerns were 
identified/resolved during the 1980-81 school year? 

Item 13 of the questionnaire dealt with instructional supervision. 



Pre-K 

As can be noted in Figure J-1, the prerK Migrant teachers were generally satis- 
fied with the instructional supervision they received. One teacher felt the 
supervision was Excellent, but she would have liked to have had more contact 
with the supervisor. Another teacher commented upon her lack of choice in the 
matter. 
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Elementary 

Two ejLfttnentary Migrant teachers expressed dissatisfaction with the Wervision 
that they received (Item 13, Figure J-2). One teacher's comments indicated she 
did not reciivtB much feedback on-her performance-atKi the other expressed a 
need to build a more cohesive program. The other five teachers were very or 
reJLatively satisfied with the supervision they received, 

/ ' . 

Sedondary ^ £ 

Six of the seven secondary Migrant teachers were generally satisfied with their 
supervision. One teacher was neutral, but Mid not comment so her concerns are 
unknown. See teachers* responses on Item 13, Figure J-3. ^ 

Evaluation' Questions Dl-8 and D2-7 ; In what staff development 
activities did Migrant pre-K and K-12 teachers participate? Who 
sponsored the sessions attended by the teachers? 

Item 14 on the questionnaire focused on the teachers* degree of satisfaction 
with the staff deyelopment activities offered—sponsored by AISD (a) and 
s^nsored by the Migrant Program (b). 

Six of the nine pve-K teachers were satisfied with the AISD-sponsored staff 
development actlvitied (see Figure J-1). The comments of those who were not, 
pleased with the AISD-sponsored staff development indicated they f^lt it was 
repetitive and boring. They were more pleased with the Migrant-sponsored 
activities with two comments that the activities were useful or.^ood. 



^ Elementary * 

t 

Thr^e of the 7 elementary teachers Expressed dissatisfaction with AISD-sponsored 
staff development. Their consments indicated it was not seen as relevant or 
appropriate to their needs (Item 14, Figure J-2). The teachers were more 
positive about the Migrant-sponsored staff development, but one teaclier felt 
the s^aff development was too focused on regular Title I matters. 



Secondary 

As can be noted from Item 14, Figure J-3, the secondary Ml^grant teacherc '/ere 
not totally positive about 'the st^ff developn^tnt activities offered by eicher 
AISD or Migrant^ Two teachers were not satisfied with either the AISD- or 
Migrant-sponsored staff development attivities and one teacher was neutral about the 
AISD-sponsored staff development and^'two were neutral about that sponsored by 
the Migrant Program, Comments seem to indicate the staff development held wns 
seen as either not enough or not appropriate to the Migrant teachers* needs. 
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Evaluation Question D3-5 : Were any^ problems erucountered In the 
Impletnentatlon of the Health Services Component? 

Item 7 of the questionnaire addressed teachers' satisfaction witU the health 
servlpeji' provided. ^ * 

Fre-K ~ 

^ Eight of the nine teachers "were satisfied or very satisfied with the health 
'services provided. One teacher reported not being satisfied, but no comments 

were given to ascertain what area caused ner dissatisfaction. See Figure 

J-1, Item 7. , 



I Elementary 

The elementary teachers all reported being satisfied or very s^tisifed with 
the health services they received (see Figure J-2, Item 7). 

ft 

Secondary 

Six of the seven teachers were satisfied or very satisfied with services 
received and one .teacher was neutral. The comments were ^11 positive iidl- 
eating that all needing to be seen were seert^ (Figure J-3, Item 7). One 
teacher also ""commented that parents had called indicating they had been helped 
by the aurse. 

Evaluation Question D4-5 ; Were any problems enc6untered in %he 
implementation of the Parental Inyolvement Component? ^ 

Items 8, 9, and 10 all pertain to the Parental Involvemeirt Component: Item 8 
deals with satisfaction about staff; Item 9 deals with satisfaction about 
clothing; and Item 10 focuses on the local. PAC. t 



Pre-K 

As can be noted in Figure J-1, on Item 8, one teacher was dissatisfied with 
the services provided by her community representative and three teachers were 
neutral. One teacher commented that although the services were excellent, she 
had little contact with her community repre§;entativ^. 

On Item 9 dealing with clothing referrals, one teacher was dissatisfied and 
two were neutral. No comments were made to clarify in which area(s) the 
dissatisfaction lay. 

Pre-K teachers wer'e most dissatisfied with the operatl-:)n of their school's 
PAC in all the areas of the Parental Involvemenc Cqmponent. Three teachers 
were dissatisfied and two were neutral in this area (see Figure J-1, Item 10), 
One teacher commented that she was not notified of her school's PAC meetings. 
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Elementary 



Ode elementary teacher was not satisfied with the staff services and two 
teachers were neutral in this area (Figure J-2, Item 8). One teacher com- 
mented she would like more frequently scheduled visits by the community 
representatives. Another teacher said, although her representative was help- 
ful at times, at other times he/she did not get information back to her that 
she needed. 

The processing of clothing referrals was of source of dissatisfaction to one 
teacher and one teacher was neutral on this issue (Item 9). One comment made 
indicated foilow-up feedback abcmc clothing given would be helpful to teach- 
ers. One teacher felt clothing monies were limited that they were not a 
consistent source of help. 

As with the pre-K teachers, the operation of the local PAC was the area of 
teachers' greatest dissatisfaction with this 'component (Item 10). Four of the 
seven teachfers were dissatisfied with the PAC operation at their school. Two 
teachers were neutral and only one teacher ws^s satisfied. Comments made indi- 
cated teachers* greatest source of dissatisfaction was the low parent atten- 
dance at these meetings. 



One teaqiner expressed dissatisfaction with the community representative and 
one tether was neutral (Fi^re J-3, Item 8). One teachei commented the staff 
was ve^y helpful and cooperative, but one teacher reporter lacking any feed- 



back on parent-communtty representative interaction aud another had difficulty 
contacting the community r^-^resentative or getting reports on referrals made. 

Three of the saven secondary teachei c» were not satisfied with the processing 
of clothing referrals. Comments (Item 9) indicated teachers want feedback 
directly from th^ representative when action is taken. Too much money was 
seen as being spent on four year olds. Another teacher felt migrant students 
should have new shoes and ' )t be -Referred to the Salvation Army. 

As can be noted in the responses to Item 10, three teachers were dissatisfied 
with the operation of the local PAC and one teacher was neutral. As were the 



other Migrant teachers, these teachers were 4isappointed at the parent atten- 
I dance at the meetings. One teacher also felt the time that the meetings were 
^Id was inconvenient. In one poeitive comment, a teacher reported the local 
PAC laee tings to be more organized and the agendas to be relevant. 





Seoondp 




Evaluation Question D5-2 ; Were any problems encountered with the 
implementation of the ^!SRTS Component? 




Item 11 asked the teachers to comment on their degree of satisfaction with 
the MSRTS. 
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Pre-K 



Only one pre-K Migrant teacher reported 4jeing dissatisfied with the MSRTS. 
Three teachi^rs^ were neutral about it. No comments were made to define the 
a?€^(s) of dis^a^^f action or satisfaction. See Figure J-1. 



Elementary 

" J* ^ 

Twq, of the seven tochers were dissatisfied with their MSRTS experiences and 
three were neutj^l (Figure J-2). The only comment madei was a request for a 
decoding manu^ on what the MSRTS forms from other districts mean. 



Secondary 

Only -one of the seven secondary teachers reported being satisfied w/th experi- 
ences with the MSRTS. Two were neutn-il, two were dissatisfied* ai^d two 
reported the MSRTS was not applicable to them. One comment was e^ecially 
descriptive "I have had no meaningful experiences with MSRTS." Another teacher 
commented oa the need to learn more about MSRTS. See Figure J-^, Item 11. 

Other 

Three other question^ on the questionnaire addressed areas not tovered by the 
evaluation questions,- but areas that were felt to be important [based on the 
Migrant Teacher Interview-Fall (see Appendix H in this volume) 7 

Item 12. I am satisfied with the support and cooperation of t(ie Migrant Program 
Staff this school year. 



Pre-K 



\ 



\ 



No teacher expressed dissatisfaction in this area (Figure J-1). Two^eaphers 
vere neutral on this item, indicating neither satisfaction nor dissatisfaction. 
No xromments were made on thr item by the pre-K teachers. 



Elementary 

All the elementary teachers reported they were satisfied with this kvea. Com- 
ments indicated the staff was seen as helpful and positive, but isolated. See 
Figure J-2. 



Secondary 

All the secondary teachers were satisfied with the staff (Figure J-3) in terms 
of support and cooperation. Comments indicated the staff was very helpful and 
the Migrant Coordinator was always available when the teachers needed help. 

, J-9 
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Item 15 . I am satisfied with the amount of communication that I have had with 
other Migrant teachers this school year. 



Pre-K 



Two teachers were not satisfied with the amount of communication, while one 
teacher was neutral (Figure J-1) . One teacher felt there was always a need 
for more communication among teachers and another teacher indicated the quality 
of time spent together could be improved. 



Elementary 

Only two of the seven teachers were satisfied with this area. Three teach- 
ers were dissatisfied and two teachers were neutral. Comments indicated 
several teachers would like more frequent meetings with/ffie'^ other elementary 
Migrant teachers. See Figure J-2. 



Secondary 

As did the elementary Migrant teachers, the secondary Mgrant tea^^.hers were 
generally dissatisfied with the amount of communication they had with other 
Migrant teachers. As shown in Figure J*3, only one teacher was satisfied, two 
4ere neutral, and four wer*^ dissatisfied. All the comments made indicate^ a 
definite need to get together more with the other Migrant teachers. The ^ 
comments also indicated one of the most desired outcomes of these more frequeitt 
meetings was to share ideas and materials. 

Item 16 . I am satisf ied'%ijith tKe inlurmation that I have received this school 
year in the following areas>^^ j 

a) cucriculum. 

Migrant application. 

d) purchasing procedures. 

d) my responsibilities as a Migrant teacher. 



Pre-K 



Eight of the teachers were satisfied with the information they received about 
the curriculum and one was dissatisfied. Of the four areas of Item 16, the 
area of the Migrant application was where teachers were least satisfied^ Only 
three of the nine teachers were satisfied, while three were neutral^ and two 
were dissatisfied. One teacher did not reapond to this subitem. Six teachers 
expressed satisfaction with the information they received about purchasing 
procedures, vhilv. one^was ae2(££^l teachers were not satisfied^- One 

teacher commented Cii^rr^tlieproc^^ improved over those used last year. 

Firially in response to the information t^hlv received on their responsi-- 
billties as a Migrant teacher, seven teache^ were satisfied in this area, 
while one teacher was neutral and one teacher^ was dissatisfied. No comments 
were made by the teacher to specify where herldissatisfaction lay. See 
Figure J-1. x 
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Elementary 

Figure J-2 contains the elementary teachers' responses. Five teachers were 
satisfied with the information they received about curriculum matters. One 
teacher reported this item .was not applicable to her and another was dissatis- 
fied. The teacher who was dissatisfxed would like to be allowed to use 
Accutrak. On information they .eceived about the Migrant fipplication, four 
teachers were satisfied, two were neutral, and one was dissatisfied. The 
dissatisfied teacher indicated she did not get to see the application. Six 
of the seven teachers were satisfied with the information they received about 
purcfiasing procedures. One teacher reported this area was not applicable to 
her. In the area of information about the responsibilities of a Migrant, 
teacher^ five teachers were satisfied and two were dissatisfied. One of ^the 
dissatisfied teache:s reported playing thib area by ear—indicating a lack 
of goidance. 



Secondary 

The secondary teachers responses to Item 16 are listed in Figure J'-S. Six 
of the seven teachers reported* being sstisfied with the curriculum informa- 
tion received. One te/icher was neutral. In the area of information received 
on thA Migrant ap*>llcation, one teacher was not satisfied, two were neutral, 
r.ad tout wcie satisfied. Comments made by the teachers indicated a need to 
Anew more about th?. application and if any changes were Planned for next year. 
Five teachers were sutrisfied with the information they j:tceived about purchas- 
ing procedures and two were neutral in this area. All seven teachers re- 
ported being satisfied with the information they received about their respon- 
sibilities as Migrant teachers. 



Item 17 : fiased on your experience this year as a Migrant tSicher, what are 
three arenas of the program that are jost in need of improvement? What are 
your suggestions for Improvement? 



ER 

lii 
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The pre-kittdergarten Migrant teacher'5 were diverse in their comments on areas 
needing improvement" in the progtam. Thei^ responses to Item 17 are summa- 
rized in Figure J-4. teachers want parent^ to Ire more involved in the program. 
Enrollment was a concern to two teachers ^^e lianted to limit enrollment and , * 
the 'other wanted upgraded enrollment proceditee ^ . Better local staff develop- * 
ment activities and continued emphasis on In/servicfeNat the pre-K level were 
requested. Special service* shdild je extended to four year olds. A need for 
better coiamnication between AISD an-^ the Migrant Program was seen as needed 
as well as better communication between the Program staff and the Migrant 
teacher. Several other areas were mentioned — see Figure <J-4. 

Elementary 

Figure J-5 lists the comments made by the elementary Migrant teachers on 

areas they felt 4;ould use improvemei't. Four of the seven teachers made comments 

2" • 
I-ll^^ u 
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on the positive nature of the year. Getting more parents involved in nhe PACs 
and other parts of the Program was seen as needed. This was also a concern 
of the pre-K teachers. Also as did the pre-K teachers, the area of communica- 
tion among staff members was noted as an area to be improved. Several other 
ideas for improvement were proffered and can be found in Figure J-5. 



Secondary 

As did both other groups of teachers, secondary teachers felt that increasing 
parental participation in the Program should be a priority. Secondary teach- 
ers responses are contained in Figure J-6. Also as did the other teachers, a 
need was seen to .have better communication. Tnis was expanded to include 
sta^f development type activities where foundation teachers learn more about 
the Migrant Program* Also a desire to get together with the other Migrant 
teachers for staff development to learn how to better serve the students' needs 
in all areas was felt to be needed. Scheduling was also listed as a problem 
'area. The remaining areas mentioned are covered in Figure J-6. 
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Pre-K 



s r 

y >» a. 

W S. 



Ictm«: 



3 H 

1 1 



CooBOAnts : 



1^ 



I AO »ACis^l«a wish ch« 
tsigraac scudtnc ld6aclflc«* 
zl^n process as«4 chis school 



I satisfied vlch catt 
process us«d for jch«duilag 
aXgraac scudencs this school 
/•ar. 



X am ^«clsfltd vlch ch« 
l«flgch o£ Inscrucdooal 
tin* provided co cht aigranc^ 
students this school year. 



A I am satisfied with the 
auab«r ot algrant students 
served this scaooX year. 



t am satisfied vith the co- 
ordiaacloa chat I have ^ 
uic.n the refular dassrooa 
:«acKers this school year. 



I aa satlsfiel wltn the 
facilities aod materials 
that X .lave had available 
to ae this school yt^r. 



7. I aa satisfied vlch the 
nealth care ser/ices 
provided co the aigraat 
f studefits thtA school yea;. 



I aa satisfied vith the 
semcea provided by the 
Parental Involveaeot staff 
aod "ay cowinity reoresen* 
tative this school year. 



I aa satisfied vith the 
rronessiag of clo^hlsig 
referrals thltf school 
year. 



'0 



\ 

I 0 



3 0 0 0 4 



•I do not know wnat cne tdentificactoa 
process Is. 

•I think chare should b« a cue off iace 
for resiscering new students (April I). 



•Pr^-K classes are too large. 

♦I-aa satisfied wich ay enrollment, ouc 

X know there ^re some inequities in cne 

pro^raa. 

•The class liait oc 20 is excell»nt.' 



? .2 0 0 0 0 •rne taaterials aod faciiitias have bozn 
bean excellent this *ear. 

T 

•The services are exceli«nc And •ne con- 
tact is on a regular b%SLJ. 



•The servicd* are «x£?i^tn& , \2uc concact 
vith cne ceacaer u soarse. 



Figure J-1, 
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SUMMARY OF PRE-K MIGRANT TEACHERS' RESPONSES TO THE MIGRANT 
TEi»CHER QUESTIONNAIRE. Number represent number of teachers 
naking that response. (fige 1 of 2) 
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Pre-K 



I c«3is : 



3 =2 



Cosmencs : 



10. t am i4clsfltd vlch cn« 
optr;iClo& of my atchool's 
?AC chl9 ichool y«4r. 



i 



thli school yMC. 



support and coop«racioa 
o£ cn^> 'llgranc Program 
Scaff chla school /«*r. 



13. I am sacis^iaa wicn cht 
Inscruc clonal suparvltion 
cnac I racalvad chls scnool 
yaar. 



t am saclaflad vlch cha 
sca^f davaXoTmanc accivl- 
tias CiMt h^va baan pro* 
vldad c^is school yaar. 

a) local, AlSO^-sponsorad. 



b) iHi^ranc^spoasocad. 



1>. X am saciaflad wlch &h« 
aiaouac coamiunicacion 
cnat I hava had vich oc.Har 
Hlgraiic caachars chia 
school yaar. 

16. I am saciaf l^d vlch cha 
lOLiormacloa chat I hava 
racal^^ad Chit school 7tar 
tu t fol loving araaa: 

i) Curriculum. 

Migrant application. 

c) purchaaiay pr<)cfiduras. 

d) ay raaponalbUlclas as 
a .Hgraat caac hat. 



3 2 



1 5 0 2 1 3 



16 10 0 0 



1\ 0 
2 - 0 
2 \ 0^ 



•My school ' 3 activicias art narj to 
find ou: abouc — I was not aocified 
o£ local m«:ecln$s. 



•Tha 3up«rvlsioa Is excallanc, ^ut I 
could <hava usad sort ic. 
♦Thare'i aoc mucn c.\oic«, ts chars" 



a) •AISD ataff davtlopmenc on cna 
local caaout was boring and 
radundaac. 

♦Thara Is coo adch rapacidon— 
tha saoa acclvidas ara'offerad 
avary yaar. 

•This yaar cha ia-sarvices vara 
mora usarul than )^ cha past, 
'b) •Tha Higrant-spoasorad accivicies 
war a good. 

•Tha in-sarvicas vara sort aaarui 
Chan Ir* cha pasc. 



•Tha amount Is about rlghc, buc che 
quail cv o£ cl^a spanc ( sub j aces 
covarad, ate.) could oa Improvad. 

*Thara Is always a naad for siote 
cotanunlcatioQ among caachars. 



•t waan'c Involved In chls. 



c) •Thasa aavc i3\provad ovar last 
yaar's. 



ERIC 



Figure J-1. (Contlaued, Page 2 of 2) 
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Elementary 



£cta« : 



1. 



3. 



I Am s«cliicl«d wlch ch« 

tion proc««s usad cni- 
school y%Ar. 



9roc«st u4«d for scr^dullag 
school /tar. 



T 4Q MCi4U«<i With ti:« 
i.igch of Inscr^clonAl 
cioft provlisi co chs tnigraat 
sLud«nc« chli school y««r. 

* $ 

I A« ^aclsfltd vlch Cne 
auabttf o£ ai^raac jcua«ncs 
«ttrv«d cnis school /aar. 



t tta iadsfifd wlch eh« 
zoc^dloaclon chac t ha^t 
had 'rflch ch« ragular cla?«« 
rooQ taacn#1^ chit tchool 
/•ar. 



I saclsflcd vicH ch« 
facxllclaa and suic«tlals 
fnac X hava had aviilabla 
CO chij school /aar. 



I'dtB saciaflad vitn cha 
iaal::h data sarvicas 

?rovldtd to. cha nigranc 
scudanes this school yaar. 



3. X aa aacxs/l«d wlch cha 
sarvlcas alayldad by cha 

sad 'tty coumlKYCy raprasan- 
Uclva chXs ichooi yaar. 



5 2 0 0 0 0 



0 0 0 



5 2 0 0 0 *0 



*Thara vara 3 snudaats who ra^lacartd 
In Augusc, buc £or soac reason I was 
tioc aoci£i«d until April "'.dt cney 
had baan addad co cha ^ic. 

*I hava noc sougnc o^, naw algraac 
scudanca, dua co cna lack of ^ sysc^a 
foe haodllag rasulclng ovarloaos . 
'wlian scudaacs wWra Idanclflad I 
sarvad chao. 

•Thara are aaay toora scudanc^ who 
aould ba sar/ad If tha program vera 
axpaodad. 

•Scnadullag has coaClnuad co ba a 
problaa chla yaar. If all algranc 
scudaacs ac a grada Laval ware olacad 
in one classrooa, cha:^ schaduling of 
lafgar groups vo\ild ba poss3.bU. 



•X could usa 10 aora ainucas viaking 
^0 ainucaa) . 

*Soma scudancs nava naadad aort claa 
which t was unabla co schadt.lt. 



*A aaxiaun of '*! sCudancs has oide a 
world of diffaranca In chac I can 
Individuallza affaccivaly. 



•X hava usad programs ::aac coordinaca 
wich cha goals and objeccivas for a 
givan grada laval in AlSi>-'*che class*- 
rooa taachars nava also givan ir.puc. 



•Having nalx a classrooa vitn vlndovs 
conCribtiCas to ay caacning affac* 
civaaass and job sacisfaccloa. 

•X hava baan plaasad wich ^ha vricing 
and rasaarch skills aacarials I 
ardat'ad. 



•AC ciaas ay coamunicy rtpr*sancaciv« 
was nalpful, but ac ciaes .ta/sn* ^as 
not .laipfal In gaccing .afs-rmacicn . 
to aa. I 

*I would hava X'lkstl TJOr« fraau-aciClv 
schaauisd visits with cha coTimunitv 
raprasancaciva. 



Figure J~2. StIMMARY OF ELEMENTARY MIGRANT TEACHER'S RESPONSES TO THE 
MIGRANT TEACHER QUESTIONNAIRE. Numbers represent number 
of teachers making that response. (P(ige 1 of 3) 
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Elementary 



< 



30 

< 



■9 U 



a i2 i 



Coonuincs : 



9. I «9 «ACi4flt4 wlcli cm pro- 
ccftiQg of clothing 
r«f«rralj school yt^r. 



10. I am saciafled vlch cht 
op«racion of lay 'school's 
?AC chis sehotjl yor. 



I sad J f ltd vich ay 
l-IS&TS chii school y«t«r. 



I aa $4Cis£l«d vich th* 
^.lipporc and cooptracion 
of cha Mliranc ?ro$raa 
Staff this school mr. 



I am sacisfltd vlch cha 
^astrucdocuX auptrvlalon 
chat I rtcaivtd chis ichool 
ytar. 



2 3 110 0 



I am sacisfltd vlCh cha 
staff davalopMnt actlvl* 
cita chac hava batn pro*- 
vidad this school yaar. 
«} locU,, AtSD-spoosortd. 



b) Mltraat^sponaoctd. 



r am S4cl«fi4d vlch cht 
aoounc of communicadon 
chac I hav« had wicn ^chtr 
:^ir»0{; ctmcbars chis 
jicnool ya«r. 




0 L 2 



0 2 3 2 0 0 



3 2 0 2 0 0 



^20120 



3 2 1 0 0 1 



•Clochiag fuoda ware so liaiced tnav 
vart ao&t a cooaiscanr sourct of nalp 
to our faailias In " '^vncias. 

•Follow-up fatdback . ,d .lal? caaca- 
ars bt aort awars of icuaanc naeds. 



•Matdngs vara noc actandad b> parancs. 
•Tha oparation vas jood, buc caa 

actandanca vas poor. 
•It was hard co gac iiarancs cc icaool— 

parhaps hava aaedrgs in chair acaa. 



•'•t Qcaa dtcoding aaauais for era 
?fiRTS forma from othar discriccs. 



•Thay hava triad co hal? ut ail thev 
Coold . 

•I bflieva cha staff is baslcaliv 

posiciva, but Isclatad* 



•t Would Ilka soma fatdback on vhac I 
aa dolCig. 

•I think aonchly maadngs of Migrant 
taachars and staff ara naadad co 
davalop a mora cohaslva program. 

•Taachars ac ay school aava batn ^/arv 
halpfui. 

a) «>na-hai£ day on Marh lW<y^^r«ia- 
vanc to oa! 

•AtSD viouid baccar spana ics 
in-sarvica clma by airing spa- 
ciaiiscs (noc caachars vicn cook- 
book soludons), allo-v^ing doa 
for work i^n cXasaroooia, or using 
^gion 13 « 

b) •All tha Mlgrant-sponaorad 

In-sarvict wat diraccad ac ragu- 
lar licla I caachars* 



•I hav9 noc raally caikad co anv 

Higranc toac.iars. 
•I jlon*c 4v«n know all tha oc-.ar 

^^lgranc caachars. 

•Wa should hava goctsn cogachar -aara 

CO discuss rsachodology. 
•Possibly pariodlc nMiacmgs ^ouivJ -la^s 

as a follow-up co ^UgraRC vorxsrop*. 



(Continued, Page 2 of 3) 
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Elementary 



'J 

St 



it ^ id Z 

3 J) w 

$ i ^ ^ 



Comotttics: 



lnioraAei<7>a ch«c I havt 
r«ci|lvttd chis scnool 
y«ar to th« foUowiag, 

a) curriculum* 

9) <>Ugr«nc appUcecloQ. 

c) purchAfiing proctdur«8. 
3) wt rfttpotuiibilici** as 
a .^gr«ac tftachcr. 



1 0 ; 0 1 

2 2 0 1 0 



a) 



•Is chere on« currlcuiua?— AXSD 
von'c let us usa .\ccucrak. 

•I aakftd CO sea tha applicadoa, 
buc was asicad co vaic. 



i) •T'v^ played chia by «ar. 



\ 



Figure J-2. (Continued, Page 3 of 3) 
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Secondary 



1. 



2, 



3. 



4) 

•Ml 

a 



Clott procM* uttd chlfi 
•chool y«4r« 



I Aa s«clsfiftd vlch Che 
proctss ustd for fch«duliag 
algrm tCudsncs chis schooX 



I «B sacltfi«4 vlch th« 
Ungth of iMtvuctlocMl 
tint provi4«d co th« aigranc 
sCudcac^ this school y««r. 



I «a fAtlsfl««i with th« 
auftb«r of nigrant studants 
s«rv«d chl« •chool m^* 



5. I an sacl«fl«d vlth tha co* 
ordination that t hava had 
vi<:h tha ragular classrooa 
caachata thla acl^oi ^aar. 



6. t aa satlaflad with tha 
facllltlaa and oairtrUla 
thAt X hava had avalUbla 
to na ehla school yaar. 



Coa 



ants: 



*It's a narkad Improvaaanc ovar last 
yaar. 



•Schadullng was good for tha 8th gradtrs- 
but It could ba ioprovad for the 7th 
gradars. « 

•Tha flra^ saaastar I was not satlsflad 
slnca vary fav upparclassaan vara schad- 
ulad Into dassas whera I was taaa 
taachlng. « 



•No— in taaa taachiog«»I too often 
sarvad as an alda and apant a lot of 
tlaa waiting for tha taachar. 

•No— in sarving aa a rasourca taachar, 
regular taachcrs are vary rasistAnt to 
sanding studanta to Migrant class avan 
vhan tha student ia failing their class. 

•fiio— I was Halted by schaduling— but it 
can be improved. 



•I was pleased in that t was able to 
work with about 30 students. 

•X wish I could service all tolgrant 
studanta t ev^n those in special edu- 
cation. 

•Although this yaar was better than last 
year, I*d like to see aora of my stu* 
dente on a regular basis. 

•No— it* g^ a problaa in that regular 
teachers don't want. to let the Migrant 
studanta leave :^air classes, a 

•^et of the «tw4«nte needing help HkvK 
served the' onea- seea least ware gen- 
erally the ones needing the least help. 

•I would Ilka to service everyone if at 
all possible. 



•The thij^ee teachers I taaa teach with 
ware vary cooperative and we were able 
to work together. 

•No— I developed a form for teachers to 
give ae feedback and they frequently 
never tetumed it or others returned It 
so lata it waa not helpful. 



•Facilitiaa could be better; I used the 
library somatimas. 
•Thf aaterials are good. 
•The materials I ordered are not In y«c. 



Figure J-3. SUMMARY OF SECONDARY MIGRANT TEACHERS' RESPONSES TO TKE 
MIGRANT TEACHER QUESTIONNAIRE* Numbers represent number 
of teachers making that response, (Page^ of 3) 
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Secondary 



letau: 



3 ^ 
•J 



CoountaLs : 



7. I «a sadsfitd vich ch« 
h«alch cart strvlcM pro* 
vidtd CO cht aigranc stu* 
i«ac* chia school /««r. 



a. 



I 4Ja sadsfitd vlch thm str- 
vlc«i provldtd by zhm ?«ren- 
caX IflvoIvtoMnc staff and ay 
cooBuaicy raprtstacaciva 
cats ichool ytar. 



I aa sadsifiad vlch tna pro- 
ctssing of clo thing ra:ar« 
rals tills school yaar. 



I aa sadsflad vich tha 
oparacloa oi tay school's 
?AC this school year. 



II. I am sacisfiad with ny 
pariaticts with tha MSRT3 
c.^is school yaar. 



i:. t <ia sacisfiad ^Jtth cha 

support and coobaration of 
tna.Mlgwc Program Staff 
thi« school yaar. 

ii. X am sa:;i»fiad with cha in- 
structiorul supar/isloa 
chat I racaivad £nis scnool 
yaar. 



/ 

1 I 



0 0 



*l vas plaasad co tcnov* thac all ay aCu- 
dancs had a physical with cna Migrant 
Hursa. 

•Paranca callad aia r«; haalch servicas. 
•Th«y vara axcalitac. 

*A11 naading 3ar/ic«s war« h«l3ed as t^r 
as I know. 



•I'd lika aora (indead any) faedback. ^n 
paranc-conmunicy rtpresancaciv* int tr- 
action. 

•Thay wart vary cooparative and aelpful. 
•ifv couBunity raprasantaciva is vary 

hard^ to rtach and octsn doas not repor; 

on rallarraXs tnada. 



•I would lika a copy of aach fora I file 
to ca ratumad and 2iarkad wn«n acrion 
has baan ta'K 

•Too lEuch aojiay is soant an i yaar olds— 
cna clothing atona'/ should o« aqually 
distribuepd at all lavals. 

•No-*-Sho« Iracarral cook a Long ^ioia ana 
than scud«nc was raf^ad co.cha Salva- 
tion Aray\ "f^char fa^s studanc 
should gac\aw snoas '^lc|> as stuch sonev 
as tha HigraSu: Program 



•Tha clm^ ts iacqnvenianc tar :n« and cne 
pareats. 

•Paraats vara noc vary cooparative as 
far as attaadanca at ^aatings was 
concamad . 

•No — I don*£ 5caow what to do — it's varv 
discouraging co nava a ?AC maating ^nd 
only 2 ^r 3 parancs snow up. 

•Tha PAC maacmgs tnis aar vara taore 
^rganizad and r.ad iiora ralevauc agandas. 

*I hava had no maanmgful axparivnces 
wilh .MSRTS. 

•I naad to laarn ncre aoouc ^ow to 
handle the i«SRTS. 



•Tha staff was /ary haipful. 
•Tha .Higranc Coordinator uas dlva"s 
availabla vhcn nalp vas neadad. 



Pigur* (Continued, Page 2 of 3) 
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I am sacitficd vlch c.^t 
9C4ff dtvtXopQwnc ftccivi* 
cits chat tuvt o««n pro- 
vidtd chis school ytar. 

a) loctl, AISD-«poa«ortd. 

b) >a|rftac*«poasor*d. 



13. I aa sacisfiftd vich cht 

chat I '4vt had vich ochtc 
Mlgranc taachtrs chis 
school vaar. 



16. I am sacla:ifltd vich tht 
lofdmaciofi cnac X hava 
ractivad chis school jrtar 
in cha folloviog artas: 

a) currlculua. 

b) Migrant applicaclon. 
z) purchasing procaduraa^ 
4) ay r«sponalbilici«a as 

a >agraQC ctachtr. 



1-2 1 I 1 

0 5 2 11 



0 0 

1 0 
0 0 
0 0 



a) 



b) 



•Tht in-ser-ica ac cht btginning 
of cht ytar was tha caly li^-aarvice. 
•I did noc btaefic fully from 
Migranc-sponaortd accivlcias since 
I scarttd iaca in cn« year. 
a^b^Migrancyt^achars na«d co bramacora 
how CO ^ianrova program by Increasing 
cime accviaUy caachicg**our ncieds 
are oniqu^^inong ocner hij'n scnool 
ctacQtrs./ ^' « 



feel wa all could. banefit crcm sore 
Incerschool conaaunlcacioa-^ideas coald 
be exchanged and inacarlals coula be 
snarad. 

•X would have lilcad co have mec nsore wicr. 
ocher Mlgranc ctachers co share sare- 
rials and, ideas. 

*Ve aavar see each ocher • 

•CoBinunicacion .las been minloal. Jolnc 
ataecings could be nelpful ra: .lew 
ideas and family hiscorlts. 

•Xeachars need co gee cogecnar and brain- 
scorn ways CO spand aora ciaa accually 
caaching scudencs. 

*t would lika CO Imov sore abouc cna 
Mlgranc applicacion. 

•I vouJ,d liSice CO (cnow if any changes nave 
been planned for naxc year. 
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AREAS. NEEDING 
IM PROVEMENT 

Pcrental 
Involvement 



Enrollment 



'Staff 

Development 



Special 
Services 



Comnmnication 



Other 



SPECIFIC COMMENTS 

-The PAC meetings are not attended by parents* 
-I have had difficulty getting parents to 20 on 
field trips. 

-The enrollment is too large this year. It should 
be limited to 12 next year since there will be no ald^/ 

-Enrollment procedures do not always allow teachers time 
to prepare for new students or al%ow for parent contact. 

-Local (AISD) staff development needs improvement. A' 
broader range of activities needs to be offered. ' 

-Efforts should continue to be sure In-service worieshogis 
are geared to pre-K level. 

-The pre-K classroom needs more assessment and remedia- 
tion services for low achieving students '(through - 
support personnel, in-service for teachers, or changes 
in curriculum). 

-Services are needed (early in the year) for pre-K 
students who physically or emotionally cannot adapt 
to the regular class all day. 

-There is a need for better AISD/Migrant relations and 
communication. 

-There is a need to be sure memos and other coianunica- 
pons about the Migrant Program reach all teachers (as 
this has not always been the case this year). 

-None. ^ , 

-The principal should have all the redponsibllity of the 

Program since ft is hard to Jiave the central Migrant 

office 'away from the school.- 
-I need better definition of xsxy responsibilities as a 

Migrant teacher. 
-I want to learn more about the student identiHcation 

process. 

-There should be simplification of and cooperation with 

purchase request procedures c 
-Some of the BECP Curriculum should ise continued for 

next year. 

-More opportunities should be offered In areas of theory 
and teaching pertaining to the young child's cognitive 
growth. 

-Teachers shoi^ld have support and assistance with curric- 
ulum needs and guidance of the culturally and linguis- 
tically different child. 



Figure J-4. AREAS NEEDING IMPROVEMENT MENTIONED BY PRE-K MIGRANT 
TEACHERS. 
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AREAS NEEDING 
IMPROVEMENT 

Program PraisG 



Parental 
Involvement 



SPECIFIC COMMENTS 

-It has been a ^ood year* 
-None, 

•I am satisfied and fulfilled with my experiences as 
a Migra^ teacher. 

-The Iligrant Program is strong — educationally ^ medically 
and in the social setvices offered. 

-We need to get nore parents involved in attending 
PAC meetings. ^ ' 

-Parental involvement is qui^ limited, especially in 
the PAC. 

-There needs to be coordination of parent activities — 
uo involve parents more in school program. 



Communication 



Other 



-*There is a need for more communication between Migrant 
staff members— ^eed regular staff meetings to address 
paints of greatest concern to Migrant teachers and 
staff. 

-Migrant teachers need to be kept updated re: changes 
in the Migrant Program, i.e, meioDS. 

-The community representatives have too many schools — 
we see coo little of our community representatisre. 

-The coordination with the classroom teacher ls very 
important**-aeed to show teachers materials and ask 
their opinions. 

-Programs for training and m> Itorin^ Migrant teachers 
aeed to be developed. 

-Need to have Spanish-speaking teachers to relate to 

the migrant students « 
-The weakest point is the program does not provide 

counseling services. 

-I wish the Migrant Nurse had more staff so she could 
wotk closer with the school staff. 

-There is a need to revise the minimum number of students 

needed in a dchool to receive services. 
-Teachers need to have the MSRTS transmittal records 

early in the year. 

-Has the busing and pairing of schools affected (hin- 
dered) the distribution of jiigrant students for 
services? 



N 

Figure J- 5. AREAS NEEDING IMPROVEMENT MENTIONED BY ELEMENTARY MIGRANT 



TEACHERS. 



Pi 
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AREAS NEEDING 
IMPROVEMENT 

Parenjtal 
Invofvement 



Staff 

Development/ 
Communication 



Scheduling 



Other 



SPECIFIC COMMENTS 

-I want feedback on any parental involvement. 

-More parents should actively [Sarticlpate in the PAC 
at their children's school. 

-I would like to have a better operation of my 
school's PAC— -maybe next year will be stronger. 

-Parents should support the efforts of the program 
as a whole and of the teachers in particular. 

-Parents should support the program 100% — or not sign 
their children up for it. It should not be the teach- 
er ^s Job to sell the students on taking a Migrant course. 

-I would like ''^.edback directly from the Parental Involve- 
ment Office on clothing referrals and purchases. 

-I would like to see more in-service by local migrant 
staff where all secondary teachers attend. 

-More specific, relevant staff development activities 
should be held that focus more pertinently on migrant 
educational needs » personal development skills, and 
career guidance. 

-In-service workshops or training for Migrant teachers 
to give better or clearer guidelines as to how to best 
meet students* needs* Teachers could help each other. 

-Regular teachers need to be made more aware of what 
th^ Migrant Program is so they will let students out 
of their class to receive service by the Migrant teacher. 

-I need more communication/ interaction with other Migrant 
teachers. 

-Scheduling has always been a problem. 

-Identification of students at the junior high level 
should be made prior to the year's scheduling. 

-Scheduling is a problem. Migrant teachers could work 
more closely with those doing the scheduling early in 
the year. If Migrant classes were not possible, per- 
haps students could be grouped in as few classes as 
possible to facilitate working with them. 




-More/better coordination is needed with the sc 
system. 

*More equal distribution of clothing money is needed. 
-MSRTS? 

•'We need to spend more time helping the students. Team 
teaching is not effective in that not that much time 
is spent actually working td.th the student « 

-There should be Migrant courses offered where students 
can be helped in whatever subject area needed. The 
students' math skills are as low as their English 
skills. I suggest a course where the students get 
credit— but the class will serve as a study hall. 



Figure J-6. AREAS NEEDING IMPROVEMENT MENTIONED BY SECOI^DAilY MIGRANT 
TEACHERS. 
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Attachment J-1 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 

April 8, 1981 



TO: Lee Lavs. Oscar Cantu, Jose Mata 

FROM: Catheri»-CttW.stner 

SUBJECT: Review of Spring Migrant Teacher Questionnaire 



Enclosed is a draft of the Migrant Teach^er Questionnaire for your 
review. I'd Uke to send this out as soon as possible after the 
week of spring break. Please give me your comments as soon as 
possible. 

Thanks. 

CC:bw , 
Enclosure 



APPROVED 



Director, Office of Resfakrc 



rch and Evaluation 
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Attachm^iit J-2 



80.40 -^(Page i''of 2) 

MIGRAN- TEACHER QUESTIONNAIRE ^ .-^ Sv^ng. Un 



ERIC 



DmECTIOHS: On tht qugstums indionUd, pUaaa 'rii^K zk(i monb^r baat "h^jZ^czing -jour 

^ yn$€ to that qugatic .. Any acrrmnts that you ijiah to add are zvvveciazed. 



P1«ist riu your level of 
•grtersient >*ith thi« following; 



III 

a M ^ «« 

i 5 2 £ 



Conments: 



1. I am satisfied with the 
nlgr^nt student 1r*'.nt1f1ca- 
tlon process used this 
school year. 



5 4 3 2 10 



2. I am satisfied with the . 
process used for scheduling 
migrant students th1| school 
year. 



3, I aA satisfied jith the 
length of instructional 
time provided to the migrant 
students this school year. * 



I an satisfied with the 
nuaiber of migrant students 
served this school year. 



I ais satisfied with the co- 
ordination that I have had 
with the regular classroom 
teachers this school year. 



6. I am satisfied with the 
facilities and materials that 
I have had available to me 
this school ynr. 



7. I am satisfied with the 
health care servlCH pro- 
vided to th« migrant students 
thli school year. 



I m sat1sf1«l with the ser- 
victs provided by the ^aren- 
U1 Involvement sUff and 

community representative 
this uhoot year. 



I am satisfied with the pro- 
cessing of clothing f^eferrals 
this school year. 



5 4 3 2 1 0 



5 4 3 2 1 0 



5 4 3 2 1 0 



5 4 3 2 1 0 



5 4 3 2 1 0 



5 4 3 2 1 0 



5 4 3 2 1 0 



S 4 3 2 1 0 
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Attachment J-2 
: (Continued, Page 2 of 

■ ..vw ^vwr .vvvi S ^ - 

agretmtnt With the following: | V 1 S I ^ Cofrments: 
^ S I i 2 i 



10. I am satisfied with the 
operation of my schoor* 
?AC this school year. 


5 4 3 2 1 0 


« 

* 


11. I am $at1sf1e<l with my ex- 
periences with the MSRTS 


5 4 3 2 1 0 




12. I am satisfied with the 
support and cooperation of 
- the Migrant Program Staff > 
this school year. 


5 4 3 2 1 0 




13. I am satisfied with the 1n- 
' structlonal supervision 
that I received this school 
year. 


5 4 3 2 1 0 


« 


14.. I am satisfied with the 
staff dtvelopnient actlvl- 
& ties that have been ore- 
vided this school year, 
a) local, AI$D-sponsored» 
i)) Migrant-sponsored. 


5 4 3 2 1 0 
5 4 3 2 1 0 




15. I am suisfjjid with the 
amount ofcoomunlcatlon 
that I have had with other 
Migrant teachers this 
school ytar. 


5 4 3 2 1 0 


— 


16. I am Mtlsfled with th'S 
Information that I have rt- 
ctlved this school year in 
tho following areas: 

a) curriculum 

b) Migrant application. 

c) purchasing procedures. 

d) my responsibilities as a 
Migrant ttacher. 


5 4 3 2 1 0 
5 4 3 2 1 0 
5 4 3 2 1 0 

5 4 3 2 1 0 





17. Sased on your exoerlence this year as a Migrant teacher, what are three areas of the 

program that are most In need of Improvement ? What are your suggestions for Improvement ? 



J-26 



THANK YOU I 



80*4Q 



Attachment J-3 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



April 21, 1981 




TO: 




FROM: 



SUBJECT: Migrant Teacher Questionnaire 



Enclosed is a questionnaire to follow-up on concerns expressed during the 
fall teacher intervlevs and to gather additional information about your'% 
e:q)erlence« as a Migrant teacher this year. Your opinions are a very 
important source in evaluating the program components. 

This que«tionnalre is brief in order t^take as little of your time is 
possible'. However, if you have any additional comments that you would 
like to make, please take time to do so. ^\E«pecially of interest are any 
ways in irtiich you feel the quality of instructional services could be 
improved. Your individual responsaa->ill be kept confidential. / 

Please retu^m your completed questionnaire by May 4, 1981, through the 
school mail to me at Box 79, Administration Building. 

Your help is really appreciated. 



CC:bw 
Enclosure 



APPROVED: 



Director, 0££ic« of Research and Evaluation 



APFSOVED: 




APPROVED; 




Director, Secondary /Education 



ect lM% Lave 
Oscar Cantu 
Joel Ifeta 
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TITLE I MIGRANT 
APPENDIX K 
raCRANT NURSE. INTERVIEW - FALL 



80.40 



Initruaant Sascrlpdon: .Higr»nt Hurs« Intervitw - Fall 



ERIC 



IrUf dttcriptlon of the tnicrumant ? 

Thf in«crtia«nt wu « twp-^u«jitloft fona *ddr««siflg eht delivery of Migrant heelch 
care aervlcea. 



To whom was the Inscruisent administere d? 
The Migrant Nurse. 



How man^ claea yaa che Inatruaenc adatniscered ^ 
Once. 

When w« Che inatrtimenc adraln lace re d? 
October 28, 1980. 

Where wag the inacnment adalnlscera d?^ 
In the Migreuc Nurae's office. 

Wito adalnlatcred the Ingt^unent ? 
The Title X Migrant Evaluetor. 

What training did the adtplnlatrators have ** 

General t^relnlng and experience In interviewing procedures. 



Wea the inat rumen t administered under standard lated cond < tion s ? 



Ho. 



Were there problemi with cha inatr'jnent or the administration that wight 
affect tha validity of the data .^ 

None vrere identified. 

Who developad the instrument '* 
The Title t Migrant ^valuator. 

What reliabiUtv and validity data are avaiXabU <-»n the Instrument ? \ 

Following the interview, a draft of interview ' otan vas sent to the Migrant Nurse 
who waa encouraged to axAmine the note* for accuracy and cXarltv. 

Are there norm data available for interpreting, the reiylts ? 

Ho. 
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MIGRANT NURSE INTERVIEW - FALL 



Purpose 

An interview was conducted with the Migrant Nurse in the fall of 1980 in 

order to obtaia information relevant to the following decision and evalua- 
tion questions: ' 

Decision Question D3 ; Should the Health Services Component be con- 
tinued as it is, modified, or deleted? . 

J It 

Evaluation Question D3-4 ; What follow-up activities were , Con- 
ducted by the Migrant Nurse? 

Evaluation Question D3*5 : Were any problems encountered in the 
implementation of the Health Services Component? 

Procedure 

A draft interview fom/ consisting of two questions was developed and sent to 
fehe Migrant Coordinator for review (Attachment K-1). Since no modifications 
were suggested by the Migrant Coordinator, the original interview questions 
were retained (Attachment K-2)* An appointment was made with the Migrant 
Nurae for October 28, 1980, and a memorandum confirming the appointment 
(see Attachment K-3) was sent to the Migrant Nurse prior to the interview. 
The interview was conducted by the Title I Migrant Evaluatbr in the Nurse's 
office. Following the session, a draft of the interview notes was sent to 
the Migrant Nurse, who was encouraged to check the notes for accuracy and 
clarity. 



Results 

^ Evaluation Question D3-4 : What follow-up activities were con- 
ducted by the Migrant Nurse? 

The Migrant Nurse Indicated follow-ups are a very important part of health 
services delivery. She and her assistant follow up on students with health 
probleiiis both by calling parents about the child's health or his/her care, 
and by sending home notes to parents. These activities do consume a large 
part of the Nurse's and her staff's time, but she feels it's worth it in 
terms of total health care delivery* The follow-ups may prevent the situa- 
tion fi?m recurring by educating the parents as to its causes and cures. 



80.40 



Evaluation Question D3-5 : Were any problems encountered (or 
anticipated) in the Implementatron of the Health Services 
Component? 

The Nurse reported no rncjor problems were anticipated or, had been experi" 
enoed thus fear in meeting her objective of serving at least 90 per cent of 
the pre^kindergarten students and 50 per cent of the other migrant students 
served by a Migrant teacher^ She reported she cannot see all the Migrant 
students, so she has focused on pre^-kindergarten students^ kindergarten 
students, and seeing other new students not seen before. She sees no 
problem in meeting her objectives at the same level as last year. She and 
her staff try to. do the best they can with the time they have. This year 
she has been getting plenty of referrals from teachers and poL^ents. She and 
her staff see ZO^ZO new students each we^^k, plus scheduled examinations. 

The one area that is of concern Is adequate space on the campus to conduct 
thorough examinations. The space Is always temporary and frequently does 
not have soap and hot and cold running water. The principals are always 
cooperative^ and since she sent them a m^wrandum about her needs in exams, 
the sp^ce provided has been better. 

The remainder of this appendix will be summarized und^r the questions as 
they were on the interview form. 

The identification of migrant students 

The Nurse reported it Is always a problem keeping up with the migrant stu- 
dents. She has i>een sent a current list of the students and their location. 
Migrant students Juwt move a lot. Every attempt is made to try to keep up 
with the students end send the i^urse current information- She receives 
copies of the eligibility forms quickly. 

The identification of migrant students who are not served by a Migrant 
teacher, but who receive supplementary services of some nature 

This has been no problem, since the Migrant Coordinator has clarified that 
she no longer has to be concerned about the students receiving supplementary 
services. The only requirement for service is that they be migrant students 
and be on free or reduced lunch. This hits made things much easier for her. 
Serv^es are therefore conducted much quicker. 

The identification of migrant students who are receiving free or reduced 
lunch 

The Nurse reports no difficulties in getting free or reduced lunch informa- 
tion. The eligibility criteria are readily available. 

The scheduling of eligible migrant students for health services 

Everyone is very cooperative in scheduling the students. No one has ever 
objected to her taking stude^^s out of class for examinations* Unfortun- 
ately, she cannot see ail the students who are eligible, and do follow-ups, 
too. 

K'-4 ^ *^ x^j 
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The cooperation and services of migrant staff members 

The Nurse stated chat she works very well with all the Migrant staff, the 
same ^s last year. 

Are ther e any other areas which could hinder the delivery of Migrant health 
services during 1980-81? If ao» please describe the anticipated problems . 

The Nurse reported that she is concerned about how to get special ed. testing 
for pre-kindergarten students. It's not at all clear if the students are 
eligible for services, and if it's AISD's responsibility to provide services 
Xo them such as speech therapy. The Nurse reported on a positive note that 
since transfer forms no longer have to be completed for all r.tudents, the 
filing and paperwork associated with this has lessened considerably. Also, 
-fcH incre^ed money in her budget for medical and dental services has been a 
greit help anU should see them through the year. 



80,40 ^ Attachment K-1 

AUSTIN INDEPEJT)ENT SCHOOL DISTRICT 
Office of Research and Evaluation 

October 20, 1980 



TO: Joae^Mata 
FROM: Cat 



aMata 

harxaa^ Chris tner 



SUBJECT: Review « Interview Formats for the Migrant Teacher Intervle /, 
and the Migrant Hurse Interview 



Accotqpanylng this memo are drafts of the interview format for the Migrant 
Teacher Interview and the Migrant , Nurse Interview. I have made only a few 
changes from laat year. I would appreciate it if you would review the 
interview quastlons and give me any feedback as soon as possible* 

Thanks. 



Approvedi , JP) U ^tTi ^^TT^^i^/^ 

Director » Office df Research/^d Evaluation 

CC:rrf 
Attachaeflts 

cc: Lee Laws 
Oscar Cantu 
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MIGRANT NURSE INTERVIEW 



Attachment K-2 



IkLU 1980 



Have you experienced problems or do you anticipate any problems' in the 
areas listed below? What are the positive aspects in each af the areas 
listed? Please describe the problems and the positive aspects. How 
does each area compare with last year? 

• The identification of migrant students. 

• The identification of migrant students who are riot 
served by a Migrant teacher, but who receive supple- 
mentary services of some nature. 

The identification cf migrant students who are 
receiving free or reduced lunch benefits. 

• The scheduling o," eligible migrant students for 
health services. 

• Tlie cooperation and services of Migrant staff 
members* 

Are th6re any other areas which could hinder the delivery of Migrant health 
services during 1980-81? ff so, please describe the anticipated problems. 
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Attachment K-3 



AUSTIN INDEPENDENT SCHOOL Dj.STRICT 
Office of Research and Evaluation 

October 24, 1980 



TO; Kat^ew^ryan 

FBOM: CatSerine Christner 
SUBJECT: Coaflrmatloa of Interview Appointment 



This is to confirm our appointment for an Interview on: 

lueiday, October 28 at 1:00 p.m. 



A copy of the format that I will use when conducting the interview is t 
enclosed for your perusal. It is unnecessary for you to write out your 
r.esponsea, aa I will do that during the session. 

Approved: >^:!^<caL^^ A4siJ^_ 

Director, Office of Researched EV&luation ^\ 



C:rr£ 
Enclosure 

cc: Jose tteta 



ERIC 



V 
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TITLE I MIGRANT 
APPENDIX L 
MIGRANT NURSE INTERVIEW - SPRING 



L-1 



ERIC 



Srtif iticrlaclon of c?ii# Inftruatne . 



To vftotB ch» ln>trua»nc 4dalnl3ctrsd ? 
Th« .Higrmnc Mur»€. 



Oacf 

Mav U. 1981. 

vmtf V— eht laatTuatnc xiainlattrtd ? 
In :ht Mlgranc Jiursf* Cffic*. 
Who KiffiiaHfrtd ;ht Inagnawnc ? 
Th« Titi« I Mtjranc EvaljACor. 

vm«c cralnlng did cht igainiyeraeocs lav^ 
Training and txt>«rl«nct tn inttr/lewing procedures. 



<^aa :h» l aacrictnc adainiJttred under acandacdi^ed condirlons ^ 
Not ^pplicaole. 



*^r< the r> orooltg " '^g^, " te inicruaenc sr s^^ e adalniscra glon -^a* ^ s^c 
li^fxc gfte v |l I II I — ' 

None vere Identified, 

Who duvioged lnaerja«nc ? 

the ricie I Migrant Evaluacor developed che . -^lew t,«ed on the Migrant N'urse 
i^ncer/lev-Fali. 

What feliabiligy and /alidlgv iata are iivai...ioU 3n Lnfcr-j^enc ' 

roUc«lo« the mcer/iev, a draft of :ne inter-zlew no«es vaj ,enr ro li.-an: Vurs* 
who was encouraged to examine the no,ti» for accuracy and ciarit- 

Mi_Antrt daca available fgy la>jr?rttttni ;h» rtaui^a ? 
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MIGRANT NURSE INTERVIEW - SPRING 



Purpose 

An interview was conducted with the Migrant Nurse in the sprin*^ of 1980 in 
order to obtain information relevant to the following decision and evaluation 
questions : 

Decision Question D3 : Should the Health Services Component be continued 
as it is> modified* or deleted? 

Evaluation Question What follow-up activities were conducted 

by the Migrant Nurse? 

Evaluation Question D3-5 ; Were any problems encountered in the 
implementation of the Health Services Component? 



Procedure 

An appointment was made with the Migrant Nurse for May 11, 1981. A memo 
confirming the appointment (Attachment L-1) as well as a copy of the inter- 
view format (Attachment L-2) were sent to the Migrant Nurse prior to the inter- 
view. The Interview was conducted by the Migrant Evaluator in the Nurse's 
office. Following the session, a draft of the interview notes was sent to the 
Migrant Nurse, who wap -encouraged to check the notes for accuracy and clarity. 



Results 

Evaluation Question D3-A: What follow*-up activities were conducted by the 
Migrant Nursi? 

The Migrant tfurse reported a great deal of emphasis was put on follow-up 
activities. Although these could take the form of a home visit, a school visit, 
a note home, or a phone call home, the Nurse reported the follow-ups were as 
much as possible conducted by phone. The phone calls were seen as the most 
efficient way to follow-up on a maximum number of cases. 

Evaluation Question D3-S; Were any problems encountered in the implementation 
of the Health Services Component? 

The »ur»e*s responses are organized here by the interview format questions. 

In our Interview in the fall, you indicated you were experiencing no maior^ 
problems In meeting your objectives. Is this still the case ? 

The Nurse stated she had already met her objectives and was experiencing no 
problwa in continuing to serve the Migrant children. It's really a matter of 
logistics— trying to get everywhere to see everyone, with desegregation^ the 
Migrant students are more spread out than ever before. 

t/ 
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Were any special problema or -relays encountered In providing funds or locatin g 
alternate medical sources foi utigtant studenta ? 

The Nurse indicated no probiews or delays in this area. The HeaJ th Services 
Component had a lot more monev in medical and dental accounts this year so 
the Nurse felt the children w re covered better than ever before. 

Currently there is a bill pending in the legislature called the Medical Prac- 
tices Act, It proposes |to lliJ.n the roles of medical personnel other than 
doctors in various ways.i The Nurse plans to keep a close watch on this legis- 
lation as|it could changle her role and responslbillEles a great deal. 

^ . 1 ! 

Do you haye any suggestions for improving the manner in which health services 
are provlAfed for migrant stude nts? 

The Nurse commented that she mainly intended to keep going. Next year she will 
concentrate even more seeing new children. The TEA monitors told her to be 
sure all currently mi^|(ratory status children were seen. Therefore, the Nurse 
stated next year chf' will keep track of the migrant status of the children she 
sees and will add an additional focus to her program of being sure the currently 
migratory childre;^ are seen. She stated that she will also continue to put 
emphasis on doing follov«*ups. 

Due to staff CiitsXfor next year she will have to see fewer students. Also since 
wore schools have been added to the Migrant Program, the logistics of getting 
around to everyone become more Involved, The Nurse expressed much optimism 
in that she would do the best with the time, money, and personnel that she could. 

Next year in conjunction with AISD Health Services, she plans to add an addi- 
tional emphasis In her program. She indicated she will see students with high 
absence rates. Working with tne District's Health Services they hope to learn 
more about students with high absence rates and what can be done to increase 
their attendance. 

If funding cuts have to b% mad^ in the Ho-lcn Services Component for next year , 
what areas are the least essentia ^ and therefore could be cut ? 

The cats for next year have already been set up. The component had a 17% cut. 
She lost her assistant for next. year. She and her secretary will both be on 
210 day ccwitracts* She was ablt to keep the money for medical and dental 
expenses up. 
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Attachment L-1 



AUSTIlil INDEPENDENT SCHOOL DISTRICT 
Offic« of R«gearch and Evaluation 

May 6, 1981 



To: Kact^aan Bryan 

Froaj Ca t h«TO^^ii twr 

Subjact: Confirmation of Intarvltw Appointment 

Thii«mtmo ia to confirm our appointment for an interview on May 11, 1981 
at ^ P'g* . ^ ' 

Cndoaed is a copy of the format I will uae when conducting the interview for 
your peruaal. It will not be neciaaary for you to write out your responses, 
a« I will do that during our session. 

-CJig 

ikrclorjr? * 

AfPiwvn), r:rL£jZx._ yrW^ 



OisacttM;, Cfflce of S^earch and Evaluation 



ERJC 
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ERIC 



AOSTIN INDEPFNDEJTT SCHOOL DISTRICT ^ 
Offici of RMMrch and Evaluation < 

Migrant N;r8a Intarvlaw 
Sprxog, 1981 



I« In our Intarvlaw In tha fall* you Indicatad you vara axpariancflng no 
oajor problasa la maating your objactivaa. Ic this atill tha casa? 

2. Wara any fpadal problama or dalaya ancountarad In providing funds 
or locAtiag altamsea aadlcal aourcaa for migrant atudanta? 

3. Wlgat aaphaaia hava you put on follovup haalth cara activltiaa? 
Plaaaa brlafly daacrlba your foUov^up actlvitiaa. 



4. Do you^'h^^ any ouggaaclcfna for loprovlng tha oannar in which haalth 
iarvleaa ara provldad for migrant atudanta? 

5. If funding cuts hava to ba mada in tha Haidth Sarvicaa Componant for 
naxt yaar> «h«t araaa ara tha laaat aaaantlal and therafora could ba 
cut? 
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TITLE I MIGRAN-^ 
APPENDIX M 
MIGRANT PARENTAL INVOLVEMENT SPECIALIST 
AND COMML-NITY REPRESENTATIVE INTERVIEWS 
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30.-0 ;ri9truni«nc„De9urtor 130 > ,^-i*rinc P^rencai Invo I .'eyerie 5o«:iiU5C anc 



rh* incar/iew rom con*l«t«id of chr«« qu<*c;3n*. Th« rirsc focusei on :he ifiplemencaciori 
3t cht ?arenc3i InvoIv«atnc Co5ipon«nt. The aecoad a«dic vlch z^^iz percept lorts ^reir 
j09-»ral4Ctd rtioonaibiUcua* Th< chlcd question daaic wich areaa 3««n ia m n<ed :>r 
laprovtsMnc . 



Tht Tici* I Mlgranc ?ar«ncai Znvolyenenc Soecialisc and :ne four migranc loomiunicv 



Onc8 to ^4ch person. 



B«cv«*n March 3, 1981 ana March 5, 1981. 



^a tna ?aranc4i Invoiy«n«nc Spaclalisc's and ::ha cocmuntcv reoraser.cacivea ' off leas 
or * coafaranca room. 

Vho *dolftUc<rad gha tniVcjaan c^ 

Tha ticla I Hijrant Ev4luacor. 

^ 

> 

WhAC ;ralnina il4 1^9 Ad^njj cracori Tgva ^ 

t 

Training and «xparte-^>.i in Intar-ziawir^^ procedural. 



Waa ;ha inagr'jBjnc adqtiniacarad ^?:dar stap.dardizad c^ndirions* 



''■?aft ;n<ra pra&laoa vish ;ha inacrugane i3r tha adsainia t ration : !?.a: '^ii'ic 
4<5a<;f >/»Xidt:v 3^ y^t Uca^ 

ncna vara idanttfiad. 

4ho aav«lap»4 :na inacrjaaane ^ 

Tha titia I Mi^ranc £vaiuacor witn inpuc rr^o in« DaDart!!ian'C rt jpnenca^ 
.'rofratt* ssaff. 

'i^'ha^ raiUoili;^^ ar.d /aUalev data ira availiftU 1*$ ; r-.aanc ' 



AC* chara ■'.pra dasa avaUabla far la; tn?f acini ;^.a)j/i^]^ 
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Title I Migrant Parental Involvement Specialist and 
CoBaatmity Representative Interview 



^ Purpose 

The Title I Migrant Parental Involvement Specialist and the 4 Migrant coimnu- / 
nlty representatives were interviewed in March of 1981 in order to obtain inio 
mation relevant to the following decision and evaluation questions: ( 

Declaion Question D4 ; Should the Parental Involvement Component be con- 
tinued as it is, modified, or deleted? 

Evaluation Question D4-1 : WeTe the Component's objectives met'' 

a) Conducting a minimum of at least one home visit to not less than 
90 percent of the migrant families in this district, 

b) Participatityg in and conducting training sessions for parents 
and Parent Advisory Council Members. 

c) Assisting in obtaining clothing services for eligible migrant 
students in accordance with federal, state, and local guidelines 

d) Functioning as a liaison between community agencies, school, and 
home. 

Evaluation Question D4-5: - Were any problems encountered in th3 
implementation of the Pcrental Involvement Component? 



Procedure 

A draAf copy of the Title I Migrant Parental Involvement Specialist and Commu- 
nity Representative Interview (Attachment M-1) was sent to the Department of 
Developmental Programs staff to review (Attachment M-2 is a copy of the cover 
letter). Feedback was taken into consideration in developing the Tinal form 
used (Attachment M-3). Appointments were made with each of the 4 community 
reprtaentatives (3 on March 3, 1981 and one on March 5, 1981) and the Parental 
Involvwent Sp^^^iatlret (on March 4, 1981) to be interviewed by the Title I 
Migrant Evaluator. A memorandum confirming the interview appointments (Atta«:h- 
went M-4) was aent to the five interviewees. The interviews were conducted as 
scheduled in the representative's offices or nearby conference rooms* This 
appendix was reviewed by the Program staff before it was finalized. 



Results 

Evaluation Question D4-1 : Were the Component's objectives met? 

Evaluation Question D4-5 : Were any problems encountered in the 
implementation of the Parental Involvement Component? 

The reaulta relating to these two evaluation questions will be discussed in 
terms of the questions on the interview format. 
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^ • yo^ have any concerns ab out the li plementation of the Title I Migrant 
Parental Invol\ment Component? What do_you see a3 areas of strength? 
Can you note any comparisons with lapt year ? 

Figure M-1 presents the concerns the Migrant community representatives and the 
Parental Involvement Specialist expressea about the implementation of the 
Parental Involvement Component this year Their main concerns were in the 
areas of supervision/direction and clothing. This year there was confusion 
created by feeling responsible to too toany people or waiting on others before 
acting. Dissatisfaction was also expre's^ed over how clothing was been handled 
this year— generally the .feeling was that some children got clothing who did ^ 
not really need it, A need for increased travel funds was also expressed. 

AreaG of strength noted are listed in Figure M-2. Everyone felt this year 
saw increased parent participation and interest in the program. All the 
local PACs had been established (which was not the case in 1979--80). Also 
the actual organization of the PACs was seeia to be improved over last year, 

2. What do you see as the responsibilities of a Migrant community representa- 
tive (o r Parental Involvement Specialist)? What percentage of time does 
each take? Which are the most important? Which are the least important ? 
Which are self-initiated? Which are initiated by others ? 

The interviewees were as.ked the above questions, and Figure M-3 presents a 
compilation of their responses. Generally recruiting/ identifying migrants was 
seen as th^ community representative's main priority and the activity that 
consumed the highest percentage of their time. Most representatives consid- 
ered recruiting synonomous with home visits, although two diJ separate the two 
in terms of prioricies. Both the local PACs- and Districtwide PAC were seen as 
the next most important activity. However, although PACs were considered more 
important than clothing, the community representatives reported spending as 
much or Knpre time on clothing than they did on the I'ACs. 

The five interviewed saw most of their activities as both self -initiated and 
initiated by others. Delivery of materials and paperwork were largely seen as 
Initiated by someone else. Clothing was seen differently depending on the 
interviewee. Three said clothing was initiated by someone else while two 
reported it being initiated by both the^elves and others. Only the areas of 
helping and communication with parents were seen as self -initiated . 

3. Wl-tat are three areas that are in need of improvement? What are your 
suggestions for improvement in each area ? 

Figure M-4 presents the responses of th3 4 community representatives and the 
Parental Involvement Specialist to these questions. The largest area reported 
needing improvement was the community representative's job or role — including 
more clearly-defined supervision, more clearly-defined job responsibilities, 
better compensation on travel and salary, and better staff development, among 
others* The next area seen in need of improvement was clothing. Here the 
major concern was that those who need it the most should be the ones who 
get it. 
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Areas of Ck>ncern 



peclflc Concaents 



Supervision/ 
Direction 



Trevel Itoney 



Oth«r 



-Th% community representative is under several dif- 
ferent supervisors in terms of the PACs and some- 
times it really gets confusing. 
-Sometimes we are in limbo — waiting for others tc 
give information re: recruiting and other aspects 
of the Coi;Dponent. 
-There has been some confusion this year over ordering 

supplies and money available. 
-The community representatives are responsible to too 

many people — it sometimes gets confusing, 
-More direction and supervision would be helpful. 
-At one school the contact person for the local PAC 
has never called me. The community representative 
cannot go to a school unless called, especially for 
the PAC. This is very frustrating, in that I do not 
know what my ro'ue should be. 

ClcthL^g -There are not clear cut procedures — too much lee- 

way. A lot of children have gotten clothing who were 
not really in need. 

-Clothing should be given strictly on need- There is 
too much emp*^i^.vs on giving clothing at the pre-K level. 
Real differences in how clothing ie handled exist de- 
pending on the community representative Involved. 

-I have spent a lot of time exchanging clothing. 

-The clothing money is being spent a lot faster this 
year— there have been a lot more requests. 

-Travel increases are needed* 
-We do not get enough travel money. 
-We do not get mileage for night meetings. 

-I think eligibility of status should be verif ied~ 
want to service the people with the most need. 
-I woiiJ^d like more training from Region XIH on paren- 
tal involvement, recruiting, and other areas — during 
the day* 

-We have lots of different responsibilities— it is 

hard to prioritize everything. 
-Besides everything else, we have many clerical ra- 

sponslbill Am* 
-I have coo many schools to really service all of 
\ them effectively. 

\-Some migrant children have social problems due to 
drinking, drugs, etc, — perhaps the Program should 
have a social worker or other professional to deal 
with tb<-. 

-Tine iS hard to come by to do just a regular home 
vi*^'-. 

Figure ^M-1: COSCESNS EXPRESSED ABOUT THE IMPLEMENTATION OF THE PARENTAL 

INVOLVEMENT COMPONENT BY THE MIGPJ^T COMMUNITY REPRESENTATIVES 
AND THE PARENTAL INVOLVEMENT SPECIALIST* 
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Positive Aspects 



Specific Comments 



More Parent 
Participation 



-Local PAC parent sttendance is better this y^r. 

-More effort was put foorth by parents in terms of 
parental Involvement. 

•At a conference in Dallas > the community repre- 
sentatives learned that AISD parents were much 
more involved than other districts' parents. 

-Parents are participating — it is picking up over 
last year* 

-More parents were in attendance at local and 

Districtwlde PACs. 
-More parents are awcre of the Migrant Program* 
-There is much better representation of Migrant 

parents in the Districtwlde PAC *this year^ 



Better PAC 
Or ganl -nation 



-All the local PACs have been established on my 
campuses. 

-There is better organisation of PAC materials and 
documentation of meetings. 

-All the PACs have been established— so it is better 
than last year* 

-The schools are taking care of local PAC agendas 
and letters to parents and this has worked out 
very well. 



Other 



-Everything is going fine-'-only minor problems. 
-More effort has been put forth by Parental Involve- 
ment staff. 

-The coimmmlty representatives are doing a good Job- 
above and beyond the call of duty. 



Figure M-2: POSITIVE ASPECTS OF THE PARENTAL INVOLVEMENT COMPONENT AS 
NOTED BY PARENTAL INVOLVEMENT SPECIALIST AND THE MIGRANT 
COMMUNITY REPRESENTATIVES. 
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* In these two activities 
combined, the conmunlty 
representative spends 
45% of his/her time.^ 

A In these four activities 
combined, the coimunity 
ri. resentatlve spends 
80X of hie/her tine. 
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: BREAKDOWN OF HOW BACH COMMUNITY REPRESENTATIVE 
SPENDS HIS/HER TIME; THE IMPORTANCE EACH AREA 
IS SEEJ^TO HAVE; AND WHO INITIATES WORK IN EACH 
^A/^ Th« 1» 2, 3, 4, 5 each represent one of 

^^ttte four Migrant conarjnity representatives or the 
Parental Involvement Specialist. 
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Atfi Hteding 
laprovtttnt 

Rol« of tne 

CoMBunlty 

Raprcsentative 



Clothing 



Other 



Specific Cowaents 



\ 



-Community representatives should not be making -worV- 
shop materials. \ 

*rhe Program should provide stipends for summer staff 
. development for community representatives. 

-I feel the community representative should be allowed 
to go to state and national conferences. 

-The responsibilities of the community representatives 
need to be more clearly defined* 

-Community represensiatlves need to have more time to 
have contact with parents — need more home visits, 
more parent workshops and training, etc. 

-Wa need to have more supervision and more clearly- 
defined supervision (now there are too many supervisors) 

-Community representatives need to be better compensated 
— both have a higher salary and more travel money 

-Coimmmlty representatives need to meet together more 
often. 

^Conaunlcatlon at all levels needs improvement — not 
enough information is given to teachers about the 
community representative *^s role. 

-Clothing is too time-consuming. Parents could ex- 
change clothing themselves. 

-Clothing should be for those who really need it. 

-We need much better management of the clothing process- 
community representatives do not know how much they 
have to spend, etc* 

-Clothing requests (and therefore purchases) should be 
a more accurate reflection of need. 

-It w^uld be helpful if the Migrant Coordinator and the 
oth<?r parts of the Migrant Program staff were all 
housed together in one location. 

-More money should be made available for parents to 
attend training conferences. 

-The Migrant Program needs to work more with other 
work programs in the city. 1 feel that parents ar 
not taking enough advantage of other services 

-There should be Improvement in the Instructio 
gram— students need more teaching time from 
We should focus on childrrn who need extr^ h 

-In the Title I/Migrant sc ools when a Title I person la 
the contact for the locAl PAG5, the migrant community 
representatives should be kept informed of PAG meetings, 
etc, so they can be of help* 




lable, 
pro- 
chers. 



Figure M-4r AREAS OF THE PARENTAL INVOLVEMENT COMPONENT NEEDING IMPROVEMENT 

AS MENTIONED BY THE MIGRANT COMMUNITY REPRESENTATIVES AND PARENTAL 
INVOLVEMENT SPECIALIST. 
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Spring, 1981 



Attachnsent M-1 

TITLE I MIGRANT PAilENTAL INX'OLVEMENt SPECIALIST 
Airo COMMUNIIir REPRESENTATIVE INTERVIEW 



1. Do you have any concarns about tha laplaoantation of the Title I 
Migrant Parental Involvement Component? What do you see as areas 
of strength? Can you aota any comparisons with last year? 



2. What do you see as the reaponsiblitles of a comsunity representative 
(or Parental Involvement Specialist)? What percentage of time does 
each take? Which are the most important? Which are the least impor 
tent? Which are self-initiated? Which are initiated by others? 
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AUSTIN INDEPENDENT SCHOOL DISTRIC 
Office of Research and Eveluatlon 

February 18, 1981 



TO: Jose Hata 



Oacar Cantu 

Lee Lave 

A 



FROM: Cathei(^'c^ 



SUBJECT: Review of Title I Migrant Parental Involvement Specialist 
and Conouaity Representative Interview 



As part of the Migrant evalua'*ion» I plan to interview the commimity repre- 
sentatives, as well as Mrs* Talasantez* Enclost^d la a draft ^^f the interview 
I planned to use* Please' review this format ^nd gi^^ any feedback by 
February 25, so I m^y go ahead and schedule and conduct the interviews. 

"^^^ 

Thanks* 



Approved .^}U-i££^^ 

Director, Office of Research andJ^valuation 

CCirrf 
Enclosure 
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Attachment M-*3 



TITLE I ^aGRANT PARENTAL INVOLVFMENT SPECIALIST 
.UVD COMMUNITY REPRESENTATIVE INTERVIEW 



Do you hav€ any concerns about the ioplemantatlou of che Title I 
Migrant Parental Involvement Component? What do you see as areas 
of strength? Can you note any comparisons with last year? 



pW!fat do you see as the responsibilities of a migrant community 
\ representative (or Parental Involvement Specialist)? Wh^t percentage 
)of time does each take? Which are the most important? Which are the 

least important? :vT;ich are self-initi;?.ted? Which are initiated bv 

others? 



Vhat are three areas that are in need of improvement? What are you; 
suggestions for improvement in each area? 
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Actachment M-4 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Resi&arch and evaluation 

Febraary 24, 1981 



TO: 

FROM: Cathar 



^M^hf'istnar 



SUBJECT: Parantal lavolvament Specialist and Migrant Community Representative 
Xatetview 



Thie mmvao it to confirta our appointment for an interview at 



A copy c£ the forraat I will uae for the interview is encloeed for your informa- 
tion. It will not be necessary for you to write out your responses, as I will 
do that during our interview. 

I am looking forward to visiting with you. 

HJir^ctor, Office of ResearciKand Evaluation 

CC:rrf 
Enclosure 

cc : Lee ^ Laws 

Jose Mate ^ 
Oscar Cantu 
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TITLE I MIGRANT 
APPENDIX N 

MIGRAN" COORDINATOR AND MSRTS CLERK INTERVIEW, FALL 

e 
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80. #0 Iiwrrua^nc D«»cri3Ciij!i: ilgr«nc CoorcJtruicor and HSaiS CUtk Int«rvl«w - rail 



>a|r»nt ^otr*«. Th« U«t; Chtt« qu»i«ljns van facuttd on ci« MSHT? ana wire 
dlrtctid ic boch cn« Cooriinacor And ch« hSRTS :i«rit. 



Th« Hl$r»nc Coordituitor (qutitlont on* chtough f lv« • . 

Hov«»t>«c 25, 1980. 

Vh 0 4dfl tn U € f f t a t h« instr utt» n t " 



:h# Ln«t ^«nt Ad«ini»£er«a und«_.r sgaftcargiztd cjad it ions ' 
."lot 4pplicxbi<. 



• ff»^^^»?g valUlty j.t ch» diet ' 
i30« v«r< lacnciflcd. 



Thft Ttcl« I Mlfrant HvaX^tor d»voio?«d ih« lnc«n*t«w ia*tru»*nc ba««d on nr«vitvi« 
«vaXu*£ldn« an^ Input froa ch« D«partMnt of D«v«idpisMinc«i Programs. 
VhAC faUafailicy ind vaU.ii t;^,^ ,iaCji #rt ivatUoU ^"^^. ^n^Cfiganc ' 

Cdordlaacof 4ftd th« 'tSStt^ Clttk vho ^art *ncoura$€a ct> «v4aLir.e ♦-nt not«* for 

Art chart notn uijk ^vaiu^U _tr;*rprtcini rggalci ' 

.■to. 
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MIGRANT COORDINATOR AND MSRTS CLERK INTERVIEW - FALL 



Purpose 



An interview was conducted with the Migrant Coordinator and the MSRTS 
Clerk in the fall of 1980 in order to obtain inforroation relevant to the 
following dftcisicn and evaluation questions: 

Decision Question Dl s Should the Pre--K Instructional Component be 
continued as it is, modified, or deleted? 

Evaluation Question Dl*"4 : How successful was the Implementation 
of the Pre-K Component? 

b) What concerns/strengths were i<Jentified by the Migrant 
Coordinator in the fall of 1980? 

Evaluaclcn Question Dl*7 : What supervision concerns were 
identified/resolved during 1980-81? 

Decision Question D2 ; Should the K-12 Instructional Comporent 
(Coitttunic£tion Skills) be continued as it is, aodified, or deleted? 

Evaluation Q uestion D2_^5 » How successful was the ioiplei&entation 
of the K-12 Component? 

b) What concerns/strengths were Identified by the Migrant Coordi- 
nator in the fall of 1980? 



Evaluation Question D2-6 ; What supervision difficulties, if any, 
w«rt identified/resolved during 1980--81? 

a) In the fall of 1980, were the K-12 Migrant teacher^ able to 
clearly identify their supervisors and describe the respective 
supervisory responsibilities of each? 

Decision Question D3 ! Should the Health Services Component be con- 
tinued a4 it is« inodified, or deleted? 

Evaluatio n Question 'b3'-5 2 Were any problems encountered in the 
in^lementation of the Health Services Component? 

Decision Question D4 : Should the Parental Involvement Componenc be 
continued as it is, tnodified, or deleted? 



Evaluation Question D^^5 : Were any problems encountered in the 
implementation of the Parental InvoIve:;.:nt Component? 
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Decision Question D5 y Should the MSRTS Component be continued as it 
is, modified, or dal^ted? 

Evaluation Question 05-1 ; Were the component's objectives met? 

Evaluation Question 05-2 : Were any problems encountered with 
the implementation of the MSRTS Component? 

Evaluation Question D5-4 ; What are the costs of the MSRTS Com- 
ponent to AISD in comparison to the benefits of the system to 
AISD? 



Procedure 

An appointment was made with the Migrant Coordinator and the MSRTS Clerk for 
an interview on November 25, 1980. A memo confirming the appointment (Attach- 
ment N-1), as well as a copy of the interview format (Attachment N-2), were 
sent to the Migrant Coordinator and the MSRTS Clerk prior to the Interview. 
The interview was conducted by the cvaluator in the Migrant Coordinator's 
offlca^ Following the interview, a draft of the Interview notes was sent to 
the Migrant Coordinator and the MSRTS Clerk for their review for accuracy 
and clarity (see Attachment N-3 for review cover letter)* Their comments 
were taken into consideration in the final draft of this appendix* 



Results 

Evaluation Questions Dl-A and D2-5 : 

How successful was the implementation of the Pre-K and K-12 Instructional 
Components? What concerns/strengths were identified by the Migrant Coordi- 
nator in the fall of 1980? 

Gemrally the Migrant Coordinator felt tht^ implementation of the instvuc- 
t'onal aomponents was the emooth&at it has ever been. The responses to 
these evaluation questions are sutumarized below under the relevant headings 
on the interview format. 

Thm identification of migrant students 

The Coordinator reported this process was much better this year. Having 
lists of projected locations of students really helped* This list was 
updated periodically. 
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Tht 8ch«dullng of migrant students 

There mra fewer scheduling problems this year than last. Most problems 
were at the high school level. Many of the problems were due to the move- 
ment of etudents due to desegregation. The new schools were very coopera- 
tive and helpfcl. At the elementary schools, the organization was set up 
fay the District much earlier than expected, so scheduling went smoother 
than originally anticipated. 

The coordination of services provided by the Migrant teachers and c lassroom^ 
teachers — — 

The Coordinator felt this area was going well; the schools had no problems.- 
The scheduling requires a lot of coordination between the teachers. He 
felt this area was better than last year. 

The adequacy of facilities aud teaching materials 

Only three migrant classes are in AISD portable buildings, three migrant 
pre-K classes are in migrant portables, and the remainder are in the school 
building. The teachers have ample space. The materials are okay. The 
Coordituitor sees no problems in this area. 

The transporutlon of migrant students or parents 

This was an area which was an improvement over past years. The Coordinator 
was very pleased with the cooperation of and the coiaminication with the 
AISD Transportetion Departaente Transportation worked hard to prevent and 
correct problems. There was only one problem, but it was worked out. The 
coiwwnic^tlon with parents was very good. The use of the bus card has worked 
out well* 

The provision of staf f develoj>ment for Migrant teachers and other Migrant 
Staff * 

The Coordinator stated the Early Childhood Coordinator was in charge of 
planning staff development for the pre-kindergarten level. Due to this he 
felt like this area was better covered. He is responsible for all the other 
staff development planning. The Migrant teachers are involved in local 
staff development activities* He feels the Migrant teachers are seen to a 
greater degree than ever before as a local campus staff member. 

In what yaye (if any) have desegregation activities affected the services 
provided by the pre-K and K-12 Migrant teachers ? \ 

Desegregation was seen as having no real Impact at the pre-kindergarten level, 
At the K-12 level, desegregation really relocated many of the migrant children. 
It took considerable effort and planning to set up the instructional program, 
but it paid off since everything has worked well. The new migrant campuses 
were very cooperative. 
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Evaluation Questions Dl-7 and D2-6; What supervision difficulties, If ary, 
were Identlfi^ i/resolved during 1980-8 i ? 

(a) In the fall of 1980, were the pre-kindergarten through 12th grade 
Migrant teach;^rs able to clearly identify their supervisors and describe 
the respective supervisory responsibilities of each? 

The Coordinator stated that this year the Early Childhood Coordinator 
supervises pre-kindergarten instruction and he takes caee of everything 
else (i»e., the administration of the Migrant Program). Ann Cunningham, 
the Title I Reading Coordinator, provides instructional supervision to 
the teachers at Becker, Dawson, and Govalle, and the Migrant Coordinator 
handles the administration of the program at those schools. The Migrant 
Coordinator stated he is the supervisor and the administrator for all the 
other schools, including the secondary schools. He stated each year there 
are some problems with role identification. This is a situation, though, 
that improves each year, although there are some problems. 

Evaluation Question D3-5 ; Were any problems encountered in the implementa- 
tion of the Heal^^ Services Component? 

The Coordinator stated that the Nurse does an excellent job. Her services 
can be increased, ^ince her budget has been increased. Delivery of health 
services is harder, since the students are more scattered this year due to 
desegregation and the students doQ*t have to be in a supplementary program 
to receive services. He also reported the Nurse needs adequate space in 
school buildings to conduct her examinations. 

Evaluation Question D4-5 : Were any problems encountered in the implementa- 
tion of the Parental Involvement Component? 

The Coordinator reported that the PACs were going as well as or better than 
they did last year. The ttlothing requests and purchases are going well. 
There are fewer problems this year. Initially there were some problems 
with communications with the District PAC. The Coordin^^itor has Initiated 
some meetings with the community reps to locate pre-kindergarten children 
and clarify the home location of some migrant students. The Coordinator 
further reported that he has Initiated some efforts in recruitment for the 
PACa. The reaponsibilitics for the PACs this year are as follows: The 
Parental Involvement Specialist is responsible for the Districtwide PAC 
and some local PACs, especially at the elementary level. The Migrant 
Cootuinator Is responsible for the local ?kCe at the secondary level. 
Ann Cunningham, Title I Reading Coordinator^ is responsible for the PACs at 
Dawson, Becker, and Govalle. He stated the community representatives 
provided good assistance. There are differences, though, in how the commun- 
ity representatives operate within the schools. Lately the community rep- 
resentatives have been doing follow-up work on the locations of migrant 
children. Overall, he feels services from the community representatives 
are going better this year than last. Desegregation has made the migrant 
children more scattered through the District, so it is somewhat harder for 
the community reps to see all the children and perform all their duties. 
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Evaluation Question Were the MSRTS Component's objectives met? 

Th« Migrant Coordinator stated that the objective; "Within two days after 
each current migrant student is identified, eligibility forms will be trans- 
mitted to the Diatrict*3 designated terminal site*' was totally unrealistic. 
AISD did not Met this objective • He also reported the updated list of 
formerly migrant students is due December 5 and the District will meet this 
deadline. The Coordinator and tha MSRTS Clerk reported the MSRTS system 
does not give accurate information on the one-year migrant students and the 
turnaround time is very, very slow. They stated the eligibility forms are 
being kept as they are required c All the information vill be more access- 
ible more readily when the MSRTS CRT unit is activated. They have had the 
CRT quite some time, but have experienced numerous delays in getting the 
lines installed so it can be made operational. 

Evaluation Question D5-2 ; Were any problems encountered with the imple- 
mentation of the MSRTS Component? 

The Coordinawp stated by far the major probUm with the MSRTS waa that the 
rules were changed in the middle of the game both at the etate and national 
levela. This made it very difficult to follow all th^ rules, since they 
are changed unexpectedly. Another problem is there are many delays in 
getting the MSJRTS data above the AISD level, espec^ially at the ^^tional 
level. 

On a positive npte, since eligibility forms are no longer required each 
year on five-year migrant students (the large majority of AISD's migrant 
students are in this category), the paperwork is much less and better, and 
Just requires the District to keep their records updated. The system's 
value is for funding purposes. At the local level, the records are more 
accurate than ever before. At the school level, everyone is very coopera- 
tive. 

Evaluation Question D5-4 : What are the costs of the MSRTS Component to 
AISD in comparison to the benefits of the system to AISD? 

The Coordinator stated the MSRTS was very time consuming, ftowever, due to 
the decreased requirements for paperwork on five-year migrants, the system 
is not as time consuming as it ti^d been previously. In terms of money and 
personnel, the District is given all that is needed to operate the system. 
In summary, the Coordinator felt the system is an expensive and time consum-^ 
ing way of keeping records. Its benefits are seen in terms of funding pur- 
poses only. 
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Attachment N-1 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Off let of Rftfearch ftnd EvaluACion 



Novftmbtr 17, 1980 



Jo«tt Jteca^and Lynda Schllsipar 




raOM: ^ CathaHai^ cnriatiSr 
SUBJECT: Migrant Coordinator and MSRTS Clark Interviav 



Tbia OMnao ia co confirm our appointmant for an intarviaw ac 3:00 p.m. on 
»ov«mbar 25. Tha firat half of tha intarviaw will ba conductad with tha 
Mitrant Coordinator alona« Tha sacond half of tha intarviaw concama both 
tha tC&TS Clark and tha Migrant Coordinator. 

A copy of tha tovmMt 1 will uaa for tha Intarviaw is anclosad for your 
Informtlon. It ia not nacaaaary for you to writa out your raaponaas, aa I 
will do that durlnt our intarviaw. 



Appro vad: 




uatlon 



CCirrf 
Encloaura 
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Attachment N-2 
(Page 1 Qf 2) 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Offict of RasMrch and Evaluation 



Migr6.nt Coordinator and MSRTS Clerk Interview 



Fall, 1980 



Do you hava concama or anticipate concerns in the areaa listed below? 
What are tha poaitive aspects in each of the areas listed? Please 
dascribe your concerns and the positive aspects. 

• The Identification of migrant students 



' The scheduling of migrant students 



• The coordination of services provided by the !!iLgrant teachers 
and claasroom teachers 



* The adequacy of the facilities and teaching materials 



* The provision of health services for migrant students 



• The services provided by the Parental Involvement Office 
(including PACs; 



• The supervision of Migran teachers 



The transportation of >ULgrant students or parents 



* The provision of staff development for Migrant teachers and 
other Migrant staff 



• Other (r^eMe specify) 
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JOSE 2, In what ways (if any) have desegregation activities affected the services 

provided by: 

• Tha pre^K Migrant teachers 

* The K'-i2 Migrant teachers 

• The Migrant Nurse 

* The Migrant cooosunity representatives 



JO^f. 3. Have any difficulties bean encountered in the imple'tientation of the MSRTS 

and Component? What are tha positive aspects of the MSRTS Component? 

LYNDA 

• Have th<r deadlines been cet? 

' Has tha information bean accurate? 

• Is needed information readily retrievable? 

• Problems/positive aspects at 

* National Level 



* State Level 



* Local Level 



* School Level 

JOSE 4. a) What are ^he costs of the MSRTS Component to AISD? What do you estimate 
the costs of the MSRTS Component tt^ be in terms of each of the followlnal 

LTNDA 

' time 

• money 

• personnel 

b) How wo* M you compare the benefits with the costs? 



JOSE 
and 

LYNDA 5. Any other connents 



regarding the MSRTS Component? 
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TITL'E i niGRANT 
APPENDIX 0 

MIGRANT COORDINATOR AND MSRTS CLERK INTERVIEW, SPRING 



9 
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rh« mctrviiv fona con^tJttd or' eiv« :iut»ti^n« concerning :ht lap Ucwntation o: 
>a«rfint ?r3|r««, th« 5u«»cion* ^«r« ptrtlA^lv bA8«d apon co:ttB«nc» a^dt by :n« 
:oordln*:of. HSRTS Cltrk. and rn« Xi^ranc t«£cn«r« In :h«ir fail tnctrnew* 



v4««Xln| with tht tapldasnCAClou ch« .iSRTS Cotapontnc^ w«i also diraccAa :nt 
26. 1981. 

Ml|?»«c Coordinator'* Olffic*. 

T-^lPtng tad txpcrl«nc« la lnc«rvi«wtag proc«dur«s. 

V^t lajtratng sdaialJi T»d uad«r fctndardlxad ccnditloRs ^ 
Hoc app lie Able. 

Hon* wcra idtndfltd. 

Who 2t7«I,:st>td :h« laisrjfpeti^^ 
Th« TlcU : Hlgrtnc £vaiu*tor. 

:-»:HaC r^IlAbiliry lad lata >r» *viilAbI* an tr.# i^ it-^^r,*^- 

FoUcmlnf th« Uc.rvltw. a drafc tha tnc.maw notas vaa stnt co :na ^Uartnc 
^oordlRacor and :ha )«51tTS CUrk «rho var« ancouragad co r*vxa« :nt^ for accuracv 
and Charley. 
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MIGRANT COORDINATOR AND MSRTS CLERK INTERVIEW » SPRING 



Purpose 

An interview was conducted with the .Migrant Coordinator and MSRTS Clerk in 
the spring of 1981 in order to obtain information relevant to the follow- 
ing decision and evaluation questions: 

Decision Question Dl : Should the Fre^K Instructional Component be 
continued a» it is, modified, or deleted? 

Evabiat i on Question Dl-4 : How successful was the implementation 
of the Pre-K Component? 

d) Were concerns resolved by the end of the year? Hew? Were 
additional strengths noted? 

£valuation_QuestiQn Dl-7 : What supervision concerns were 
identified/resolved during 1980-81? 

b) Were the expectations of the Migrant pre-K teachers with 
regard to supervision fulfilled during the 1980-81 school 
year? 

Decision Question D2 : Should the K-12 Instructional Component 
(Cowmnication Skills) be continued as it is, modified, or deleted? 

Evaluation Question D2-5 : How successful was the implementation 
of the K<-12 Component? 

c) Were concerns resolved by the end of the year? How? Were 
additional strengths noted? 

Evaluation Question D2-6; What supervision concerns were iden- 
t if ied/ resolved during 1580--81? 

b) Were the expectations of the Migrant K-12 teachers with 
regard to supervision fulfilled during the 1980-81 school 
year? 

Decision Question D3 : Should the Health Services Component be con- 
tinued as it ia» «K>dlfi6d, or deleted? 

Evaluation Question D3-5 : Were any problems encountered in the 
implementation of the Health Services Component? 

Decision Question D4 : Should the Parental Involvement Component be 
continued as it is» modified, or deleted^ 

Evaluation Question D4-5 : Were any problems encountered in the 
implementation of the Parental Involvement Component? 
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Decision Question D5 : Should the MSRTS Component be continued as it 
is, modified, or deleted? 

Evaluation Question D5-1 : Were the Componient * s objectives met? 

Evaluation Question D5-2 ; Were any problems encountered with the 
Impleiaentation of the MSRTS Component? 

lyalua rion Question What are the costs of the MSRT$ Com- 

ponen'c to AISD in comparison to the benefits of the systedi-to . AISD? 



Procedure 

An appointment was made with the Migrant Coordinator and the MSRTS Clerk for 
May 26, 1981* A mamo confirming the appointment (Attacfiment 0-1) as well as a 
copy of the interview format (Attachment 0-2) was s^t to the Migrant Coordi- 
nator and tha MSRTS Clerk prior to the interview, ( The interview was conduct<^d 
by tha Migrant Evaluator in the Migrant Co^xrdlnatot' s office. Following the 
interview, a draft of the interview notes waa sent t,o the Migrant Coordinator 
and the MSRTS Clerk* who were both encouraged to thfeci; the notes for accuracy 
and clarity and provide feedback. 

Results 

Evaluation Questions Dl-4 and D2-5 ; How successful was the implementation of 
the Pre-K and tha K-12 Components? 

d,c) Were concerns resolved by the end of the year? How? Were 
additional strengths noted? 



Fre-K 

The Coordinator had indicated in the fall that the implementation of this 
Coi^nent was going smoothly. He felt this still to be the case. Due to the 
funding cuts for 1981-82, all the pre-K aides were cut. Also there will be no 
student aides next year. Snacks were the final item cut for the PrG-K Compo-- 
nant for next year. Ar tha present time the pre*K units will be the same as 
in 1980*81, although tiie Migrant Unit at Rosewood will move if the school closes. 



ERIC 



K-12 

The Coordinator indicated the numbers of migrant students being served were 
still low (especially at the secondary level). Working with the schools, they 
have tried different scheduling techniques. For the fall of next year he has 
gotten tha aaalstant principal responsible for scheduling at each school involved 
with scheduling the migrant students. This has enabled them to get more migrant 
students scheduled to be seen by the Migrant teachers at the secondary levels. 
Another probler at the secondary level is that students are only given local 
credit for taking a Migrant class. Also there is conflict between what the stu- 
dents want to take and have to take— this is especially a problem at grades 11 
and 12. The location and funding of the Migrant teachers at the high school 
level will bo the saM in 1981-82 as it vas in 1980-81: Johnston - 100%; 
Anderson - 100% ; Travis - lOOX and Crockett - 60X. 

0-4 ^ Kj 
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P?4««e issues are not a problem ac Che Junior high level. At the Junior high 
levtl for next year the funding levels planned for Migrant teachers are: 
Martin - lOOX; Porter - 40%; 0. Henry - 80%; and Fulmore - 60%. 

At the elementary level, the split-funding planned for Migrant /Title I teach- 
ers and Mlgrant/SCE teachers should help increase the numbers of students seen 
at the eieoentary level. Planned for next year are the following for teachers: 
Becker - lOOX; Dawson - 100%; Allan - lOOZ; Govalle - 100%; Highland Park - 
100%; Het2 • 50% Migrant/50% Title I; Brooke - 50% Migrant/50% Title I; 
Zavala - 50% Migrant/50% Title I; Cook - 50% Migrant/50% SCE; and Webb - 50% 
Migrant and 50% SCE. There is also the possibility that a 50% Migrant/50% SCE 
teacher may be funded at Casis. 

The Coordinator felt one of the big strengths of the instructional component 
was tha willingness of the Migrant teachers to work with th^ local teachers 
in planning and Instruction for the migrant students. The TEA monitors were 
very pleased with several of the Migrant teachers. 

Evaluation Quest ions Dl-7 and D2-6 : What supervision concerns were identified/ 
resolved during 1980-81? 

b) Were the expectations of Migrant pre-K and K-12 teachers with regard 
to supervision fulfilled during the 1980-81 school year? 



Pre-K 

The Coordinator stated having the Early Childhood Coordipator supervise the 
pre-K teachers has really helped make this area much stronger. Since the 
current coordinator is being promoted and will no longer be in this position, 
the Migrant Coordinator indicated a replacement would definitely be sought to 
take her place. 

Elementary 

The Coordinator f«lt it has been good to have the Title I Reading Coordinators 
involved with th^ supervision of Migrant teachers on Title I campuses. However 
since next year ..^re will be five shared teachers between Title I and Migrant, 
this coordlnaf Ion has to be increased to assure effective instruction • Only 
the teachers at Webb* Highland Park, and Cook are not on Title I campuses. 
The adifclnlstrative reorganization plan has made it somewhat unclear as to where 
the Migrant Coordinator wil.l be next year, so exact plans for teacher supervi- 
sion have not been finalized Tentatively the mgrant Coordinator vraald super- 
viae those non-Title I campus teachers, and the Title I Reading Coordinators 
would supervise the teachers on Title I campuses. 



Secondary 

The^.Coordjmtor saw no problems with supervision here. He felt he would still 
•upehd^eplia^e teachers next year, unless the adminlstrat J ve reorganization 
plan alterld his role. 
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Evaluation Question D3-5 : Were any problems encountered in the ioaplemeatation 
of th« Health Services Component? 

No problems were encountered in this arBa. The Migrant Nurse herself is a 
real strength In this area. Also having more money for medical and dental 
expenses has really helped . 

The Coordinator stated parents felt they would rather s^e services such as 
clothing cut and tp^ to keep the funding of this component up. 

Evaluation Question 04-5: Were any probleab encountered in the implementation 
of the Parental Involvetaent Component? 

The Coordinator indicated, as he had in the fall interview, that the comntti- 
X nity representatives did operate differently ani that taxo was one area or 
concern in this component* 

Aa a re?Mlt of funding cuts for 1981-82, this component will be quite different* 
All clothing money was cut, which should, according to the Migrant Coordinator 
make the comaunity representatives^ jobs a lot less complicated. Filling cloth- 
ing requests was a very tlme-consumiftg task. Also the Parental Involvement 
Specialist position (she supervised the community representatives) was cut, 
as was one cotanunity reprasentative position* It's still unclear at this 
point, due to the administrative reorganization among other things, who will 
supervise the representatives and how the whole component will be coordinated. 
Due to all these factors, the Coordinator felt it was difficult to state how 
changes* or what changes would be made in the component to alleviate any prob- 
lems/concarns noted during 1980-81, 

Evaluation Question DS-1 ; Were the MSRTS Component's objectives met? 

The Migrant Coordinator and the ^eRTS Clerk indicated that most of the objec- 
tives were met within the timelines specified. One objective not met was 
considered rather unrealistic by both the Coordinator and the Clerk — Within 
two days after each current migrant stud^int (Status 1, 2, 4, and 5) is iden- 
tified, eligibility forms will be transmitted to the District's designated 
terminal site. They indicated it is difficult in two days to contact the 
student's parent and then meet with him/her and go over the eligibility form 
and get their signature and then transmit the form to the MSRTS Clerk who 
then has to send a copy of the form to the terminal site. 

The TEA monitors really focused on this component and went over the records 
and forms with a fine-tooth comb. The original of each eligibility form is 
supposed to be on file and in a couple of cases those filed were copies. Also 
one student being served didn't have an eligibility form on file. The community 
representatives were sent out to get new eligibility forms in these cases. 

Overall both the Clerk and the Coordinator felt their records were in good shape. 
The objectives met and not met are discussed in Appendix AA. 

Evaluation Questipn D5^2 ; W^^re any problems encountere4 wich the implementation 
of the MSRTS Component? ^^-/"\^ / 
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The Coordinator staced his goals with the MSRXS Component were to meet the 
objective* for the component and maintain auditable records. He felt that 
AISD had to a large degree done this. The implementation of the Component 
has gone fairly smoothly this year. 

Next year AISD will implement the Skills Information System (SIS) portion of 
MSRTS, Teachers will get an in-service in the fall of 1981 on how to .use 
the syetem. The Coordinator felt the SIS information was really not detailed 
enough to help the teacher place the student at his/her appropriate instruc- 
tional level. ^ 

Evaluation Question D5-4 ; What are the costs of the MSRTS Component to AISD 
In comparison to the benefits of the system to AISD? 

Both the Coordinator and the MSRTS Clerk agreed that the system was expensive 
and time-consuming. Its benefits for the District are primarily based on its 
requlrenent for having a Migrant Program funded. The District already collects 
data in areas that MSRTS has, so the MSRTS is often a duplication of effort. 
Frequently not much aore than demographic data is available on students from 
their MSRTS records and this is readily available from the District records. 
Frequently as well what is gotten off the MSRTS records is the data that was 
put in at AISD so the MSRTS adds little to what is already known about a stu-» 
dent. The SIS iiiformation, when available on a student, is not really complete 
enough for a teacher to plan Instruction. 

All and all, the MSRTS System is an expensive and time-consuming way for this 
District to keep records on Migrant students. 
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Attachment 0-1 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Offica of &««Mrch and Evaluation 



May 19, 1981 



TO: 




and Lynda Schllittpar 



FIOK: Cath«lthrairl»tr.ar 

SUBJECT: Confirnation o£ latar^aw Appoincmant and Examination of MSRTS 
Racorda 

Thla wmwp la to confirm our appoizicaaat for an Intarvlev on May 26 » 1981 
at 2:00 p.m. 

Encloaad la a copy of tha format that I will uaa whan conducting tha 
iatarvlaw^ Tha only quaation partiaant to Lynda ia quaation 5. It will 
not ba nacaaaary for you to wrlta out your ra«ponaa«, aa I will do that 
during our iatarriev. 

Alao aa wa dlacuaaad on tha phona» aftar tha intarvlav t would lika to aaat 
with Lynda and look through tha MSRTS racoxda and aligibility forma. This 
ia to asuMcLna tha achlavomant of cha objactivaa for tha HSRTS Componant 
aa atatad in tha 1980*81 Tltla I Migrant AppUcatlon. 



CC:lt 
Encloiura 



APPROVED 




wd Evaluation 



cc: Lm Uvs 
Oacjur Cantu 



P'' • 
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80*40 Attachment 0-2 

AUSTIN IJJDEPENDENT SCHOOL DISTRICT 
Offict of Research and Evaluation 

Migrant Coordinator and MSRTS Clerk Interview 
Spring, 1981 



1. In our fall Interview you indicated the implementation of the instruc- 
tional component* was ths smoothest it has ever bttn. Did any problems 
occur since our int-rvlew in this araa? What steps vera taken to resolve 
any problems noted? In the fall Migrant teachtr interview, several 
tiAChers Indicated scheduling problams existed. What steps were taken to 
allavUte thasa problems? What strengths have you noted in the implemen- 
tatloa of the Instnictionel components? 

2. Also m our fall interview you stated that there were some problems with 
the supervision of Migrant teechers, but this situation improves each year* 
What scepe vers laken to address these problems? Do you still see problem 
areea in the supervision of Migrant teachers? 

3* Were any problem* encountered in implementation of the Health Services 
Component? What steps were takea^to address these problems (if any were 
noted)? What are the positive aspects of this component's in lamentation? 

4. In the fall you noted some minor problems la the implementation of the 
Parentel Involv«ient Component. What steps were taken to rtsolve these 
problems? Have any other problems been noted? You also noted that there 
were differances In how the coTmnmlty representatives operated. In the 
fall interview sevan teachers indicated they rarely saw their community 
rap resents tive. Have eny plans c^en made to make community representative 
services laore consistent fkom schdfoi to school? What are the positive 
aapecte of thia component's implementation? 



5. In our fall Interview you and tlie MSHTS Clerk both expressed concerns about 
the implementation of the MSRTS Co|q?onent In terms of timeliness, expense, 
end it being time-consuming* Are these areas still concerns? What steps 
have been taken to resolve th«dsa concerns? What are the positive aspects 
of Che MSRTS Component implementation? 
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TITLE I MIGRANT 
APPENDIX P 

EARLY CHILDHOOD COORDINATOR INTERVIEW, FALL 
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80,40 Iflitrmitne Dt»cription: E«rlv ChiUhood CootdtMCor InttrvUw - Tail 



Srtr jf 4« itcrl^ion of tna tn<crufa<nc : 

fhi Uit*rvi«w form con»t»t«d of cvo qu««tionsi conctmmg cnt lffipi«o«nt«tlon of the 
prt- kiadirg4rttn program and tri« «up*rvl»toa of ch« pr«"k t«*ch«rs. 



To vhofli V I ihn inatruawint «dmlnlat«rgd ? 
Tht Early Childhood Cocrdlrwitor. 



H ow gtjtny tintn waa tht tnstr'iiainc jcjalnlaored '^ 
Ooca. 

Whtn wits chf taatruaanc adminttctrgd ? 
Hovaabor 2A. 1990. 

Whefg vnn chc Initruaant aduinlittred ^ 

In th« Uriy Childhood Coordlnntor * a Of flea. 

Who adttlnKttrad thm Inatruaant ^ 
Tha Tltla X ^agrinc EvAluAtor. 

What tritntnt did tna adatnlatratora hava '' 
Trainlnt «ad «xp«ri«»ct in lnc«rviawlng procadurea. 



r 



Wia th» inatru«<nt Admin la t trad Mnd rr aeandardl^cd r ^o dtclona '' 
Not appllc«blt. 



W»ft chartt probUms vlth th* iis tr umervt or cha adiainUtrac Ion that anight 
at fact cha valid*i,y of ttra data ' 

Mon« w«rtt idtnclflad. 

Who davalopad cta< inttrunant ^ 

i 

Th« titla I Migrant Ev«lu«i:oi-. 

What rtUfbiUey <nd validity Jata are ivatlaole f>n tha tnscrumant ^ 

foUowint tht intarvlaw, a draft of tha iflt«rvia*^ notaa wai s«nc to tha Migrant 
Coordinator who wa« ancouragad to axAialna cha not«f for accuracy and clarity, 

Ara thTa rom data <v<tl<bla tor lrcar?titfng cha f uUs ? 
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EARLY CHILDHOOD COORDINATOR INTERVIEW - FAIL 

An interview was conducted with the Early Childhood Coordinator (supervisor 
of the Migrant and the Title I pre-kindergarten teachers) in the fall of 
1980 in order to obtain information relevant to the following decision and 
evaluation questions: 

Decision Questions Dl ^ Should the Pre--K Instructional Component be 
continued as It is, modified, or deleted? 

Evaluation Questloa Dl-4 ; How successful was the Implementation 
of the Pre-Klndergarten Component? 

c) What concerns/strengths were identified by the Early Child- 
hood Coordinator in the fall of 1980? 

Evaluation Question t)l«7 ; What supervision c acerns were identi- 
fied/resolved during 1980-81? 

a) In the fall of 1980, were the Migrant pre-K teachers able to 
clearly identify their supervisors and describe the respective 
responsibilities of each? 



Procedure 

An appointment was made with the Early Childhood Coordinator for November 24, 
1980. Attachment P-1 is a copy of the interview format used. In speaking 
with the Coordinator, she asked that the evaluator not take the time to send 
a confirmation memo and a copy of rhe interview. Therefoxe, tne questions on 
the interview form were shared with hejr by phone. The interview was conducted 
in the Coordinator's office by the Title I Migrant Evaluator. Following the 
interview, a draft of the interview notes was sent to the Early Childhood 
Coordinator for her review for accuracy and clarity (see Attachment P~2 
for review cover letter). Her comments were taken into consideration in the 
final draft of this appendix. 



Res'ilts 

Evaluation Question Dl*4 : , How successful was the implementation 
of the Pre-Kindergarten Instructional Component? 

c) What concerns/strengths were identified by the Early Child- 
hood Coordinator in the fall of 1980? 
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The main concern expressed by the Coordinator was moving from one curric- 
ulum to another, (Note: In a workshop held in August, 1980, the Migrant 
pre-K teachers were Cold they were going to be using the AISD Early Child- 
hood curriculuffi, rather than the Bilingual Early Childhood Program (BECP) 
curriculum. 1980-81 was designated as a transition year where both curric- 
ula w^uJ ' be u»ed, while only the AISD curricula would be used in 1981-b*.., 

The Coordinatot stated' that some teachers have used the BECP for several 
years. She knows that change is hard, especially since there are con- 
siderable dilfferences between the two curricula. The AISD curriculum 
requires gathering and making of materials to be used, wiiile the BECP has 
most of the materials in the curriculum kit. 

The Coordinator feels the Migrant teachers will adjust as they become 
more comfortable with the new (to them) curriculum. 

Another area of concern is one that holds true for all p?e-K teachers, 
not Just Migrant teachers. The Coordinator feels all pre-K teachers need 
more specific and formal training in Edrly Childhood education, especially 
language and concepts acquisition, social studies, science, art, and music# 

Areas of strength noted by the Coordinator were: 

• .ae teachers like and enjoy the children. 

• The teachers are persevering in tbelr Jobs. 

• Some teachers are attending workshops to learn more 
u jMt how young children learn. 

• Some teachers are sharing the ideas learned from 
workshops with other teachers. 

• SoM workshops that are considered important by the 
Coordinator are being attended voluntarily by some 
teachers, 

• Some teachers are seeking advice on what is appropriate and 
inappropriate for children this age. 

• Some teachers are better using their monies. 

• Some teachers are better planning their study trips. 

• Some teachers are providing more material for children to 
have '*hands*-on'* experiences. 

• Some teachers are using higher level Questioning strategies 
than previously noted. 

• Som^^ teachers are interacting more wirh their students than 
pr^iously noted. \ 

Evaluation Question Dl-7 ; What sup«irvision concerns were identi-- 
fled/resolved during 1980-8 1 ? 

' a) In the fall of 1980, were the Migrant pre-K teachers able to 
clearly identify their supervisors and describ^^^ the respective 
responsibilites of each? 
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The Coordinator felt the teachers were getting more accustomed to her as 
a 8upervj3or. 1980-81 the first year hor role as their supervisor 
has been clearly spelled out. She has noted the teachers ha^ve asked her 
more questions this year and have askeu for more sharing of ideas. 

The CoorJinator stated that change in supervisors has toade some teachers 
uncomf or table » as has change in curricula, but time will make both more 
comfortable to the teachers. She feelo teachers are beginning to better 
unuerstand her irole. 
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OFFICE OF RESEARCH AND EVALUATION 
Fall, 1980 
EARLY CHILDHOOD COORDINATOR INTERVIEW 

Do you have any concerns or anticipate any concerns in the implementation 
of the Title I Migrant pre-kindergarten program? What do you see as areas 
of strength? Can you note any comparisons vith last ye^r? 



Have you noted any problems in the area of supervision of the pre-K teachers 
Can you note any comparisons with last year? 



80,40 Attachment P-2 

AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Resear-h and Evaluation 

February 12, 1981 



TO: Timy Baranoff . j 

FROM: CatheWw^'^inr^ 

SUBJECT: Fall Early Childhood Coordinator Interview 



Enclosed find a sununary of the interview that I conducted with you late 
laat year. I have put it in our technical report format. Please review 
it to Siie if it accurately reflects your perception of the interview. 

If you have any conjnents or changes, please send them to me by February 20, 
1981, 

Thanks. 



^-eirector, Office of Research and & 



Research and Equation 



CC:rrf 
Enclosure 
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TITLE I MIGRANT 
APPENDIX Q 

EARLY CHILIWOOD COORDINATOR INTERVIEW, SPRING 



erJc ^ 



Q-1 
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EARLY CHILDHOOD COORDINATOR INTERVIEW, SPRING 



Purpose 

An latetvi«w was conducttd with the Early Childhood Coordinator in the 
spring of 1981 in ordtr to obtain information relevant to the following 
decision and evaluation questions; 

Decision Question Dl ; Should the Pre-K Instructional Component be 
continued as it is, modified, or deleted? 

Evaluation Question Dl''4 : How successful was the implementation 
of ths Tre-K Component? 

d) Were concsms resolved by the end of the year? How? Were 
additional strengths noted? 

Evaluation Quastlon Dl-7 s What supervision concerns were 
Identiflsd/reeolvad during ^980-81? 

b) Were the expectations of the Migrant pre-K teachers with 
regard to supervision fulfilled during the 1980-81 school 
yaar? 



Procedure 

An appointment was mads vith the Early Childhood Coordinator lor May 11, 1981. 
A M«o conflrmli^g the appointment (Attachment Q-1) and a coi^ of the inter>riew 
format <Attacl»ant Q-2) vas sent to the Early Childhood Coordinator prior to 
the interview. The interview was conducted by the Migrant Evaluator in the 
early Childhood Coordinator's office. Following the session, a draft of the 
interviaw notes was sent to the Early Chiidho:>d Coordinator who was encouraged 
to check the notes for ac uracy and clarity. 



Results 

Evaluati on Question Dl-A ; How successful was the implementation of the Pre--K 
Component? 

d) Were concerns resolved by the end of the year? »ow? W^re additional 
strengths noted? 

The Early Childhood Coordinator reported that teachers seemed to be accepti 
the AISD Curriculum more. Ihey have asked her more questions which she 
feels is a good sign. During the year she has offered (and continues to 
offer) in--services to help the teachers adjust. Also she nas given theu 
materials and tried to give theic both support and encouragement. 

In response to the teachers, the following things Xere dune related co the 
curriculum. / 

p ^ 
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1) Although Che BECP manuals will picked up soon, she Is leaving 
the manipuiatives as per teacher requests, 

2) Several units have been redone (based on BECP Ideas) in the AISD 
curriculum format. 

3) She and Leslie Cohen are working on organizing a skills box based 
on the skills found in the BECP. The skills were an area in whicn 
the teachers felt the BECP had a lot to offer. 

Since as part of the funding cuts for next year, each pre-K teacher is losing 
her aidep the limit of children per class has been reduced from 20 to 16. 
She said teachers seemed generally pleased with this ceiling. She does wonder 
how the aides leaving will affect what the pre-K teacher!* teach, how much will 
be covered, and scheduling changes that will have to be instituted. Also teach 
ers will need help in developing schedules and organisational patterns within 
the classroom. Somt help in this area is planned for the last meeting of the 
year on May 20 and again at the August in-service. 

Finally she indicated she still is concerned about the implementation of the 
curriculum. She r«alli:es that the change from one curriculum to another is 
hard. She feels with more time, the teachers will become more and more com- 
fdrtabie with the AISD curriculum. In her observations, the Coordinator noted 
bulletin boards from the AISD Curriculum In some migrant classes. This was 
considered a good sign of acceptance of the curriculum. ^ 

Evaluation Ques::ion Dl*-7 : What supervision concerns were identified/ 
resolved during 1980-81? 

b) Were the expectations of the Migrant pre-K teachers with regard 
to Supervision fulfilled during the 1980-81 school year? 

The Early Childhood Coordinator felt the teachers were getting more and nsore 
comfortable with her as their supervisor. They were asking more questions and 
asking her to send materials, etc. to them. She feels teacherfi realize that 
she is there to support and help them. 

The Early Childhood Coordinator was also asked: Do you have any suggestions 
for fu rther improving the implementation of the Pre-Klndergarten Component ? 

Her responses to this are susaaarized here. Since a large part of this compo- 
nent daals with implementing a new (to the teachers) curriculum^ the Coordiaato 
felt in time the teachers will grow more comfortable with the curriculum. 

An additional concern expressed by the Coordinator was the same as one she 
expressed in the fall interview* She wished more of the teachers would go 
for formal training in Early Childhood Education. Some teachers have taken 
some university courses. The Coordinator feels more training and exposure to 
theory and n^thcds dealing specifically with this age child cculd strengthen 
each teacher and enhaixe the education received by each child. 

Tne Coordinator also wished the ten^hers ^^oixld take oiore opportun ries to" 
attend local conferences (several which this Last year tocusec ^Decifically 
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on Early Childhcod) and staff development activities. Some of the In-services 
done this last year here at AISD were in response to v. --her requests, but 
not always attended by as many of the pre-K teachers as tht ordinate r would 
have liked. Some in-sen,'ices offered were Learning Centers, Art Activities, 
Science, Math. Creative Dramatics, Share Fair. New Units of the Currirulum, 
Math, Business Procedures, and an in-service with the kindergarten teachers. 
S»e plans to have an informl in-service on how to work without an aide. 

The Coordinator Is generally pleased with t'.ie picgress made this year. 



ERIC 



0-5 



80.40 



AttachaenL Q-1 



•VJStIN INDEPENDENT SCHOOL DISTRICT 
Office of R«a««rch and Evaluaclon 

May 6, 1981 



To : Tlay-Ba rano f f . 

hVr^acKriatnl 



tner 

Subject: ConfiraAtlOQ of Interview Appointment 



Thie i&tao it to confira our appointment for an interview on May 11, 1981 
8;00 m.m. . 

Enclo«e4 is a copy of the format 1 will use when conducting the interview for 
your perusal. It wlli not be necessary for you to write out your responses, 
as I will do that during our sescion* 

CC:lg 
Enclosure 



Olrectort Office of Research and Evaluation 
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Altachment Q-Z 



AUSTIN INDEPE5n}E>rr SCHOOL DISTKICT 
Office of Research and Evaluation 

Early Childhood Coordinator Inter/iev 
Spring, 1981 



1 In the fall interview you Indicated two general areas of concern In 
the implementation of the Pre-Kindergarten Instructional Component: 
the transition from one curriculum to another and the need for more 
specific and formal training in Early Childhood Educatiou for all 
?re-K teachers. What steps were taken to address these concerns? Are 
they still concerns of yours? 

\ 

2. In the fall interview you expressed some concem^\^bout jfc*re supex-vision 
of the Migrant pre-K teachers. Have these cone ernVbe^fe resolved? 
What steps were involved in their resolution? 



Do you have any suggestions for further improving the inplenencation 
of the Pre-Kindergarten Instructional Component? 
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TITLE I MIGRANT 
APPENDIX R 
PRE-KINDERGARTEN LONGTTUDIfJAL FILE 
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tnitnawnt D«icript:loa; Prt-iaodTgTt«n Loagitudia*! Study 



8rl»f ditcriptlon of Che ta<tru— nt ; 

TOSe tcorta froa ch« f«J.I 1979 %nd spring 1980 of ch« fomr 1979-^0 licit I «nd 
aigrftoc prtt->« stud«oca vmt* co«pil«d on a flit «• w«r« chcir fail 1980 dotttia scores. 
A coai^erabU SMipie of klodecgerttta iicudeatj' 3o«hii scorta v«r« elao collected. 

To vfaf ime the Inacruaenc edalnljf red? 

i979<-80 fomer Tide I end adgre&C pre-klodargertea students . 

Hov aw^T tiaee ve< che ix:ecruaei;g edalaiatered? 

N/A 

Wheo wa the ia^?u» e nc edalniatered? 
Fell, 1979; springl 1980; feU, 1980. 




Whara w the iottrt«eqt edttijaigtered? 
In the studenta^ cieaaroova. 

tfho e<tilaiacered the laaertaaent? 

Regullir cleaarooB teechera (Boeha). 
Pre-kiadergerten teechera (TOBE). 

Vhet trel "^»«| the edalaiitrators heve? 



Wea the loat?\ienc admlalatered uader scanderdlzed gondielona^ 
Yea. 

-«er» ^^•g* proi>li«ia vich el^e iaattwent or the ^dalalatratloa chec Might 
effes^ Che mlidicr of the - laca? 

Xoae have beet& Idea tit led. 
WTw developed the Inatrunent? 



What reXlebtlitr eo^ yeiidlty data ere evelUble on the laatrugaitit? 

See QU S«port #79.09, Appendix B 
$ae OU Report #80.29, Appendix C 




* 



H/A. 



ri/A. 



Are there ncra data Available far^ Incerpretiny che reeuics? 



S/A . 
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Purpose 



Tb« analyses on the Boehm scores of migrant kindergarten studants who were 
In the pre-kinderaarten p4.'ogram in 1979-80 were conducted to provide infor- 
mation on the following decision and evaluation questions: 

Decision Question Dl-1 : Should the Pre-K Instruc clonal Component 
be continued as it is, modified, or deleted? 

Evaluation Question Dl-$ ; What have been the long-term 
effects of participation in the Migrant Pre-K Component? 



Procedure 



No additional data were collected over data already collected in 1979--80 
in the Migrant and Title I evaluations and in- 1980-81 in the District's 
September Boehm testing efforts. Documentation of the Tests of Basic 
Experiences (TOBJS) testing in the Title I Migrant pre-klndergarten classes is 
in Appendix B, 1979-80 Title I Migrant Technical P^port, ORE Publication 
Number 79,T)9, Dccuoentation of the Boehm (procedures, scoring, etc.) is 
in the 1980-81 Systeiilwlde Evaluation Technical Repoij^, ORE Publication Number 
80.39, Appendix G. 

Three groups' of students' Boehm scores were gathered: 

1) Participants in Title I pre-kindergarten classes in 1979«80 
(with prc' ami post TOBE scores). 

2) Participant© in the Migrant pre-kindergarten classes with English 
pre- and post TOBE scores. 



3) A control graup of 1980-81 kindergarten students who had not 

been in either pre-kim' rgarten program and were In the following 
schools (schools which had a Title I or Migrant pre-kindergarten 
program in 1979-80) j 



Migrant Title I 

Allison Blackshear 

Dawson Brown 

Metss Oak Springs 

Oak Springs Ortega 

Ridge top Sims 

St. Elmo 

Zavala 

Brooke 



Using the card file layout in AttacliTatut the data files were built. 

The data file is EV0DATA2. 
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The analyses run were all run at AISD using programs REGRAN and a|^OVAR. 

The analyses (except where mentioned) were the slopes and intercepts F-tests 

via linear models. In Attachment R-2 is listed a prototypic linear niadel. 

The results were sent to both the Title I and Migrant Program statf and the 
pre-kindergarten teachers and cheir principals. See Attachments R-3 and 
R-4 for the meaios sent. 



txesul ts 

Svaluation Qutssticn 01-9 : What have been the lon^-^term effects of partici- 
pation in the Migrant Pre-K Componeac? 

The results will be discussed in the order of the anaiyseis conducted. 

Analysis One: Title I versus migrant gains from the fall 1979 TOBE to the 
fall of 1980 Boehm. 

The students used in thi linear models analysis were all former Title I 
and migrant pre-k participants with fall 197^ TORE scores and fall 19S0 
Boehm scores. Attachment R-5 documents thxs analysis. No significant 
difference was found in gains between the two groups, of former pre-k students. 

Analysis Two: Title I versus migrant gains from the spring 1980 TOBE to the 
fall of 1980 Boehm* 

The students used in this linear models analyses were all former Title I and 
migrant pre-k participants with sprfng 1980 TOBE scores and fall of 1980 
Boehm scores. This analysis is d<icumented in Attachment R-6. No sign:!ficant 
difference was found between the gains made by the two groups of former pre-k 
stv'^ents. 

Analysis Three: Comparison of former Title I pre-k students with other 
kindergarten students in project schools. 

The students used in these* independent t-tests analyses were former Title I 
pre-kindergarten students with fall 1980 Boehm scores (regardless of 1980-81 
schoci), and the comparison group was composed of all other kindergarten 
students (excluding former migrant pre-k studer^s) with Boehm scores who 
were at Blackshear, Brown, Oak Springs, Ortega, and Sims. A comparison was 
run on each of the four Boehm subtests (Space, Quantity, Time, and Miscella- 
neous) and the total Boehm score. These analyses are documented in Attach^ 
meny R^T;-,^ The former Title I pre-k students were significantly higher on 
th^ Total ^ore and the Space, Quantity, and Time subtest scores of the 
Boe^hm. The:^ had a higher mean score on the Miscellaneous items, but the 
difference was not statistically significant. 

Analysis Four: Comparison of former migrant pre-k students with other 
kindergarten students in project schools.' 
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The students used in these independent trtest analyses were former migrant 
pre-k students with fall 1980 Boehm scores (regardless of 1980-81 school), 
and the cooipari^son group was composed of all other kindergarten sudents 
(excluding former Title I pre-k students) with Boehm scores who were at 
Allison, Brooke, Dawson, Metz, Ridgetop, St. Elmo, an4 Zavala. A comparison 
was run on each of the four Boehm subtests and the total. These analyses 
are in Attachment R^-B. The former migrant pre-k students were significantly 
higher on the total and all the subtests except Quantity. On Quantity the 
former migrant pre-k students had a higher mean score, but it was not 
statistically significant from the comparison students' mean. 

Linear models analyses five and six were performed to get a better picture of 
the differences between the gains made by former migrant and Title I pre- 
kindergarten students. In analysis one and two reported earlier, no signifi- 
cant differences were found between Title I and migrant from both fall and 
spring TOBE to the fall 1980 Boehm. This' was puzzling in light of results 
from 1979-80 (see ORE Publication Number 79.09, Appendix B) which showed 
Title I pre-k students had significantly higher TOBE scores than did the 
migrant students. Ba&>ically the models used in Analyses One and Two were 
expanded to include checking for a curvilinear relationship. 

Analysis Six: Title I versus migrant gains from the fall of 1979 TOBE co 
the fall 1980 Boehm. 

The students used are L^a same as in the 1st analysis. Jthe analysis is 
documented in Attachment R-9. No significant differences were found 
between the gains of the two groups. 

Analysis Seven: Title I versus migrant gains from the spring 1979 TOBE to 
the fall of 1980 Boehm. 

The students used are the same as in the 1st analysis. Attachment R-10 
documents this analysis. There was a significant difference in the first and 
second mod&ls, indicating the regression lines used to predict the gains of 
the t^roups would have both different Slopes and different intercepts. This 
indicates a possible curvilinear relationship between the two groups. 

It seems that the migrant students "caught up" with the gains made by the 
Title I students between the spring 1980 testing and the fall 1980 te-,t:ing. 
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FILE ID A / Q / I 
PROGRAM; Title I Migrant 
YEAR! 1»80-8 1 
CONTENTS: 



CARD FILE LAYOUT 



LOCATION: 

♦ 

AISD EV0 BOEhMOlOl 



Page % of 1 



UT PF 



7 



ERIC 



acct. pass, file name 



2S3 



00 

o 



O 



I: 




> 


Field 


Coluans 


— ^ — ' ~~ 

Description / 




1-3 


File ID 




4-6 


School Code 1 




9-15 


AISD ID 




17-36 


Name (Last First Middle) 




37 


Program: Title 1=1; Migrant » 2; Neither « 3 




38 


'J 

1 « Served by a Migrant Teacher; 0 « Not Served 


i 


40-41 


■- - -■- ------ — — . — . . 

Boehm Pretest Raw Score (Sept. 1980) 




45-47 


Raw Score Gain 




49-56 


Boehm pretest subtest raw score - Space> Quantity, Mrae, Misc. (2 C( I. each) 




67-68 


TOBE Raw Score - Fall 1979 / ) 




70-71 


TOBE Raw Score - Spring 1980 
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PROTOTTPIC MODELS tm C(2ffARING GROUP GAINS 

Model I: Y - a^U 4- a^X^^^ ^^/""^ + a^X^^^ > a/^^ + a^X^^^^ " ^ 

Model 2: Y - a^U 4- agX^^^ ^ a^X^^^ + a^^X^^^ + a^^X*^^^ + E 

Modal 3: Y - k^^JJ + a^^X^^^ + a^^^^^^ + a^^X^^^ 4- E 

Modtr 4: Y - a^gU + a^^^^^ 4- a^gX^^^ -HE . . 

Modal 5: Y « a^^U ^ .a^^X^^^ 4- E 



Where, 



Y • posttest 

U • unit vector 

(2) 

X^ ^ • pretest 

C3) % 
X preteat If a member of Group 1; 0, otharwise 

(4) . ^ 

X • pretest If a m^er of Group 2; 0 otherwise 

I 

(8) 

X • 1 if a mMiber of Group 1; 0, otherwise 
E - ERROR 
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Attachment R-3 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of lleuearch and Evaluation 

February 23, 1981 

1 



TO: . Migrant pre*-iclndftrgarten teachers 

Principals with Migrant praHc teachers 

Timy Baranoif , Lee Lavs, Oscar Cantu, and Jose Mata 

FBOM: CatWiWAanfistner 

SUBJECT: - Achievement gains of 19?9«80 pre-kirfilergaiten migrant students in 
1980-81. 

« 

I thought you would be interested in knowing how migrant students in pre- 
kindergarten last year achieved on the Boeha this year (fall 1980) as compared 
to othar kindergarten students (who were not in the Title I or migrant pre-k 
program)* The comparison students were kindergarten students in schools with 
a migrant pre-k class in 1979-80, 

On the total BoeUa score and all but one of the subtests the former pre-k 
migrant students did significantly better than the comparison students. On 
the subtest Quantity, the former mi'^ant pre-k students did slightly better 
than the comparison gfoup, but the differences were not statistically signifi- 
cant. This mighh indicate less emphasis in the BECF in this area* 

In a-similar comparison for'former Title I ^re-k students, analogous results 
were obtained* * The fo-raer Title I pre^fc sttidents generally had higher fall 
1980 Boehm scores than did the comparison group* Except for the Miscellaneous 
subtest, the differences ware statistically significant. 

Keep up the good work! ' 

Diractor, Cfflca of Rftsaarch ibA Evaluation 

Appro vd ! /rLJLji . . oLtAJu^Ajg^ * 

Acting Director, Elanwntary ^ucacion 

CCcrtf 
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4 Attachment R-4 



AUSTIN INDEPEKDENT SCHOOL DISTRICT 
Office of Research and Evaliiacion* 

: February 25, 1981 

\ 



TO: Pftrsons Addrtssad 

FROM: » Dav^d Ooaa ^ 

SUBJECT: Parformaaca of Last Year's Title I Pre-K Students on tha 
FaU, 1980, Boaha 

Have you avar w^darad how foraar Tittle I pra-K students perfora on 
cha Boaha vhan aaCaring kindargartan? We recently compared the 
Sapcaabar, 1980, B9aha d»cor«s of last year's Title I early childhood 
students Vlth thoee of a co«Barabla group of other kindergarten 
students . 

Title I acudaats outscored the others on total score and on each sub- 
scale except one. Miscellaneous. On the average, former pra-K students 
^ scored at a^)out the ,45th percentile, while the comparison stud^ncs scored 
at about the 30th percentUe. Similar results were found for former 
Migrant pre-K atudeata. 

Yheae findings are clearly positive; however, they are not as positive 
a« one might expect from the spring TOBE results. It appears thit 
these young Title I students are like their, older counterparts; the/ 
do not leam aa.auch across the summer as higher achieving students. 
These reaulta suggest that a continuation of the full-day pre-K program 
through the ausner should be considered. 



Approved 



-Director of Office of ResWrch and Evaluation 




Approved: /B-J^jh . ^yLxT^ 

Director of EleaentatyEducatl 

DD:lf8 

e 

Persons Addressed: Title I Early Childhood Teachers 

Principals with Title I Eariy Childhood Classes 
Lee Laws 
Oscar Cantu 
Timy Baranoff 
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<*»-OUTPiJT FROM IPROGRAM REGRAN ♦♦♦ 
iREGR AN, -ANALYSIS «1 - FAU 1979 TOBE £ FALL 1980 BOEHM 

4>ARAMETERS 

COL I- 5 = 5 
<COL 6-10 = 153 
gCOL 11-15 = 3 
fXOt 16-20 =2 
*COL 21-25 ^ 



DATA FORMAT • 


= (A3.1X,F2.0, 


3( F2.0,2X) 


,F1.0I 


• 




"INTERCORRELATION ANALYSIS. 










MEANS 


I 

^30.2222 


2 

10.4444 


3 

5.8758 


4 

4.5686 


* 

5 

0.5621 


SiGHA.S 


I 

8. 1162 


2 

3.5386 


3 

5.8291 


4 

5.6773 


5 

0.4961 


R MATRIX 




2 


3 


4 


5 


I 


1.0000 


0.5!(l6 


0.2346 


0.0780 


0.0729 


2 


0.5116 


1 .0000 


0.3458 


0.2682 


0 . 00 29 


3 


0.2 346 


0.3458 


1.0000 


-0.8112 


0.^897 


4 


0.0780 


0.2682 


-0.8112 


1 .0000 


-0.91 17 


5 


0.07|9 


0.0029 


0.8697 


-0.9117 


1.0000 


ERIC 


* 











80.40 



Attachment R-5 
(coatinued, page 2 ot 3) 



MODEL I 01 CRITERI-^N « I 



PREDICTORS » 

P » 3 RSQ 

P » » PS Q 

P » 5 RSQ 

P » 3 RSQ 

P-l-? RSQ 

, P » 3 RSQ 

P = 5 RSQ 

_P « 3 RSQ 



P a 
P « 
P « 



P ■ 
P ■ 
P « 



P « 
P « 
P • 



P » 

P » 

P » 

P « 

P « 

P « 

P * 

P « 

P » 



5 
3 
5 



3 
5 
3 



5 
3 
5 



3 
5 
3 
5 
3 
5 
3 
5 
3 



3- 5 ' 
' 0.0550 
' 0.2655 



RSQ 
RSQ 
RSQ 



0.2657 
0.2658 
0.2660 
0.2661 
0.2662 
J). 26 65 
0.2664 
0,2665 
0.2666 



RSQ 
RSQ 
RSQ 



RSQ 
RSQ 

RSQ 
RSQ 
RStt 
RSQ 
RSQ 
RSQ 
RSQ 
RSQ 
RSQ 
RSQ 



« 0.2666 
« 0.2667 
!L0..2667 

* 0.2668 
« 0*2668 

.£=J0.266.9 
« 0.2669 
> 0.2669 

* 0.2670 
« 0.26 70^ 
« 0.2670 
« 0.2670 
» 0.2670 
^ 0.2671 
»„0.267l 
« 0.2671 



0.5168 



0.2671 



27 ITERATICNS. 



V 
3 



BET* 
0.8282 



4 0.8391 

5 O.IOJ.3 
REG. CONST. » 



6 

U1996 
1.6530 
17.0373 



ERIC 



0^1 * 



R-11 



80.40 . Attachment R-5 

(continued, page 3 of 3) 



»4C0EL 2 02 CRiYiR ION « 1 
PRIDI CT ORS » 2« 2 _5- 5 

P* 2 RSQ « 0.2517 " ' ' " " " 

P » 5 RSQ = 0.2668 

R « 0.5165 RSQ~»T^668 2~i:t"ERATi 0N"S7 

V - BETA B _ _ J • _ „ 

2 0.51U i;i72S " J 

5 0.07U 1.1677 • ' 

RES. CONST. » 17.-1H58 



MCOEL 3 03' CRfflRICN » I 

. PREDICTO RS ^_ 2 - 2 _ 
P • 2 RSQ » 0.2617 

R » 0.5116 RSQ « "^.26 1 7 ^11 TERATIONS. 

V BETA 8 

2 0.5116 1. 1734 

REG. CONST. « 17.9672 ~ 



F-TEST I F-TESt MODEL COMPARISCNS - MODEL I VS MODEL 2 
RSQ FULL - 0.2671 MODEL I 

RSQ REOUCED » 0.2668 ^MQDEL_ 2 

^DIFFERENCE « 0.0003 
DFN « I. OFO » IU9. F-RATIO » 0.058 P = 0. 8060 



F-T6ST 2 F-TEST MODEL COMPARISONS - MODEL 2 VS MODEL 3 

RSQ FULL » 0.2668 MODEL 2 

RSQ REOUCED i 0.261 7 MODEL 3 ^ 

DIFFERENCE « 0.0051 

DFN « I. 3F_0_« .150. F-RATIO = 1.042 P = 0.3097 





R-12 



. ♦♦* OUTPUT FROM PROGRAM REGRAN 
Re GRAN - ANALYSIS #2 - SPRING 1980 TOBE G FALi 1980 80EHM 



PARAMETERS 




COL 1- 5 = 


5 


COL fe-lO = 


153 


COL 11-15 = 


■3 ' 


COL- 16-20 = 


2 


COL 2r''25 = 


I 


DATA FORMAT' = 


( A3,IX,F2.J,3C 2X,F2.0) ,Fl.O) 



INTERCORRELATION ANALYSIS. 



MEANS 

* 


I 

30.2222 


2 

17.6013 


3 

10.6471 


4 

6.9542 


5 

0.5621 


SIGMAS 


I 

8.1162 


2 

5.3<>97 


3 

10.2495 


« 

8.4647 


5. 

0.4961 


R MATRIX 


1 


2 


3 


4 


5 


1 


1.0000 


0.5503 


0.2284 


0.0712 


0.0729 


2 


0.5503 


1 .0000 


0.5655 


-0.0528 


0.2839 


) 




0.5655 


I. 0000 


-0.8534 


0.9169 


4 


0.0712 


-0.0528 


-0.8534 


1.0000 


-b.9308 


5 


0.0729 


0.2839 


0.9169 


-0.9308 


1.0000 



. 80.40 



Attachment R-6 
^ (continued, pag«-2», of 3) 



MOOEL 


I 01 CRITERION = 1 


PREDICTORS « 3- 5 


P « 


3 


RSQ « 0«0522 


P s 

r • 






P > 


5 


RSO ^ 0«3130 


P ^ 


3 


RSQ « 0#3130 


P « 




RSQ » 0*3131 








P at 


5 


RSQ = 0-3132 


P M 


3, 


RSO » 0.3133 


P « 


5 


RSQ » 0*3133 


■ p s 


3 


RSQ » 0.3134 -\ 











3 


RSQ « 0.3134 


p « 


5 


RSQ » 0.3135 


p « 


3 


/RSO « 0.3135 


p « 


5 


RSQ « 0.3135 


p » 


3 


RSQ = 0.3136 


p » 


5 


R5fi_*-J1.3l36 _ 


p « 


3 


RSQ » 0.3136 


p » 


5 


RSQ * 0.3136 


p » 


3 


RSQ » 0.3137 


p « 


5 


RSQ < 0.3137 


p « 


3 


RSO » 0.3137 


p »' 




RSQ » 0.3137 


p » 


3 


■ RSQ » 0<.3I37 I 


p « 


5 


RSQ » b'.3I37 


p » 


3 


RSQ « 0.3137 


' p « 


5 


RSQ » 0.3^138 



0..'560 1 



V 

3. 



BETA 
1,0319 



* i.0I9l 
5 0.0753 
REG. CONST. » 



RSQ » 0.3138 



B 

0_.8171 
0.977 1 
1.2315 



27 ITERATICNS. 



I 



ERIC 



R-'14 



80.40 



Attachment R-6 
(continued, page 3 of 3) 



'*Q06L 2 C2 CRITERION » I 

PPEDIC TORS 2;:^ 2 5- 5 _ 
P - 2 RSQ « 0.3028 ' 
P « 5 PSQ,» 0.310* 

^ 0.5571 RSQ ~6T 3'i04 T I TER ATTcNS . ^ 

. V SETA 8_ 

2 0.5760 ' "0.8>39 ' ' 
5 -0.0907 -1.4833 
REQ. CONST. » 15.6741 



"MODEL 3 03 CR I f ER ION «~ T " 

PREDICTORS = 2-_2 

? RfQ~^r-o.3028~ ' ' 

R « 0,5503 RSQ - 0.3028 I ITERATIONS. 

V ■ BETA B 

2 0.5503 0.8349 

REG. CONST. » 15.5277 ~" ~ 



F-TEST I F-TEST MODEL COMPARISONS - MODEL 1 VS MODEL 2 
RSQ FULL » 0.3138 MODEL I 

RSQ R EDUCED » 0.3l04 MODEL 2 



DIFFERENCE 
OFN « I. 



0.0034 

OFD « 149. 



F-RATIO 



0.734 



P « 0. 3973 



F-TEST 2 F-TEST MODEL COMPARISONS - MODEL 2 VS MODEL 3 

RSQ FULL » 0.3 104 MODEL 2 

RSQ RlbUtEO - 0.3028 ^ MODEL 3 
DIFFERENCE « 0.0076 

_OFN^J! OFD * 150. F-RATIO » 1.644 



P = 0. 1968 



9(1 \ 

\J kJ 



R-15 



00 

o 



o 



♦♦♦ OIITR^UT FROM PROGRAM ANOVAR ♦»♦ 
ANOVAR •analysis #3 - TITLE I VS NON-MIGRANT STUDENTS IN TITLE I SCHOOL 

PARAMETERS ' ^ 
COL I- 5 - 5 

COL 6-10^ 2 * 

COL 11-15 = I 
COL 16-20 » 0 
COL 21-25 = 0 

DATA FORMAT = ( A3 , I X , 51 F 2. 0 1 I 

GROUP I 86 SUBJECTS. TITLE 1 SPACE, QUANTITY, TIME, MISC., t TOTAL RAW SCORES 
GROUP 2 211 SUajECTS. NON-MIGRANT SPACE, CUANTITY, TIHE, M^ISC. G TOTAL RAW SCORES 



ANALYSIS FOR VARIABLE I CSPACE) 
SOURCE MEAN SQUARE O.F. 



TOTAL 
GROUPS 
ERROR (Gl 



19.5563 
279.8252 
18.67^0 



2S6. 

1. 
295. 



F-RATIO 



14.985 



0.UO03 



^ > 

►0 rt 

D> rt 

DO ft 

t O 

O 3 

t-ti rt 



u MEAN 



I 

I 5.8605 



2 

13.7204 



ERIC 



3'^ 



80.40 



AmXY S i S F OR ~VAR US L E 2 

SOURCE ' MS_iN_SQU AR E 

TOTAL 9.2090 
"GWup'S " 1 02. 3 3 09 

ERROR (G) 8.8934 



(QU,.\NTITY) 
d.F. 

296. 



295. 



Attachment R-7 
(continued, page 2 of 2) 



F-RATIO 



11.506 



0.0012 



G MEAN 



1 

10.2326 



ANALY-SIS FOF VARlAftLE 3 



SOURCE 
TOTAL 



MEAN SQUARE 
1.3392 



GROUPS 



ERROR (G) 



15.4398 

'i."29l4 



2 

8.9384 



(TIME) 

_ 296^ 
1. 
295. 



F-RATIO 



11.956 



0.00 10 



G MEAN 



I 

2.2326 



2 

1.7299 



ANALYS IS FO R VARIAB L J 4 

SOURCE 



MEAN SQUARE O.F. 



TOTAL 
GROUPS 



ERROR (G) 



G MEAN 



1.9148 
4.8?a0 



1.5049 



I 

2.4186 



296. 

1^ 

295. 



2 

2.1374 



F-RATIO 



2.536 



0.1083 



ANALYSIS FCR VARIABLE 5 (TOTAL) 
SOURCE MEAN SQUARE O.F. 



TOTAL 



GROUPS 
ERROR (G) 



74.0002 

iy87T08T9 
70.5660 



296. 
I. 

295. 



F-RATIO 



15.405 



0.0003 



erJc 



G MEAN 



1 

30.7442 



26.5261 
K-17 



30. 



CO 



OUTPUT FROM PROGRAM ANOVAR ♦♦♦ 

'ANOVAR' -"analysis #4 - MIGRANT VS NON-TITLE I STUDENTS U TITLE I SCHOOL 

PARAMETERS 

COL I- 5 = 5 

COL 5-10 =2 ^ . 

COL U -15 = I 
COL 16-20 «= 0 
COL 21-25 =0 

♦ 

DATA FORMAT = (A3i IX, 5^.01) 

GROUP I 67 SUBJECTS, MIGRNAT SPACE, QUANTITY, TIME, MISC., & TOTAL RAW SCORES 
GROUP 2 440 SUBJECTS. NON-MIGRANT SPACE, QUANTITY, TIME, MISC., £ TOTAL RAW SCORES 



ANALYSIS FOR ;^«*IARLE I (SPACE) 
SOURCE MEAN SQUARE O.F, 



CO 

o 



o 



F-RATIO 



TOTAL 
GROUPS 
ERROR IG5 

G MEAN 



16.8928 
80.3751 
16.7671 

1 

15.4030 



506, 
I. 

505, 

2 

14.2273 



4.794 * 0.0272 



It 
K rt 
00 P> 
<t n 

t- a 
n> 
o a 

M> rt 

K> PO 
^ I 
00 



ERIC 



i03 



3 



80.40 



*NAVYSir>dR VARU8LE 2 •(QUANTITY) 



SOURCE 



TC TAL 



CROUPS 
ERROR (G) 



.ilS AN. SQUARE O.F. 

10.2266 506. 
16.5547 I, 
10.2141 505. 



Attachment H-8 
(continued, page 2 of 2) 

F-RATIO P ' 



1.621 



0.2007 



G MEAN 



1 

9.2836 



8 .7500 



ANALYSIS FOR VARIABLE 3 



SOURCE 
TOTAL 



MEAN SQUARE 
1.3551 



GROUPS 

'errcrIgY 



14.8837 

~l73283 



(TIME) 
O.F.^ 

506. 



1. 

505. 



F-RATIO 



11.205 



0.0013 



G MEAN 



I 

2.3582 



2 

1 .8523 



analysis for variable .4 
source mean square 
Total 2.1559 

GROUP ^ J18.8139 



O.F. 



ERROR (G) 



5 MEAN 



2.1229 



2.5075 



506. 
505. 



2 

1 .9386 



F-RATIO 



8.862 



0.0034 



erJc 



ANALYSIS FOR VARIABLE 5 (Xot;aj,J 



SOURL- 
TOTAL 



MEAN SQUARE 



74.6949 



GROUPS 
ERRCR 10) 

3 MEAN 



450.6378 
_7_3 . 95 03 

I 

29.5522 



D.F. 



506. 

T. 
505. 



26.7682 
R-19 



F-RATiO 

I 

6.094 



0.0133 



*♦♦ nUTPUr FROM PROGRAM REGRAN ♦♦♦ 

REGRAN - ANALYSIS #5 - FALL 1979 TOBE £ FALL 1980 BOEHM 

PARAMETERS 
COL 1- 5 =' 8 
COL 6-10 = 153 
COL 11-15 « 5 ' 

COL 16-20-^ 4 
COL 21-25 = 1 

* OATA FORMAT = ( A3 , 1 X , F2. 0, 3 i F 2 ,0 , 2X » , F 1 . 0, 3 ( F4 .0 ,4X ) I 
INTERCORRELATION ANALYSIS. 



MEANS 

f 

% SIGMAS 
o 


I 

30.222? 


2 

10.4444 


3 

5. 8758 


4 

4. 5686 


1 

8.1 162 


2 

3.5386 


3 

5. 8291 


4 

5.6773 


R MATRIX 


I 


2 


3 


4 




I .0000 


0.5116 


0. 2346 


' 0.0780 


2 


0.51 16 


1.0000 


0. 3458 


0.2682 


3 


0.2346 


0.3458 


I. 0000 


-0.8112 


+ 


0.0780 


0.2682 


-0. 8112 


I. 0000 


5 


0.0729 


0.0029 


0. 8897 


-0.911 7 


( 


0.3092 


0.5253 


0. 9459 


-0. 643 8 


7 


0.1749 


0.4389 


-0. 6496 


0,9405 


0.4941 


0.9807 


0.3319 


0.2705 



00 

o 
o 



5 

0. 5621 


6 

68.5033 


7 

53. 1046 


8 

121.6078 


5 

0.4961 


6 

65.6223 


7 

82.4107 


8 

. 82.7467 


5 


6 


7 


8 


0.0729 


0.3092 


0. i749 


0.494l-N> 


0.0029 


0,5253 


0.4389 


rt 
9> rt 

0.9807S 1 


0.8897 


0.9459 


-0. 6496 


0.3319O § 


-0. 91 17 


r--0.6438 


0.94 05 


0.2705^ 7 


i.dooo 


0 .7062 


-0.7301 


0.0036 


0. 7062 


1 .OOOu 


*0.5156 


0,5213 


-0.7301 


-0.5156 


1.0000 


0.4625 


.0. 0036 


0.52t3 


0.4625 


1.0000 



MOOEL I 01 CRITERION = I 



o 



PREDICTORS = 

P » 6 RSQ 

P « 7 RSQ 

P = 5> RSQ 

P » 4 RSQ 

P » 5 RSQ 

P « 4 RSQ 

P « 5 RSQ 

P « 4 RSQ 

P » 3 RSQ 

P » 4 RSQ 

P » 3 RSQ 

P » 4 RSQ 

P « 3 RSQ 

P » 4 RSQ 

P « 3 RSQ 

P = 4 RSQ 

P * 5 RSQ 

P « 4 RSQ 

P = 3 RSQ 

P « 4 RSQ 

P « 3 RSQ 

P » 4 RSQ 

P « 3 RSQ 

P « 4 PSQ 

P » 3 RSQ 

P = 4 RSQ 



3- 7 
' 0.0956 
' 0.2478 
> 0.2482 
^ 0.2486 
' 0,2490 
■■ 0.2493 
0.2496 
' 0.2498 
' 0.2501 
0.2503 
0.2506 
0.2508 
0.2510 
0.2513 
0.2515 
0.2517 
0.2519 
0.2521 
0.2523 
0.2524 
0.2526 
0.2528 
0.2530 
0.2531 
0.2533 
0,2534 



p 




e 


OCA 
5< y 




A O C 1 iL 


D 

r 






Hoy 




A 1 C ^ 7 


D 
r 






D C n 






Q 




A 
*t 


DC A 

K>y 




A "^C A A 


Q 




-a 
3 








D 

r 




A 
*f 


H^y 


% 




Q 




"1 
3 


D c n 

Hoy 




A 1 C A A 


Q 

r 




A 


K^y 


3 


A 1 C / A 


p 




3 






A R A *f 


P 




O 


D c n 

r J y 




A A. a 


P 




-a 


Q cn 
oy 




U • d Df^'y 


P 




4 


p cn 
f^ oy 




A >c c t 


P 

r 




-a 


ben 


^- 




P 


a; 


A 
•t 


IS oy 




A ^i\t\^ 
U • D 3 


P 




3 


RSQ 




0.2554 


P 




6 


RSQ 




0.2555 


P 




3 


RSQ 




0.2556 


P 




4 


PSQ 




0.2557 


P 

r 




3 


RSQ 






P 




4 


RSQ 




A ^ C C O 


o 

r 




3 


RSQ 




A *> C A A 


p 

r 




4 


RSQ 




A 1 C A 1 


p 

r 




3 


RSQ 




0« 2562 


n 
r" 




6 


RSQ 




A 1 ^ A 1 

0. 2563 


R 




0.5189 




RSQ = 0. 




V 




BETA 




B 




3 




1.0186 




1.4182 




* 




1 .1Q53 




1.7087 




5 




0.1911 




3. 1264 




6 




0.1275 




-0.0121 




7 


m 


0.21 39 




-0.0211 


REG. 


CONST. = 




14.2716 



<^ > 

O rt 

O rt 

rt o 

C rt 

D* rt 

ft) VXD 
OQ 



O 
Hi 



221 ITERATIONS. 



3 



T 



to 



MODEL 2 02 CRITERION 



MODEL 3 03 CRITERION •= I 



PREDICTORS = 

P * 8 RSQ 

P « 3 RSQ 

P » 4 RSQ 

P » 8 RSQ 

P ^ 4 ■ RSQ 

P = 8 RSQ' 

P « 4 RSQ 

P 8 RSQ 

P « 4 RSQ 

f» » 8 RSQ 

P = 4 RSQ 

P » 8 RSQ 

P « 4 RSQ 

P = 8 RSQ 

P » 3 RSQ 

P = 8 RSQ 

P » 3 RSQ 

P * 5 RSQ 

P « 3 RS& 

P » 5 RSQ 

P « 3 RSQ 

P = 5 RSQ 

\P « 3 RSQ 



ERIC 



31j 



3-5 8-8 
= 0.2441 
■■ 0.2497 
=■ 0.2500 
' 0.2504 
> 0.2508 
' 0.2514, 
' 0.2521 
' 0.2532 
' 0.2543 
' 0.2563 
■■ G.2580 
■■ 0.2611 
■■ 6.2630 

■ 0.2653 
' 0.2662 

■ 0.2667 
'■ 0.2668 

0.2670 
0.2672 
0,2674 
0.2675 
0.2677 
0.2678 



p 




5 


RSQ = 


0.2679 


p 




3 


RSQ ' 


0.2680 


p 




5 


RSQ = 


0.2661 


p 




3 


RSQ « 


6.2682 


p 




8 


RSQ » 


0.2683 


p 




5 


RSQ = 


0.2683 


p 




3 


RSQ = 


0.2684 


p 




5 


RSQ = 


0.2684 


p 




3 


RSQ = 


0.2685 


p 




5 


RSQ » 


0.2685 


p 




3 


RSQ = 


0.2686 


p 




5 


RSQ = 


0.2686 


p 


X 


■» 




0 . ?6fl 7 


P 




5 


RSQ = 


0.2687 


P 




3 


RSQ = 




P 




5 


RSQ = 


0.2687 


P 




3 


RSQ = 


0.2688 


P 




5 


RSQ = 


0.2688 


P 




3 


RSQ = 


0.2688 


P 


s 


5 


RSQ = 


0.2688 


P 


s: 




RSQ = 


0.2688 


P 


s 


5 


RSQ = 


0.2688 


P 


3 


3 


RSQ * 


0.2689 


R 


C 


0.S185 


RSQ = 0. 




V 




BETA 


B 




3 




1. 1706 


1.6300 




< 




l.l<)45 


1.7076 




5 




0,U81 


1.9327 




8 


-0.2176 


-0.0213 


REG. CONST. = 


14.3531 



PREDICTORS = 

P = 3 8SQ - 

P - 4 RSQ = 

P = 5 RSQ » 

P = 3 RSQ » 

P = 5 RSQ = 

P 3 RSQ = 

P = 5 RSQ = 

P = 3 RS-Q X 

P = 5 RSQ = 

P = 3 :iSQ = 

P « 5 RSQ = 

P = 3 RSQ = 

P = 5 RSQ = 

P = ^ RSQ ' 

P = 5 RSQ = 

P - 3 RSQ = 

P = 5 RSQ = 

P = 3 RSQ = 

P « 5 RSQ = 

P = 3 RSQ = 

P = 5 RSQ = 

P = 3 RSQ = 

P = 5 RSQ = 

P = 3 RSQ * 

P = 5 RSQ = 

P = 3 RSO = 

P « 5 RSQ = 

R = C'SibS 

V BETA 

3 0.8282 

4 0.8391 

5 O.IOlO 
REC. CONST. = 



3- 5 
0.0550 
0.2655 
0.2657 
0.2658 
0.2660 
0.2661 
0.2662 
0.2663 
0.2664- 
0.2665 
0.2666 
0.2666 
0.2667 
6.2667 
0.2668 
0,2668 
0.2669 
0.2669 
0.2669 
0.2670 
0.2670 
0.2670 
0.2670 
0.2670 
0.?67I 
0.2671 
0.2671 

RSQ 



0.2671 



B 

1.1531 
1.1996 
1.6530 
17.0373 



T > 

O or 
O ft 

•a to 

rt n 

a a 
c n 
n 0 

O. rt 

(t 
t*J 
O 



46 ITERATIONS. 
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M005L 4 04 CRITERION * I 



PREDICTORS » 2-2 5- 5 
P « 2 RSQ « 0.<;6I7 
P « 5 RSp « Q.?f>Afl 



0.5165 RSQ . 0.2668 2 HERAT IGNS, 
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RsS^fL I ^ ^'I^n.?""^"*- COMPARISONS - MODEL 3 VS MODEL 4 
RSQ FULL ■ 0.2671 MODEL 3 

-?.^Q_JlEOyCEp_» 0.2668 MODEL 4 

DIFFERENCE- 0,0003 

JTN « I, £)Fo , 1^9, - F.RATia» 0.,058 P. 0,8060 

rII^fLm''. «^Q^P*RISONS - model" 4 VS MODEL 5 
R50 FULL « 0,2668 MODEL 4 - • 

RSQ REDUCED ^ 0,2617 MODEL 5 
DIFFERENCE * 0,0051 ' 
lOy* - Ll_ Om^^aSO, F-RATIC , 1.04? p . 0. 3097 
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Attachment R-10 
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laaeruMsc Oaacrlptlon: Early Chlldbooii Ob««rv*i:iLon Fora 



ERIC 




Thi« obMr^ClOQ InAcruMnt w«# dMlgn«4 co collect laforaatloo oo thm actlvltiM 
ot a prft-kliid«rt«rt«B studftnt on & alnutft^tO'-ainuCto btals durlag thm school dxy. 
Tht v»rUbl«» ob«trr«d include l«i|u«»« spoken, grcup slzt, Activity, idsntlfics- 
CiOQ of cht sduies tforklQg vitb stud«nt8 lo sn InstzvctlooAl ctpacicy, idsatlflcs- 
tlon of tb« Individuals primarily rsspcnslbls for chs lofltruccion, 4dulc contact, 
tnd curriculuB ua«d. SpAcs v«« provided for the ounsrver to note vhat Is occurring 
M vgll u coding tb« lnfor«Atlon. 



To wfaflB thm iMCruMLf grfwlnliftr^d? 



Xa «nch of the 84 full d^y obeervatione congiucted, one child wee obeerved through- 
out tbnt day. The children observed vere mndottl. chosen from the cUss rolls by 
the title I Migrant Evaluator. 



lagtrqnettc adarijilgtered? 



was obearved 7 tiisMS (this Includes the 2 classes cundcd 
and each Title I pre4c claae vaa obsarved 3 times. 



tto waa Che Inatrmia ^^ mAm^^i^^r^m^'> 
Froa Dacenber 3, 1980 through April ^0, 1981. 



Vhara vaa the laatrUr *"** 't^nlT''*^*'^- 

X& t^p pra«K claaeroca^ or wherevar the student uider obeervatlon vaa. 

'i"i1ilr*^*^ InaCTaant? 
Tha two Title I Mlgraat pr*HC obaarvara* 

loth obtarvera vara fonar taachart and had trailing viclk the Title I Obser.-er 
oa obai^rvaUon procaaaaa. Alao the obaarvere did several practice obeervatlona 
la pra-t claai*aa t^ traiu with feedback after each practice seaaion. 

Vaif eha ij trrMll f^ainiatartd uader sty^rdigad cwditiona? 
ClaaarooK aituacioa#' varied* 

tf ara thara om ble^a vich tha inatr-ataDt or cha >daisiiC?igitm that 
af f a€:t tha validiCT of cha datA? 

Hoaa ware Idantifiad. 



Tha iaatncaaat haa baao da^lapad and rafinad by tha Title X and Title X Migrant 
Cveluatora o^r tha Xaat aaverai yaara. 

aiiMt raliab|^^CT and yaHft^ffr are ayailabla on tha tnatraaaac? 

Tha obearvatioa form waa virtually unchaogad froa 1979-80 so coaparlaon 
data vara a^^^llabla. 



*3C 



Co 



AT. g>i.r> aogff iAt^ «T»ll«hl« far lan«T<tiM Cht TWltl? 
So. ')0 > 
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Early Childhood Observation Form 



Purpose 

The data on the Early Childhood Observation Form was developed in order to 
obtain information relevant to the following decision and evaluation questions; 

Decision Question 61 ; Should the Pre-K Instructional Component be 
continued as it is, modified, or deleted? r 

Evaluation Question DI-5 i How did the implementation of the 
Migrant and Title I Early Childhood Programs compare in terms of 
time spent in instruction, curriculum use, average group size, 
amount of time spent with the teacher, etc? 



Procedure 

The Early Childhood Observation Form was developed during 1979-80 for use 
in evaluating and coii^>aring the Title I and Migrant pre-K programs. The 
final version of the form was developed by^^the Title I and Migrant Evaluators 
and their staffs after field-testing r ^ consideration of the input from the 
Early Childhood Coordinator. After a^ reviewing the form with the Early 
Childhood Coordinator and the Title I ^..aluator, it was decided to use the 
form (Atuchments S-l and S-2) and the Instructions (Attachment S-3) again 
for 1980-81 • 

The design of the Early Childhood Observation Form provides for the observe- 
tiott of one student's classroom activities for ♦rhe period of one instructional 
day. Day-long observation of randomly selected students, combined with a 
random selection of observation days, were considered to provide a more repre- 
senUtlve picture of the on-going instructional activities than would a 
briefer observation. 

Sosie research evidence indicates the presence of an observer in the classroom 
teads to affect the nature of the activities occurring. However, since the 
presence of an observer was a constant situational variable, it was telt the 
effect of an observer's presence would be equal for ajl students and would 
not affect the velidlty of comparisons made between f^oups of students. 

The Early Childhood ObsePiration Form employs a time-saim>le system that requires 
the ob#erver to record observations at the end of every minute. A one-minute 
time duration was selected as appropriate, since a period of less than one 
miitute would have required an inordinate amount of attention by the observer 
to the form, and a period of more than one minute would not have been a suffi- 
ciently sensitive indicator cf the activities transpiring. 

Ten full days of observation on each classroom would be the optimum to do 
by-claes analyses on the observations. It was felt seven observations per 
cla(ss was the minimum number needed in order to do by-class analyses. There- 
fore smven observatione weri^ planned for each Migrant pre-^K class and each 
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split-funded class, . Title I was not able to do any observations of pre-K 
classes due to the stress placed on observations at the elementary level. 
It was felt that observations of Title I classes were a necessity in order 
to have a comparison group for the Migrant classes. Funds limited the number 
of observations that could be planned. It was decided that at least 3 obser- 
vations per Title I class would give a good comparison for Migrart classes. 
The 3 observations per class were not enough to do by-class analyses, but 
would be sufficient when aggregated across Title I classes. 

Two observers were hired to conduct the observations. Although both were for- 
mer teachers, extensive training sessions were conducted. Through the coopera-* 
tion of three pre-kindergarten teachers and 'their principals three practice 
sessions were held so the observers could practice conducting observations to 
familiarize themselves with the form and its directions. On the first of these 
practice sessions, the Title I pre-K observer from 1979-80 went with them and 
observed and then went over thfe form, procedures, and discussed how each minute 
was coded, etc. After each practice session,, the observers met with the 
Evaluator to discuss questions, clarify procedures, etc. 

Attachment S-4 indicates the procedures followed in pairing observation days 
with classes to be observed. 

In November a memo (see Attachment S-5) was sent to the Title I and Migrant 
pre-kindergarten teachers and their principals explaining the purpose of the 
observations and the procedures. Included with the memo was a brief explana- 
tion of what was to be observed (Attachment S-6) . 

The following steps were taken with each of the 84 observations: 

1) A memo (Attachment S-7) was sent to each pre-K teacher and principal 
notifying them of the week in which the observation would take place. 
This memo was sent the week prior to the observation. 

2) Students to be observed were randomly selected by the Migrant Evalua- 
tor from whe most recent records of the class' attendance reports. 
The' observers were given the name of three students in case absences 
occurred* 

3) The observer(s) reported to the school 15 minutes early to check in 
at the school office and get acquainted with the pre-K teacher in 
whose classroom the observation was being conducted. At that time 
the pre-K teacher was asked to identify the three students chosen for 
observation. The teacher did not know which of the three would 
actually be observed. 

4) After identifying the student to be observed, the observer proceeded 
to observe the selected student throughout the school day according 
to the directions in Attachn^nt S-3. During the observations the 
observer sat in an out-of-the-way place so as not to. interfere with 
classroom activities, but such that the observer could see and hear 
as many classroom proceedings as possible. Although the observer 
was allowed to change positions if necessary, walking around the room 
was avoided whenever possible. 
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The observer did not talk to the students in the classroom. If 
one of the students began to speak to the observer, the observer 
told the student she had work to do and could nat talk. 

At the end of the school day, the observer asked the pre-K teacher 
the name of the curriculum fSr the instructional activities ob- 
served during the day. Also the observer was encouraged to answer 
any question^ the teacher might have abljut the nature or purpose 
of the observation, etc., but was requested not to offer any comments^ 
about the identity of the student observed or the outcome of the 
observation. At this time,' the observer gave the teacher an Obser- 
vation Reaction' Form (Attachment ,S-8) to complete and return to the 
Migrant Evaluator if they wiished to comment on the observation. 

The observers retjdrned the completed observation forms to th^ Evalu- 
ator who then sent the teacher the carbon copy via the school mail. 

The data ^om each completed Early Childhood Observation Form were keypunched 
and verified at Southwest Educational Develop^me'nt Laboratory. The card file 
layout used rt Attachment S-9. The class assignment list used for the coding 
purposes ±i Attachment S-10. 

Reliability obftryations were conducted oh December 4, 1980 and January 29, 
1981. On both dates, the tw observers were in the same classroom and observed 
the same pre-K. student. The intraclass correlation coefficient was used to 
measure the cqnsistency of the ratings. ' This correlation assesses judgemental , 
consistency by indicating thfe relative excess of among-subjects over among- 
raters variation. Observation tbtall were compared using program INTRAR'of the 
EDSTAT statistical package at UT. Parameters were as- follows: 

, dumber or variable « number of categories of variables 
Numl)er of subjects « number of different students observed 
Number of data sources * tiumber of observers 

In order to obtain interrater reliability coefficients for both December and 
Fcbrxiary, it was necessary to treat each day 9f observation as two half-days. 
As a result, reliability coefficients for each of the 33 categories for all 
four half-days were combined (Figure S-1). Thirty-two of the 33 categories 
yielded coefficients of 97 or above* - In one .category no time use was observed. 
The reliability estimates were considered very acceptable for the purposes of 
this study. • : . 

The data as read from <;ardc are available on UT6634 XXXX OBSsL Usiilig program 
0B4 on 663^ XXXX, 0BS81 was converted to OBTEMP (saved on UT PF 7156 XXXX). 
SPSS programs CROSSTABS , MULTRESPOSSE, and BREAKDOWN vere used to analyze ' 
the data (OBTEMP). The SPSS control fili^ used* is OBSFS on UT PF k61t7<Xm. 
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Evaluation Question Dl-5 : How did the impletoentation of the Migrant ind 
Title I Early Childhood Prograins compare? 

The results from the observations are presented in Figures S-2 through S-16. 
The two Title I/Migrant splifr-funded, classes are Included in the Migrant 
sunnary* 

Exaatlnation of Figures S**2 through .S<-16 reveals: 



• Title I teachers spent more time in instructional activities 
than did migrant teachers (Figure S*2)« 

• Migrant teachers conducted less formal instruction than did 
Title I tochers (F:ygure i 

• Title I students toolulonger naps than did migrant students, 
and on the average, spent less time at breakfast than did 
migrant students (Figure 

• Both groups of teachers used English over 96% of the time in 
their formal instruction (Figure 

• Migrant ti^chers used slightly more Spanish and English/ 
Spanish mixed than did Title X teachers in informal learning 
actl'vltles (Figure 

• Over the total instrwtional time observed, English was the 
predominant language used with Spanish used slightly more in 
the Migrant classrooms (Figure 



• In formal instruction, the Title I teachers on thd average 
used large groups aor^a than did the Migrant teachers (Figure 

In informal learning settings, the most frequent group size 

used by both groups was 2-4 students (Figure S-9). 

t 

• Across all learning activities, the Title I teachers generally 
used a larger group setting than did the Migrant teachers 
(Figure S-loi. 

• During formal instruction, the Title I teachers, on the 
average, had much more instructional contact with their 
students thajaj4id the Migrant teachers* The Migrant aide 
generally ha^ more ins truest ionsd contact with students than 
did the Title I aide (Figure S-11) . m , , 
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• During Infortial Instructional activities, there were only slight 
differences among the teachers, with Title I teachers having 
slightly more pupil contact (Fir^re S-12). 

• Across all learning activities, the Migrant teachers had less 
etudect contact than did the Title I teachers* The Title I 
aides had less student contact than did the higrant aide. 
Also, several Migrant classes had a student helper who had 

11 minutes of pupil contact on the average (Figure S-13)« 

• The Title I teachers were much more ins true tionaxly involved 
than were the Migrant teachers. The Migrant aides were some- 
what more involved than were the Title I aides (Figure S-14). 

. The MigrMt teachers we^e less often responsible for instruc- 
tion than^were the Title I teachers. ,Tne Title 1 aides were 
less often responsibla for instruction than were the Migrant 
aides. Thi « was no one responsible for instruction slightly 
more in :he Migrant class than in the Title I class (Figure S-15). 

• Title I teachers used the AISD curriculum 85% of the time and 
used the other materials the remainder of the time. Migrant 
teachers used AISD 481 of the time, the BECP 37X of the time,' 
and other materials 15% of the time (Figure S-16) , 

These data are very similar to the observation data collected in 1979-80 
(sea OlE publication No. 79.09, Appendix L). The mam differences 
between this year and last aret 

- the uae of the AISD curriculum has greatly increased 

in Migrant classes, while use of the BECP has decreased* 

- more English is being spoken in the Migrant classes. 

- there is a slight decrease in instructional tim^ in 
the Title I classes. 

The observation data obtained for each Migrant and splits funded class are 
reported in Figures S-17 thrcugh S-22. These data should be interpreted 
cautiously, since more observations per class would guarantee the data 
obtaine^i to be truly representative of the average classroom activities. 
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C*c«|ory RmlUbliity 



SU«ttc« 1. 0000 

Sp«^h . 9965 

Hl««d .9729 

tla4«c«r«liM4 1. 0000 

Mma Group SU9 .9978 

Ito XMCrucdott 

Oth«r .9893 

ItM^.^sC .9996 

Luttch I. 0000 

Map 1.0000 

.9939 

^e«as 1 . 0000 

fotwl iMtnictf^i I .9965 

?orMl Xiwtruetlofi 2 I « 0000 

laionMl Uucructlon 2 .9987 

tatsvuetloati liivoiv«tt«ic 

TtMlitr .9963 

Aid* .9863 

SCod«ac ftaXptt ,9983 

Other I , 0000 

lascniccioiul Utp^nittbiiity 

TMclMr .9996 

^« 1.0000 

9ti4«ftt Ulp%t .9987 

Othmt l.COOO 

Out .9998 

Adult COBtACC 

TMeh«r .9979 

iUd« .9^53 

Studfton Halpttr .9934 

Oth«t l.OOOQ 

^ Om .998^ 

CurrlcuXua 

MCP .9996 

AISD , 9995 

Othtr 1 . OOOC 



Figure INTRACLASS CORRELATION ESTIMATES OF INTERRATER RELIABILITY 

FOR FOUR HAI,F-DAYS (FOUR SUB. ^TS, WO OBSERVERS). 
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Populaclon 


No 

Instruction 


Formal 
Instruction 
-(1^2) , 


Informal 
Learning 

,., (1 & 2) 


Total Time 


Title I 
(N • 21) 


217 min. 
(55.8%) 


110 min. 
(28.1%) 


63 min. 
(16.1%) 


390 min« 
(100%) 


Migrant/ 
split-funded 
(N - 63) 


231 min. 
(59.7%) 


96 min. 
(24.8%) 


60 min. 

(15,5%) 


387 min. 
(100%) 



figure S-2. TIME SPENT IN ALL ACTIVITIES. 





Formal 


Formal 


Informal 


Informal 






Instruction 


Instruction 


Learning 


Learning 




Population 


1 


2 


1 


2 


Total Time 


Title I 


105 min. 


4 min. 


12 min. 


51 min. 


172 min. 


(N - 21) 


(61.2%) 


(2.5%) 


(6.8%) 


(29.6%) 


(100%) 


Migrant/ 


92 min. 


3 min. 


7 min. 


53 min. 


156 min. 


split-funded 












(N - 63) 


(59.2%) 


(2.0%) 


(4.5%) 


(34.2%) 


(100%) 



Figure S-'3* TIME SPENT IN INSTRUCTIONAL ACTIVITIES. 



Population 


Breakfast 


Lunci: 


Nap 


Snacks 


Recess 


Other 




Title I 


9 min. 


31 min. 


84 min* 


5 min. 


22 min. 


66 min. 


217 min. 


(N - 21) 


(4.3X) 


(14,3%) 


(38.8%) 


(2.1%) 


(9.9%) 


(30*5%) 


(100%) 


Migrant/ 


21 min* 


32 min. 


67 min. 


6 min. 


19 min. 


86 min. 


231 min. 


split-fupJed 
















(H • 03) 


(8.9%) 


(14.0%) 


(29.0%) 


(2.7%) 


(8>2%) 


(37.2%) 


am) 



Figure S-4. TIM^ SPENT IN NONINSTRUCTIONAL ACTIVITIES. 
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Population 


English 


Spauisn 


Mixed 


Undetei.iiined 


Silence 


Total 


Title I 
{N « 21) 


102 min. 
(96.9%) 


1 mir- 
(1.2%) 


1 min. 
(1.2%) 


<1 min. 
(0.7%) 


0 

(0%) 


105 min. 

(i00%) 


Migrant 
(N - 63) 


89 min- 
(96.23;) 


1 min, 
<|..57) 


2 min, 
(1.9%) 


<1 min. 
(0.3%) 


<1 min. 

(0%) 


min. 

(100%) 


Figure S-5. 


LANGUAHE 


USED DU<ING FORMAL 

/ 

/ 


INSTRUCTION 1. 






Population 


English 

/ 


Spanish 


Mixed 


Undetermined 


Silence 


Total 


Title I 
(N - 21) 


62 Mn. 
(98. 9Z) 


0 

(0%) 


0 

(0%) 


<1 min. 
(0.9%) 


<1 min. 

(0.2%) 


63 min. 
(100%) 


Migrant 
(N - 63) 


57 min. 
(94. 8S) 


<1 min. 
(1.3%) ^ 


2 min. 
(2.9%) 


<1 min. 

(0.9%) 


<1 min. 
(0.1%) 


60 min . 
(100%) 


Figure S-6. 


LANGUAGE 


USED DURING INFORMAL LEARNING ACTIVITIES. 




Population 


English 


3. anish 


Mixed 


Undetermined 


S^ilence 


Total 


Title I 
(N - 21) 


164 min. 
(97.6%) 


1 min- 

(0,8%) 


1 min, 

(0,8%) 


1 min. 

(0.6%) 


<1 min. 
(0.2%) 


163 min. 

(100%) 


Migrant 
(N - 63) 


146 mino 
(96,1%) 


2 min, 
(1.0%) 


4 min. 
(2,3%) 


<1 min. 

(0.5%) 


<i min. 
(0.1%) 


152 min. 
(100%) 



Figure S-7. LANGUAGE USED DURING TOTAL INSTRUCTIONAL TIME OBSERVED. 
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Populatloa 


14 or 

1 2 5-7 8-10 11-13 more Total 


Title I 
(N - 21) 


<1 mln. 7 mla. 21 min. 3 min. 16 min. 58 min. 105 min. 
(O.IZ) (7.0%) (20.3%) (2.8%) (15.0%) (54.8%) (100%) 


Migrant 
(N • 63) 


1 min. 10 min. 26 siia. 13 min. 13 min. 29 min. 92 min. 
(1.0%) (10.8%) (28.1%) (14.2%) (14.2%) (31.9%) aOO% ) 



Figure S-8. TIME SPENT IN GROUPS OF VARIOUS SIZES DURING FORMAL INSTRUCTION 1. 















14 or 




Population 


1 


2-4 


5-7 


8-10 


11-13 


more 


Total 


Title I 


5 min. 


26 min.' 


18 mln.- 


3 min. 


2 mln. 


9 mln. 


63 min. 


(N - 21) 


(7.5%) 


(41.8%) 


(29.4%) 


(3.5%) 


(3.0%) 


(14.8%) 


(100%) 


Migrant 


9 mln* 


33 min. 


6 min. 


1 min. 


4 min. 


7 mln. 


60 min. 


(N • 63) 


(15.3%) 


(54.5%) 


(9.5%) 


(1.5%) 


(7,2%) 


(12.0%) 


(100%) 



Figure S-9. TIME SPENT IN GROUPS. OF VARIOUS SIZES DURING INFORMAL LEARNING 
ACTIVITIES . 



Population 


14 or ' / 
1 2-4 5-7 8-10 11-13 more Total 


Xltla I 

(N • 21) 


5 min. 33 mln. 40 min. 5 mir,. 18 min. 67 min. 168 mln. 
(3.1%) (19.8%) (23.8%) (3.0%) (10.6%) (39.9%) (100%) 


Migrant 
(N - 63) 


10 min. 43 oiln. 32 min. 14 min. 17 min. 36 min. 152 min. • 
(6.6%) (28.2%) (21.1%) (9.2%) (11.2%) (23.7%) (100%) 



Figure S-10. TIME SPENT IN GROUPS OF VARIOTts SIZES DURING TOTAL INSTRUCTIONAL 
TIME. 
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-' 

Population 


Teacher 


Aide 


Student Helper 


Other 


No One 


Title I 
(N - 21) 


86 min« 


19 min. 


0 niin. 


7 min. 


3 min. 


Migrant 
(N - 63) 


58 min. 


30 min. 


8 ?nln. 


9 ain. 


3 min. 







Figure S-11. ADULT CONTACT DURING FORMAL INSTRUCTION 1 (MULTI-CODED), 





y Population 


Teacher Aide Student Helper Other No One | 


Title I 
(N - 21) 


19 min. 8 min. 0 tain. 1 min. 38 min. 


Migrant 
(N - 63) 


16 min. 6 min. 3 min. 1 min. 37 min. 
• 


Figure S-12. 


ADULT CONTACT DURING INFORMAL LEARNING ACTIVITIES 
(MULTI-CODED) . 


Population 


Teacher Aide Student Helper Other No One j 


Title I 
(N - 21) 


105 min. 27 min. 0 min. 8 min. 41 min. 


Migrant 
(N - 63) 


74 min. 36 min. U min, 10 min. 4v 'nin. 







Flaure S-13. ADULT CONTACT DURING FORMAL INSTRUCTION 1 AND INFORMAL 
LEARNING ACTIVITIES. (MULTI-CODED). 
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Population 


Teacher 


Aide 


Student Helper 


Other 


Title I 
;N - 21) 


137 min. 


64 min. 


C aiin. 


> min. 


Migrant 
(N- 63) 


106 min« 


73 min. 


31 min. 


10 min. 



Figure S-14. IHSTROCTIONAL INVOLVEMENT OF ADULTS WITH STUDENTS 
(MULTI-CODED) 





1 Population I 


Teacher 


Aide 


Student Helper 


Other 


No One 


Title I 
(N - 21) 


99 min. 

(59.;i^%) 


15 min. 
(8.9%) 


0 min. 

(OX) 


9 min. 
(5.2Z) 


46 min. 
(27. 3Z) 


Migraflt 
(N « 63) 


63 min. 

(42, OZ) 


23 min. 
(15.51) 


7 min, 
(4.7Z) 


9 min. 
(5.9Z) 


48 min. 
(31. 9Z) 







Figure S-15. AMOUtlT OF TIME VARIC 
* FOR THE INSTRUCTION. 



Populetlon 


BECP AISD O'^ER 


Title I 
(H - 21) 


<1 Bin. 69 «in. 12 jnin. 
(.7X) (85. IX) (14. 2X) 


Migrent 
(» - 63) 


27 min. 36 min. U mia- 
(36. 6X) (48. 3Z) (15- iX) 



figure 



S-16. TIME SPENT USING AISD, BECP, AND OTHER 
CURRICULA. 
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No 


Formal 


Informal 


Total 


School 


Instruction 


Instruction 


Learning 


Time 


45 


255 Qin. 


90 mln. 


44 mln. 


389 mln. 


(N - 7) 


(65. 6Z) 


(23. U) 


(11.3%) 


(100%) 


46 


233 mlo. 


80 mln. 


76 mln. 


388 mln. 


(W - 7) 


{59. 9Z) 


(20. 5X) 


(19.5%) 


(100%) 


47 


192 oln. 


138 min. 


56 mln. 


386 min. 


(N - 7) 


(49.8%) 


(35.7%) 


(14.5%) 


(100%) 


48 


242 min. 


85 min. 


60 mln. 


389 mln. 


(N - 7) 


(62.5%) 


(22. OX) 


(15.5%) 


(1002) 


49 


234 mln. 


75 mln. 


79 mln. 


388 min. 


(N - 7) 


(60.3%) 


(19.2%) 


(20.5%) 


(100%) 


50 


243 mln. 


94 mln. 


56 min. 


386 mln. 


(N - 7r 


(60.9%) 


(24.5%^ 


(14.6%) 


(100%) 


SI 


' 233 min. 


69 mln. 


85 mln. 


387 mln. 


(N - 7) 




(17.8%) 


(22.0%) 


(100%) 


52 


221 min. 


137 mln. 


29 mln. 


387 mln. 


(N - 7) 


(57.2%) 


<35.4%) 


(7.4%) 


(100%) 


53 


230 min. 


95 mln. 


54 mln. 


379 mln. 


(N - 7) 


(60.7%) 


(25.1%) 


(14.2%) 


(100%) 



Pigur* S-17. TIME SPEHT IN ALL ACTIVITIES IN EACH MIGRANT AND^.-^ 
SPLIT-FUNDED CLASS. 

S-i4 
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ERIC 
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School 


Foraal 

Itu true t Ion 

1 


Formal 
Iti«tnactlon 
2 


Informal 
Learning 
1 


Informal 
Learning 

2 


Total 
Tim« 


45 


86 9ln. 


5 alti. 


x3 mln. 


31 min. 


134 min. 


V*' ' / 




(3.cX) 


(9.9%) 


(23. IX) 


(lOOX) 


46 


80 nlQ. 


0 mln. 


3 min. 


73 mln. 


156 min. 


(N • 7) 


(51. 2X) 


(OX) 


(1.7X) 


(47. IX) 


(lOOX) 


47 


133 mln. 


0 oln. 


3 min. 


53 min. 


194 mln. 


(N • 7) . 


(7iaZ) 


(OX) 


a.6Z) 


(27. 3X) 


(lOOX) 


48 


76 ain. 


9 min. 


8 ain. 


53 mln. 


146 mln. 


(N «• J) 


(52. 4X) 


(6.2X) 


(5.4X) 


(36. OX) 


(lOOX) 


49 


75 min. 


0 min. 


3 min. 


74 mln. 


154 mln. 


(N - 7) 


(48. 5X) 


(OX) 


(3. 32) 


(48. 2X) 


(lOOX) 


50 


94 oln. 


0 mln. 


4 mln. 


53 mln. 


.150 mln. 


(N - 7) 


(62,5%) 


(OX) 


(2.5X) 


(35. OX) 


(lOOX) 


51 


69 min. 


0 mln. 


13 mln. 


72 mln. 


.154 mln. 


(H • 7) 


(44. 8X) 


(OX) 


(8.3X) 


(47. OX) 


(lOOX) 


52 


123 mXn. 


11 mln. 


13 min. 


19 mln. 


166 min. 


(N • 7) 


(74.21) 


(6.7X) 


(7.7X) 


(11. 4X) 


(lOOX) 


53 


92 mia. 


3 min. 


2 mln. 


52 mln. 


14? mln. 


(N - 7) 


(61. 5X) 


(2.3X) 


<1.2X) 


(35. OX) 


(lOOX) 



Figura S-18: TIKE SPENT IN INSTRUCTIONAL ACTIVITIES IN EACH MIGRANT AND 
SPLIT- FUNDED CLASS. 



S-15 



80.40 



School 


Breakfast 


Lunch 


Nap 


Snacic 


Recess 


Other 


Total 
Tiflw 


43 




21 min. 


34 min. 


65 mln. 


6 min. 


16 mln. 


113 min. 


255 Bin 


(N • 


7) 


(8.3X) 


(13. 5Z) 


^5.5%) 


(2.2X) 


(6.4%) 


(44. IX) 


(lOOX) 


46 




18 mln. 


28 Bin. 


79 iBin. 


8 mln. 


22 mln. 


78 mln. 


233 Bin. 


(N - 


7) 


(7.6X) 


(12. U) 


(33. 9X) 


(3.4Z) 


(9.3%) 


(33. 7X) 


(lOOX) 


47 




17 mln. 


33 mln. 


58 min. 


2 oiln. 


4 mln. 


79 min. 


192 Bin 


(N - 


7) 


(8.8Z) 


(17. IX) 


(30. QX) 


(0.8%) 


(2.2%) 


,(41. IX) 


(lOOX) 


48 




26 mln. 


32 min. 


72 min. 


5 min. 


22 mln. 


87 mxn. 


243 Bin 


(N - 


7) 






\^ ^ • J fit / 


il OS) 


(8 9%) 


(35. 7X) 


(lOOX) 


49 




25 mia. 


35 min. 


79 mia. 


9 mln. 


23 mln. 


62 min. 


234 Bin 


(N - 


7) 


(10* 9X) 


(14. 9X) 


(33.91) 


(4.0%) 


(9.7%) 


(26. 7X) 


(lOOX) 


50 




23 mln. 


34 min. 


70 Diiu. 


6 mln. 


19 mln. 


33 min. 


234 Bin 


(N - 


7) 


(9. 61) 


(14. 3X) 


(29.9%) 


(2.7%) 


(8.0%) 


(35. 4X) 


(lOOZ) 


51 




19 nin. 


23 Bin. 


59 Biln. 


7 mln. 


34 aln« 


87 min. 


233 Bin 


(N - 


7) 


(8. OX) 


(12. OX) 


(25. 3Z) 


(2.8%) 


(14.4%) 


(37.4X) 


(lOOX) 


52 










7 mln 


1 8 e:ln . 


92 mln. 


221 nin 


(N - 


7) 


(8.4Z) 


(14. 5X) 


(23. 9X) 


(3.4%) 


(8. IX) 


(41. 7X) 


(lOOX) 


53 




19 mla. 


34 Bin. 


67 miu. 


6 mint 


14 min. 


90 min. 


230 Bin 


(N ■ 


7) 


(8. IX) 


(15. '-•2) 


(29.21) 


(2.5%) 


(6.U) 


(39. 2X) 


(lOOX) 



Flgttra S-19. TIME SPENT IN VARIOUS NONINSTRUCTTOKAL ACTIVITIES IN EACH MIGRANT 
AND SPLIT- FUNDED CLASS. 



ERIC 



s-ie 



80.40 



School 


Eoglich 


Spanish 


Mixed 


Uudotermln^d 


Nont 


Total 


43 


124 Bin. 






0 Bin. 


0 Bin. 


129 Bin. 










(OZ) 


(OZ) , 


(lOOZ) 


46 


153 






u fluin* 


0 Bin. 


156 mln. 




V 5F # • y*/ 


VX* OA/ 




(OZ) 


(OZ) 


(lOOX) 


47 






1 aln. 


0 Bin* 


0 Bin. 


194 aln. 


CM • 7) 








(OZ) 


(OZ) 


(lOOX) 


48 


137 ttlQ4 


<1 «in 


u ■in » 


u nan* 


A J 

0 Bin. 


137 mlQ. 


fM « 7) 


• \ y * • 7 A / 


^x*Ua; 




(OZ) 


(OZ) > 


(lOOX) 




134 ain« 


0 ttlA. 


0 aiu« 


0 Bin* 


0 Bin. 


154 mln. 


CH • 7) 










(OZ) 


(lOOX) 








10 aln* 


3 Bin* 


0 Bin. 


142 mln. 






V0a4a; 


(7.iZ) 


(2.4Z) 


(OZ) 


(lOOX) 


51 


140 Bin. 


2 Bin. 


13 mla. 


0 Bin. 


0 Bin. 


154 aln. ^ 


\" J> 




(l.OX) 


(8.3Z) 


(OZ) 


(OT) 


(lOOX) 


52 


148 ain. 


2 alQ. 


3 min* 


0 Bin. 


1 Bin. 


152 nln. 


{a - 7) 


{96»6%) 


(1.3%) 


(1.7%) 


(OZ) 


(0.4Z) 


(lOOX) 


53 


138 mln. 


1 ttlQ. 


2 lain. 


4 Bin, 


0 Bin. 


145 mln. 


(W - 7) 


i94,9Z) 


(0.7X) 


a.7Z) 


(2.8Z) 


(OZ) 


(100%) 



Figur. S*.20. UNGUAG2 SPOKEN DOTTING TOTAL INSTRUCTIONAL TIME (FORMAL 
INSTRUCTtOS 1 AND INFORMAL LEARNING ACTIVITIES) IN EACH 
MIGRANT AND SPLIT-FtrNDED CLASS. 
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1 School 


1 


2-4 


5-7 


8-10 


11-13 


14 or 
More 


Total 


45 




5 otLa. 


33 sin. 


39 min. 


1 min. 


1 min. 


47 min. 


126 min. 


(H - 


7) 


(4.2S) 


(25. 8Z) 


(30. 7X) 


(1.0%) 


(0.9%) 


(37.4%) 


(100%) 


46 




9 nln. 


49 ain. 


20 min. 


20 min. 


7 min. 


51 min. 


155 min. 


(N - 


7) 


(5. 6%) 


(31. 4X) 


(13. IX) 


(12. 6Z) 


(4.6%) 


(32.8%) 


(100%) 


47 




10 aln. 


27 min. 


58 min. 


33 min. 


3 uin. 


63 min. 


194 min. 


(N - 


7) 


(5.2X) 


(13. 8X) 


(29. 6X) 


(17. 2X) 


(1.5%) 


(32.6%) 


(100%) 


48 




9 Bin. 


57 (Bin. 


6 min. 


2 min. 


14 min. 


46 min. 


135 min. 


<N - 


7) 


(6.4X) 


(42. 5X) 


(4.8X) 


(1.6%) 


(10.4%) 


(34.4%) 


(100%) 


49 




15 nln. 


70 Bin. 


1 min. 


2 ffliP. 


45 min. 


21 min. 


154 mifi. 


(» • 


7) 


(9.5%) 


(45. 7X) 


(0.6X) 


(1.4X) 


(4.2%) 


(1.9%) 


(100%) 


50 




9 min. 


54 min. 


37 min. 


2 min. 


12 min. 


36 mis. 


150 min. 


(N " 


7) 


(6. OX) 


(35. 9X) 


(24. 4X) 


(1.3%) 


(8.2%) 


(24.3%) 


(100%) 


51 




8 sin. 


25 min. 


33 min. 


2 min. 


43 min. 


28 min. 


139 min. 


(H " 


7) 


(5. 68) 


(18. IX) 


(23.9%) 


(1.3%) 


(31.3%) 


(19.9%) 


(100%) 


52 




8 mln. 


36 ain. 


31 min. 


51 min. 


21 min. 


1 min. 


149 min. 


(N - 


7) 


(5,6X) 


(23.92) 


(21,0%) 


C34.5X) 


(14.4%) 


(0.7%) 


(100%) 


53 




18 ain. 


30 min. 


44 min. 


12 min. 


8 min. 


34 min. 


145 min. 




7 ) 


(12.11) 


(20. 7X) 


(30.2%) 


(8.0%) 


(5.6%) 


(23.5%) 


(100%) 
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EACH MlGRAffr AND SPLIT-FUNDED CLASS. 
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School 




Aim 


Student 
Helper 


Other 


No One 


45 




55 Bin. 


22 mln. 


12 min. 


9 min. 


31 mln. 


(H - 


7) 


(42. 7X) 


(17. OZ) 


(9.4Z) 


6.6X) 


(24.2%) 


46 




52 Bin. 


15 mln. 


7 min. 


8 min* 


67 min. 


(N - 


7) 


(35.1%) 


(10. OX) 


(4.7X) 


(5.2X) 


(45.0%) 


47 




87 afi^. 


47 min. 


10 mln. 


5 min. 


45 min. 


(» - 


7) 


(44.8%) 


(24. 2Z) 


(5.3X) 


(2.6X) 


(23.0%) 


48 




52 Bin. 


22 mln. 


0 min. 


15 min. 


49 min. 


(B - 


7) 


(37,6%) 


(16. 2X) 


(OX) 


(10. 6X) 


(3^.7%) 


49 




73 Bin. 


3 mln. 


min. 


8 min. 


70 nin. 


(H - 


7) 


(47,2%) 


(1.9X) 


(OX) 


(5.2X) 


(45.7%) 


50 




51 Bin. 


18 nin. 


13 min. 


16 min. 


52 Bin. 


<N - 


7) 


(33.8%) 


^ (12. 3X) 


(8.5X) 


(10. 8X) 


(34, &^) 


51 




64 Bin. 


23 min. 


0 min. 


<1 min. 


67 min. 


(a - 


7) 




(14. 9X) 


(OX) 


(0;2Z) j 


^43, 6%) 


52 




75 mla. 


40 mlu. 


13 min. 




\l5 mln. 


<» - 


7) 


. (50. OX) 


(26. 3X) 


(8.4X) 


(5.5%) ^ 


>-^(9.8%) 


53 




62 aln. 


21 lain. 


19 min. 


11 aln. 


37 min. 


(N " 


7) 


(44.1%) 


(14. 9X) 


(6.8X) 


(7.7%). 


(26. 6Z) 



\ 



Figure S-22. AMOUNT Of TIME VARIOUS ISDI?IDUALS WERE PRIMARILY 

RESP0H3IBLE FOR THE INSTRUCTION IN EACH MIGRANT AND 
SPLIT-FUHDED CLASS. 
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J (Paj^e i of 6) 

INSTRUCTIONS FOR USING THE EARLY CHILDKOQO OBSERVATION FORM 



This observation instrumcint v^as developed to provide infonnation for 
use In comparing Title I and Title I Migrant early childhood program 
classes. The observations in pre-kindergarten classes are day-long 
observations of single pre-k students. 

Prior to the observation, the observer selects four students at ran- 
dom from the class to be observed. The first student selected is 
the student to be observed. The other three are oackuo students. In 
order to keep the teacher's knowledge of which student is being ob- 
served from influencing her behavior toward that child during the 
day, the observer asks the teacher to identify all ^our students. The 
name of the stUdent under observation is not revealed to the teacher 
until the end of the day. 

The infoHTiatton described below is then recorded on a minute-by-minute 
basis for the school day. 

Card Number 

The first column on the left indicates the card number on which the 
information on each three-line section of the observation form will 
be keypunched. The observer adds the necessary digits re^^uired to make 
the numbers consecttve from 1 to 130 for the school day. 

Language 

The prtdomfnant spoken language is coded for each minute except during 
breakfast, lunch, nap, snack and recess. The language coded 1s not limited 
to the language spoken by the teacher but is based on the total experience 
of the student during the minute. It is the language heard by th^ 
students under observation regardless of whether it Is spoken by the 
teacher, aide* the student under obser/ation, someone else, o^^ a com- 
bination of these sources. The following codes are used to record 
language: 

Blank « No language used. Silence. 

1 • English was the predominant language. 

2 « Soanlsh was the predominant language. 

3 * An equal mixture of English and Spanish was neard, 

4 » Undetermined Cobserver cannot hear). 

^irouD S^^g 

Group size is determined by the number of students involved :n an activity 
with the student under observation. If no other students are involved 
in an activity with the observed student, group sue n recorded as one. 
Therefore ine group size fs the number students invc'ved in the activity, 
incl 'ding the student under observation. 

Activities 

Each minute of the schcol day Is cooed as Delong-nq to :ne c^* :*^e t'^ree 
following categories: *> t2 
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I (continued, p«ge 2 c 

Formal In stniCtion ; Fonnal Instnjctlonal activities are those 
acmUlis In which th« student under observation works directly 
with an adult In a group or alone. The activities 1n which he 
or sh« 1$ engaged are planned and have specific rules or expec- 
tations concerning student behavior. The key elenen^ Is that 
the student's behavior is directed in some way by an adult. 

Formal instructional activities ar« coded in one or two of the 
following manners : 

1. A "1" is placed in the cc^Jlm under Formal 
Instruction for each minuta the student 
under observation is engaged in a planned 
activity occurring under the direction of 
an adult. 

Formal instruction m&y occur outside of the 
regular classroom. For exaitiplet formal 
Instructional activities occurring in the 
library or in other Early Childhood class- 
rooBS would be counted. (The observer in 
this case acconpanies the stuotnts to the 
area and records whatever activity is 
occurring In tne same nanner as "inside the 
regular classroom" activities.) The excep- 
tions to this rule are described below. 

2. When students go outside the classroom to art, 
music , and PE, the time spent in these activTties 
Ts coded witF a "2" under Instruction. To record 
these activities the observer accompanies the 
student to the site of the class. Once the super- 
vision by the new teacher begins, the observer 
leaves. A "2" is coded until the PE, music, or 
art instruction is completed. Regular coding 
begins again as the students line up and leave 
the room to go back to the regular classroom. 

No other Information is coded when the students 
are at art, music, or PE. 

b. I nformal Leaminc Qooortunities : There are also two classes of 
inform] learning opportunities. Both types occur when the student 
is engaged in an activity where there is only incidental adult 
supervision cr contact. 

A "1" is coded when the student is working on a specific task follow- 
ing directions provided by the teacher. Activities coded under this 
classification are planned and are directed toward a specinc out- 
come. For example, a student might be asked to create a Cnristmas 
$c«te using the materials provided or to build a house with blocks. 

Activities coded with a "2" are those where the students are directed 
to a center to participate 1n 'free play" activities. In these 
activities the student Is not expected to produce a specific outcome. 
ExauDles are building something unsoecified with blocks, playing 
house in tne kitcnen area, and reaoing a book. Another sort of _ 
activity coded with a "2" would be spontaneous opportunities saiiec 
the teacher to make a nonins tract ional task instructional. 
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(continued, page 3 of 6) 
For exafnpli, If the teacher 1s passing out colored objects 
to students for some non instructional puroose and she quizzes 
the students about the colc^ or remarics about the color each 
is receiving, then a '2'* would be coded to record this spontaneous 
instructional event. 

c« No Ins true ;1 on : This classification pertains to activities 
which ^re not instructional; e.g., wasning hands, standing in 
line, dividing students into groups, etc. Instructions for 
housekeeping and transition between activities are coded as no 
instruction. s:< numbers are used to code different types of 
no instruction: 



Brtakfast 


m 


2 


Lunch 


m 


3 


Nap 


a 


4 


Snacks 


m 


3 


Recess 


m 


6 


Othtr 


» 


] 



If the student under observation awakens before the others during 
the nap time and begins doing something instructional, the proper 
Instructional category is coded. 

!f the student under observation attends an assembly or partici- 
pates in a planned Reward" activity (films, parties, etc.}. the 
event should normally be coded as no instruction, 
Tf the rewards activity becomes an instructional activity, the 
event should be coded as Informal Instruction 2. 

Adult Instructional Invol vefnent 

The adults who were '*work1ng with children" in an Instructional capacity 
during the minute are recorded in this section of the form. The oos^rv^r 
%hou^<* record any involvewnt by adults in the class in activities which 
would be coded as 'Tormal Instruction'* or "Informal Learning Opportunities'* 
above. The adult's involvefwint does not have to be his/her oredominant 
activity for the minute; i.e., even transitory involvement by an adult 
would cause the person to be coded. Neither does the involvement need to 
be witn the student under observation . Adult instructional involvement 
is indicatea by writing a under the appropriate headinyfs) (Teacher, 
Aide, Student Helper, and Other) for the minute. 

Adult instructional involveiwint must be verbalized or made highly visible 
by the adult in charge. An example of verbalized and visible adult 
instructional involvement would occur if the taacner or aide introduced 
a new fingerplJfS' to the students (verbal) and if the teach^ or aide 
led the stud^s in the fingerplay without saying another worcs after the 
introduction, a "T* would still be pUcec in the apprcorlate column under 
Adult Instructional Involvement. 

3 1 1 
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(continued » page 4 of 6) 

There .re tirws when adult instructiondl involvement is left blank during 
fonnal instruction. For instance, when children (tne student under 
observation inust be included in this group of children) are watching TV 
and the teacher or aide does not comment on what is being seen, i-^'Struc* 
tlonal involvement is left blank and instructional responsibility is 
coded as no one. 

Instructional Responsibil uy 

This section of the observation form is used to '^^cord the person primarily 
responsible for the instruction occurring eacti minute for the child under 
observation. 

V Instructional responsibility is not coded during no instruction. While 
the teacher is ultimately responsible for the educational activities 
occurring in her classroom, she is not indicated for each minute. What 
is of importance here is the person taking the immediate responsibility 
for providing or supervising the instructional activity. The decision 
of wh^ch person to coda is determined by who is ''in charge'* (i.e., who 
is the Instructional leader) during the minute. 

An example. The aide is sitting at a table with a group of students 
watching them work on some instructional activity. Occasionally she 
makes comments to students about the work they do. The teacher walks by 
the table and stops for a few minutes to comment on the work being done by 
the students. How should such a situation be coded? Unless the teacher, 
Quring her time at the table, changes the nature of the task or ii some 
other way indicates ^at she is ''taking over" the lesson, the aide would 
be coded. Only one ^rson is coded under this category for eacn minute. 
If the responsibility for the instruction is absolutely equally divided 
between two persons, then the person appearing first on the form as you 
move from left to right is coded. In this example, if the teacher joined 
the group and she and the aide shared equally in tne leadersh. provided 
to the students, the teacher would be coded. 

The observer recc^ds instructional responsibility by placing a '1" under 
one of the following headings: 

a. Teacher 

b. Aide 

c. Student Helper 
d- Other 

e. No One 

Adult Contact 

AdUit contact 'is recorded each iiinute fonr^ai instruction or informal learning 
Opportunity is coded. To record adult contact, the observer outs a unaer 
the heading for each adult saving contact with the student under observation 
during the minute. The observer snould rscord any adult contact regardless 
of Its instructional content or length of occurrence. 
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For the purpose of this observation fom, any vertsal statement addressea 
to the student under observation c* the group to which he belongs or any 
physical contact between an adult and the student under observation is 
to b« recorded as adult contact. Records or films do not constitute 
acult contact. If students are watching a film under adult supervision 
and the adult does not speak to or tOuch the student under observation, 
no adult contact is coded. If no adult contact occurs during the minute- 
"No One" is coded. 

Curr1cu^v.i Source 

The Infomtttion collected on this part of the form documents tne amount 
of time spent in activities from different sources and is not coded during 
the actual observation. The point of transition into and out of each 

• activny both formal and informal should be clearly marked on the coding 
sheet. In addition, notes in the notes column snould clearly describe 

. each formal or Infomal activity. ■ At the end of the school day the coserve" 
will ask the teacher about the source of each forr^' activity (informal 
activities are not coded) so the activities can then be c-. rectly recorded 
following the definitions given below. 

a. BECP: A "1" is placed under this heading for eacn 
minute the student spent in an activity taken from 
the Bilingual Early Childhood Program (3ECP) Curric- 
ulum. Activities from the 3ECP are 'ikely to be 
found only in Title I Migrant early childhood classes. 

This column is also coded if tne teacher ar.d students 
engage In an activity which she developed using ideas 
from the BECP curriculum. 

b. AISD: A is placed under this heading for each 
minute the student spent in an activity from the 
curriculum developed for the Title I early child- 
ncod classes and are used In ntle I Migrant 
classes as supplementary activities. 

As in the case of coding SEC?, thiz column is also 
coded if the teacher and students engage in an 
activity which was developed using ideas or sug- 
gestions from the Title I early childhood curriculum, 

c. OTHER : This column will not be jsed during analy?is 
oTdilta gathered with the ceding sheets during tne 
1979*8Q school yea-. 

There are t:HO instances during fomai instructicn wnen ne'tner 
3ECP or AISD curriculum sources are codec. They are as fol lews: 

a. the teacher deveicpea the icvrrty csmoletely on 



her own. 
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I. . . (continued, page 6 of 6) 

b. Mrly childhood {THU I and Migrant) classes mirge 
for a joint activity. All othtr cattgories such as 
instruction, Instructional involvement, instruc- 
tional resjjonsibiltty and adult contact are coded. 

Thj notes column on th« form is important for recording descriptive 

infonwtion can be useful in interpreting the results 
witft tht tticher. The not«s column is also important in checking the 
form for coding errors after the observation has been completed. Each 
activity Should be briefly described in this section. 
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Conalderatlons and Steps Taken in Determining 
Obetrvation Days for the Pre-iaadergarten Observations 



Considerations: 

A. Tiiae frat&e for the obi arvationa was December 1, 1980 through May 1, 1981. 

B» Two observers were hired. One could only work Wednesdays and Thursdays, 
The other could work 2/3 days a week — preferably Tuesday, Wednesday, and 



C» ^ Since not all classes could be observed on both Monday and Friday, all 
ItondAys and Fridays were excluded from possible observation days. 

D* All staff development days (January 16 and March 20) were excluded ^ as 
were days before and after holidays. In the case of the Christmas holi- 
days, the last observation was scheduled for two days before the holidays. 

E. There were 84 full day observations to be conducted^ — 3 fir each of the 7 
Title I classes and 7 for each of the 9 Migrant classes (including the 
two 50% Migraat/50% Title I classes)- 

F. With all exclueions, there were 56 possible observation days in which to 
do the 84 observations. One observer could do 37 observe: ^ ions if she 
worked avery Wednesday and Thursday in that time frame. This left 47 
obeerv*tiottr to b« condvcted by the second observer on Tuesday, Wednesday, 
and Thursday* 

G. The observations were broken into three relatively equivalent time periods 



H. Each obser/er should observe each Title I class once and each Migrant 
class 3 to 4 timtB. 

I. During each of the three time intervals, each Title I class should be 
observed once and each Migrant class at least twice. 

J. As much as possible all of teacher X*s observations shouid not always be 
on Tu«sd""s, etc. 

Steps : 

1. A list was nuinbered from one to 84. 

2. Each Title I class was randomly assigned three times to different numbers 
on the list, one school name per number. 



Thursday. 



Interval 



Ho. of Weeks 

7 weeks 
6 weeks 
6 weeks 



Observations 



1) December 1 January 30 

2) February 1 March 13 

3) ^farch 16 -^^ May 1 



#1-28 

#29-57 

#58-84 
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3. Each Migrant class (and che 2 split-funded classes) were randomly assigned 
seven tiaies to different numbers on the list, one school name per number, 

4» The observations were then randomly reassigned to oe sure Considerations 
H, I, and J ware met. 

Note; Observations were conducted even if a substitute was present. Due to 
observar sickness, observer car trouble, and a classroom being painted, some 
obaervatlotts were reshuffled. Considerations H, I, and J were met. 
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AUSTIN INDEPS2©ENT SCHOOL DISTRICT 
Officft of BaMAtcb and EvaXuatlou 

Novttmbar 18, 1980 



TO: Titla I asd Tiaa I Mlgraixt Fra-K Taachars 

Lpa^i ii^tth Titifu.I^*n4 TJtia I itlgraat Pra-K Taachars 



FIKM: Cathaffi^iain.«tiir 
SUBJICT: Pra*IC Obaarvatioot 



Ca I ifigraiit Evaluator 



Aa la ths paat^ day-^long obaarvatlona vUl ba conductad in Migrant and Tltla I 
ptm^t claataa* Thia yaar Tltla I baa Ita obaervatlon raaourcaa tiad up at tha 
alasKiUry laYal, ao tha obaarvatlons vlU ail ba conductad by Tltla I Migrant. 
Each Migrant claaarooK (iucludlng 0^ Sprlnga and Rldgatop) vlll ba obsarvad 
•avan tiaaa and aach Tltla I claaaroom vUl ba obsarvad thraa tlaaa. Tha 
titl% 1 claaarooaB ara balng obaarvad aa a control/coiq^arlfion group for tha 
Titla I Migrant claiarooM* 

Tha oD«trvara will ba ualng tha sana obtarvation form uaad last yaar* Tha 
things to ba obaarvad ara daacribad on tha attachad pagas. 

Tha obaarvationa vlU bagln In tha first vaak of Dacaabar* Tha principal and 
tha taachar irlll ba ootlfiad tha vaak that obsarvatlona ara to occur, but not 
tbtt ajcact day. 

Paat axparlanca haa shovn that dasaroom obaarvationa do not upsat tha normal 
claaairooa actlvitiat. Tha obaarvara hava baan tralnad to anaura that this 
rnuUnt trua. If you hava any quaatlona, plaaaa faal fraa to call ma at 
438-1227 • ^ 



Approvad 



Uiractor, Offlca of aaaaarch and^I 



Evaluation 



Approvad 

Actlxig drtccoT, Elcmntary Educac:^ 

CCirrf 
Attachmant 

cc: David Do«a *J^O{J 
Laa Lawa 
Oacar Cantu 
Joca Hata 
Tlay Baranoff 
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UXLl CHILDHOOO OBSZaVAnON FOBK: DESCSLIPtlON OF THE CAXEGORIZS 



Xtm pmcinBtlTftit spokn Lusa&g« h«&rd by ch« atudcatj rtgmrdlMn o£ 
eha icinxm (scudat, tuch«r« atcO I4 c^d«d for %Mch gitmca ccctpc 

Crtn» Sixf 

Stoop cUi Is d«t«znuMfti by cW^ubtf o£ «tQilwc4i involved in in 
«t liX90l7«d with tbk o^H^ed studtae, group tizm Lm r«cord«d^ u one* 

Each simtft of th* school dsy Is codid ts bcLooslng to onm of chs chXM 
foUoviag eattgorlM: 

s. :to Iflstgqctlon : Ibis classlflcsdott pmrtslas zo 
scttTicLss lihittL $xm 00c ins true tloosl; s.g«» 
* naihlay hssds, scssiJliag la Uss, dlyldiag scudsats 
lato sroopst ttc. 

b. Foraal lastractjoa : thos« &ct:lTlciss Casually uadsr 
adult dlractlda aad suparTisioa) which havt baaa 
plaa&ad arm codad as fotmL iasa7uef:loa. 

c« T||#yfw^i i^^^M^-fp^r Qpporcmlclas ; lafonal laaraiag 
actlrlcy sudx aa build tag vich blocks or looklag 
a book* this catagory also lacludas acd^das 
which would ooraaJLly ba codad as "Ifo laseructloa'^ If 
chars is a cLaar aetanpc by an adule eo cnaka cha 
a4:slTlcy lastxucn.onsl > For aacaaeplat lining up 
to go CO luach. would bo considarad aa laf orasl 
laaralag If chs caachar askad tha itudaats to group 
chasMlTSS la Liniag up by cha color of thair clochiag. 

Adttle lastructloaal lavolvaaaat 

Tha adults who ara '^workiag with (^hildrta'' la an instructional capacirr 
axq^wharar la cha classroooi during thm talauta ara racordad in this saction. 

I gfagrucj^nal Rasxioasibiliry 

This aaction is usad to racord tha parson primarily rasponsibla for '^tha 
iascructloa occurring aach nlnuta for tha child *andar obs^rratlon. 

Adult Contact 

4dtilt contact is codad to show which adalts hava contact virix tha scidan: 
undar obaarvation during aach nicuta of foraai instruction or infortml 
laaralag opportunity. 

RIC 
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Attachment S-& 
(continued, page 2 of 2) 



Each sinutft o£ forrnml lastruction is attributtd to one of chre« curriculum 
soutcm: 

BECP t An activlcy tAk«n from the Bilinsual Early 
Childhood Prograsft (BECP) curriculum. 

b» AIM : An activity from AISD Early Childhood curriculum, 

c. Othar : An activity davalof ed by tha teacher or 
takan fnm a eourca cthar than tha onaa listed 
abova. Adaptationa of tha AISD or BECP curri- 
cula are coded under those headings. 



( 



S-32 
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Attachmeni. S-7 

SO. AO ■ 



AUSTIN INDEPENDENT SCUOOL DISTRICT 
omc. of R..«*tch «nd Evaluation 



.stz 



flOM: 

SUBJECT: Pr«-lt Obwrvatlona 



77"! Koilawma .ach ob««rvutioa, tha obtarvar 

^1 ahara bar twtaa %ntn you. 
' copy of tiar twtaa. . 

to caU «t 438-1227. 



r 



CC;rTrf ^ 



S-3" 



ERIC 

hniminnrrTuma 



80.40 



Attachment S-8 



Classroom Ob««rv«Clon R««ction Form 
Aiucln In<l«p«nd«nc School District 

-9 v«« to co«m«nt on today's sbs.rvatiOQ of your classroom. 

^ilUd to^s. it«. Ll/or wvic. «ny additional comm.nts 
which would halp ua iaprova tha obaarvation procsss. 



CirdLa tha tsoat approprlaca choica. 

A. Tba obaarratioa waa conductad at a convaniaat tima. 



Complataly 
Falsa 

1 

Coonaats: 



Moatly 
Falaa 

1 



Partly Falsa 
Partly Trua 
3 



Mostly 
Tnia 

4 



Cooplstaly 
Trut 
5 



B. Tha daasr^m situation, obaarvad war. raprssiptativa of th, normal activi- 
tiaa of my dasa. ' 



Complataly 
Falsa 

1 



Mostly 
Falsa 

2 



Partly Fslss 
Partly Trus 
3 



Mostly 
Irua 

4 



Coaplstsly 
Trus 

5 



C. Th. cl«.r=«^..r,.r did not 4.t«cc ir=. .h. cU..rco» .c.lviti.. ch. 
•££activ«ts« of ittstnictioaal activ^tias. 



Coflvlst-^ly 
Falss 

L 

CoiSBMnta: 



Mostly 
Falsa 

2 



Partly Falsa 
Partly Tma 
3 



Mostly^ 
Tnia 
4 



Coarpletaly 
Trxia 

5 ^ 



Othar coOTiattts concarning tha obsar^ation: 



Obaarvation I«p« 



Plaas. fold, suapla. and drop into tl.a district mail. Thaoks. 



s-34 an I 



ERIC 



Page I of 2 



FILB ID _^_±y_l ^ <>A«^^> FILK lAYOUT 

PROGRAM? Title i Migrant 

YEAR: 19S0-ei 

CON fSHTS; Pre-Ki niiergarten Observations - Hi&rmit .Utifi- 



l^CATlONi 
AISl) 



UT PF 



00 

o 



o 



acct, paas. file name 



t 



/ 



Field 



C 
H 



M 

H 



Coll 



1 - 3 



6-6 



7 - 8 



9-11 



12 - 12 



i3 - U 



IS - 15 



16 - 16 



17 - 17 



18 - 18 



19 - 19 



20 - 20 



Deacr Iption 



APi} 



^lasH Assignments by School ^ee Attaclied School List) 



Observer NurabeV 6 » Jane Kick 7 - Cynthia Agnell 



ObscrViulon Number 



Card Number (Note - tliere are 130 cards per obBervat Ion) 



Language 0 « No language 2 - Spanls!^ 



4 =^ Undetermined 



I - EngUsri 



English 6t Spanish 



Croup Size (Number Listed) 



No Inft tract ion 



1 - Other 



3 «= Lunch 



5 «• Snack 



Formal Instruction (1 or 2) 



Informal Learning QpP^^^^'^r ities (1 j^r^}_ 



Teacher (I) 



Aide 



(1) 



Student Helper (I) 



Instructional Iiwolvement 



21 - 21 Other (1) 



ERIC 



V3 



ERLC 



FILE ID A / P ^ (j 
PR(H;RAM! 
YEAR 



Page ui ^ 



<:AUf) MLR rAVOUl 



(9 

d 
o 

E 

O 



3 



d 

a 

o 

u 

o 

0 

41 

I 

U 
O 

as 



Title 


I Migrant 




1979-80 




>: Fre-Kindergarten ObHervatlous — HiKtant & 


Field 


Colussfid 




0 


22 - 22 


Teactjor (1) ^ 


P 


23 - 23 


Aide (1) / 


Q 


24 - 2A 


H - 

Student Helper (I) \ 


R 


25 - 25 


Other (I) 1 


S 


26 - 26 


NiJ One (I) J 


T 


27 - 2? 


Teacher (I) ^ 


U 


28 - 28 


Aitle (1) 1 


V 


29 


Student Helper (1) 


w 


30 - 30 


Other (I) { 
Ntj One (1) • 


X 


31 - 31 


Y 


32 - 32 


BEC.P (i) \ 


z 


33 - 33 


AISD (I) ( 


AA 


34 - 34 


Other (1) ( 




3S - 57 


Repeal pattern of fields 




58 - BO 


Repeat pattern of t li Ids 



LOCATION: 

Aisn 

UT PF 



00 
o 



o 



acct. pass. file n^me 



Oescrtptloi:^ 



Uistruction.il Kesponsibil Ity 



Adul t V^tni av t 



C rrr tcu I unt Used 



Ci n 

O n 

n o 

c % 

O 
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Attachment S-iO 



PRE-^R SCKOOL LIST - OBSERVATIONS 



01 * Brown 1 

02 « Browu 2 

03 ^ Maplemod 

04 • Norman 

05 • Ortftga 

06 « Rosftwood 

07 - Sims 



TITLE I 



0'8 • ltldg«cop 
09 • Ro«ftWod 



SOX TITLE 1/50% MIGRANT 



10 \ AUison 

11 • Broolca 

12 • Dttfcou 

13 • mtz 

14 « Ortftga 

15 • St, ^ 

16 • Sanch«2 



MIGRANT 
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TITLE I MIGRANT 
APPENDIX T 
MIGRANT STUDENT MASTER FILE 



A 
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Initruaont C««t.rtt3tl3f\: Hi^'-snc 3CjU«at «**»t:«r Fll* HIO 41 



Tht Hi|r«aE Scud«oc JU«t«r File cancim* roi^uvm? lofurmacign on c«cn T^iijrant 
«cud«oc la aISDj oftM, >USD ID Qu«6«r, |r?<i«* schcoi lodt, »«x, racial/ «c' -..c 
bickirouca, tddrtii. aigrtnt stiCu*. registration aoath jtad y#«r, «Xigibi-.ity 
4ac«» blrtnd*!:*. an<a ttnaltutioo Tb* da^a am created froa iQComstlcc tittn 

<a iro« ch« Hlgraat EUgibiUty Foras vftUb 4r« rectivtd is aUgrant fcudonc* iintir 
ch« Dl)jcrlv:c. rh« :1U 1» apdtttd by j4t of Lne district:'* Student ?U«t«r FUe 
4ad .ligranc Student Attendaact* 



vhcai the .utitt^aent i<iatpl# cared " 

Ail ff'jdenc? registered in Che ■ttgraot Pro^r^.^. 

TtJto j^ tiaee vat the iJU jrw Bic adttloutered r 
Eacn tiae a nev student wea regiitered In tr^a ^.gra tt^^ 



Vheo vae j:he la^tnafteac »daialf tared " 

The itudent waa Added co tne >Ctgrent Student ^laater a copv -is/r\«r 

ellgibtiity fora waa received bv Jfii 

Vhere v»i the tnycraypc adatlnlttered '' 

The eligibility fara Itseif waa cospieted In i-^e noaa of the -SLii^rant student and 
slgued isy hia/her pareata* 

^0 ada^aljltered /he liugrjatettc '^ 

the migrant coanuisity reoreaentativea, 
'jbat traialag did cht adalajf ctatorij 'Mivt ' 

:n-»ervlce traiaicfg tn regiaterlng aigranc fAsiiie*. 

Vaa tfte ia^smaeng adaialatered •attdet scaBLdardl::ed -onditlonii ^ 

gtoblem vich Che tngtrjtteat or the adaiaiatracloT) :^>ac ^i^ht 
ajgect the ^ytiiditr ot the dat* ? 

The Ittjorrwcioa on the eligibility fonsja vaa self-report and ao««time» coniitct-i 
with the Studeat Heater file or other laf oration. ''*htn discreoancie:* occ^rrert. 
''he iGfonaadon uaed vaa genacaiiv vhat vaa ;o cne 3cu(3eat iaater Ftie. Th« 
jc^ooii were sometiaiaa callea to .nec* enroilcaent wnen c^nflJctin^ mi oration 
waa receivad'^on the ichooi iocatioc jf *ai5{rtttt «tud«nt. 
VhQ developed ch» laatr z atttt ^ 



the Eligibility vai developed !)v 7^. The Migrant Scuc* 

foroac vraa developed through aeverai Migrant «v«iu4iclona. 



ia»t«t Flla 



wltAC reliability end validiC^ iata ^re avail jib la z'^t iaacrug ynt^ 



« * V i 
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MIGRANT SrJDENT MASTER FILE 



Purpose 



Th« Kigraat Studant Masttr Fil« (Mig 'Si^^ was created to provide a master 
ll«t of all eligible algrant students in the District. Ail data files used 
in thla evaluation vera matched with this file* The taain purpose of this 
appendix i^ to document the developnaent of and use of this file* 



Procedure 

Mlg '81 was created with data in the format in Attachment T-^1, Tlie file 
ma created in the auaBier of 1980 by taking the Mlg '^G file and keeping all 
students *iho were atill eligible for service in 1980-81* The service status 
wee set to 0 (Hot Served) for all records o Additional students were added 
to the file (via the data format in Attachti^nt T-1) when a copy of the stu- 
dent* a eligibility for» was received. The eligibility form was developed 
by the National Hlgrant Office « The form and an explanation of its use 
and how to complete it are included in Attachment T-2. 

Whenever a new eligibility form was received t the data was coded in the file 
format (In Attachmmnt T^l) and added to Mig '81 which is located at AISD on, 
EV^GSl- Additions are handled by: for a large number of additions — 
EV0CSORT 0101 adds and sorts by IP and then EV0TPDUPO1O1 deletes possible 
duplicates; for a small number— EV0TPUPD updates and/or adds data to EV0MIG81. 

Frequently throughout the year» Mig ^81 was checked against the data on the 
students on the District's Student Master File* Program EVdMGMCsi matches. 
EV0MIQI1 against the Dlatrict file and prints a Hating for hand checking. 
Program EVjfeSCUPD updates EV0MIG81 from tae District file* Also for the first 
time thla y««r» a one-colusHi field was available for Migrant status on the 
District Student Master Pile* Approximately once a month, the Evaluation 
Programmer would update this field on the District file from Mig '81 using 
program EVIiASSG^* 

Program EV^KSRT was used to sort the EV0MIG81 file as needed. This program 
sorts by chosen fields and prints listings either I per line {EV0MGSRTO1OI) 
or 2 per lini^ (EV0MGSRTO1O2). 

After each of the six six-weeks periods > the service status on Mig '81 
ms updated from the Migrant Student Attendance Records (see Appendix U) . 
Wheuaever studenta ware on the attendance file, but not on Mig '81, the Migrant 
Coordinator or the MSRTS Clerk were contacted to provide copies of eligibility 
forma for these students. Attachments T-3 and T-A are examples of the 
correspondence sent. When only a few forms were lacking > the Evaluatcr 
called the MSRTS Clerk. 

In addition to providing the main record^s on eligible mlgrarc studen'-.s in 
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the District, this file was used to generate a variety of service reports 
for various District personnel. This included producing address lists, 
lists by school of currently migratory status students for the Migrant Nurse, 
free lunch data, projected lists of students' by school for 1981-82, listings 
of migrant students for the annual Superintendent's Report, etc» Attachments 
T-5 through T-7 are examples of the correspondence sent relating to these 
service reports* 



periods. The figures were: 1364 studentdr-lst six weeks; 1514 studenrs-- 
2nd six weeks; 1565 studentS"3rd six weekk; 1573 studentS"4th six weeks; 
1628 student3"5th six weeks; and 1516 studkntS"6th six weeks. The decrease 
in the 5th to the 6th six weeks reflects thr, reiaoval of 112 students who had 
been Hated all year as withdrawn and who hi A never ''shown up" at any school 
during 1980-81. i 



The number 




each of the six six'-weeks 
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Attachment 



MIGRANT STUDENT MASTER FILE 



liL 



11 



FILE 

(1-3) 



SCHOdOIE 



(7-8) 



M 



N A N E ( LAS, N«€ SPACE FIRST fWE ) 

(9-2T) 

I I I I I I I I U U 



A. L S. D, I. D. 

(23-34) 



SEX 

(35) 



{36} 



ADDRESS 

(44-62) 



EUG. DATE 

(63-68) 



U 



im, DATE 

(69-74) 



mG. STATUS 

(79) 



BIRTH DATE 

(37-42) 



REIS. DAH 

(75-78) 



SBV1CE STATUS 

:80) 



an AH Attachment T72 

^^•^^ (Page L of 8) 

Identifying and Certifying t^»8 H^gibiluy of Migrant Students 



'I. Thp pti'^por^e of the Migrant Education Prog'^amjs :o provide supplementary 
academic and student services for children whose education ^s^ or hdS oeen, 
interupted as a result of the mobility of their lifestyle. Identification 
of a student who meets the eligibility criteria specified m Public Law 
95-561 and subsequent Federal Regulations dated April 3, 1930, qualifies 
that student to receive special assistance from migrant funaed teacners and 
aides based on the identified needs of each student in addition to the 
education programs provided by the state of Texas. 

in order to '^supplement" the program in operation in each school district 
students may receive assistance in language development^ reading, math, 
and other subject areas as well as health and clothing services. The 
services a child receives wi31 be supportive of the program he/she is 
receiving in the classroom. The regular teacher and the migrant teacher 
and/or aide will work together to help each student learn. If the regular 
teacher is working on addition in her classroomt the migrant teacher will 
also be working with addition so that each student will be able to learn 
what is needed eaci. step cf the ^ay. In addition to the instructional and 
student services made available to eligible migrant students, parents are 
able to become more involved with and learn more about the school pror-^am 
by participating in parental involvement programs provided by most districts* 
Each district is also required to implement a Parent Advisory Council whose 
job it is to assist the school in planning, implementing and evaluating 
the migrant education program. Migrant parents are encouraged to partici- 
pate in helping ensure a quality education for their children, 

II. Because students often are enrolled in several schools during the ^^^^r, a 
way was needed to inform each of the schools in which the student was 
enrolling what the student was working on when he/she left the district. 
It was also necessary for each school to know what imnun^ zations and some- 
times what health problems a student had in order that the student <»uld 
receive health ser/ices if needed. 

In an effort to provide continuity in education and health services for 
migrant students, the Migrant Student Record Transfer System (MSRTS) was 
implemented. This is a computer system which enables a school district 
to send the educational and health ^ecords of a student to the central 
computer base in Little Rock» Arkansas when ha/she withdraws from school. 
When the student enrolls in a different or new school, the new school is 
able to obtain any educational and health information available so that 
the student wilTbe able to continue with his/her studies, 

HI. Before a student; t ; ^n participate in a migr an t education pro gram, it must 
be detery^ined if the ltU^^?»t m^gtg i;hq f}1^qibility criteria establ .:>ed 
l;sv P^ibHc Law 95-561 and farther defined in Volume 45. No. 66 of the 
Federal Register dated Thursday. April 3. 1980, section 116d.3 . 

Program definitions pertinent to identification of eligib;^ 3 jdents in- 
clude: 

;i; ^Agricultural activity" means-*- 

•i] Any activity directly related :q the production or processing 
of crops, dairy products, poultry, or livestock ^or initial 
' coninercial sale or as a princioal means of personal subsistence; 
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Attachment T-2 
(continued, page 2 of 8) 



Any activity directly rtlated to the^ cultivation or har- * 
^fstlnq of treeS4 or 

(111) Any activity directly related to fish farms. 

(2) "Currently migraton^ child** means a child*- 

(I) Whose parent or guardian is a migratory agricultural worker 
or a migratory fisher; and 

(II) Who has moved within the past 12 months from one school 
district to another— or, In a State that Is comprised of 

a single school district, has moved from one school admin- 
istrativt area to another--to enable the child, the child's 
guardian, or a member of the child's immediate family to 
obtain tanporary or seasonal employment in an agricultural 
or fishing activity. This definition includes a child who 
has been eligible to be served under the requirements in the 
orecetfdino sentence, and who> without the parent or guardian, 
has continued to migrate annually to enable him or her to 
secuf teeiwrary or seasonal employment In an agricultural 
or Hsning activity . " 

(3) '•Fishing activity" means any activity directly related to 
t^ catching or processing of fish of shellfish for initial 
coaiwircial sale or as a principal means of personal subsis- 
tence. 



(4) (i) ^Formerl' migratory child" means a child who— 

(A) Was eligible to be counted and served as a currently 
migratory child within the oast five years , but is not 
now a currently migratory child; 

(B) Lives in an area served by a migrant education ^'•oject; 
and 

(C) Has the concurrence of'his or her parent or guardian to 
continue to be considered a migratory child, 

(11) There is a total of six years of program eligifaility— 
a one year status as a ^'currently migratory child" and 
up to five additional years as a "formerly migratory 
child.*' 

(5) **Guard1an" means— ^ 

(i) A person who has been appointed to be the legal guardia!^ 
of a child through formal proceedings in accordance with 
State law; or 

A person who an SEA determines w^ld be appointed to be 
the legal guardian of a child under tht law of the child*s 
domictliary State if fomal guardianship proceedings were 
undertaken; or 

ERIC 3SG 
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(continued, -^^ge 3 of 
(ill) A person standing in the place of a parent to a child. 

(6) "Migratory agricultural worker" means a person who has 
moved within the past 12 iwonths from one school district 
to another— or, in a State that is comprised of a single 
school district, from one school administrative area to 
another— to enable him or her to obtain tgiTQfl r 3 ry or 
sonal employment in an agricultural activity. 



(7) "Migratory fisher" means a person who has moved within 
the past 12 months from one school district tc another— 
or in a State that is comprised of a single school dis- 
trict, from one school administrative area to another— 
to enable him or her to obtain temporary ; or seasonal -, 
employment in a fishing activity. 

!V. As you will note, the Certificate of Eligibility has been revised to provide 
more definitive information In determining student eligibility and has been 
divided Into two distinct sections, Section A and Section 8. 

Section A must be comoletgd each year for all currently migrant students 
(status 1. 2. 4. and f T! Part A must also be tompleted for newly Tdenti f ied 
formerly migratory students (Status 3 and 6) i6n]y i f the studant(s) has 
never been identified previously . 

Section B is to be completed for newly identified students only no matter the 
status (1, 2^ 3,"4, 5. 6). It will be necessary to obtain the infonta- 
tion contained in Part 8 only one time for each student identified. Certain 
information (Items 9-17) may be updated, as the -ccasion requires. 

It is extrenw^ly important that the information be accurate on the Certificate 
of Sllqibil. wy since the original white copy of the form s a legal document 
and must be retained by the district, or in the case of Cooperatives, by the 
fiscal agent, as part of the documertfetion needed during an audit and/or 
monitoring of the program by state or federal rnonitors. 

Once the information has been completed, the pinit copy the document must 
be given to the parent or guardian <who provided the information and whose ^ 
signature is on the form. 

The second, or yellow copy, of the fom is to be sent to the terminal site 
for newly Identified students only . Both sections, A and 8, must be completed 
in this instance. 

A copy of tho Certificate of Eligibility . \n explanation of each of the 
data elements follows. * 
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Attachment T-2 
(continued, page 4 of 8) 



£nt«r th« nam« of the school district. 

Enttr tht student number and mnononic from the student's latest academic record. 

Entar tht name of ttm campus on which this student is enrolled or would be 
enrolled. 

Entar the campus-I.D. , a four Utter code. 

Circle the status of tht student ortly after obtaining the Information for items . 
9, 10, 11, 12, 13. 14, and 15. 

Status 1: Interstate (out-of-state) agricultural activity 

Status 2: intrastate '1»v«state) jigricultural activity 

Status 3: formerly migrant agricultural activity 

Status 4: interstate (out-of-state) fishing activity 

Status 5: intrastate (in-stat^) fishing activity 

Status 6: formerly migrant fishing activity 

Efltaf the grade tiMfffich this student is or would be enrolled. 

Enter the date of school enrollment (if applicable). *■ 

Record the student's first fvame, middle initial, and last name. If tne student 
has a nicicname, please put it in parenthesis above the student's first name. 

Circle appropriate identifier. If a child traveled out of state , the word "state." 
should be circled. If a chud is traveling from a district here in Texas, the 
word "school district" should be circled. 

Itecord the date the student traveled across state or school district boundaries. 

I U and 12 define a student's eligibility in terms of inter and intrastate criteria. 

Record the city and state from which the student traveled on the date indicated in 
Item 10. This is the student's last or latest move . In many instances **iis will 
be the student's honebase. 

Record the city and state muved to on the date indicated in item 10. 

Record the name of the person or persons who were seeking temporary or seasonal 
employment. 

Circle the descriptor which identifies the relationship of :he worker to the 
student. 



Examples: 



If the child is circled, the student's own name would be 
recorded. 

If the child and the child's parent or guardian were both 
circled, only the name of the parent or guardian would be 
recorded. 
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(continued, page 5 

If tfie child and a member of the child's imrnedidte family 
were both circled, only the name of the family member 
would be recorded. 

If the child's parent or guardian 1s circled, the child's 
parent or guardian's name would be recorded. 

If a member of the child*!: Immediate family Is circled, 
then the name of that family member should be recorded. 

15* Identify the type of employment (tomato harvest/citrus harvest/shn'mping/picking 
cotton/cherry picking, etc.). 

16. Circle the appropriate identifier. 

17, Record the date of arrival in this state or district. This date is extremely 
important since: 

. this is the date on which the student will begin generating funds 
for the state; and 

- this. is the date utilized to determine the period of years of 
eligibility this student has in the event his/her family ceases 
to migrate. • 

Example: Juan Tamez and his parents left homebase^on April 14, 1979 
enroute to New York state to pick onjjwi. They returned 
to homeoase on October 1, 1980. ^n and his parents 
did not migrate between October 1|, 1980, and October l, 
19BI, therefore Juan assumed formerly migrant status 
on October 1, 1981. His eligibni)ty will terminate on 
October 1, 1986, 

13. Record the city and state from which the student is arriving, 

i9- The name of the person obtaining this" information is to be recorded, 

i:0. The signature of the person supplying this information must oe affixed. 

9 

21. The date the signature was obtained should be recorded. 

22. Check the appropriate space to ir^' ute the li»nguage used ta exrlam tne pur::ose 
of the Migrant Education P^cgrami .tigrant Stuoent Record Transfer System, and 
this document. 

23. The rf»lacionsnip of the peri:di> supplying this infomation snould De recorded. 



Section B New»y identl^^ed students or Updating i^^'orraf'ar 

•3, Record the student's last name, ^^rst name and 'niddie ir:fa-. tre student 
has a nickname enter It in oarentnesu above the studeri s '"^i^s: nane. 

4. indi'^te the sex of the student by placing an X m the aocr-orr^ate dux 

5. Enter the birthdaie of the student 
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6: Enter the name of the student's father ?"d motner. Include last names only ;* 
different from that of the student. 

7. Indicate the method used to verify the student's birtndate. 

3. Enter the birthplace of the student. If the student -<as born outside ♦■he J. 3., 
enter the city and country -of birth. 

9. Enter the name of the student's horoebase citv and state (hometown), 

10. Enter the grade in which the student ls or will be enrolled in this district. 

11. Circle the number wnich identifies the status of the student. (Refer "o Section 
A. iteffl 5). 

12. Enter the student's current address. Include the street name and number or a 
geographic Identifier if a street address Is not available. 

Exarples: 1/4 mile west of Peyton Gin; 4 miles east on Rabb Road. 

then 1/2 mile north on Wiley; 2 miles south on FM 1608. 

.13. Enter the date the student arrived In the state/school district. {Refer to 
. Section A, itsra 17). 

14. Enter the date the student enrolled In this school (Refer to Section A, item 7). 

15. Enter the name of th* student's guardian if aoplicaole. 

l*^. For Status 3 or 6 students only , enter the date when the student's eligibility 
will ♦"rminats. this date is determined by adding 5 years to the date that a 
* student ceases to migrate or by adding 6 years to the date of the student's last 
qualifying move. 

Exawple: Jose Cantos and his parents moved into school district X 
on June 1, 1379, in order for his fat.her to obtain tem- 
porary enployment in the tomato harvest. After th* *)a'*vsst 
was over, his father becante an enroloyee of a local service 
station. Jose was still in the district on June 1, 1980. 
Because his family did not migrate during th»» 12 months 
between June 1, 1979, and Juoe 1, 1980, Jose bec3i!« 
classified as a "settled out" or fonrerly migrant student, 

Jose's eligibility tertn'natlon date can oe figured in two 
ways. 3y adding 8 years to Jose's last migratory move- 
ment datf (June I, 1979) h<s eligibility will taminate 
June 1, i985. Or, by adding 5 years to the date Jose's 
family had been in the district for 12 .-nonths (June 1, 1980) 
his eligibility will still terminate Jude 1, 1985. 

?^Qr Status I, 2, 4 or 5 students only , enter the name and code number of t.-ie 
migrent education program in wnich the student will be enrolled :n this Jistrict. 
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J:untlnued, page 7 of 

V. As m tne past, t^.e Ce^^t ■ ^^iC3te of El ^^'b:^^t/ has ^een or^nted on three oart 
carbonless pacer 

Once the Certificate of £1 ^gjo ^Jjiv nas Deen c:mD -te^i, t^e d^tk :cDy of the 
certificate :?iust oe given to tne cerscn wno prcv^ded tne ^n^-i^'-^at^on dnd «ncse 
signature 1$ on the fom. 

The origi'^a] copy Tiust be retained by tne jotrlct -zr ^^^scd^] acrr^ strati /e ^gent 
as part cf the auduaDle files. / 

/ 

Please note: . :e yellow copy of tne Certificate of Eligib ility ] > sent 
forward to the teminal site Tor newly identified students only 
The procedure wn^ch follows should be implemented- 

A, Students who are returning to the district ^r^o ^ere enrnHed tne listr^ct 
during the year arior to the current year. 

1. Complete Sect^'on A of the Certificate of Eligibility. 

2. Enter the student in HSRTS by updating the student's most current 
Academic Record wnicn the district received when the student with- 
drew the prior year. Record, using red ink> the information needed 
tD update previous informat^ion. 

Items which w1 1 1 require updating upon e^rollrnent mc'^'e: 

. AigHva2 date state/school district (Section A, ttem ;) 

- Campus assignment and grade level if changed ;3ect*an X 
i tents 3* 4, and 5) 

Date of scnooi enrollment {Se^'Aov, A* iter* ^. 

. ^he name and code number of the mgrant education ^rcgram 
\n whicn tne student will be oarticipating 

Items which need to be undated \f a change nas yzz^rr^^i, 

. change* in Parent name {Section 8, item 6) 

. change in guardian f^^me {Section 8. Ue*n IS; 

. change in address (Section B, item 12;* 

3. Newly identified migrant students (students not prev^Dus'y ^dent^^ 3S 
eltglbie or students new to the d^^strict). 

L Comolete Section A of the Certificate of £^-j^t:'l^ty 

2. Cc^c^ete Section 3 util'zing ^nfomat^on oota ^ec ""'-"^ i'".r?^^:t 
?*eCDrds (AGS cards, etc.). 

3 Complete t^e 'ogg"Jnq sheet {see ' P^oce^jr^s *0'' -£As 

^ Sena tne yellow copy c'-g^b-l't/ "'^or^^arci t? the te^i'^'^a' 

site fo?* transjTJi ttal 
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SECTION A 



TEXAS EDUCATION AGSNCY 
Olvttlen of Mlgnnt Education 
C«rtffiait« si QIglbiUty 



Attachment T-2 
Cccntinued, page 8 of 8 , 
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(Page I of 2 

AUSTLN INDEPENDENT SCHOOL DISTRICT 
Office of Resejairch and Evaul-iatioa 

Jat?'4ar7 12, 1981 



TO: Jos€ Mftta 

FROM: C&th«rlne Chris tner 

SUBJECT: Eligibility forms 



Thiers are a auaber of students listed on the 2cd six week^ attendance 
forai (aa being se«n by a Migrant teacher) for whom we do not have an 
eligibility form. See the attached list. 

Please send copies of tbeir eligibility forms to ae. Thank you. 



Director, Office of Research and Ej^Ziiatlon 



CCirrf 
Attachment 

cc: Lee Lavs * ^ 
Oecar Cantu 



January 1981 
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(continued » page 2 of 2 

STUDENTS ON SECOND SIX VEEKS 
ArrE:n)ANCE WirilOUT ELIGIBILITY FORMS AF ORI. 



Schoo I 


brace 




ID 




9 


Lt7,a Jaramillo 


3935603 


uuy 




Irene Serrato 


;;9'j5oi 


Uh J 


7 


Victor R«ye3 


6621404 


AA 7 




Frances Perez 


6133403 


Uh / 


8 


Ariene DeLaRosa 


1949971 


iul 


PK 


Valaria Aan Perez 


6144881 


iOI 


PK 


Lisa Marie Sanchez 


7057442 


1 A/. 


K 


Jennifer Godines 


2848151 


1 

iU4 


K 


Raunel Jaiioes 


3916522 


104 


1 


Irene J^caes 


3916521 


t A/ 
iU4 




Qxristopher Garza 


2736971 


"* 1 AO 


?K 


Sylvia Aguilar 


004^192 


1 AQ 


PK 


ThomAS Maldonadc 


-V33210I 


1 Afl 


PK 


>fc>nica Haiaire2£ 


6459952 


1 AO 

IUo 


K 


Charlie Arrellano 


0283?'^9 




K 


Haribel HDmero 


•> 


1 Aft 


4 


Jennifer Rodriguez 


6342207 


1 AC 


5 


Isabftl F^irigu82 


6842205 


11/. 


PK 


Eddift Garcia 






PK 


Christine Guevara 


"i090531 


JL14 


PK 


Carle tta Satterwhite 


7105101 




< 


Melissa Castillo 


1308101 






Javier Martinez 




U6 


K 


Oiane DeLaRosa 


1949972 


116 


1 


Annabelle Raiocs 


6482554 


116 


I 


Donny Sepulveda 


728|373 


116 


3 


Laura Ramos 


6432552 


127 


?K 


TioDthy R. Staith 




127 


PK 


Det&etrio Zasnbrano 




133 


PK 


Hoel Edwards 


2203401 


133 


PK 


Yvotme Leal 


4516443 


142 


3 


Tokre^ Trsnk 


8052555 
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AUSTIN INDEPENDErrr SQIOOL' DISTRICT 
Office of Research Evaluation 

February 6, 1981 



Jose M^ta. and iynda Scrdinptar 



T02 

FROM: Cath#»Ot¥^ CITf istner 
SUBJECT: Copies of Eliglbilicy Foras 



I need copies of eliglbilicy forms for the following: 



Hams 


I. D, 


School 


Grade 


Address 


GonxmleSf Martin 


2909001 


McCalium 


12 


1105 


3ras3 


Bell, Charleae 


0571804 


Travis 


9 


2213 


Wirtz, Apt* C 


Bell, Darlene 


0571802 


Travis 


12 


2213 


Wirt 3, Apt. C 


Alvarez, David 


0519607 


Anaerson 


9 






Sala:car, Richard 


7020103 


Burnet 




1119 


Gunter 


Rodriguez, Jess 


8836751 


Martin 


a 


2900 


Qi^tro 


Green, Kendra 




Allison 


m 

M- 


63n 


El Mirando 


Garcia » Sandra 


681901 


Allison 


2 


4419 


S* Congress 


Jones, Jeanne tte 


.097251 


Becker 


I 


2213C Wirtz 


Rivera, Mario 


6721031 


Becker 


1 


12Q1 


S. Congress #4 


Velleio, Gregory 


8213791 


Casis 




210 Pedernalas 


Raadrez, Sandra 


6458SS4 


Dawson 


4 


504 Powell Circle 


Eattirez, Helissa 


6438353 


•f 


6 


504 Powell Circle 


Caatro, Alejandro 


1328261 


Govalle 


I 


,1111 


aichardine 


Arriaga, Daniel 


0284752 




3 


1111 


Richard ine 


Bemandess, Sarah 


3464651 




3 


1110 


S. Meadows 


MancUIaa, Clauda 


4846551 




3 


1126 


Gunter 


Silguero, Jiiamy 


7398852 


Ortega 


6 


1303 


Harvey 


Sarulovalt Suzanne 


7090702 


Sanchez 


2 


1217 


Taylor 


Rodriguez, Kevin R. 


6S55402 


Barrington 


4 


2109 


Haskell 


Rodriguez, Savin 


6855401 




6 


fi 




(Theresa H. 


?) 










Florae, Martin 


2472821 


Cook 




4710 


Gonzales 



Ibanka, 

Approved t --7^/ % w / Lc^y^ 

TSi.ectot, Oi^^ce of Seaearcfi and Evaluation 
cc: Lee Laws 

Oacar Cantu 

. CC:rrf ' 



T"16 
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AUSTIN INDEPEWDEHT SCHOOL DISTRICT 
Office of RAamarch and Ev&iaation 



M»rch 25, 1981 



TO I JomUSa^ 

SUBJECT? Printout of Migratit Students ou Free or Reduced Luxxch 



EndoMd 1« the printout of alsrsnt students on the free or reduced 
Imch progreau CeJU if you heve questions • 



S)lrec tor , Office of 




eerch and Svaluetion 



CC;rrf 
Socloeure 



cc: Lee Leve ^ 
QHMt Ceatu 



[ ERLC 



37n 
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Aitachmant T^-b 



AOSTIN INDEPENDENT 3C350OL DISTRICT 
Offict of lUsearch ajxd Evaluation 



April 1, 1981 



TO: 




StJBJECTi Printouts of Froj^ctioiia of Locations of Higraac Studaats In 1931-82 



E&clo««d Ar« wc printouts of th« projected locatioas of curxantiy Ideatified 
migrant studtnts for i981-82* Both laclud* th^ projectioos for this y^ar^s pre- 
kifid^rtartui atudrats* Tha first printout la og4 of tb« fitudtats grouped by 
their projectud locjttioiu ia i981-82» The »ecoa4 ^ ooe of the students grouped 
by thalr current schooi.** 

Ve hope theee printouts ere he.^pful In your plensdag for next year* 




01 rector » Office of ReS4i^cfa jind Evaluation 



CCrrrf 
fiocloeuree 



Lee Lave 
Oecar Cantu 




T-13 
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adstin independent school pistrict 

Office of R«3^earch dnd Evaijation 



May 7, 1981 



To: J a: 

Froo: C& 
Sttbj«ct; Mlgrttt ^cudftats by Grade 



Jo#a HfttJi iadxcAtad you n«edftd a listing of AISD isigranc students by grad^ 
Uvml for SuptrinttndMC's Report. Eacloted is a printout listiue what 
you rtqu«tttd. klto wt h*vt included a listing of tha wtthdravm migran*: 
stu4tnca who (at thm data of tfc* printout) are no longer in AfSD, but ?^ho 
^tm aarollad at aornn peine during 1980-61. 

Flaaa« call o« if you hava any queations- 

CCUg 
Enclcaura 



"TJif^ctor, Of flea 'of a«a««rch v^ifid Ev&iuarion 



cc; Jo»l Macn 
Oscar C«&cu 



FRir 



T-19 
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TITLE I MIGRANT 
M.IGRANT STJDENT ATIENDiUNCE RECORD 



parlodt. Tha foilowla| dat* w«r« *QC«r«d for «4cn aigrtac scudnat 9<rv'«d: school » 
c«*ch«r, itudTOt n«»t, AXSD JCud«nt tD» $r«d« . ethnicicv. vr^* of ln»truccloa» 



Tht 4trtnd*nct r«cord« w#r« coBH5Ut«d by ch€ ^J«r«at t;«»cR<rs on «ach scud«n: tn«v 
f«rv«<i dutint «*ch tlx w«*k*. ThU atttndimc* rtcord only re£l«cc«d #«rvi « 
the Mlgrtac t««ch«rs - aot *chooI%fld« d«^ly ttc«ndAnc« th«a« stud«Tics- 

Daily tram Aug viae 27, I9S0 through liMy 28. 1981. 

Daily "nt fchool d«>s. 

Vhara vat ;ha lajcr^-^aot admlaistartd ^ 
lu * locatlott !3£ ^tia c«acb«r*t cnoic*^ 

Tha Migrant t«ach«r* cotap lucid cna foni». 
'^^c :?t^5Lr>i iU ^^>a adaHii3tT5£;jrs -.ava " 

Writ tan iaatruccioo* war* provldad ^ 
Vga t^sa laa^r:3;ay _4daialicartd .;^ad»g srar.ciardl Ja.d _ci::\dl;ions ^ 



Mot Appllcabla. 



^'tona v/ftr« ld«atl£l«d. 



prtaaot *fld paac. 



Son* . 



So. 



Cl3 



•J- 2 



4X 
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MIGRANT STUT^ENT ATTENDANCE RECORD 



i Purpose 

The Migrant Student Attendance Record was completed by the Migrant 
teachers, in '^-^rder to obtain information relevant co the following de- 
cision' and evaluAtfon questions: 

Decialon 9 uel tion,Dl > Should the Pre^-K Instructional Component be 
continued as it is, modified, or deleted? 

EvaXuatioft Question Dl-»3 : How many pre-K sCudencs did 
Migrant teachers serve? 

a) What number and percent of eligible pre-K students re- 
ceived services from a Migrant teacher? 

b) What vas the average number of pre-K students seen daily 
by a Migrant teacher during a six-weeks period? 

c) What was the average number of pre-K students served by 
a Migrant teacher during a six-weeks period? 

d) What was the average number of days of instruction received 
I^y pre-K students during a six-weeki period? 

Decision Question D2 ; Should the K-12 Instructional Component 
(Comammicatlon Siills) be continued as it is, modified, or deleted? 

Evaluation Question D2-2 : How taany grade K-12 migrant studetits 
did Migrant teachers serve? 

a) What number and percent of eligible K-12 students received 
services from a kigr ^.t teacher? 

b) What was the average number of K-12 students seen daily by 
a Migrant teacher during a six-weeks period? 

c) What was the average number of K-12 students served by a 
♦ M.' grant teacher during a six-weeks period? 

d) Wiat was the average niuabet of days of instruction rec^^lved 
by K-12 students during a ^ix-veeks period? 

Informat iou Need IIP: How many migrant students (ODtaX) participated In 
ins true tionai components funded by Title I Migrant during 1380-81" 



3S1 

U-3 
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Information Need 114; How many students (by grade and by ethnicity) were 
involved in eacn instructional component? 



Procedure 

Attendance data for students served by Migrant Teachers were collected using 
the higr^nt Student Attendance Record (Attachment U'-l)* At the beginning of 
the school year the Migrant teachers were sent an introductory memo (Attachment 
U-2) concerning the instrument, a set of instructions (Attachment U-3), and a 
sufficient number of attendance records to list the- information requested on 
each student they served. New attendance records were sent to the Migrant 
teachers shortly before the beginning of each six-weeks period along with a 
reminder (Attachment U-4) to send in the completed attendance forms from the 
preceding six weeks. 

When the completed forms were returned to ORE, the number of days each student 
received instructional services was tallied by the Migrant Evaluation Secretary. 
The attendance records were then keypunched and verified according to the card 
file layout in Attachment 1-3, \ 

The attendance data are stored at AISD and were also analyzed here. The atten- 
dance date for each six weeks are stored on EV0ATND with indicating the 
number of the six-weeks period* EV0CSORTO1O2 is a program which sorts by ID and 
alphabetic characters. The data are then hand checked for obvious errors. 
Program EV0ATND# by school, by grade, and alpha and then prints a listing with 
average days served computed at each grade level break and each school break. 
Data are then hand checked for obvious errors. EV0ATMCHO1O3 matches and prints 
listing for checking purposes. EV0ATMCHO1O1 matches IDs from EV0ATND// and 
EV0MIG81 (see Appendix T) and updates the service status. EV0ATMCKO1O2 lucrges 
EV0ATND# and EV0MIG81, then reformats data to 80 columns, and the reformatted 
data are saved on disk as EV0MRGALO1O1. Data are again handchecked for error. 
Program EV0ALSRTOlOi sorts EV0MRGAL by school, by grade, alpna and then calcu- 
lates averages at each grade break, each school break, and gives total averages. 
EV0TOTYPE copies EV0MRGAI,O1O1 to tape under EV0MRGAL (job card is EV01st6W, etc. 

Following the analysis of the attendance data each six weeks, a samxnary of the 
findings and individual school reports were sent to the Migrant teachers, their 
principals,. and the program staff. Attachments U-6 through U-9 are examples of 
data sent for the fourth six weeks' 



Results 

Evaluation Questions Dl-3 ; How ras.ny pre-^K students did Migrant teachers serve? 

a) What number and percent of eligible pre-K students received services 
from a Migrant teacher? 

A total of 141 eligible migrant pre-K students were served in 1980-31., 
The percent of eligible students being seen each six weeks ranged 
frovn 88% to 93%. the number of students served is un from the 135 
served in 1979-80. 
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b) Wliat was the average number of pre-K students seen daily by a 
• Migrant teacher during a six-weeks period? 

Across the six-weeks periods the average daily attendance was 14 
students, a slight increase from the I3 students seen in 1979-30. 

c) What was the average number of pre-K students served by a Migrant 
teacher during a six-weeks period? 

« 

The average number of students served was 131. This is an inc>-ease 
from the 1979-80 figure of 125 students. 

It should be noted the class sizes varied between 12 and 20 students 
per class. 

d) What was the average number of days of instruction received by 
pre-K stu4ents during a six-weeks period? 

The average number of days served was 24, This is the same figure 
reported for 1979-80. 

Evaluation Question D2-2: How many grade K-12 Migrant stadents did Migrant 
teachers ser-ze? 



a) What number and percentage of eligible K-12 students received 
servfces from a Migrant teacher? 

In Figure U-1 are listed the numbers of students served by a 

Migrant teacher by each grade level. The total served in grades 

K-12 was 517, This is considerably less than the 546 seen in 1979-80. 

There are considerable disparities in the number of eligible migrant 
students who were served at each level: 63-77% of the eligible K-6 
students; 78-87% of the eligible junior high students; and 33-37% 
of the eligible senior high students. All figures are lower 
(especially at the senior high level) than those percentages in 
1979-80: 89% at the K-5 level; 63% at the 6th grade level; 89% at 
the junior high level; and 66% at the senior high level. 

b) What was the average number of K-12 students seen daily by a 
Migrant teacher during a six-weeks period? 

K-6 

The average daily attendance was 22 students per teacher, the same 
as the 22 students seen per day average by K-5 teachers in x979-80. 

7-8 

The average daily attendance was 18 students per teacher, a definite 
increase from the 13 per day average for 1979-80. 
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9-12 

The average daily attendance was 16 students per* teacher, which is 
down slightly from the 1979-80 figure of 17. 

c) What was the average number of K-12 students served by a Migrant 
teacher during a six-weeks period? 

The average rumber of students served was 246. This is slightly 
greater than the 24^ students served in 1979-80. 

There was a considerable disparity between the number of students 
served by diffe^nt teachers. This figure varied' from 22 to 47 
students. 

7-8 

Th^ average number of junior high students seen was 77. This is 
slightly less than the 81 junior high students served in 1979-80. 

9-12 — 

An average of 75 senior high students was served. This is an 
increase over the 66 served in 1979-80. 

As at the other levels, at the secondary level, there w^j. great 
disparity in the number of students served by each teacher. The 
loads varied between 12 and 30 students v 

d) What was the average number of days of instruction received by 
K-12 students during a six-weeks period? 

K-6 

Nineteen days was the average number of days K-6 students were 

served. This is a good incr^^^^^e from the i4 J.-^ys received by K-5 

students in 1979-80. The 6th graae students in 1979-80 received 
22 days per six-weeks period on the average. 

The junior high students on the average wer^ served 19 days. This 
is a 5 day increase over the 14 days for . 1979-^80. 

9-12 

The 9th-12th graders received an average of 22 days of instructiog^v,^ 
per six weeks. This is the same (22) as was received in 1979-80. 

N 

U-6 



ERIC 

hnimiimrfTiaaaa 



80,40 



Miscellaneous 

. Attachments U-10 through U-15 are summary data charts for each six-weeks 
periods in 1980-81. They contain t^ie data used to complete the figures * 
mentioned heretofore for 1980-81. 

Figure U-1 contains the figures for the total numbers of days seen by. 

students at each 'grade level. The numbers confirm the relative stability 

of the population in that 55.6% of^the students are seen 91 or more days. 

The numbers are quite different across levels, however. The pre-K arc the most 

stable of the group, with the elementary grades next. In comparison 

with 1979-80 figures, the figures at the secondary level have remained 

somewhat the same, but the elementary students in 1979-80 were generally 

less stable in terms of service than they were in 1980-81. In other words, / 

in 1980-81, the teachers were generally seeing more of the same students 

all year, whereas in 1979-80y they were seeing more different students 

for shorter periods of time. 

Information Need 110 : How many migrant students (total) participated in 
instructional components funded by Title I Migrant during 1980-31? 

During the 1980-81 school year, 658 students were seen by a Migrant teacher. 

Information Need 114 : How many students (by grade and by ethnicity) were 
involved in each instructional component? 

In Figure U-2 are listed the students served by each grade (and level) 
broken down by ethnicity. At the pre-K level 92.2% of the students were 
Hispanic. At the K-12 level, 93.8% of the students served were Hispanic. 
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Figure U-1. NUMBER OF DAYS OF INSTRUCTIONAL SERVICES RECEIVED BY MIGRANT STUDENTS IN EACH GRADE IN 1980-81. 
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Attachment 0-2 

80.40 

. ' AUSnN INDEPENDENT SCHOOL DISTRICT 

Office of Research and EvaluatloQ 

September 8, 1980 
TO: . Title I Migrant 'Teachers 

FROM: ^ Cat hOi^^S^^v LsI^nirf^^fTt la' I^Migfaat Evaluator 
SUBJECT: Attendance Forms for 1980-81 



Accoispanying this memo are the Migrant attendance forms for the first six-veaks 
accounting period and the direction^ for completing the forms. The forms and 
the directions are basically the same as they were for 1979-80. Please 
follow tne instructions and fill in the form daily tnrough the end of the 
attendance perlo<f. The yellow copy of the form is for your records. Please 
send mm the v^ite copy through the school mail at the following address: 




\ ' Catherine Chrj^stner 

0. R, E. 

Administratioii Bldg; , Box 79 ^ 

During the last week of each six-weeks period you wxll receive from me: a 
reminder to send in the forms *at the end of the week and a set of new forms 
for thtt following six-weeks period. The following six-weeks periods will be 
used in completing the forms: 

First six-weeks: August 27, 1980 - October 3, 1980 
Second six-weeks: October 6, 1980 - November 14, 1980 
Third slx^weeks: November 17, 1980 - January/ 14, 1981 
Fourth six-weeks: January 15, 1981 - Februaty 27, 1981 
F&th six-weeks: March 2, 1981 - April 10, 1981 
.Sixth six-weeks: April 20, 1981 - May 28, 1981 

I am planning on visiting each migrant teacher sometime later in the fall* 
tn addition to meeting each of you personally, I am very interested to learn 
about^your working conditions (e.g., materials and facilities), I will call 
you in a few weeks to arrange a time convenient to your schedule. 

" If .you have any questions or concerns about the attendance forms or any other 
evaluation Issue, please feel free to call me at 458-1227. 



Approved ^(T^d^."^^ ^^/^^ 
Director, Office of Research a^ E^ 



Evaluation 



Approved : /&^;.Z^. yLy^jlT^^^ 
Acting Director} Elementary Ediifiatlon 




Approved ; ^ 

Dlr4ctor^econdary Education 

CC:rrf 30 1 

AttachiMmta ^ ^ 

O cc: Lae Laws - Oscar Cantu - Jose Mata - Principals of Schools with Migrant 



ERXC Teachars 
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Attachment U-3 
(Page i of 2) 



MIGRANT STUDENT ATTENDANCE FORM 



Complete the Migrant Student Attendance FomL daily by following the direc- 
tions below. Include on the form each student you have seen during the 
six-weeks period. 

f 

Ai NAME Each student's name should be listed as it appears 

on the MSRTS blue form. Do tiot use nicknames. 



Bt AISD NUMBER 



This is the school district's student identification 
number. It cajn be found in the student ' s cumulative 
folder. 



C* GRADE 

D. ETHNICITY- 



This is the student's current grade placement. 



Use the following code to record the student's ethnicity. 

1 « American Indjian ; A person having origins in any 

of the original peoples of North America. 

3 « Asian or Pacific Islander : A person having origins 

in^^jftiy of the original peoples of the Far East, 
Southeast Asia, or the Pacific Islands. This area 
includes for example, China, Japan, Korea, the 
Phillipine Islands, and Sarnoa. 

2 « Black, not of Hispanic Origin ; A persor having 

origins in any of the black racial groups. 

4 Hispanic : A person of Mexican, Puerto Rican, Cuban, 
Central or South America, or other Spanish Culture 
or origin, regardless of race. 

5 « White, not of Hispanic Origin ; A person having 

origins in any of the original peoples of Europe, 
North Africa, the Middle East, or the Indian 
subcontinent. 



E. INSTRUCTION 



The box under this heading is used to record the condi- 
tions under which each student receives instruction from 
the Migrant teacher. Use the following code to record 
the 'condition of instruction for each student you taach. 



1 * Student leaves his/her regular class in order to 

receive instruction from the Migrant teacher in some 
other location (Lab or Resource Room) 

2 » Migrant teacher enters the student's regular class- 

room in order to provide instruction, (include teaming) 

li ^ 

<j o <^ 
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Attachment U-3 
(continued, page 2 of 2) 



DAILY 
ATTENDANCE 



3 - Student is registered for a regular-scheduled course 

taught by the Migrant teacher (supplemental portion 
only) . 

4 - Other '(Specify) 



The boxes under this heading ^re used to record each 
student's daily attendance' with a Migrant teacher. Use 
the following code to record each student's daily atten- 
dance* 



X « Student does not receive services due to student 

absence, teacher absence, field trip, staff develop- 
ment day, student withdrawal from school, etc* 

• Student present, and received instruction today from 
the Migtant teacher, ' 

PARENT 

PARTICIPATION The boxes under this heading are used to record parental 
participation in the Migrant Program. Use the following 
code in recording their participation. 



0 * No parental participation 



Parents participated. Any of the following activities 
should be included: a) the parents participated in the 
classroom; b) the parents were in a conference with the 
teacher; c) the teacher visited the home of the parents. 
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Attachment U-4 



AUSTIN INDEPENDHfT SCHOOL DIflTRICT 
Office of Researd^ and Evaluation 

September 29, 1980 



It Teachers ,1 
rftce^Jliristner ^ 



TO : Migrant^ 
FROM: Gather] 
SUBJECT: Migrant Student Attendance* Forms 




This is a reijiinder to complete and mail your Migrant Student Attendanca 
Forms for tfie first six weeks by October 6, 1980. Jiail^the white copy 
of the form via school mail to: \ ' r ^ 

Catherine Cnristner 

^ , . ORE ' . ' 

^ Administration Bld'g. , Box 79 

Please keep the yellow copy for your records. 

Enclosed are copies of the Migrant Student VttendaxKe Form for the second 

six weeks* If you need additional copies of the form or hav« any quest^ions 
please feel free to call me at 458-1227. ^ 

Approved : ^^y^J k>^^ y /I 

^factor. Office ^of Reseafch^^ Evaluation 

Approved ; f^J^Jh^ ^y^^^fc^L^^ 
Acting Director, Elementary Edurftiou 

Approved : ^^l^^^^j'^ ^^sO /i^^'-jrrJ- 
Director, Secondary Edifcation 

CC;rrf 
Enclosure 

cc: Lee laws 

Oscar Cantu 
Jose Mata 

Principals of Schools with a Migrant Teacher 

. 2m 



FILE ID A / P / M 
PROGRAM; Title I Migrant 
YRAR: 1980-81 



CONTENTS: Migrant Student Attendance Record 



CARD FILE LAYOUT 



Page 1 of i 



LOC\TION: 
AISD 



UT PF 



acct. pas.i. file name 



Field 


Columns 


Description 




1-3 


File ID: APM 




4-4 


File: 1 = First 6 weeks, 2 = 2nd, 3 = 3rd, 4 = 4th, 5 - 5thf 6 = 6th. 




5-7 


School Code 




9-10 


Teacher Code Note: Put space here — n» comma. 


A 


26-45 


% 

Student Name (Last Name ^ First Name Middle Initial or Name) 


B 


47-53 


AISD ID Number 


C 


55-56 


Grade: -1 « Pre-K, 00^ Kindergarten, 1 = 01, 2 - 0?,, etc. 


D 


58-58 


Ethnicity: 1 « American Indian, 2 » Black, 3 = Asian, 4 = Hex. Am,, 5 ~ hn^lo 


E 


59-59 


Type of Instruction: 1 « Lab or Resource. 2 - Teaming, 3 = Migrant Class; 






4 « Other 


G 


61-61 


Farei.. Participation: 0 - No parent participation, 1 = Parent participation 


X 


62-63 


X " Student does not receive services (number of X's in box) 




65-66 


^= Student receives services (number ofi/'s in box) 









If a column is blank cn the form — leave a blank on the card, 
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Attachment U-6 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



April 6, 1981 



TO: 



FROM: 




SUBJECT: Instruction Provided by Migrant Teachers During 
the Fourth Six Weeks 

Enclosed are summary data for instruction provided during the fourth six- 
weeks period by the Migrant teachers- The following are included for your 
information: 



• A written summary of this six weeks (January 16-February 27, 
elementary and January 19-February 27, secondary) with com- 
parisons to the first three six weeks and to the 1979-80 
attendance figures* 

• The districtwide summaty of the amount of instructional 
services provided by Migrant teachers during the fourth 
six weeks. 

• The summary of the amount of instructional services pro- 
vided by the Migrant teacher (s) at each schools 



Please feel free to call me if you have any question^. 



Approved 




Director, Research and Evaluatidtf 



Approved: 




Approved 




CCrlm 
Enclosure 




ERIC 
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Attachment U-7 
MAJOR FINDINGS, MIGRANT STUDENT ATTENDANCE 

FOURTH SIX WEEKS, 1980-81 



9 Five hundred forty- five migrant students were served in the fourth six 
weeks. This figure reflects an Increase from the third six weeks 
{527 students served). A new Minrant teacher was added {60% time at 
Crockett and 40% time at Porter). This is also an increase over the 536 
students served during the fourth six weeks in 1979-80. Although this 
doesi reflect a nine student increase in the number of students served, 
there were only 20 teachers in 1979-80, and in 1980-81 there were 23 
teachers (2^7 ^full-time, 2 half-time, and one 80% time). 

• The average number of days students were served was down to 21.6 days 
this six weeks as Compared with the third six weeks figure oTi3.2 

• days. It is more than the 1979-80 figure (reflecting a 2 to 3~aiy 
shorter six-week period). 

• The percent of eligible students served ( 84.3% ) continued to decline 
from the second six weeks figure of 82.4%~. TfTis is also slightly 
less than, the ff5^ of eligible students served in the fourth six weeks 
in 1979-80. Senior high Migrant teachers serv(»d the lowest percentage 
of eligible migrant students { 36.0%) with pre-k teachers serving the 
highest percentage of eligible stu3ents {88.8%). 

• Parent participation continued to decline from the third six weeks 
with only 23.$% of the migrant parents involved. 

• The disparity in teaching loads continues at all levels. At the pre-k 
level, the number served Ranged from il to 2^; at the elementary level, 
the^number served ranged from 22 to 46; and at^he secondary level, the 
number ranged from 32 (one teacHer served 22 students at the high school 
level and 10^ students at the junior 'high level) to 12. 



Increasing the nvmber of etudents ^erv^d and making the teaching toads 
of teachers more equitable should be a high priority of the Migrant 
Program. If too few migrant students are. at one school^ the teacher 
could be split between two QchoolSy thus increasing the number of* 
migrant^ students who could be served. At the secondary level, it 
seems definite dWieduling problems ret.ain at some schools. Since 
this precludes serving students ^ every effort should be mada to re-^ 
solve these problems. 
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Itiftruawnc D^tcrlpcioni PAC P*ta 



Briaf datcrlpcioq ^W f ^ trumtnt ; ^ 

iUcord* trom local and Otstrlctwide Parnnj^ Advliory Council mMtlngt w«r« 
g*th«r«d Includine agnndM, alnutM* 4uid roactrs froa aach aaacing* Sinaitary shftacs 
froB pArtnC ttftizilag saaaictui vara alao axa&lnad. 



Tha Parant*! Involvaaant Program ataff vara raaponslbla for gatharlng cha Abova- 
aaaad iofozmatloa froa ?AC aaatlaga. 



Sow mj(C7 tla«< v»a gfaa liucnMat adainlJtarad? 

Inforaatlon vaa gacharad aach tiaa a local or Olatrlctwide PAC maatlng waa hald. 
yh«i waa Cha laatraaant admlaiscarad? 
Throughout tha 1980-81 achool yaar. 

'^ara va< sha la<cram<nt a ^'*''^ ^'^•raa'^ 

AC tha ParantAl Advlaory Council oaaclnga »lcaa. 

»?ho adalalata^ad tha laatnaianc ? 
Hot appltcabi 

tralaiBg did tha Adalnlatrmcors hava ? 
^ot appllcabla. 

Vaa cha Inatronant admlalatarttd ^jadar scandardlzai conditions ? 

No. 

Vara ehcra orobl«ut yl^th tha ioscr-jmant or cha adp i?t;^agra£j.Qn zhzz tnlght 



aifact cha Tslldlrv oi Cha data? 

Thara may hava baan aoaa data attaalng from ona or noca of cne ma#*:^ng3 or ao records 
of local ?AC aiaatlaga that vara haid but no records wera c<;rti«d in 



Who davalopad cha laacrjaant ? 
^ot applicable « 

tfhac raliabilltT and ■^'alldiry data ara availabla on c ha instrjcant? 
Moaa. 



Ara chara aora data 4valUbla for tacaro raclag th<t resulca? 
/I f n 

Mo. 
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PAC (PARENTAL ADVISORY COUNCIL) DATA 



Purpose 



Parent Advisory Council (PAC) data were obtained in order to examine the 
issues relevant to the following decision and evaluation questions: 

Decision Question D4: Should the Parental Involvement Component be 
continued as it is, modified, or delet^td? 

Evaluatio n Chiestion D4-1 : Were the Component's objectives met? 

a) Local PAC's 

b) Districtwide PAC's 



Evaluatio n Question D4-2 ; How many Districtwide and local PAC 
meetings were held between August ^, 1980 and April 30, 1931? 

Evaluation Question DA-A; Did more migrant parents attend local 
and Districtwide PAC meetings during 1980-31 than they did durina 
1979-80? ^ 



Procedure 

At each local PAC meeting and/or parent training session, participating guests, 
parents, and staff members were asked to sign an attendance roster. Each 
school had been assigned (by the principal) a parental involvement contact 
person. It was the contact person's responsibility to see that all participants 
signed the sign--in sheets* They were also responsible far seeing that copies 
of the sign-in sheets, the meeting/ training session agenda, and minutes were 
sent to the Title I/Title I Migrant Parental Involvement Specialist. 

The Title I/Tltle I Migrant Parental Involvement Specialist was responsible for 
seeing that copies were kept of the agenda, sign-in sheets, and minutes for the 
Districtwide PAC meetings and tralninjj sessions. 

s 

Periodically throughout the 1980-81 school year, copies of the information from 
each local and Districtwide PAC meetings were sent to both the Migrant and Title I 
Evaluators* These records formed the basis for this appendix. The compilation 
of PAC records included here are: from tfeose records sent to the evaluators 
by mld-Aprll; additional records obtained from the Title I Evaluation Assistant's 
perusal of the PAC records in June; and the Migrant Evaluator*s perusal of the 
PAC records, later in Jt^ne. 

It should be noted here that many reaorde were not sent to ORE. Many of the 
PAC reoorda were inaomplete^'-minua minutes^ ov an agenda, ov a sign^in sheet. 
Very frequently the eign-^in aheeta were totally illegible for the piArpoaea of 
verifying wh^-^hex' the peraon signing^ in waa a parent, guest,, or ataff. Also 
in several oases , persons liated^xa parenta were actually ataff. Minutea ov 
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agendas alluded to meetings that were held ov were to he held^ hut no records 
could he found of those meetings. The Migrant Evaluator uas told by various 
staff merrJbers that meetings were scheduled^ hut not held due to no parent 
attendance, hut only a few records of this type were located. Therefore these 
data should he interpreted cautiously since their completeness and accuracy 
is definitely in question. 

The Migrant Evaluator tallied by hand the number of meetings and the number 
of parents in attendance. Agendas and minutes were also examined to determine 
which were PAC meetings and which were parent training sessions. Attachment 
V-1 is a copy of the memo which sets out the definitions used to distinguish 
between the types of meetings-meeting/ training or both. 

In using the definitions to distinguish betwe<*.n the meetings, Vt was found the 
definition of a parent training session was so broad as to include almost all 
PAC sessions. Furthermore, the definitions required some jpersohal judgments 
using the definitions on what was a parent training session or iimply a PAC 
meeting. Consequently, when the definition was in doub t ,\the^^se^sion was 
always defined as both. 



ResuJLts 

Evaluation Question D4-1 : Were the Component's objectives met? 

a) Local PACs: 1) By October, 1980, a local PAC is to be established 
for a campus in which 75 or more ctudents are to be served by a 
Tide I Regular and/or Title I Migrant program or project. A 
minimum of three meetings are to be held in 1980-81. A local PAC 
will be considered established if a meeting has been held and the 
required number of members has been elected. 2) For a campus wherein 
more than 40 but less than 75 students will be served under Title I 
Regular and/or Migrant, the District will establish a PAC. A local 
PAC will be considered established if a meeting has been held and 
the required number o£ members has beeu elected. 3) A campus P^C 
is not required for any campus being served with Title I in which not 
more than one full-time equivalent Title I staff member will be 
assigned and in which not more than 40 students participate in the 
Title I Regular and/or Migrant programs. 

Figure V-1 contains information about the local PACs for schools served by a 
Migrant teacher. The first column lists the number of the objective applicable 
for each campus. Of the *'l** schools, Allision, Dawson, Govalle, Metz, Oak 
Springs, and Sanchez met the objectives of establishing their PACs by October 
of 1979 and havin^ three meetings. Becker h?d a PAC estafelished on time, but 
only had two meetx. 2S« Ortega had the three meetings, but the first meeting 
was not held until November. Ridgetop and Rosewood did not establish their 
PACs until November and December respectively and then only had two meetings. 
AJ.1 the schools that are in the ^'1" category were joint litle I/Migrant PACs. 
With the exceptions of Becker, Ortega, and Sanchez, no or only one migrant parent 
showed up at each of the other local PAC meetings held at these schools. 
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For the *2 schools (Brooke is the only one), the objective was met, by having 
the one meeting in November. However as can be nof^d two other attempts to 
hold local PAC meetings were not successful. 

Although not required to have a PAC^^ all "3" schools but Crockett and Porter 
were able to establish PACs. Some were particularly successful considering the 
number of meetings held and the number of migrant parents attending — St. Elmo, 
Webb, and Martin. Since Crockett and Porter did not become Migrant schools 
until January, 1981, their not establishing PACs is not surprising. According 
to the Migrant Coordinator, two attempts to have meetings fa^ed due to poor 
parent attendance. ^ 

Figure V-1 clearly indicates with a few exceptions that migrant parent atten- 
dance is quite low or non existent at most schools, especially where there is 
a Title I/Migrant joint PAC. For several schools (Allison, Metz, Oak Springs/ 
Rosewodd, Ridgetop) this is partially a reflection that the pre-K class is the 
only group ^of migrant students. This same situation is true at Sanchez, but 
parent participation is very high (4, 5) in comparison to the total number of 
students In the pre-K class (20). 

Thirteen of the twenty-three school PACs provided some type of parent training 
activity attended by at least 10% of the parents of migrant children attending 
tiiat school. 

br Districtwide PACs: The comoined Districtwide Title l/Title I 
Migrant Parental Advisory Council will be established for the 
1980-81 school year. The Districtwide PAC will be considered 
to have been established if a meeting has been held and the re- 
quired number of members have been elected to the Districtwide PAC* 

Figure V-2-^gAa;t§s the number of Districtwide PAC meeitings and parent training 
workshops held in 1980-81. The requirements for the Districtwide PAC were met* 

Evaluation Question D4-2 ; How many Districtwide and local PAC meetings were 
held between August 1, 1980 and April 30, 1981? 

In Figure V-2 are listed the data for the Districtwide PAC meetings. Nine 
meetings were held and two parent training sessions were held. Additionally 
during the year various subcommittees met as the need arose, i.e. a sub-group 
of Title I and Migrant parents reviewed the Title I and Migrant applications 
for 1981-82* Also an evaluation subcommittee was formed this year. The 
laembere voluntt«red from the Districtwide PAC and met with the Title I and 
Migrant Evaluators to discuss their priorities for evaluation. " 

The data for the local PAC meetings are listed in Figure V-1. A total of 54 
local PAC meetings were held at the local campuses where ther^e were Migrant 
teachers. As can be noted, however, the attendance of migrant parents at 
these meetings (especially most of the Migrant/TitJ.e I combined PACs) was low 
(in several cases thisy did not attend any of the meetint^s). 

Evaluation Question D4-4 ; Did more migrant parents attend local and District- 
wide PAC meetings during 1980-81 than they did during 1979-80? 
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Due to desegregation, the migrant studtnts were mor^ spread out in the Dis- 
trict than in previous years, so there were a larger number of schools with 
Migrant teachers. A total of 54 local FAC meetings/ training sessions were 
held in 1980-81 (for which documentation was available). In 1979-80, there 
were 46 local PAC meetings held. The average number of parents attending was 
four parents/meeting. This year this figure is lower. Although there 
were 54 meetings^ at 20 of the meetings no migrant parents were in atten- 
dance. I'he average number of migrant parents attending was three parents/ 
meeting in 1980-81- 

The attendance of migrant parents at Districtwide PAC meetings increased in 
1980-81 over the attendance of migrant parents in 1979-80. In 1979-80, the 
average number of migrant parents attending the 12 bistrictwide PAC meetings 
and workshops was three. In 1980-81, the average number of migrant parents 
attending the 11 Districtwide PAC meetings and workshops was eight. 
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Yes 



HoCAs: AXl s«sslt>os vmlsss aoc«4 och«rvls« wsr« boch Mscings and crslolng 
s«S8ioM. If Che auabttr is circlad, Ic vms a flmclng onX>. If oqs 
mmbmv la mcXossd in s sqi|«rs, nh« SMtlng was cralnl&g ooly. * in* 
dlcstas « BMClng was acbadulsd but caacallad dua to poor paront cttan* 
danca. Tha locai. PAC records vara vary Incosplata. Ocha? OMatings oot 
showB aar h»v« Hean schadulad and haXd or schadui4d azui caocailad, but " f 

✓ ao racorda were availabla on tham. Aft«r tha October aaatiags, the j^.^ 

PAC at Bvooka Md Highly Park wata coabiuiad. Tha 7 paraatt actaRding 
in 2«oiraabar ac Srooka and Biihland Park ara the umm 7 parents. No , 
fliiaataa or agaada «f«ra available for ttia Saptftubar PAC neatiog at 
Mtrda. »o acc«:^d«ac« eonM «fara avaUabXa for the AprU iMiatiag at 
Travis. Tbs Octobar aaatings at 0. Hanr7i Johaston, and Anderson ra- «^ 
fleet pamts in attaadaaea irith childraa at that school only. The 
Octobar Metinft at Backer, Pulaore, and Travis reflect a comblnad . 
PAC, but the nuabars reflect the parants A atcendanre with children at 
chat school only. ^ 

Figure V-1. MIGRANT PARENT ATTENDANCE AT LOCAL PAC MEETINGS AND 

TRAINING SESSIONS. Numbers represent number of ^^ 
parents in attendance. 
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Number of Parents 


Date of Meeting 


¥ 


In Attendance 


September, 1980 




1 


October, 1980 




11 


November, 19810^ 




15 


January, 1981 




4 


'February, 1981 




12 


March 12, 1981 


i 


4 


March 26, 1981 (emergency meeting) 




6 


April, 1981 




4 


May, 1981 




4 






Number of Parents 


Date df Training Workshop 




In Attendance 


December, 1980 




18 


May, 1981 




13 



Figure V-2. NUMBERS OP MIGRANT PAREJJTS ATTENDING DISTRICTWIDE PAC 
MEETINGS AND DISTRICTWIDE PAC TRAINING WORKSHOPS. 
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80,40 Attachment V-J 

(Page i of 2) 

AUSTIN INDEPENDENT SCHOOL DISTRICT 
Offica of RMtarch and Evaluation 

S«pt«ab«r 17, 1,^.^9 



TO: Titla I Contact Persons For Parental lavolvemeu. 

FRCM: David Dosa 

StUHECT: Definitions Used in the Evaluation 

I believe you have recently received a copy of the objectlvea for the 
Title I Parental Invc .eaent Program from Alicia Talamantez, Those 
objective* outline the core of what the evaluation will be exaiainiag 
I thia year aa far aa parental involveiaenc is concerned. 

I wbuic like to share with you some ^'understandings" that Lee Laws, 
Alicia, and I worked out to help clarify exactly what the evaluation 
vlll uae In deter minin g what is and what is not a parent- training 
session. The understandings are included on the attached page. 

As you can $ee« the minutes and agendas are crucial to an accurate 
evaluation of this component. Please make an effort to see that these 
docuoants clearly relate the type of activities which occiir at your 
Toee tings. 

If you bave any questions about the attached agreements, please call 
me at 458-1223. 



Senxov^ Evaluator for Compensatory Education Programs 

DIrectar of Office of Research^:4nd Evaluation 

Approved: , ^Ti^mm^^ ^^'^^th^'^ ^ 

Director of Elementary Education " 

L^;lfs 

cc: Lee Laws 

< Alicia Talaaante^ 
Title t Reading Coordinators 
Title I Principal* 
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Attachment V-1 
(continued, page 2 of 2 



ADSTIN INDEPENDENT SCHOOL DISTRICT 
Office of RAsaarch and Evaluation 



"UNDESSTA2iDINGS*' CONCmiNG PAmiT TRAINING 



1. At thm local caaspus lovely only thoad parent-'cralalng sessions 
organlzta the^ Title I coTimnmity representatives or casipus 
contact persona will ba co\mted« 

2, Par eat-* training saaalona may be held at the tiouB of local PAC 
meatlnga or separately. The determinatloa of whether or not 
a maetlng is cons^aered to involve parent training will ue 
baaad on the meeting agenda and aiinutea. 

Itana such aa the foUovlng are considered regular PAC business 
and do not qxxallfy the meeting aa a parent* training session* 

a. Review of Title I Application. 

b. Revlev of Title I regtilatlons. 

c. Reviev of Title I budget. 

d. Election of PAC officers. 

a. Reports from Oistrictwlde PAC meetings. 

f . Evaluation reports. 

g. Distribution of required information (Jitie I lav. 
regxvla tlons , etc . ) • 

Presentations such as the following would be considered parent- training. 

a. An in-depth, presentation about one Title I conrponent^ 

b. A presentation on a topic of interest to the parents such 
as the following: 

e hov uo help their children with readinj 

• discipline 

• what isf Title I? 

e a description of the school Titla I program 

If parent- training sessions are held separately from PAC meetings at 
either level, will need a description and list of parents who atr-^'-ded 
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TITLE I MIGRANT 
APPENDIX W 
MIGRANT CLOTHING REQUESTS FORM 
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Iastxu»4nc Dctcrl?tion: Higranc Clochins &«qu«sci For» 



Thm torm providat infonMktldii Isici '':ilac: »tud«at 1,0. » student n«<i«» «chniclcy, 
fchooX» gr«4«, 4«C« of t«quttt» vml tc«iM r*qu««ctd. Sp«c« la alto provldad 
for thm fl»ttth and yMt of th« r«qu«t£» cad cht oam of th« p«rson cosplacini 
ch« form* 



Th* for* w«0 cospUt«4 by th« Title. I Higraac Pactacal Iavoiv«««nt S«crtt«ry. 
Hoy aui^y v^^ c:.^ Ia<gru6atay ddttlal^crrtd ? 

^ Chi ,t^tYV»«qt >daiiniicT9d? 
^tonthlX; frote Auguac of 1980 Chrougn April of 1981. 

Wh<r< vdi ch* iniCTwac idttiniacartd? 

ttt chc/PftrmCAl IsyolvuMnt S«cr«t«ry'g offic« ot> location of har c^oica. 
the TlCla I >agTaat ParantAl '**volv«a«nc Sacra tary. 

Tha sacratary had ccmplacad thaaa fomii for tvo pravtoua yaars in ^daltion co 
havlttg vrletaa Inat ructions availab.a^ 

'jaj tha laatr^aattt adminitcwrad undar »candardl:;ad conditions ^ 
Not appXlcaola, 

V^^a shara oroblfM vtsh £ha Inycnasas: or tha ^^-utUitrttlon that taistne 
Noaa wara Idantlfiad. 



Tha Tltla I Hifrann Evaluator^ cna Farantal tnvolvamact Specialist, and hat 
iacratary ravlat^ tha iastniaant davalopad during pravlous evAluacxcir.s and 
dacldad to aaa It agala, 

VHat raj.|a^l4^7 and -/tljld.^^ g ^ jaca ^rj^. avtilAbie on tr^a ln»trMa<r. : ' 
rk?na 



Aga t'-j^^r^ -i^tn 4ata avti^ablt tor i.-i':arorf cir.g ih<t ras clsg' 
Ho. 
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MIGRANT CLOTHING REQUESTS FORM 
Purpose 

Th« Migrant Clothing R«qu*8t Form was complettd by the Title I Migrant Parental 
Involvement Secretary In order to obtain information relevant to the following 
decision and evaluation qumtions: 

Decision queations D4: Should the Parental Involvement Component be 
continued as it is, modified, or deleted? 

Evaluation Question D6>1 ; were the Component's objectives met? 

d) Clothing Purchases 

During the 1980-81 school year, the Title I Migrant Parental 
Involvement office will purchase clothing for needy and eli- 
gible migrant cnlldren as referred by the Migrant instructional 
staff and the campus administration. By AprU, 1981, «t least 
90% of the students for whom clothing hs.3 been requested will 
have received the rlothing. 

\ 

Procedure 

The Clothing Request Form (Attachment W-1) was used in 1980-81 to record the " 
requests for clothing for migrant students. The form was unchanged from 1979-80. 
The Migraat Bvaluator and the Parental Involvement Specialist agreed that use of 
the fo» should be continued, m September, the Parental Involvement Specialist 
was se^ a sufficient number of forms for the year (see Attachment W~2 for the 
cover tiemo). Also sent were instruction* for completion of the form (Attachment 
'»-3), 

The Title I Migrant Secretary for the Parental Involvenant Component completed 
tt* Request Form on a monthly basis, August, 1930 through 

5*arch, 1981. In Kay after not receiving the forma for some time, the Evaluator 
tacted the Parental involveaept office to request the forms. The Title I 
Secretary told the Evaluator that the Secretary had gotten another job in the 
District and was no longer there. She had taken the Secretary's place tempo- 
rarily. She was told of needing the forms as soon as possible, she said she 
would talk to the Parental Involvement Specialist and call back. After so^ie 
time, the Evaluator called again to learn the status of the forms. She was 
told the former secretary was going to letum and compile the forms for both 
\|>ril and May and send them to ORE, Tt« forms atill were not sent so the 
Parenul Involvement Specialise was called. She assured the Evaluator that she 
would 'wxl them to ORI right away. After a few days the Evaluator called again 
since the forms were etili not received. The Parental Involvement Specialist 
aasurad the Evaluator they were all done and had been sent to the Migrant 
Coordinator. The Evaluator then went to the Migrant Coordinator's office to 
g«t the forms. The forma had not been completed— the purchase slips, etc. were 
th^re and parts of the forms had been completed. It was not clear what (if any) 
were requests for April or May, etc. Since the time remaining to analyse these 
d«U was at a minimum, it was decided to Just Inclade the requests through 
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March, 1981 since the Evalixator was sure they were complete and correct. 

The data were keypunched and verified using the card file layout in Attach- 
ment The data are at U.T. on PF 6634 1293 REQST81. These data were 
analyzed with the SPSS program FEEQUElftlES. The files and other analyzes 
cor^ducted involved the Clothing Purchases data and the two data sets tLerged 
so they are discussed in Appendix X 

In January a summary of the clothing requests and purchases made from August 
through December of 1980^ by-school was sent to the principals of these schools, 
as well as the program staff (see Attachment W-5 for a copy of the memo). 
These tallies were done by hand. Attachment W-6 is the summary sheet sent, and 
Attachment W-7 is a sample of the school sommary sent. Errors were discovered 
in the Andereon data repotted, so corrected reports were sent (see Attachments 
W-8, W-9). 



Results 

The evaluation of the achievement of the clothing objective will be discussed 
in Appendix X, Clothing Purchases, 

The appendix documents the nature of the requests received for clothing. 

Tlie number of items requested were 926, This is an increase from the 628 
items requested in 1979--80. 

In Figure W-1 are listed thC: number of students for whom clothing was re- 
quested, broken down by grpde and level. Clothing was requested for 244 
students. The largest number of requests were for elementary students. 

The schools where clothing was requested most were Johnston, Anderson, 
Allison, Casis, Dawson, Govalle, Metz, Sanchez, St, Elmo, Allan, Zavala, 
and Webb. See Figure W-2. 

As can be noted in ^Figure W-3, the most requested items were pants fN»I97); 
underwear (N-133); coats (N«131); socks (N«128) and shirts (N-118). These 
were also the most requested items in 1979-80. 
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Number of Students 




for Whom Clothine 


Gratie 


Was Requested 


Pre-K 


60 


K 


28 


1 


26 


2 


27 


3 


17 


4 


19 


5 


9 


6 


7 

* 


Pre-K 


60 


Elem 


_ 

133 


7 


10 


8 


7 


Jr. High 


17 


9 


18 


10 


6 


11 


7 


12 


3 


Sr. High 


34 




Total 


244 



Figure w-l. BY GRADE COUNT OF NUMBER OF STUDENTS FOR 
WHOM CLOTHING WAS REQUESItD. 
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< Number of Students 

* For Whom Clothing 

School Was Purchased 



Johnston 


10 


Travis 


A 


Crockett 


1 


Anderson 


19 


Fulmore 


2 


Burnet 


3 


0. Henry 


6 


Fearce 


1 


Martin 


1 


Murchison 


2 


Allison 


18 


Becker 


8 


Brooke 


7 


Casis 


16 




2 


Dawson 


17 


Ctovalle 


19 


Highland Park 


4 


JosliQ 


1 


Maplawood 


2 


Metz 


15 


Ortega 


8 


Sanchez 


12 


Pacao Sprine^ 


1 


Rldgatop 


7 


St. Eliao 


14 


Allan 


13 


Zavala 


11 


Cook 


7 


Webb 


13 


Total 


244 



Figure W-2. 3Y-SCH00L COUNT OF NUMBER OF MIGRANT STUDENTS 
FOR WHOM CLOTHING WAS REQUESTED AUGUST, 1980- 
MARCH, 1981. 
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Figure W-S. NUMBER OF REQUESTS RECEIVED FOR VARIOUS CLOTHING ITEMS BY LEVEL, 
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Attachment W-2 



AUSTDI DIDEPENDEKT SCHOOL DISTIRCT 
Office of RftSMTch aind EvaluaClon 

SaptiiBbM 10, 1980 



FBOM: Cathar]^ Chrlatzuir 

SUBJECT: Tltla I Mlsroat Clothing aaquasts Form 
Title I Migrut Clothing Purchaser Form 



Aa par oar convaraation on Saptaobar 5» 1980, I hava aada no changaa In tha 
Clothing Raquaata ana Clothing Purchaaaa Fbrma from laat yaar,. axcapt to 
radttca tha forma from lagal to lattar aisa shaata. Eneloaad ara tvo hundrad 
eopiaa of both forma for your aaa. ^ 

Alao andcaad with tha forma ara diraetiona for tha completion of each form. 
Complete each form monthly and return to me* If you have any queationa or 
concama about theae forma or other evaluation related mattara, pleaae call 

Dlnetor, of flea of Rasurch^'tfttd Evaluation 

CCsrrf 
Eneloauraa 



l4« Lara 
Oaear Caaeu 
Joa«i Mata 



3n 
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80,40 Attachanent W-j 

(Page 1 of 4) 

INSTRUCTIONS FOR THE 
MIGRANT CLOTHING REQUESTS AND MIGRANT CLOTHING PU RCHASES FORMS 



Two ,8«p*rat« forma arc to bit filled out regarding siigraat clothing services ^ 
Tha Migrant Clothing Raguaata form ta to ba usad for recording clothing 
rafarrala mada by tha achool. Each rafarral slip ahould ba recorded on a 
aa^arata linaof tha Migrant Clothing Raquaata fona, Tha Migrant Clothina 
Purchaaaa form is to ba ut^-d for recording tha actxial purchaaa of clothing 
ic4ma. All itasa purchaaad during each month ahquld ba liated on this form. 
All purchaaea auida for aach atudant ahould be liated on a separate line on 
the Mlgriftit Clothlng^ Purchaaaa form. Complete the forma each aKJoth by follow 
ing the di^ectiona below. 

0 MONTH: YEAR:_ FUl in the number of the aonth and 

year for which the fona la being 
completed. Example^ September . 1980 



® PERSON COMPLETING FORM 



^NTH: 9 YEAR: 80 



Fill in the name of the person who is 
completing the form. This la the 
person to be contacted if any questions 
come up when the form is reviewed. 



© STUDENT I. 0- NUMBER This is the school district's seven- 

digit student identification number* 
It can be found on the Roater of 
Migrant Studenta * Pleaae take care 
to copy the number correctly. If no 
number la listed on the Roster, then 
leave the space blank. 

(D STUDENT NAME Zattt student's namcv last name first. 

® ETHNICITY This is a code number represencing the 

/ student *s ethnicity. It can be found 

on the 1980-81 Rcater of Migrant Stu - 
dents . The foilowingf codes are used: 

1 • Indian 

2 « Black 

3 * Asian 

4 * Mexican-American 

5 • Wliite 

If no ethnicity code is liaVeu jn t:ne 
Roster, leave the space blanks 
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Attachment W-3 
(continued, page 2 of <♦) 

® SCHOOL This is tht school district's three- 

digit school id«ntification number. 
T^^ number for each school can ,be 
found on th« attached List of Schools . 

GRADE This is tha studaoit's current grade 

placement. Record grade la the follow- 
ing vay: 

Student's Grade Record it: 



Pre-K 


-1 


K 


00 


1 


01 


2 


02 


3 


03 


4 


04 


5 


05 


6 


06 


7 


07 


8 


08 


9 


09 


10 


10 


11 


11 


12 


12 



® DATE Record the date of the referral or 

purchase. Include the month, day, 
year. For example, October 30, 1980 
should be recorded 10/30/80. January 1, 
L981 should be recorded 01/01/81. 

(F) ITEMS REQUESTED/ PURCHASED place the number of items requested in 

each column which applies. On the Request 
form* place the number in the column of 
each item which was requested on the 
school's form. On the Purchases form, 
placi the number in the column of each 
item which was actually purchasad. Leave 
the column blanic to indicate that items 
were not requested/purchas i. 

Q) TOTAL AMOUNT SPENT This section appears ooly on the Clothing 

Purchases form. The total amount spent on 
all items listed on each line should be 
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-ontin^ed, page 3 of 4) 



entered aera , Complete chis coTinin 
according to cne following exaxnple. 



Addraaa che completed forma to: 


•^OTAL 

AMOUNT 

SPENT 

65 hfi 67 f^R ftg 70 












n 










S 




Catherine Chris tner 
Office of Research and Evaluation 
Admlnist ration Building, Box 79 




1 


5 




t 


3 






1 


4 


\ 
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SCHOOL CODE 


^'^'^ Attachment 


w- 3 






' contiP' ed , 


page 4 0 


Thlj ro«t«r Identifies 


schools in code fona, using th^ codas listed 


beiaw. 


ELZMEMTARt SCHOOLS 






CODE 


Allan 




bC« ElXi^ 


136 


Allison 




Sancna2 


127 


Axidrdvs 


102 


3 tins 


139 


BArrington 




SuiB&icc 


138 


BArtQQ Ellis 


1 d'^ 


Sunsat Valley 


153 


&€Ck«r 


A. W** 


Travis Haighcs 


140 


BlmckshMr 




Walnut Craek 


141 


BlauiCon 




waob 


167 


Brtntruood 


lU / 


Williams 


166 


Brookii 




v^tnn 


157 


Brown 


1 no 


Wooldridga 


152 


3ryk«r Woods 




Woo ten 


144 


Campbell 


1 1 1 


Zavala 


145 


Casts 


1 1 


Zilkar 


146 


Cook 


xox 






Cunningham 




Junior high schools 


CODE 


Oawsoa 








Doss 




Badichak 


054 


Gov&llft 


1 1 k 


Bumat 


046 


GrahAQ 


IJ 7 


Dobie 


055 


GoUatt 


Lx f 


Fulmcra 


043 


Harris 




Lamar 


045 


Eighlana Park 


1 1 Q 


>fartin 


051 


Hill 




Murchlson 


052 


Houston 


X V A. 


0« Hanry 


047 


Joslin 


1 7n 
x^^u 


P^arca 


048 


Langfcrd 




Portar 


049 


Lm 


x^x 






Lindar 


XuU 


oENIOR HIGH SCHOOLS 


CODE 


Maplavood 


122 






Ma thaws 


X^g 


Andarson 


009 


Hanchaca 


1 A 7 
Xh / 


Auacia 


002 


Macx 


1 '?A 


Crockatt 


008 


Morman 


X^U 


Johnson (L3J) 


010 


Oak SIjlI 


1 ASS 


Johnston 


003 


Oak Springs 


xZ^ 


Laniar 


004 


Odom 


XJO 


McCalluzfli 


005 


Ortaga 


xZo 


Reagan 


006 


Paasa 


123 


Travis 


007 


Paean Springs 


129 






Pillow 


151 


AI.TERNATIVE SCHOOL 


CODE 


Plaasant Eill 


130 






Raad 


131 


Robbing 


265 


RaiUy 


132 






Rldgacop 


133 






Hosadal« 


134 






Rosawood 


135 
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f ILE II) A / i>/ F 

PRCKIRAM: Title I Migrant 

YEAR: 1980-8 1 

C0HTEHT8: Clothing Request Form 



CARD FILE IJ^yoUT 



LUCATiOH: 

A1SI>_ 

UT PF 



00 

o 



o 



acct« pa88» file name 



rtald 



i - 3 
4 - 7 



9-9 



1 



M 
N 



11 - 17 



18 - 37 



38 - 38 



39 ~ 41 



43 - 44 



46 - 51 



53 - 53 

54 - 54 

H5 - 55 
56 - 56 



5? - W 



Deacrlption 



APF 



Months Vear of Form (Month shoulJ be numerical; i.e. » Oct. « LO) 



Person Completing Form 1 • Delia Cuerrero 



AISD Student Identification Number 



Student Nante (Last Name (space) First Name) 



Ethnicity 1 « Amer. Indian 2 « Black 3 knian 4 - Hex. Am, 5 =^ Ai^glo 



School Code 



Grade Pre-K 



UO Flrjst Grade =^ Oi , *'tc 



Date of Hequost 



Number of Shoen Requested 
Socks 



Underwear 
^' T-Shlrts 



> 

fti rr 

W A' 

ft n 

o 13 
^ rt 

I 



1 



1 1 
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CARD PILE UYOUT 



LOCATION: 



YBARt 



Title 


I Higrant 




AISD 


1980-ai 




UT PF , , 


i Clathinu lecmafir Fnrm 


acct. pass, file name 




Cd/uiina 


Description 


0 


58 - :>fl 


Number of Ureasfs 




P 


59 - 59 


" " Blouses 


11 


Q 


60 - 60 


" " Pants 


tt 


R 


61 - 61 


" " Shirts 


It 


S 


62 - 62 


" " Coats 


•I 


T 


63 - 63 


Miscellaneous 
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o 



A A'} 

1 t ^ 



e> rt 

0 n 

ft o 

ft. rt 

1 f 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office o£ Rtswrch aad Svaiuation 

January 28, 1981 



Attachment '^-"3 



Jo«« Cantu, La« Lava, and Alicia Talaaiantez 



TO: 

FROM: CachtriaMK^riatntr 
SUBJECT: Migrant Clothing Purchaaas for Auguac through D«ciiaber, 1980 



Actachad to thla matso ara: 

• A list of tha aximbar of clothing raquaats osada, tha aumbcr 
of purchaaas oada, and tha parcent of raquaats for which 
clothing purchaisas hava baan Mda at a«ch school. 

• A list of tha migrant studants who hava racaivad clc thing 
purchasad with Migrant funds at aach school. 

This infonaation has baan oroTidad by Dal Guarraro of tha Titla I Migrant 
Par«ntal Iavolvaa«nt Offi^ and is currant through Dacambar of 1980. From 
August through Oacambar* $5,898*80 waa spant on clothing purchas^^, la a 
BUttbar of casas flwra itass vara purchasatT^tr child than wars r^quastad, and 
itaaa vara purchasad in addition to thos4 raquastad* 

Each principal of a school whara clothing purchasas wars tnada vill racaiva a 
copy of this oano and tha purchasas mada at' thair school. 
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Approvad ; _ 

Diractor, Offica of Raaaarch Vq^^' Evaluation 



Approvad 




Diractor, Elaiaaatary "Education 




Approvad : /6^^^^^^ 
Diractor, Sacondary EduAtion 



CC:rrf 
Attachaants 

cc: Tom Adams 

E. R« Hinojosa 
Karan Siiapaon 
Rudolph >!unguia 
Norman Whiaanant 
Wayna Richards 
R. D. Evans 
Mary Stinson 
Joaa Saan2 
Elian Ball 



Lorraina Phillips 
Joaa Floras 
Alaxandar Salona 
Doris Panosh 
Estalla Brooks 
Joa Dan Mills 
Andraw Guarraro 
Holand Johnson 
Gil bar t Cantu 
Marcos Paraz 



William Armantrout 
For tuna to Vera 
J. M, Richard 
Mariana Anglia 
Robart Enos 
Charles Aki^ 
Forrast Kl^a 
Adan Salgado 
Rodg«r Wiley 
Jack Allison 
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idcatAtrr ootsiNC axQUisis & mcHASss 

AUGITST. - DICSMBESL. 1980 



Attachment; W--6 



9t3£SSt OF 
B2QUEST3 FOR 

MHica aormc 

SCHOOL OF aZQUISSTS OF ?Wi<3ASt S BESS «ADE 



AT T AM 


50 


1 


fit 


ALLXSQR 




42 
*•* 


80 SI 




50 


22 


46Z 


Bioon 


29 


L5 


51*71 


CASTS 


66 


3!3 

WW 


501 


COOK 


25 


•f w 


Otrar lOOZ 


cDmnoKaAH 


3 


9 


Ov«r lOOZ 




109 


121 


Ov«r lOOZ 


GOVALLX 


45 


52 


Ov«r lOOZ 


gXeaCAMQ PAST 


4 




lOOZ 


M4PLIN00D 




0 


oz 




45 


■J ^ 


Ovmr IGOZ 




16 


14 


87. 5Z 




7 


6 


85. 7Z 




21 


21 


lOOZ 














44 










OvAr LOOZ 






1 2 




SCSISIT 


19 


3 


42.11 




2 


4 


Oi«c lOOZ 


MAIXXEI 


3 


5 


Ov«r 1002 


MQICBISON 


6 


3 


501 


0. HJOOU 


7 


5 


71. 4S 


J 


U 


U 


91.71 


iUOJtllSOlf 


6 


22 


Ovmv lOOZ 




7 


3 


Ovar 1001 


JODISION 


4a 


35 


72. 9Z 


urns 


0 


4 


Ov«r iOOZ 


mm 


0 


2 


Omr 1001 
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MIORANT CiX)l1llHG PUHCIIASES 

FOR August- Dece»berj^l980 

Si^nm.i _LaiiUt^ [ 

NUMBER OF ITEMS PURCHASED 



HUHBER OF REQUESTS MADE 
NUMBER OF PURCHASES HADE 



0 
4 



00 

o 



o 



PERCENT OF REQUESTS FOR VftllCH 
CLOTHING PURCHASES HAVE BEEN MADE Over 1003 



Student Nume 



Grade 



Shoes 



Socko I Jacl etTuuderwr j^T-Shlrt j Drees! Rlouse jPantg 



Shirt I Coftt iMiac. 



Tota^Sgent 



Peres 9 Jose L. 



10 



00 




4 



I 
I 
I 
I 
I 
I 
I 
i 
I 
I 
i 
i 



I 
I 
I 
I 
I 
I 
I 
I 



I 
I 
I 

I 

I 
I 
I 
I 
I 



I 



$ 47.60 



n 
pi 
n 



t 
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Attachment W-8 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Offlcft of RttsMirch and Evalujaclon 

Ftbrumry 20, 1931 



TO: iMk Uvs9 Oscar CsntUf Jo«« H^tA 

OuurlM AklM, Principal, AndAtson High 
Hoduilla Cchra, Mlgrsnc TMch«r, Anderson High 

AllClJl X4LlUAnCt2 

FftDM: CACh«!jnr^ri«tn«r 

SUBsTECT: Comcclons to KULgrmnt Clothing Purchac«ii 
August * 0%cttab«r, 1980 



Ml r«G«atl7 dl«cov«r«d wt had inadvertantly lift out thm clothing pxirchwia 
md« for Anderson «igr«at stud«nta in 5k>v«mb«r of 1980» Enclosed find ch« 
corx«ctiftd ll<t# 



Approved 



Director » Office of Seeeerch endEveluetioQ 

Approved 2 



CC:rr£ 
Eocloeure 




■II 

® W-I9 
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HiCftANT CUm^m i'lNIUiASeS 
SdHJOti Andarsoa 

Numtii or ITEMS ruKuiAseu 



NtiiiU>«ir of Xequtelttii Kiide 
Nu»l>«r at rurclucsea Ki46 
NuMt>«r of furclMitv* HA4m 

f4ircenC i>( i«^u«itii for 
Wliich Clotliltii PurcMsvii 
!I«V« ic«n Hid* 



O 

^5 



I 

O 



UUsfnc, r«its 

IU»ira«» Gloria 
lait<iaii, David 

V.»squ««» At tela 
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3P 



4r.) 



9 

9 
U 
tl 
10 

9 

9 
10 

9 
II 
II 
10 
10 
II 
10 



I 1 



I 



% )6.ao 

57.56 
43.6) 
79.65 
U.I9 
37.07 
23.40 
43.68 
25.20 
311. 70 
44.55 
61.20 
32<40 
21.15 

$593.59 
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TITLE I MIGRANT 
APPENDIX X 
MIGRANT CLOTHING PURCHASES FORM 
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Migrant Clothing Purchases form 



Purpose 

The Migrant Clothing Purchase Form was coapleted by the Title * ^^11 grant 
Parental Involvement Secretary in order to obtain information relevant oo 
the following decision and evaluation questions: 

Decision Question D4 ; Should the Parental Involvement Component be 
continued as it is, modified, or deleted? 

Evaluation Question D4-1 : Were the Component's objectives met? 

d) Clothing Purchases 

During the 1980-81 school year, the Title I Migrant Parental 
Involvement Office will purchase clothing for need^ and eligi- 
ble migrant children as referred by the Migrant instructional 
staff and the campus administration. By April, 1981, at least 
90S of the students for whom clothing has been requested will 
have received the clothing. 

X aforttation Need 111 : How many migrant students participated in support compo-- 
nents funded by Title I Migrant during 1980-81? 



Procedure 

The Clothing Purchase Form (Attachment X-1) was used in 1980-81 to record tne 
purchase of clothing for migrant students. No changes ware made in .e fonni 
from 1979-80. The Migrant Evaluatcr and the Parental Involvement Specialist 
agreed that use of the form should be continued. In September the Parental 
Involvement Specialist was sent a sufficient number of forms for the year (see 
Attachment for the cover memo). Also sent were instructions for completion 
of the form (Attachment X-3). 

The Title I Migrant Secretary for the ParentaJ Involvement Component completed 
the Migrant Clothing Purchase Form on a monthly basis, August, 1980 througn 
March, 1981. After not receiving the forms for some time, the Evahiacor 
contacted the Parental Involvement Office to request the forms. The Title : 
Secretary told the Evaluator that the Secretary had gotten another job l;i the 
District and was no longer there. She had taken the Secretary's place tempo- 
rarily. She was told of needing the forms as soon as possible. She said shp 
would talk to the Parental Involvement Specialise and call hack. After some 
time, the Evaluator called again to learn the status of thft forms. She was tol 
the former secretary was going to return and compile the fornrcs for both April 
and May and send them to ORE. The forms still were not sent so the Parental 
Invoivetnent Specialist was called. She assured the Evaluator that she would 
send them to ORE right away. After a few days the Evaluator called again 3in;.e 
the forms were still not received. The Parental Involvement Specialist assured 
the Evaluator they were all done and had been sent to the Migrant Coordinator 
The Evaluator then went to the Migrant Coordinator's office to get the forsis 
The forms had not been completed — the purchase slips, etc. were there, and part, 
of the forma had been cou^leted. It was not clear what (if anv) were requt^st-: 



tjr April -n "ia^, ec^. t.' t:r,e '•i-nfe r^^^To^ ^5:,,^ wer^ 

I .♦8i cilact; trxe Evaiuator was suie c*".*£v weje ct.-ciplecr inc :crr-;'. t 

n^e data w^re keyp. acnea 4rKl vtrifleU uBln^ cne wari tile Ur-'jut in Atta-:-'- 
Tient X-^. Trie data are at U.r* on PF ^63^ i:'^8 PURCH8] . IKese data y.-z-^- 
aerged :3V program l-'HEKGF on P? 6t»jH 129,^ co create •^he dat^ tile CLOTHSl 
on PF 23U(5 1000- SPSS control files CLTHCr.\N and CLniCN2 we-e ^j^ea to ran 
SPSS programs CRC5SBR£A.K and FK£QU£NCIES. 

In JanuAry a sutrssary uf the ^locaing requests ana purcnases nxade froa August 
through December -^f 1980, l)y school was sent to the principals of these scnoois 
as well as the program staff .s^^e Attachnent X-5 for a ccpy of the memo). 
These tallies were done by hand- Aitacnment X-d Is tne summary sneet sent, 
and Attachroent X-*" Is a sample of the scnocl suoimaiy sent. Errors were dib- 
cui^sed in the /Uiderson data reported, r^c correr ted reports were sent ^ st-e 
At;acaments K-S , X-9 ) . 



^^vaiuaticn ^ ifct^ t ion ^-J; ^ Were :rie ^ornpcnent'^ .?:^jectives net^ 

r>;tf .jljzh:n-j ::Dce'^t-'rje '^ciii "^t^r. I-vrr- -/^-Tt^^^^t. r^;r:u-.7n 

In FlKure X-I ir^ listed the nun^ber of students for w^iotn clothing was pur- 
cnasedt broken down by 5?rade and level. Clothing was purchased ^^-^r 216 
Btndent^. The largest number of purchase-s was tor elementary students. 
Verv few p'irchases were nsade at tn*i iuniv-r and senior high levels* 

figure .<--2 stiOWb :te numz^er .:*f pavchases made dt e-^cn school. The schools 
vith th«* greatest nunjber of P'-.rchases were Dawson, Anderson, Govalle, Allison, 
1 a: t Sane h*^ z , and We t? d - 

Figure W-I m App^t^ndix W ^Mlgra-^-.t Clothing Requests Forra/ show^ ciotamg 

re^iuests were aade for 2-4^ st'^d^^nts from August* 19B0 througn March, 19BU 
THArlng Chfe^ neriod o: t Ln)^ ; clothing purchases were made for 21^^ stu- 

ienij, zr SB . of tncsk' :or waoD clcthini^ had been requested. 

Figure A- i .omvai^H tr- exp^:ur; c.r e.-^ rnade :iurin^. l^^^'"^-''^, 19:'^-80, and 
i^Si'--*ii rind revea^-' 

l-^iiT^ .lot^tns^ rr-rie-:- '^rr^ :iaje In l.^b'^'-'U taan in triC two previous 
ve.irs^ rtcwever, it snould ?e noted in clothing purchases 

tni request!^ wer^^ ^iKvnitored tor seven nK)nths, whexeat; purchases/ 
reauests vere wnLcored £01 oniv tsix months in 19'9-80 and four 
7«-uitns in l^''8-/9. The .^v-era^e number ''>f req^iests made per montii 
!u l98^->Si v.:iH i i:. .-oopared IvS ir. 1'^7'^^8j. and 17^ in 1978-7^. 

" . **r- e'»t'.i<t f va-i -rtrnt: ...1 '.\e '.'ff^-Kw e <eTie^;t:ar*' level haK 
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steadily increased each year since 1978-^7^, while the percentage 
of funds spent on the secondary level has decreased each year. 

♦ For 1980-31, the decrease in expenditures for 7th-8th grade students 

and the increase in expenditures for K-6th grade students is prob-- 

ably due in part to the inclusion of sixth-grade students in eie-~ 
mentary schools. In both 1978-79 and 1979-80, sixth-grade students 

were included in the tally of expenditures for 7th-8th grade stu- 
dents. 



• The average expenditure per student rose from $29.09 in 1979-80 
to $30.07 in 1980-31. 



Figure X-4 shows the monthly clothing expenditures for each school partici- 
pating in the clothing activities. The schools with the greatest expenditures 
auring the period examined were Anderson ($706.05), Govaile ($477.18), Allison 
($430,46), and Metz ($388.86). 
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Grade 


Ni.]anbet of Student ^ 
for Whom CJothlng 
'Was Purcnased 








Pre-K 

ic 
f\ 

I 

-\ 

•5 
J 

•4 


3c 

:g 

16 
L6 
3 








Eles 


il9 










0 


_ ^ 

















a 
10 
il 
12 


14 
6 








Sr, High 








„, . ~ — " — ' 






21 0 







Figure :r''-GR.wE OOL^H OF NUMBER OF ST'JDErT'-^ 

f:;r uho:^' cloth inc was puticha:-£D . 
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Humber of Students 
For Whom Clothing 
Scftool Was Purc'ised 



Jo has tc n 


8 


Travis 


4 


Crockett 


1 


Anderson 


16 


Fulmore 




Burnet 


J 


0* Henry 


5 


Pearce 




Martin 


I - 


Murchison 


I 


Allison 


16 


Beck«r 


Q 
7 


Brook« 




Casls 


g 


r*iinrt 1 nohstm 


> 


Dawson 


17 


Govalie 


X6 


Highland Park 


4 


Joalin 




Maplewod 




Hatz 


14 


Ortaga 




Sanchez 


: 3 


Pscan Springs 




RldgeCop 




St. Zltm 




Allan 


X. 


^vala 




Cook 




Webb 





local 



Figure X- 2. BY-SCHGOL COUNT OF Nl^£R -jf MMRA^N'T STI.TjENTS F^'.^ 
Wl^OM CLOrniNG WA3 PURCHASED Al^GvST, 198C'"MARCH, I 
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1978-79 




1980-81 


NuBiber of Requesti? 


717 


628 


926 


Total Expenditures 
for Period Analyzed 


$4,930.26 
( November-Mar ^n, 
1978-79) 


$4,509.14 
(October-- Apr il , 
1979-80) 


$6,373.75 
( August-March 
1980-81) 


Percent of Toual 
Spent on Pre-K 
Students 


27% 


35% 


23.9% 


Percent of Total 
Spent on K-6 
Students * 


28% 


30% 


50.7% 


Percent of Total 
Spent on J-^Sth 
Grade Students* 


28% 


24% 


7.6% 


Percent of Total 
Spent on 9-12 
Grade Students 


17% 


10% 


17.8% 


Average Amount 
Spent Per 
Student 


$27.24 


$29.09 


^30.07 



* In 1978-79 and 1979-80 the Figures un^er K-6 and 7-8 students are for K~5 
and 6-8 students respectively. 



Figure X-3. COMPARISON OF 1978-79 THROUGH 1980-81 MIGRANT EXPENDITURES 
FOR CLOTHING. 



1 : : 
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Figure MONTHLY CLOTliING EXPENDITURES BY SCHOOL, OCTOBER 1980 » 

MAKCH 1981, 



Ine to g number in each box is the average expenditure for a school 
during the laonth in question. The ndddle number in each box is the 
number of stuc-^nts for whom purchases were aiade during the month. 
The bottom number in each box Is the sum of ail expenditures made at 
a school during the wonth in question. 
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AiJSTIil LNDEPEKBEJrr SCHOOL DISTIRC" 
Offic* of R«»<iiarcb auad Evaiuatloa 

S«?ceftb«r 10, l'^8'J 



TO: Alicijr-X4ia«B»at»s , 

FROM: Csth«riiwi Chriataer 

SUBJECT: ^itla I Migrant aoching E«qu««t» Fora 

Titi« I Migrant Ciothlag ?urcha»«« Fors 



AS p.r onr coa.«r..cion oa S«pt«^.r 5. 1980. I hav, 

fjr^^rrr s^si? ir.rrJTJr ..... 

copl«» of both foroa for your u»«. 

AiiK, «utlo.«d With th« fort« ar« dir*ctioas for ch« cos^Utlon «f ^f^^^^^^' 
CoopUM •*ch form oonthly *«d t.cum to pi^^se call 

conctxto* »bout th«M for» or other e^I^^tios r.Uted oat.e.s. 



Approved: . , - — — — — — -T-^T-^rrrz:: 

Dlr«ctot, Offica of HA9«arCi?-*aa -v^axu^cn 



CC:rTf 

Oscar Cami:*! 



f 



. Page i uf 4 ; 



:ms:ri:c"IuNS -or r;^E 
^KiRPN :l:"-:*^c ^e^iests and ^^igrant :lotmng purchases fokms 



Tvo sieparat^ fartns ars u be rilled out regarding inigranC cioching sen/ices. 
The .Migrant Clothtns^ Requests form is co be vised for recording clocniag 
retertais iiade Dy tne school. Eaca referral slip snould be recorded on a 
3«parate line of the Migrant Clothing Requests form* The Migrant, Clothing. 
Purchases form is to be used for recording tne actual purchase of clothing 
items* All items purchased during each month shoidd be listed on this form. 
All purcnases iiiade for each student should be Ixsted on a separate line on 
-^'^ >^&rant Clothing Purchases fona* Complete the forms each month by follow- 
ing Che directions beiov. 



.A; .^n:H' -'EAR: 



Fill in the number of the month and 
year for which the form is oeing 
completed* Example : Septemder , 198'^ 



f^uNTH : 9 



^EAR: 80 



(f) ^^ERSCN COMPLETING FORM 



STUDENT 



3. mmzR 



© STJOENT NAME 
(D tTHNICITY 



Fill iw the name of tne person who is 
completing the form* This is the 
person to be contacted if any questions 
come up when the form is reviewed. 

This is the school district *s seven- 
digit student identification number. 
It can be found on the Roster of 
Migrant Students . Please t^uke care 
to copy the number correctly. If no 
number is listed on the ^foster, then 
leave the space blank. 

Eater student's name, last name first. 

Inis is a code number representing the 
student's ethnicity. It can be found 
on the 1980-81 Roster of Migrant Stu- 
dents * The following codes are used: 

1 * Xndian 
- « Black 

3 * Asian 

4 * Mexican-American 

5 - White 

If no echnicity code is listed on the 
Roster, leave tne space blank . 



ERIC 
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® 



il^it ijchool Identification nu^iD^r- 
ri;e au3ib«sr fcr e4cn ichooi can be 
ro^znd ')n zne ,ictdicned list of tcr.ovl 



d) GRADE 



is tne ^ruaert 
lag vav: 



:l grade 



<e r " 



9 
11 

12 



1 J 



Qi; DATE 



© ITEMS REQUESTED/PURCHASED 



(j) TOTAL AMOUNT SPENT 



Record cne date of tne teterral 
purchase. Inclade the raonth, day, 
year. For example, October iO, 19S0 
should be recorded 10/30/30, J^inuarv L, 
1981 should be recorded 01/01/31. 

Place Che nn mbet of items requescea ..n 
each coit^uan which applies. On tn^ R eque^i^ 
form, place Che nmaber in che colomn :>f 
each item which was requested on the 
school's form* On thi^ Purchaafes forrw 
place the nuaber in the column -^f each 
item wnich was actually purchased. Leavtf 
the column blank tc indicate cnat i"t'tn4s 
w«re not requested/purchased* 

This section appears only on c^e Cl_o".>Ainj^ 
Purchases fons. The total amo-^inx. spent 
all items listed on eacii line ^noulii 'se 
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Attachment X-3 
(continued, page 3 of 4 



entered here. Complete this column 
according to the following example: 



Address the ccia p^ ^.ted Jorms to : 

Cath«rin«t, Christner 
Office of Research and Evaluation 
Admin-.3traticn Building, Box 79 



TOTAL 

AMOUNT 

SPENT 







3 






7 








• 


S 






1 


5 


• 




3 






1 


• 


1 





i i i 

X-if 











3 Trio 














ELEMENTAKY SCliCCL:: 






:_:df. 


Allan 




5 1 . HLlzsc 


lib 




• •* 

^ w 


Sancnez 


-.27 


Aruir«ws 


• -^'1 




139 


BArrlngtoa 




S'oaaaiit 


138 


Sartoa Hilia 


1D3 


ianSttt. Va^lev 


• - 2 


B«ciMir 


A, 0^ 


TraTfis daignts 


^ +0 


Slackshftar 


135 


W^laut CreeK 


l-^l 


Slancou 




Wabb 




Srtnt^od 


• 


William 




Brooke 




Winn 


• 


Brown 


109 


Wooldridge 


*. J 2 


Srykar Woods 


* ' n 


Woo tea 




Caapball 


1 * ' 


2avala 


l«-t " 


Caais 




2ilscer 




Cook 




« — — — — . « 


^ 


Cuxmlnghaa 








Dawson 








Doss 




Bedii^h^iw 




Go vail a 


lib 


Bumat: 




Grahaa 




Dobie 


D 


GuuUact 




rulsrre 




Harris 


Hi 


L^aoar 




aighland ?ar^ 




Hartiu 


' C 


Hill 


155 


Murchlscn 


V 


Houston 


162 


1* Henrv 




Joslin 


-*i *. 


Pearce 




Langford 


168 






Las 


• •> 


™— — — ^ — ^ — — 




Linda r 




S£HKR_..Hi:^H SvllKGLH 


r O W £- 


Maplawood 








:iathaw8 


• 2 1 






Jianchaca 




Au3 tin 


-C2 


Macs 


t, V 


Crockat" 


"CS 


Morman 


^ ? '^ 


'c^nso^ 1^ ^ 




Oak Hill 








Oak Springs 


III; 


Lanier 




Odos 




I^^lall ^ 




Ortaga 


12 D 


Ha*i^an 




Taaaa 


123 




r c T 


Pscan Springs 






^^^^^^^^^ 


Pillow 






c* 


Plaaaanc iiil:. 








Read 








Raiily 


lil 


_ — ^ ^^.^ 


_ . 


Ridgetop 








Hosadala 








Rosavcod 
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FILE ID _JJ_?J^^ 

PROGRAM : Title I Migrant 



CARD PILE UYOUT 



YEAR: 



1980-81 



lIcATION: 



arrt* pae^s. file name 



OINTEHTS:- tlothing Purchase Form 



Field 



D 
E 



F 
G 
H 
I 
j 
K 
i. 
M 
N 



Columns 



9-9 



11 ~ 17 



18 - 37 



38 - 38 



39 - Ai 



43 - 4A 



46 - 51 

51 - 53 

54 - 54 

55 - 55 



Deticr ion 



AFG 



Montti, Year of Form (Month should he numerical; J ^ , , ^'^^ • 
Person completing form I = Delia Guerrero 



Mil 



AISD Student Identification Number 



Student Name (last Name ^space) First Name) 



Ethnicity I ^ Amer. Indian £ - Black 1 - Asian 4 M< x, Mii* i ^ 



School Code 



Grade Pre- K - -J K - 00 F|r-^f Gra-i*- - 01, Pt , 



Pate of Purchase 



dumber of Shoes Purctmsed 



56 - 56 
57-5/ 



If »f 



Socks 
Jacket*^ 
Underwear '* 



ERIC 



1 : ^ 



X 

i 

O 
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F I LE 10 A / F / G 

r ROGRAM ! Title I Migrant 

19 80-81 

CONTENTS : Clo thing Purchase For m 



CARD HLE IJVYOUT 



fOCATfON? 
AISI) 
\\\ FF 



acct, pasB, file nnme 



Field 



P 
R 




Columns 



58 - 58 



59 - 59 



63 - 63 



Description 



Number of Dresses Purchased 



tl M 



Blouses 



" " Pants 
" " Shirts 



tl 



Miscellaneous 



65 ~ 70 Amo unt Spe^at 



•1 



c 



c ^ 
It o 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



Attachment X-"^ 



January 28, 1981 



TO; 




FROM: 



SUBJECT: Migrant ClothJLng Purchases for August through December. 1980 



* A list of the number of clothing requests made, the number 
of purchases made, and the percent of requests for which 
clo-Ching purchases have been made at each school. 

• A^list of the migrant students who have received clothing 
purchased with Migrant funds at each school. 



This infonaatiou has been provided by Del Guerrero of 'rhw Title I Migrant 
Parental lavolveaent Office and- is current through December of 1980. From 
Augbst through December, 55,898.80 was spent on clothing purchases. In a 
number of cases taore items were purchased per child than were requested, and 
items were purchased in addition to those requested. 

Each principal of a school where clothing purchases were made will receive a 
copy of this memo and the purchases made at their school. 



Attached 



to this memo are: 




Director, Office of Research asii^ Evaluation 




Director t Secondary EduAtion 



CC:rrf 
Actachmetnts 



cc: 



Tom Adams 

R. Hlnojcsa 
Karen Simpson 
Rudolph ^tunguia 
Norman Whisenant 
Wayne Richard^^ 
R, D. Evans 
^ary Stlnson 
Jose Saenz 
Ellen Bell 



Lcrraine Phillips 
Jose Flores 
Alexander Salone 
Doris ?ano sh 
Esteile Erooics 
Joe Dan Mills 
Andrew Guerrero 
Roland Johnson 
Gilbert Cantu 
Marcos Perez 



Williaia Anuentronc 
Fortunate 7era 
J. M* Richard 
Marlene Anglm 
Robert: Enos 
Charles Akias 
Forrest Kline 
Aaan S^lgado 
Rodger Wllay' 
Jack Allison 
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80.40 MIG^AHT CLOTHIHG iEQUESTS & PTOCHASES Attachment X-6 

AUGUST.* DECZMBEE, 1980 



PZHCEKT 0? 
REQUESTS FOR 
WHICH CLOTHHIG 

NCSIBEB. NUMBER FURCkASES HAVE 



SCHOOL 


OF SEOUESTS 


OF PTJRCHASES 


BEEf MADE 


AT T AM 


30 


3 


6Z 


ALLISON 


52 


42 


30. 3Z 




SO 


23 


46Z 


BXOOIS 


29 


15 


51.72 


CASIS 


66 


33 


50Z 


COOK 


25 


30 


Ov«r lOCZ 


coimoGaAH * ' 


- 3 


9 


Ov«r lOOZ 


OAHSQN 


109 


121 


Ovvc lOOZ 


GQvALLS 


45 


52 


Ov«r lOOZ 


EXGBLAHD PAIK 


4 


4 


IGOZ 


MAPLZBOOD 


17 


0 


OZ 


UETZ 


45 


53^ 


Ov«r lOOZ 


0B3EGA 


16 


14 


37. 5Z 


PECAH SPRHIGS 


7 


6 


85. 7Z 


aZZKSTOF 


21 


a 


lOOZ 


ST. ELsE) 


52 


o2 


O^r lOOZ 


SANCHEZ 


36 


44 


Qvt lOOZ 


»EBB 


37 


46 


Ov«r lOOZ 


ZAVALA 


8 


U 


Ov«r lOOZ 


BUSHST 


19 


'8 


42.12 


FUI20BZ 


2 


4 


0<9«r lOOZ 


MARTTTT' 


3 


5 


Ov«r lOOZ 


MOSCBISOH 


6 


3 


50Z 




7' 


5 


71. 4Z ■ 


PEARCE 


12 


U 


91.7Z 


ANDERSON 


6 


22 


Ov«r lOOZ 


CROCCECIT 


7 


8 


Over lOOZ 


JC^KSTON 


43 


35 . 


72. 9Z 


LANIER 


0 


4 


Ov«r lOOZ 


T3A7IS 


0 


2 


Ont lOOZ 



4: 
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MIGRANT CLOTHING PURCHASES ^ NUMBER OF REQUESTS MADE 0 

FOR Au gust - December, 19 80 

SCHOOL: Ljjliller NUMBER OF PURCHASES MADE A 



NUMBER OK iXfiMS PURCHASED PERCENT OF REQUESTS FOR WHICH o 

/ CLOTHING PURCHASES HAVE BEEN HADE Over 100 1 




/ 

mm I 



80.40 ' Attachment X-8 



ADSTIN DTOEPENDEHT SCHOOL DISiaiCT 
Offset o£ RftSftarch and ^valuatioa 



February 20, 1981 



1 



TO: Lm Lavs, Oscar Caata, Jose Hata 

Charles Akins, Principal,. Andersoa High 
Rochelle Cohen, Migrant Teacher, Anderson High 
AllclA Talanantez 

FRimi: Cathef^nr^rlstner 

SUBJECT: Corrections to Migrant Clothing Purchases 
August * l}ece3&ber,. 1980 



We recently discovered we had Inadvertently left out the clothing purchases 
made for Anderson nlgrent students in tlovember of 1980. Enclosed^ find the 
corrected list* 



« ♦ 
Approved: 



Director, Office of Research and Evaluation 




Approved: >dCc;^^ 

urmctor. Secondary EMcation 

X 

CC:rrf 
Enclosure 
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NfGRANT ClXmilHG riWCtlASES 

SCHOOL ; Andcr«o a 

IfJKiEil or ITEMS PURQI^EU 



Nuik^er of Requesra Hude s; 

Number of Purchases Hade ~6P 
Muabar of furch««eo Hado 

. ,Ubtcii Mad K«qu««ta 55 

.Ferc«iit ol lUi^MCs for ^ ^ 

Uhich Clothing Parchaaea^ 

ilays loan Hnda 96. 5X 



SttMlant 



to 



Alvar«s» David 
•ald#raa» Palii 
•alderaa. Anita 
CarvaAtaa» Allca 
Carvaataa» Lstlela 
CarVanca*. J6a 
Crus^ Sandra 
Goaas« Haarj' 
Juaras, iUbarc 
Saalras^ Clsrla 
KandoQ, ^^id 
Sa«arlpa, Julia 
Saaarlpa, Mancy 
Vaaquaa. Alicia 
Va«i|u«a, Julia 



CO 



482 



9 
12 
II 
10 

9 

9 
10 

9 
II 
II 
10 
10 
II 
10 




i 



T 
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TITL? I MIGRANT 
, APPENDIX Y. 
HEALTH SERVICES FORM 



ERIC 



484 



Y-l 



80.40 



last rumen c Description: - Heaich Services Form 



lA4 

5 

Co 



Srief detcri^clon ol che tntcrumenc i 

Th« form pzovidm* infoniacion abouc heAxch services delivered by che Migrant Nurae. 
The* Information includes: student neoe, ethnicitv, ^tudetit I.0.» nature of contact 
'by the Migrant Nurse, problem, resolution by che Migrant Nurse, and outcoae. Space 
is also provided for the name of che scnool and the 'i»nth for which the fonn was 
completed. 



Tc vhoa was the Instrument administered '^ 

The Migrant Nurse and her staff coaipleced che fonaa. 



How aany times vaa the instruiaent adainlstered '' 
Eighc times, ^ 



When vai the instrument adthlnlstered? 



Monthly, from S«ptemb«r of 1980 through April of 1981. 



Where waa the instrument adrlnistered '' 

In th» Migrant ^Klrse's office or other location of her cnoice. 
Who administered the^^tmrumenc ? 

Tb'^ form vat completed by the :4igrant Nurse and her staff. 



What trainiii^a did the admlnHttrators Have '' 

The Migrant Murs« and her staff had- completed these forms for two previous years 
in addition to having wricten instructions available. 



Was cne Inscrunenc administered under scandardized conjjtxona '' 
^k>c applicable. 



Were chere problems with che inscrunenc or C^e admlnlscraclon Chat ^.ighc 
aff#cc chi* validity of che daca ^ 

None were identified. ^ 
Who developed the instrument '^ 

The Migranc Nurse and the Tide I Mlgranc Evaluator reviewed the inscrumenc developed 
during previoua evaluacions anS decided to use ic again. For the Migr^anc Nurse's 
convenience a colua^ was added for her co check when a case was compleced. 
Whac reliabillc^L and valldlgy dacj are available on the lnscru?rent ? 



Are there nonn data available for Interpratln}^ the result s'* 
No. 



ERLC 



Y-2 



4<j 



80. AO 

HEALTH SERVICES FORM 
Purpose 

/ . ■ • 

^The Health Services Form was completed by the Migrant Nurse in order to obtain 
Information relevant to the following decision and evaluation question? 

DecisioDi Question D3; Should the Health Services Component be ^ atin- 
^ ued as, it is, modified, or deleted? 

Evaluation Question D3-1 ; Were the Component's objectives met? 

The Migrant Nurse set" the following objectives for herself: 

during the^ 1980-81 school year the Migrant Nur^e will provide health 
servides to 90% of the migrant students who are enrollg;^ in the 
pre-kindergarten classes. > ^ 

K-i2 

The Migranf Nurse will provide health services to 50% of the 
migrant students in grades K^^IZ who are enrolled in program schools. 
Services will be offered to only students who meet the criteria of 
low- income families. 

t 

-Evaluation Question Ik)w many migraht students (by grade) 

were served by the Migrant Nurse? " • 

Evaluation .Question D3-3 : What services did migrant students receive? 

" Information Need 112 : . How many migrant students were served by 
instructional and/or support Components of the Migrant Program (by 
gj^de and ethnicity) during' 1980-81? 



Procedure 

The fiftfilth Setvices Form was developed in 1977 by the Title I Migrant Evaluator 
and the Migrant Nurse. The form was designed to describe the individual student' 
student contacts made by the Migrant Nurse. ^ 

The Migrant Nurse has completed the Health Services Form every school year 
beginning with the 1977-78 school year. In August of 1980, the Migrant Evaluator 
net with the Migrant Nurse to determine whether or^noC the Health Services Form 
should be used during i980--81. It was agreed to continue using the form. The 
or4l7 modification made from the 1979-80 form was adding a column (fqr the Nurse's 
convenience) to check when a heajth problem was resolved. See Attachment Y--1 
for a copy of the form used. The^ same instructions were used as last year, with 
only slight modifications 'made to change the name of the Migrant Evaluator. See 
Attachment Y-2. In completing the form the Nurse recorded health problem(s) 
t experienced by each student. The problem codes used with the form we-e the ones 
designated by the Migrant Student Record Transfer Syst^a, Attachment Y-3 defines 
th« problem^ codes used* % 
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In October the Nurse called and asked if she could no longer list follow- 
ups on the form after October, Since it had been at the Nurse's suggestion 
that follow-ups be recorded in the first place, she was told to leave them, 
off if this made recordkeeping easier for her, ' v 

The data on the Health Services Form were keypunched, one card per, contact. 
Attachment Y-^f is "a copy of the c^rd fil^ layout. The data file is available 
at UT on PF6634, 1298 HLTH81, KLTH81 was sorted by I,D- using SPSS file 
HLTHSRT on UT PF7156 3069. The unduplic»ted count of students was accomplished 
using file HLTHDEL on PF7156 3069, The d^ta was then resaved under HLTH02 on 
PF7156 3069, ^ The SPSS file C0N2 on UT PF66i4 1298 was used to run SPSS CONTAB 
program on HLTHBl and oit HLTi!02- The SPSS control fil<j tllEQCl on UT PF7156 3069 
was used to run SPSS Frequencies on HLTH02, Additional information was pro- 
. cessed at AISD, The unduplicated data file is EU0HELTHO2 and the duplicated 
data file is EI0HELTHO1, Th-* EDSTAT program CONTAB (control file EI0HELTHO2) 
was run to measure the achievement of the objectives. 



Results 

Evaluation Question D3-1 ; Were the Component's objectives met? 

Pre-K 

The Migrant Nurse met her pre-K objective by serving 140 of the pre-K migrant 
students. Thi$ fieure is 93.3% of the 150 pre-K students (includes those 
currently in school .plus those withdrawn from school) , 



K-12 

The Migrant Nurse met her objective by serving 54% (347) of the K^12 students 
in the program schools, during September through April of 1981 • 

Figure Y-1 lists. the students served at fiach campus visited fty the Migrant Nurse* 
A total of 618 students were served at all levels • This year the migrant stu- 
dents were considerably more spread out in that in 1979-80 the Nurse saw stu- 
dents on 28 campuses and this year the number of campuses visited increased to 
49, Figure Y-2 provides a monthly tally (September through April) of the stu- 
dent >con tacts made by the Nurse, 

Evaluation Question D3-2 : How many migrant students (by grade) were served by 
the Migrant Nurse? 

Figure Y-2 lists the duplicated and unduplicated counts of students seen by 
grade • 

Evaluation Question D3-3 : What services did migrant students receive? 

s 

Figure Y--4 shows the number of tiiti.,cj each type of nursing activity occurred. 
Since follow-ups were no longer coded after October, they are not included here. 
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In September and October the Nurse made 70 follow-up contacts. This was an 
activity -considered important by the Nurse, so follow-ups were still conducted 
even though no longer coded on the Health Services F^m, 

The Nurse encountered a wide Variety of health problems in her contacts with 
the migrant students as shown^ in Figure Y~5. The Tno^t conmion pr^^blems were 
failed Cental screening, health supervision, and failed vision screening. 

Information Need 112; How many migrant students were 'served"*^by instructional 
and/or support components of the Migrant PrograTu (by ^rade and ethnicity) 
during 1980-81? 

V * 

Flgute Y-6 gives the ethnicity breakcfown by grade of the migrant students seen. 
Hispanic students made up 98.9% of the migrant students -een. 



SCHOOL ^ 

John* ton 

Travis 
Crockftct ^ 
An4«rton 
Fulmora 

Bumac 

0, Hanry 

Paarca 

Portar 

Martin 

Murchlson 

Alllaon 

Barton KlMs 

Backar 

Blackahaar 

Blancon , 

Brooka 

CjnpbaU 
Caaii 

Cunningham 

Dawaoa 

(fovalla 

GoXXatt 

Highland Park 

JoallQ 

HaplatPood 

Oak Spring* 
Ottaga 
Sanchait 
Pacaa Springs 
Rid ga top 
iloaaifood 
St. SXao 
Sli&a 

Travis Haight* 
Allan 
^vala 
Barrington 

OdOB * 

Grahan 

Houston 
Vaab 
Langfbrd 
Ttanaga Parwat 

Totals 



DUPLICATE! COUNT * 
OF STITJENTS SERVED 



UNDUPLICATZD COUNT 
OF STUDENTS SERVfP 




2 




2 


28 




17 


1 




1 


35 




22 


3A 




17 


43 




29 


10 




8 


I 




1 


3 




1 


• 36 




22 


2 




1 


11 




6 


54 




^5 


8 




5 


75 




36 


11 




3 


64 




37 


4 




1' 


2 




1 


176 




60 


3 




- 2 


3 




2 


2 




2 


97 




„ 51 


36 




20 


1 




1 


57 




27 


7 




4 


8 




4 


6rO 




V 24 


1 




1 


65 " 




24 


134 




34 


1 




I 


le 




10 


18 




6 


S4' • 




39 


3 




3 


8 




4 


33 




17 


9 




'6 


1 




1 


6 




3 


1 




1 


17 




10 


2 




1 


70 




20 


6 




3 


2 




1 








353 




6ia 



( 

Figure Y-1. COUNT OF MIGRANT STUDENTS SERVED AT EACH SCHQOL DURING 

SEPTEMBER - APm> 1980-81. Duplicated indicates number 
of contacts with students at that school. Undupllcated 
indicates number of students seen (regardless of number 
of times each student was seen)« 
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Y-6 



I 

^ 80.40 



?tonth 

October ' 
D«c«ib«r 
F«br\]Ary 



Figure 1?-2. 



NuBb«r of 
Studtnt Contacts 

232 
328 
100 
92 
184 
148 
128 
91 



n 



L 



DUPLICATED COUNT OF STUDENTS CONTACTED 
EACH MONTH (SEPTEMBER , 1980 - APRIL, 
1981). 



Kindftrgarttn 

1 

2 

3 

4 

5 

6 

? 

8 

9 
10 
U 
ii 

ToUiX 



A 



DUPLICATE) COUNT 
OF STUDENTS SERVED 

400 
146 
U9 

86 

87 

96 

77 

71 

5, 
90 
, 26 
24 



1,353 



UNDUPLICATED COUNT 
OF STUDENTS SERIp) 

140 . * ' 
65 
62 
43 
44 
41 
• 33 
31 
33. 
36 
47 
20 
17 
6 

618 



Figure Y-3. COUNT 0^ MIGRANT STUDENTS SERVED AT EACH 
GRADE LEVEL DURING SEPTEMBER - APRIL 
1980-91. 



Activity 

Initial Contact 
SctMdul«d Scrttttning 
l!fon-S^h«dal«d Evtn 
PhoiM Call by Higrtne 5<ur»« 
RaftrtaX to M.D. 
B«f«rTaX CO Dsnciit 
fioM Visit 

CountaXiEg or Tuching 
Phon* CiU or Not* to P«r«nc» 



Nuabar of Tima^ 

Activity Uaai 
PTfomad 

1267 
370 
139 
400 
358 
359 
68 
457 
793 



J 



Figure ¥-4. TALLY OF VARIOUS (.NURSING ACTIVITIES (SEPTEMBER 
1930 - At>RIL, 1981). 



ERIC 



80.40 ^ 
Problem ' 

Code Fre<[ueacy Percentage 



1712 


388 


29 


1601 . 


'253 


19 


525 - 


127 


9 




72 


5 


703^ 


60 


4 


1305 


57 


4 


1006 > 


51 


4 


9999 


46 


3 * 


519 


32 


2 


509 


24 


2 


507 


24 


2 


303 




2 


526 


22 


2 


903 


19 


1 


1102 


16 


1 


1302 


14 


1 


1001 


11 


1 


508 


10 


1 


702 


9 ' 


1 


'803 


6 


>1 


1003 


6 


>1 


0 


I 


'1 


520 


5 


>1 


304 


4 


>x 


522 


4 


>1 


1209 


4 


>1 


701 


3 


,>1 


1002 


3 


>1 * 


1402 


3 


>1 


1403 


3 


>1 


171x 


3 


>1 


105 


7 


>1 


107 




>1 


136 




>1 


119 • 


> 


>l 


523 


2 


>1 


1004 


2 


• >1 


1405 


2 


>1 


1710 


^ 2 


/ >1 


1717 


2 


>1 


2200 


2 


>1 


120 


1 


>1 


517 


1 


>1 



Problem 

Failed dental screening 

Health Supervision 

Failed vision screening test 

Pediculosis 

Upper resp. infection, cold, sore 

throat, etc. 
Other ill-defined cdnditions 
Other problems of skin/subcutaneous 

tissue 
Uudef ined problems 
Needs glasse4 
Other eye problems 
Otitis media 
Obesity 

Failed hearing screening test 
Other genito-urlnary 
Other diseases of the muscular- 
skeletal system 
Headache 
Impetigo 

Other ear problems 

Influenza and pneumonia 

Other prob. of digestive system 

Ringworm >^ 

No problem found 

Wears glasses 

Other endocrine nutrit/met<»bolic 

problems ^ - 

Referral (eyes) 
Heart murmur 

Asthuia ^ , * 

Scabies 

Fracts, of extremities 
Disloc, sprain, strain 
Ctivities 
Hepatitis 

Mumps '* 

Streptoccocal infections 

Other infective, parasit. 

Aipblyopia 

Dermatitis 

Burns 

Referral (dental ) 
Other dental problems 
Examination- Vision, Dental, Health 
and other 

Athlete's foot / 
Astigmatism 



Figure Y-5. NUMBER AND ^RCENTAGE OF CONTACTS •^lADE FOR EACH HEALTH PROBLEM. 
(Page 1 of 2) 
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'Problem 



Code Frequency Percentage 

1100 1 >i 

1101 1 >i 
1103 1 >i 
1105 1 >i ' 
1201 1 >i 
1204 1 >i 
1304 1 >i 
1303 1 >i 
1404 1 >i 
1504 1 >i 
1507 1 >i 
1513 .1 >i 

1605 1 >i 

1606 ' 1 >i 
1608 1 >i 
1801 ' 1 >i 

1803 1 >i 

1804 1 >x 
521 1 >i 
528 1 >i 
fc05 1 ' >i. 

1005 1 >i 



Problem 

Diseases of muscular-skeletal syst. 
Arthritis/Rheumatism 
Scoliosis screening (positive) 
Scoliosis screening (negative) 
Cardio-vascular (heart defect) 
Other congenital anomalies 
Infestations, ticks 
Nose bleed 

Laceration, open wound 
Drugs 

Plants ^ 

Insects 

X-Ray 

EEG Electroencephlalogram 
Medication prescribed 
Disord-Articulation 
Disord-Lang. symbulizat, 
Disord-Khythm (stutter) 
Wears hearing aid 
BitinJ; nails 

Other problems of circulatory syst./ 

Other heart 

Eczema 



Figure Y-5. (continued, page 2 of 2) 
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31 


0 


0 


0 


7 


32 


1 


0 


0 


8 


34 


0 


1 


1 


9 


46 


1 


0 


0 


10 


20 


0 


0 


0 


11 


17 


0 


0 


0 


. 12 


6 


0 


0 


0 


Total 


611 


11 


4 


2 



Figure Y-6: COUNT OF MIGRANT STUDENTS SERVED (BY GRADE LEVEL AND 
ETHNICITY) BY THE IdASRANT NURSE FROM SEPTEMBER- APRIL, 
1980-81. / 
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Attachment Y-2 ' ' ? 
(Pa^ge 1 of 3) 



INSTRUCTiONS# HEALTH SERVICES FORM AND MEDICAL EXPENSES FORM 



The Health Services Fonn and the Medical Expenses Form should be completed 
tnontnly and sent to Catherine Christner, 0. R. E. 

Health Services Form 

For the purposes of completing the Health Services Fo^a, two definitions 
need to be established. A "contact'^ can be defined as a series of events 
which follow these stages: 

a. an initial information-gathering phase -^tiere the Nurse 
examines the student or discusses the problem by phone, 

b. . the definition of the problem, and 

c. some action by "the Nurse to resolve the^problem. 

A series of contacts for the same problem would constitute an "episode/' 
Each contact in an episode should be recorded on a separate line '^f the 
form. All contacts will require that information be recorded about the 
first two stages, although not all contacts will have a recorded resolu- 
tion. For example, if a student was seen by'ths Nurs^ for a follow-up 
blood pressure check and no action was taken other than to reschedule a 
third exam, none of the "resolution" categories on. the form would be marked. 

Completing the Form 

N^^* Eater the student* s name, last name first* The name should be as 
it appears on the roster of migrant students rather than a nickname. 

AISD I. D. Number : The student's AISD identif icatipn number. Leave these 
spaces blank and they will be filled in by ORE personnel. 

Ethnicity: Use the following fiodes to indicate the ethnicity of the 
student receiving services: {!) American Indian, (2) Black, not of 
Hispanic origin, (3) Asian or Pacific Islander, (4) Hispanic, and (5) 
White, not of Hispanic origin. ^ 



Grade ; 

tion students 



The student's grad^ in school. Use "99" to indicate special educa- 



Initial t etc. : in this colUmn, indj^ate whether the contact is the initial 
contact or a subsequent contact in an episode. Indicate an initial contact 
by placing a "1" in the space. The second and following contacts should 
eAcn be indicated by a "2." 

Hote: After October, follow-up contacts were no longer coded. 



y-12 ^' 



80.40 - Accacliment Y-2 

(continued, page 2 of 3) 

Contact by Migrant Nurse : The form has three classes of Initial informa- 
tions-gathering contacts by the Migrant Nurse. 

^- Scheduled Scre^ni^ g> This is a screening or exam'' given at 
a scheduled cime at the student's school. This would not 
include, for example, a scheduled follow-up exam which was 
separate from the scheduled exams given to other members of 
a student's school. 

b. Non-Scheduled Exam . This would include any exam gi^^ a by 
the Nurse at. the student's school or in her office which 
wo4jld not be classified as a scheduled screening. 

> J' 

c*» Handled^ by Phone ♦ Use the following codes in this category: 

1 • The Nurse diagnoses the problem and 

takes some action by phone without 
' seeing the student. 

t 

2 « Immunization Rec/Jrd Check 

3 - Other 

Problem(s) : in the space under this heading, write In the problem found. 
Then follow the verbal description of the problem with the 4-digit M3RTS 
Code. If no problem was found, enter 0000. Use 9999 to indicate no 
appropriate code was available jjr the code was unknown. Use 1305 to 
indicate the student's condition is ill-defined. A problem exists, but 
no diagnosis is available. 

Resolution by Migrant Nurse : One or more of the columns under this head- 
ing will usually be completed following each examination by the Migxant 
Nurse. There may be some cases where none of the actions listed were 
taken. If multiple actions are taken for a given column (for example, 
two home visits), indicate the number of occurrences. Otherwise, place a 
"1 ' in the proper space to indicate actions taken.' If some unlisted 
action is tahen, write ''other'' and, a description in the "Outcome** column. 
Under the referral headings,' "W" means "on the waiting list." 

When sltuitlqns arise which are not readily recorded on the form, please 
call Catherine Christner so that some agreed-upon solution can be reached. 

A completed column was added for your convenience to check when trie case 
has been concluded. 

Medical Expenses Form 

The "Medical Expenses Form" is to be. completed rnonthly, based on the bills 
received during that month. 
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Attachment Y-2 
(continued, page 3 of 3) 



Hie Medical Expenses Form is completed simply by filling in the name and 
grade of the students for whom Migrant monies were expended during the 
fflontb and the amounts of those charges\ These amount? should be taken 
from the bills received from the doctors, pharmacists, etc. during the 
month. If a studept visits the doctor one month and the bill is receivea 
the following montiit then the referral should be listed on the Health 
Services Form for the first month, and the expenditures should be recorded 
on the Medical Expenses Form for the second month. 



NOTES: 

1. Under "Lab or Glasses," t'he amount should be followed by an L or G to 
Indicate lab or glasses. 
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H^\LTH PROBLEM CODE TABLE , ^ * i- oi 3; 

s 

CODE HEALTH PROBLEM ' EH LINKAGES 

1400 ACCIDENTS, TRAUMA AND INJURIES 

UOl FSACTS. OF SKULL, SPINE, AND TRUM 206 

1402 . FRACTS. OF EXTREMITIES 206 

14C3 DISLOC, SPRAIN, ^TRAIN . 206 

1404 UCEHATION, OPEN WOUND 206 

1405 BURKS 206 

1406 . POISONING-TOXIC EFFECT 206 

1500 ALLERGIC CONDITIONS TO EXTRANEOUS AGENTS •» 

1501 DETERGENTS ' 206 

1502 OILS AND GREASE ly 206 

1503 SOLVENTS 206 

1504 ■ DRUGS 206 

1505 . CHEMICALS 206 

1506 FOODS ' 205 206 

1507 PLANTS * 206 

1508 ANIMALS 206 

1509 ULTRA-VIOLET RADIATION (EXCEPT SUNBURN) 206 

1510 UNSPECIFIED CAUSE 206 

1511 ASA ASPIRIN 206 

1512 PENICILLIN 206 

1513 INSECTS - 206 

1514 WASP OR BEE STINGS 206 

1800 COMWmiCAnVE disorders 204 

1801 DISORD articulation 204 
lfi02 DISORDERS OF VOICE - 204 

t 1803 DISORD LANG. SYKBULIZAT 204 

1804 DISORD RHTTHM (sTUTTER) 204 

1200 CONGENITAL ANOMALIES 

1201 CARUIO-VASCULAR (HEART DEFECT) 101 206 
, 1202 CONGENITAL HI? (POSSIEL MOTOR IMPAIRMENT) 203 

1203 CLEFT LIP/PALATE (POSS. SPEECH IMPAIRMENT) 204 

1204 OTH CONGENIT. ANAMOLIES .-. 206 

1205 HERNU 101 206 

1206 UMBILICAL HERNIA 101 206 
U07 NYSTAGMUS ' - 201 

1208 ■ STRABISMUS 201 

1209 HEART MURMUR 

1210 FUT FOOTED 

1700 DENTAL HEALTH 205 206 

1701 EXTRACTION 

1702 HLLINGS 

1703 PARTIAI. 

1704 DENTURES 

1705 BRACES 

1706 PROPHTLASIX \ 

1707 PERMAKENT BRIDGE 

I70e ROOT CANAL J\ 

1709 CAPPING 

1710 REFfBSAL 

1711 CAVinES 

ERIC 

433 



80.40 



CODE 

1712 

1100 

UOl 

1102 

1103 

1104 

0400 

0401 

0402 

0403 

0404 

0405 

0600 

0601 

0602 

0603 

0604 

0605 

0800 

0801 

0802 

0803 

0804 

0900 

0901 

0902 

0903 

0500 

0501 

05t)2 

0503 

0504 

0505 

0506 

0507 

0508 

0509 

0510 

0511 

0512 

0513 

0514 

0515 

0516 ' 

0517 

0518 

0519 

0520 

0521 

0522 



HEALTH PROBLEM 



FAI], ED DENm SCREENING 
DISEA!,iES OF MUSCULU-SKELETAL SYSTEM ^ ' 

ART! IRITIS / RHEUMATISM 

OTHlilR DISEASES OF THE MUSCULU-SKELETAL SYSTEM 

SCOLIOSIS SCI^ENING 

LEOI'ARTHAS 
DISEASES OF THE BLOOD-FORMING ORGANS 
- SIOCLE CELL ANEMIA 

HEMOPHILIA 

LEUKEMIA 

ANEMIA 

GLYCEMA 

DISEASES OF THE CIRCULATORY SYSTEM 
CARDIOVASCULAR DISEASES 
CEREBRAL VASC. ACCIDENT " 
HYPERTENSION 

RHEUMATIC FEVER/RHEU^^A-TIC HEART DISEASE 

OTHER PROBS OF CIRCULATORY SYSTEM/ OTHER HEART 
DISEASES OF THE DIGESTIVE SYSTEM 

DISEASES OF THE LIVER 

GASTROENTERITIS/COLITIS 

OTHER PROB OF DIGESTIVE SYSTEM 

ESOPHAGUS " MALFUNCTION 
DISEASES OF THE GENITO-URINARY SYSTEM 

DISEASES OF THE KIDNEY/ BLADDER 

DISEASES OF GENITAL ORG 

OTHER GENITO-URINARY 
DISEASES OF THE NERVOUS SYSTEM 

PARAPLEGIC/QUADRAPLEGIC 

BLIND/ PARTIALLY BLIND 

CATARACT (EXCEPT CONGENITAL)' 

DEAF/PARTIALLY DEAF 

GTAUCOMA 

MTR NEURON DISORDER (INC POST-POLIO) MTR IMPRMNT 
OTITIS MEDIA 
OTHER EAR PROBLEMS 
OTHER EYE PROBLEMS 
SPEtCH DISTURBANCES 

OTHER DISEASES OF HERV. SYSTEM/ SENSE ORGANS 
ORGANIC VISUAL PROBLEM 
BINOCULAR VISUAL 
REFRACTIVE 
HYPEROPIA 
■ MYOPIA 
ASTIGMATISM 
NEEDS HEARING AID 
NEEDS GLASSES 

WEARS GLASSES r-,, 

WEARS HEARING AID 

REFERRAL 



Attachment ,Y-3 
(continued, page 2 of 5) 

EH LINKAGES " 



101 203 

101 203 



101 203 206 

101 203 206 

101 203 206 

101 203 

101 203 



206 
206 



101 
206 
206 

101 206 
206 

206 

206 



206 
206 
206 

101 203 204 
201 203 
201 203 
202 
201 

101 203 

202 

202 

201 

204 

206 



201 
201 
201 
202 

201 

201 206 

202 

206 



erJc 



I' 
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Attachment Y-3 
(Continued, page 3 of 5) 



CODE . HEALTH JROBLEM EH LINKAGES 

0523 AMBLYOPIA 

0524 ANISOMETROPIA 

0525 FAILED VISION SCREENING TEST • 201 

0526 FAILED HEARING SCREENING TEST 202 
052? WEARS CONTACT LENS 

0528 SITING NAILS 

0529 NERVOUS STOMACH ~ 

0530 CEREBRAL PALSY 

0700 DISEASES OF THE RESPIRATORY SYSTEM 

6701 . ASTHMA , 101 206 

0702 INFLUENZA AND PNEUMONIA 206 

0703 ' UPPER RESP. INFECTION, COLD, SORE THROAT, ETC. 206 

0704 OTHER RfiSPIR. DISEASES 206 

0705 CHEST. PAINS 

1000 DISEASES OF THE SKIN-SUBCUTANEOUS TISSUE 

1001 IMPETIGO ^ » 206 

1002 SCABIES 206 

1003 RINGWORM ' 206 

1004 DERMATIilS ' 206 

1005 ECZEMA . 206 

1006 OTHER PROBLEMS OF SKIN/ SUBCUTANEOUS TISSUE 206 

1007 INGROWN TOENAIL 

0300 EmtoCMNE, NUTRITIONAL AND METABOLIC DISEASES 

0301 DIABETES MELLITUS 101 205 206 

0302 MALNUTRITION/ DEHYDRATN 101 205 206 

0303 OBESITY 205 

0304 OTHER ENDOCRINE NUTRIT/METABOLIC PROBLEMS 205 206 

0305 HYPOGLYCEMIA 

2200 EXAMINATION - VISION, DENTAL, HEALTH + OTHE?L J 

2201 AUDIO EXAMS ^ 

2000 HEALTH PROBLEM SAMPLE 

2001 HEALTH PROBLEM SAMPLE 

0100 INFECTIVE AND PARASITIC DISEASES 

0101 DIPTHEPJA 

0102 COCCIDIOIDOMYCOSIS 

0103 DIARRHEA 206 

0104 SALMONELLA OR SHIGELLA 206 

0105 HEPATITIS 206 

0106 MEASLES 

0107 MUMPS 

0108 PEDICULOSIS 206 

0109 PERTUSSIS 

OUO RUBELLA (GERMAN MEASLES) 

OUl VENEREAL DISEASE 206 

0112 TRACHOMA 201 206 

0113 , TUBERCULOSIS, PULMONARY-ACTIVE 101 205 206 

0114 TUBERCULOSIS, PULMONARY- INACTIVE 206 
0U3 TUBERCULOSIS, REACTOR/ CONVERTER 206 
0U6 TUBERCULOSIS, EXTRA- PULMONARY 206 

•0117 TUBERCULOSIS, OTHER > 206 
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* 


Attachment 


CODE 


HEALTH PROBLEM 


EH LINKA 


9118 


STREPTOCOCCAL INFECTNS 


206 


0119 


OT?-,i INFECTIVE, PARASir. 


206 


0120 


ATHLETE'S FOOT 




0121 


CHICKEN POX 




0200 


NEOPLASMS 




0201 


HALKaiANT. 




0202 


BENIGN 


206 


1600 


SUPPLEMENiARY CLASSIFICATION 


1601 


HEALTH SUPERVISION 


206 


1602 


PHYSICAL EVALUATION 


206 


1603 


I>QfUNIZATIONS 


^ 206 


1604 


• AMPUTATION 


101 203 


1605 


X-RAY 


206 


1606 


EEG ELECTROENCEPHALOGRAM 




1607- 


TETANUS ^OT 




1900 


SURGERY 




1901 


TONSILLECTOMY 


206 


1902 


ADENOIDECTOMY 


206 . 


1903 


T AND A 


206 


1904 


' MYRINGOTOMY 


206 


1905 


MYRINGOTOMY BILATERAL 


206 


1906- 


APPENDECTOMY 


✓ 206 


1907 


TpiPANOPLASTY 


206 


1908 


CYSTOSCOPY 


206 


1300 


SYMPTOMS, ILLNESSES— bEFINED CONQITIONS 


1301 


CONVULSIVE DISORDERS 


206 


1302 


HEADACHE 


206 


1303 


INFESTA3I0NS, MITES 


206 


1304 


INFESTATIONS, TICKS ' 


206 


1305 


OTHER ILL-DEFINED COND. 
EPILElfSY 


206 


1306 


101 206 


1307 


ENLARGED TONSILS 


206 


1308 


NOSE BLEED 




2100 


WOMEN INFANT CHILDREN WIC 





TOTAL HEALTH PROBLEMS « 184. 
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HEALTH MATRIX 



NA • no abnormalities 

* AB - abpormality - jjo to HP state what it is 

DS " disease - has had it h is immune 

NR « no results (from lab) 

Dl « April 1st series 

SE • screening for sickle cell anemia only 



Attachment Y-3 
(continued, page 5 of 5) 



If there is 


an 


AB there must be an ^entry^ in Health Problems. 


January ^ 


A 


» 

1 " 1st series 


February « 


B 


2 - 2nd series 


M&rch 


C 


3 * 3rd series 




D 


4 « '4th series 


May 


S 


5 5th sreries 


June « 


F 


6 6th series 


July 


G 


7 « 7th feriess ^ 1 


August « 


H 


8 « only one shot needed 


September ■ 


I 


9 " booster 


October - 


J 


November - 


K 


• • ^ * ^ 


December « 


L 





\ 



ERIC 



503 

Y-19 "•' 



FIIJS ID A / Q / D 
PROGRAM t Title I Migrant 
. YEAR? IS 

COHTEMTS! Health Serviced Form 



CARD FILE LAYOUT 



LOCATION: 
AISD 



Page ^ q f ^ 



UT PF 



acct. paad. file name 



I 

O 



ERIC 



Field 


Coluana 


\ Description 


A 


1-3 


aod\ 


B 


5-7 


Schoox^iCade 


C 


9-12 


Date of MonthlK Report: Sept. •80-1080; Nov.'80«1180; Dec. *80»128O; Jan. ' 81-0181; 






Feb. •81-0281; Mirch •81-0381;. April •81-0481 


D 


14-33 


Name (Last Name f space} First Haoie) 


E 




AlSn S^!Id^»n^ YD (shmilH AlwAya hp7.Hg^r«) 


. .1 : . 




Ethnicity 1-Amer Ind.; 2-Black; 3-A8ian; 4-Mex. Amer.; 5»Anglo 


G 


45-46 


Grade: Pre-K- -I; K«^30; l-Ol; 2-02; 3-03; 4-04; etc. 


H 


48-48 


Inltlal/Followup 1 - Initial; 2 « Follo(^up 


I 


50-50 


Regularly Sche<^led, Visit 1 or Blank) 


J 




Non-Sch. Exaa (V-or Blank) 


K 


54-54 


Handled by Phone (1, 2, 3, or Blank) 


L 


56-59 , 


Problem (4 digit nuid)er) 


M 


61-61 


Referred to M.D. (1 or Blank) 



5M. 



00 

o 



o 



PILE m A / Q / D 
PROCRAM; Title I Migrant /^ 
YEARt 

C0HTRHT8: Health Services Form 
I 



CARD FILE LAYOUT 



LOCATION: 
AISD 



UT PF 



acct. pass, file name 



I 



Field 



Coluims 



63-63 



65-65 



67-67 



69-69 



Description 



Referred to Dentist (1 or Blank) 



Home 



1 or Blank) 



Counseling or Teaching (1 or Blank) 



Phone Call or Note to Parent (1 or 2 or Blank) 
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TITLE I MIGRANT 
APPENDIX Z 
MEDICAL EXPENSES FORM 
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InscruJMnt D«scripcion: Medical Exp«nsts Forn 



Sritf dmcrlpciort of ch« Instruatnc : 

The fona provides che following ttiforrLftticti about j:h« health services bills received: 
oAoe and grade of che migrauc sc 'dents servr ' - exo«adl£ur«s for che services of an 
M. 0, or denciac; and pharmacy, lab. X-ray « or glasses payments. Space was also 
provided for che naaie of the school served and th* 3«onch bills were received. 



To uhoro was che inscrunenc admlntsrered ? 

The fonc wa» coBipletea by che Migrant Nurse and her staff. 



riov ^any cimes was the instrunignt 3<lninl3Cered ^ 
Eight times. 

When wag the Instrmccnt admlntatered ? 
Monthly, froo Sepcember of 1980- through April of 1981. 

Where va t? |^e Inscruoent administered '^ 

In tne Migrant Nurse's office or other location of her choice. 
Who adalnii»tered the inatru«tenc ? 

The fona vfaa completed by the Migrant Nurse and her staff. 
What training did the adnlnistrators have ^ 

The Migrant Murse and her^^taff had cotapleted these forms for tnree previous years 
in addition to having writtAn instructions available. 



Vds :he iiistrmnent admlnistereg under standardized c c ndit^ >ris ' 
Hot applicable. 



Were there problems with the Inst rumen -w or the adntnist radon :h<ir ^i^ht 
affegt the validity of the data .* 



>ibne w«re identified* 

Who developed the Inscrupent '* 

The Migrant Nurse and the Title Migrant Evaluacoi reviewed the instrument 
developed during previous evaluations and decided to use it this year, :oc , 

What reliability and val idlty data arc avAllabU the l^,^c rune-} c 
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Are there norm data available for Interyret^aT^ ^ j resul ts ' 
So, 
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MEDICAL EXPENSES FORM 



Purpose V 

M mrfk in 



The Medical Expenses Form was completed by the Migrant Nur^ In order to 
obtain Information relevant to the following decision and evaluation ques- 
tions : 



Decision Question D3: Should the Health Services Component be continued 
as it ist aodififtdy or deleted? 

Evt^luation Question D3-1 : Were the Component's objectives met? 
The Migrant Nurse set the following objectives for hers«»lf : 

Frc-K 

During the 1980-81 school year the Migrant Nurse will provide 
health services to 90Z of the migrant students who are enrolled 
in the pre*-klndergarten classes* 

Krl2 

The Migrant Nurse will provide health services to 502 of the 
migrant students in grades K-12 who are enrolled in program 
schools. Services will be offered to only those students who 
meet the criteria of low- Income families • 

Evaluation Question D3-2 : How many migrant students (by grade) 
were served by the Migrant Nurse? 

Evaluation Question What services did migrant students 

receive? 

i 

Informat ion Need I 15 : How many students received medical care 
provided through Migrant funds? 

r 

Information Need I 16 ; How many students received dental care 
provided through Migrant funds. 



Procedure 

The Medical Expenses Form was developed in 1977 by the Title I Migrant Eval- 
uator and The Migrant Nurse. It was designed to gather information concern- 
ing: a) the amount of Migrant money spent each taonth for health services, and 
b) the type of health care expenditures made. To complete the form^ the 
Migrant Nurse or her Clerk recorded the name, amount, and type of expenditure 
for all bills received each month during the school year. 

Tha Migrant Nurse and The Migrant Evaluator agreed that the use of the form 
should be continued for 1980-81 with no modifications necessary. Attachment 
2-1 is a copy of the Health Expenses Form and Attachment Z-2 lists the instruc 
tlona for collating it. Data from September, 1980 through April. 1981 are 
included bare and ware tallied by hand. 5i0 ^ 
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Results 



Evaluation Que'stlon D3-l ;^ Were the Component's objectives met? 

The dlscusslcn of the attainment of the objectives for the Health Services 
Component is in Appendix Y, Health Services Formi, The figures included there 
include the referrals to doctorSy^entists, etc. 

Evaluation Questian D3~2 : How many migrant students (by grade) 
were served by the Migrant Nurse? 

Figure Z-1 below shows the number of migrant students (unduplicated count) 
by grade level who had medical cr dental expenses paid for by Migrant funds. 



Grade Number V 

i 

Pre-K 58 

K 37 . 

1 2ft 

2 30 

3 25 Figure Z-1: NUMBER OF MIGRANT STUDENTS 

4 , 26 BY GRADE LEVEL WHO HAD MEDICAL 

5 14 OR DENTAL EXPENSES. PAID FOR BY 

6 13 MIGRANT FUNDS. 

7 7 

8 17 

9 19 

10 8 

11 10 

12 2 
Total 294 



Evalutatlon Question D3-3 ; What services di<^ migrant students 
receive? 

Figure Z-2 shows the ammkvy of health service expenditures by month and then 
totalled. The nost expenditures were in January and February and of all the 
types of expenditures, the largest amount of money was spent on dental expenses 
Figure Z-3 shows comparison figures for these expenditures for 1978-79, 1979-8C 
atsd 1980-81. As can be noted there we^ce considerably more children served in 
1980-81 largely because there was more money in this area of the Health Service 
CorqroQcnt than ever before. As in previous years, the majority of expenses 
were for dental care. 

Inforaation Need I 15 s How many students received medical care provided throug 
Migrant funds? 

Of the 294 students with medical/dental bills paid for by Migrant funds, 113 
had medical (M.D. , pharmacy, x-ray, lab, glasses) expenses paid for. Seventy- 
three students had both ludlcal and dental expenses paid for from Migrant funds 

511 
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Information Need I 16 : How many students received dental care provided 
through lilgrant funds? 

Two-hundred dental visits were paid for out of Migrant funds (see Figure 
2-4). Oner-hundred and eight children had dental bills (and no medical 
bills) paid for by Migrant funds and 73 children had both medical an^* 
dental ^>ills paid for by Migrant funds. The average spent per child on 
dental expenses was $117. 60 < 



Month Number of Students Average Spent 

Served Per Student 



September 


6 


$ 61.33 


October 


17 


99.18 


November 


32 


129.50 


December 


^ 27 


137.26 


January 


46 


135.74 


February 


29 . 


132.14 


Harch 


27 


82.67 


April 


16 


81.75 


Total 


200 


$117.60 



Figure Z-4: smMAKY OF NWflBER OF STUDENTS* (BY MONTH) DENTAL BILLS 
PAID FOR THROUGH MIGRANT FUNDS. Also included on a 
monthly basis is the average amount spent per student 
on dental expenses. 
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00 
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NtiraiEK OP 
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avkra<;e 


NDNTHS 


STUDEirrs 


M. D." 


DF.NTIST 


PIJARMACY 


X-MY 




Oi.ASSF.S 


lOTAI. SPF.NT 


SfKNT PF.R 




SF.RVKI> ^ 
















S niOFNT 




26 


278.00 


368.00 


71.01 


- 0 - 


16.00 


I50,f)0 


885.01 


34.04 


OCTOBEIt 


54 


1 ,099. 00 


1 , 686 . 00 


6). 78 


42 .00 


40.00 


254 . 00 


3 , 184 . 78 


58.98 


m)VRHBr.it 


65 


730.00 


4,144.00 


95.51 


- 0 - 


43.00 


180.00 


5,192.51 


79.89 


llECRMBER ^ 


44 


607.00 


3,706.00 


16.91 


- 0 - 


6.O0 


100.00 


4 ,435.91 


100.82 


JANUARY 


83 


967.00 


6,244.00 


92.41 


- 0 - 


60.00 


341.00 


7»;04.4l 


92,82 




83 


1,07K00 


3,832.00 


16C.72 


- 0 " 


48,90 


349.00 


5,^^1,62 


65.80 


NARCII 


73 


937.00 


2,232.00 


197.29 


97.00 
- 0 - 


2?. 00 


265.00 


3,755.29 


51 .44 




35 


532,00 


1,306.00 


:o.o9 


40.00 


215.00 


2,115 09 


61 .00 






















TOTAI, 


463 


$6,221.00 


$23,520.00 


$719.76 


$139.00 


$280,90 


$1 ,874.00 


$32,754 .62 


$70.74 



A 

{ \J 

Figure Z-2; SUMMARY OF HEALTH SKRVICES EXPENDITURES BY MONTH FOR 1980-81. 
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1978-79 


1979-80 


1 980-81 














MONTHS IN WHICH MOST 
EILLS WERE RECEIVED^ 


NOVEMBER, JANUARY 
FEBRUARY, APRIL 


NOVEMBER, JANUARY 
FEBRUARY, APRIL 


NOVEMBER, JAN, , 
FEBRUARY, MARCH 












NUMBER OF STUDENTS 
SERVED FROM SEPTEMBER 
THROUGH APRIL 


212 


249 


HO J 














TOTAL FUNDS EXPENDED 
FROM SEPTEMBER 
THROUGH APRIL 


$15,165.28 


$20,629,68 


$32,754.62 
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AVERAGE SPENT PER 
STUDENT (DUPLICATED 
COUNT. SEPTEMBER 
THROUGH APRIL 


$ 71.53 


* $ 82.85 












I 




PERCENT OF FUNDS 
SPENT ON DENTAL 
EXPENSES 


63% 


69% 


71.8% 






r 


> 
















• 
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SO. 40 Attachmenr Z-2 

(page 1 of 3) 

INSTRUCTIONS: HEALTH SERVICES FORM AND MEDICAL EXPENSES FORM 



Th« Hoalth S«rviCM Form and thm Medical Expenses Form should completed 
Monthly and sant to Catharlna Christnar, 0. R. E. ) 

/ 

Health Services Form ^ 

For tha purpoaaa of completing the Health Services Fona, two definitions 
need to .be aatablishad. A "contact" can be c^fined as a series of events 
which follow these stages: 

a. an in. .xal information-gathering phase where the Nurse 
exa^nea the student or discusses the problem by phone, 

b. the definition of the problem* and . 

^ c< aoM action by the Hurse to resol^the problem. 

A series of contacts for the same problem would constitute an ''episode/* 
Eech contact In an episode shoul'd be recorded on a separate line of the 
form. All contacts will require that information be recorded about the - 
first two stages, although not all contacts will have a recorded resolu- 
tion. For exsnple^ if a student was seen by the Nurse for a follow-up 
blood pressure check and no action was taken other than to reschedule a 
third exam» none of the "resolution'' categories on the form would be marked. 

Cotnolttl^q the Form 

Enter the student** s name» last name first. The name should be as 
it appears on the roster of migrant students rather than a nickname. 

AISD I. P. , Nl^b^r : The student *s AISD identification number* Leave these 
speces blank end they will be filled in by ORE per^onne^ 

Ethnicity: Use the following codes to indicate the ethnicity of the 
student receiving services: (1) Ar lean Indian, (2) Black, not of 
Hlataaie origin, (3) Asian or Pacific Islander, (4) Hispanic, and (5) 
Ifhite, not of !!lspanlc origin. 

Grj^: The student's grade in school > Use "99" to indicate special educa- 
tion students. 

Initial ttC> : in this column, 'indicate whether the contact is the initial 
coutact or a subaeiuent contact iJi an episode. Indicate an initial contact 
by placing a "1" in the space. Th€ second and following contacts should 
each be iitdicated by a ''2.'* 

Motet Follow<~up contacts were not recorded on the^ monthly Health Services 
Form efter October, 1980e 
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^^•^^ Attachment Z-2 

(continued, page 2 of 3) 

Contact by Migrant Nurse : The form has three classes of initial informa- 
tiotl-gathering contacts by the Migrant Nurse. 

^. Scheduled Screeninf^ . is a screening or exam given at 

a scheduled time at the student's school. This would not 
include, for example, a scheduled follow-up exam which was 
separate from the scheduled exams given to other members of 
a student's school. 

b» Non- . cheduled Exam * This would include any ^xam given by 
the Nurse at the student's school or in her office which 
would not be classified as a scheduled screening 

c. Handled by Phone . Use the following codes in this category: . 

1 * The Nurse diagnoses the problem and 

takes some action by phone without 
seeing the student. 

2 ■ Immunization Record Check 

3 " Other 

Problem(s) : in the space under this heading, write in the problem fouad. 
Then follow the verbal description of the problem with the 4-digit MSRTS 
Code. If no problem was found, enter 0000. Use 9999 to indicate no 
approprlace code, wee available ot the code was unknown. Use 1305 to 
indicate the student** condition is ill-defined. A problem exists, but ^ 
no diagnosis is available. 

R esolution by Migrant Nurse : One or more of the columns under this head-- 
ing will usually be completed following each examination by the i^grant 
Nurse. There may be some cases where none of the actions listed were 
taken* If multiple actions are taken for a given column (for example, 
two hotae visits), Indicate the nvmber of occurrences. Otherwise, place a 
**1** In the proper space to indicate actions taken. If some unlisted 
action is taken, write, "other" and a description in the "Outcome" column^ 
Under the referral headings, "W" s^eans "on the waiting list." 

When situations arise which are not readily recorded on the form, please 
call Catherine Chrlstner so that some agreed-upon solution can be reached. 

A completed column was added for year convenience to check when the case 
has been concluded. 

Medical Expert. % Form 

The "Medical Expenses Form" is to be completed monthly, based on the billj 
received during that month. 
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Attachment 2-2 
(continued, page 3 of 3) 



The Medical Expenses Fona is completed simply by filling in the name and 
grade of the students for whom Migrant monies were expended during the 
month and the amounts of those charges. These amounts should be taken 
from the bills received from the doctors, pharmacists, etc. during the 
month. If a student visits the doctor one month and the bill is received 
the following month, then the referral should be listed on the Health 
Services Form for the first month, and the expenditures should be recorded 
on the Medical Expenses Form for the second month. 



NOTES: 

1. Under "Lab or Glasses," the amount should be followed by an L or G to 
indicate lab or glasses. 
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TITLE I MIGRANT 

.\PPENDIX AA 
MSRTS RECORDS 
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InstrvMnc 0«-.crlptioa: MSRTS Racords 



5^ 
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3yHf ifc?t?tl3tt of ght tascruatnc : 

Wich ch« MSRTS Cl«rlc, the Titi« I Migrant EvaluACor r«vl«w«d cae HSRTS records and 
corrMpondtnca to ««Cert4in if each of tn« objectlvt* of tfte MSRTS Component wa» 



Th« HSRTS atrk. 
Oacii. 

May 26. 1981. , 

Vhara vaj zt% Ijiszt aaac a^-^'^^ stara^i ? 
Tha MSRTS Cla?k'i Off tea. 

Tha Titla I Mlgranc Evaluator. 
appllcabla. 

;ha iaJcyjEtn; a<1nf.rl3car<d -^cdar stardardisai ct^'sciiclsr.a ^ 
Hoc applicabla. 

Vara thart ?roblaaa -ftzt :ha taacr-^aac or :ha AdaiziicracrLcn tr.ac 
iiiaci; gr.a >^lidiry 3f :ha laca ? " 

Sona vara idantifi«4. 

Vho drraXcpad tha tsatr^nant? 
Hoc applicabla. 

yhac ra;ublli:T asd -raLiirr iaca art i^alUbla an :ha l:igtr:aagLt ^ 



^k>ll•. 



Ag» :r.ara tgr^ data av'tUibla trtar?ri::.'"i :^.a rai-^lii " 
Ko. 

5 
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Purpose 



The MSRTS Records were reviewed in order to gather information relevant to 
the folloviug decision and evaluation questions^ 

Decision Question D5 ; Should the MSRTS Component be continued as it 
iSf modified 9 or deleted? 

E valuation Question D5-1 ; Were the Component's objectives tnet? 

Evajuation Question D5-3 ; Was Information on the MSRTS updated 
within appropriate timelines? Was the information on the MSRTS 
readily retrievable? Was the information on the MSRTS accurate? 



Procedure 

Throughout the 1980-81 school year. the MSRTS Clerk updated the MSRTS records 
as students were addea, withdrawn, terminated (as eligible migrant students), 
etc. Copies of eligibility forms were sent to ORE as they were re- 
ceived by the MSRTS Clerk. She also shared with ORE the information on stu- 
dents who were terminated. When students appeared on the Migrant Student 
Attendance Record (Appendix U) for whom we did not have an eligibility form, 
the Clerk was called and asked to serid a copy of the eligibility form to ORE. 
On May 19, the Migrant Coordinator was called to arrange a time that the 
Migrant Evaluator could come review the MSRTS records to see if the objectives 
were met. It was arranged that after the Migrant Coordinator and MSRTS Clerk 
Interview (see Appendix 0) on May 26, the Evaluator and the MSRTS Clerk would 
review the JBRTS records (see Attachment AA-1). The TEA monitors had exten- 
sively reviewed the records in April on their monitoring visit. On objectives 
that were^not measurable by examination of the records, the Evaluator asked 
the MSRTS Clerk or the Migrant Coordinator about the achievement of these ob- 
jectives. The Evaluator randomly selected 10 students from tlie Migrant Student 
Master File (see Appendix T) to check and see if their MSRTS records were in 
order. 



Results 

Evaluation Question 05-^1 ; Were the Component's objectives ^-^t? 

Objecti ve: During each fiscal year the district will maintain auditable 

eligibility files and Implant MSRTS procedures to ensure trans- 
mittal and r^etrleval of the most current academic and health infor- 
mation available for migrant students in this district. 

Personnel assigned responsibility for records maintenance will: 

•Develop and/or maintain auditable eligibility files as follows: 

•Eligibility forms for formerly migratory students will be 
maintained by the year and month a student's eligibility 
will terminate. 
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• Eligibility forms for current migrant students (all status 
1,**2, 4, 5 inclusive) will be maintained in alphabetical 
order by individual campus. 

• All eligibility forms will be retained for a period of not 
less than five years from the date of identification. 

* c 

Using the list of 10 students as well as a general review of the records » the 
Evaluator established that the eligibility forms were kept in the appropriate 
order. The Migrant Coordinator and MSRTS Clerk stated the eligibility forms 
were kept for the complete time period of a student's eligibility period. 

Objective : Identification and recruitment of migrant students wi>l be con- 
ducted in accordance with the following procedures: 

•Before December 5, of each school year, district records will 
have been surveyed .to verify the continued residence of all 
formerly migratory students (Status 3 and/or 6). 

•Personnel assigned responsibility for identification of migrant . 
students will : 

• Review prior year eligibility forms and develop a list of 
students who were identified as formerly migratory during 
the previous year. 

• Verify that each student has re^nrolled in the district 
and/or still resides in the attendance area of this district 

The Mgrsat Coordinator stated that this objective was met. With the help of 
the Higrant Evaluator and the Evaluation Programoer^ the Migrant Student Master 
File (see Appendix T) was updated from th^ AISD Student Master File to obtain 
current enrollment » location, and addresses of all migrant students. Pupil 
Serviced verified all District students* addresses this year for desegregation 
purposes. The updated lists of students by campus were then sent to the 
Coordinator^ The Coordinator also sent the community representatives out to 
check on addresses as the need wa^ indicated. 

Objective : Within two (2) weeks after receipt of the computer printout listing 
Status 3 and/or 6 migrant students automatically enrolled by the 
central computer bank in Little Rock, the continued res1<^€nce In 
the district of all formerly migratory students will be certified 
by the superintendent of the local education agency. 

The Migrant Coordinator and the MSRTS Clerk both stated this objective was not 
met* Due to the large nuoibers of formerly migrant students in AISD (1400) and tl 
short period >jiven in the objective^ the Coordinator felt this objective was unr 
alistic* The accomplishment of this objective took about three uonths. Also th 
MSRTS fonwirly migrant printout was not sent to AISD on the date originally s2he 

Objective : Within two days after each current migrant student (Status 1, 2, 
4» and 5) is identified, eligibility forms will be transmitted to 
the district's designated terminal site. 
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•Review prior year eligibility forms for current migrant 
students (Status 1, 2, 4 and 5) and/or records and develop 
an alphabetized list of those students who were enrolled in 
the district during previous year. 

•Disseminate the list to each campus in the district to 
assist campus personnel (office staff or teaching staff) 
in identifying those students as they return to the dis- 
trict. Campus personnel may then proceed at the discretion 
of the district to: ^ 

• notify MSRTS personnel; or, 

• complete eligibility forms. 

•Establish contact with appropriate community/ county agencies 
or organizations to advise each of the availability of mi- 
grant services in the district. 

•Maintain daily contact with individual campus central office 
personnej to obtai-n a list of currently enrolling students 
for determination of eligibility for migrant services. 

•Obtain eligibility information including the signature of 
the student's parent or guardian either: 

•at the school as a student enrolls in the district; or, 

•by visiting the home of the student. 

, •Provide a copy of the signed eligibility form to the parent/ 

' guarr<<an. 

•Proceed i(*1th processing of completed eligibility forms as 
described in Step II. 

SPECIAL NOTE: 

If a student enter ad the district as a current migrant (status 1, 2, 4, or 5) 
during the prior year but has not moved within the 12 months since that enroll- 
ment date, the district is not required to obtain a new eligibility form for 
that student. The eligibility form obtained previously may be updated by the 
district, using red ink, as follows: 

•Record the status change on the eligibility form in the 
space provided for status 3 or 6. 

•Affix the initials of the staff member recording the status 
change and the date the status change is being made. 

•Proceed with enrollment by updating the Educational Record 
as described in the last three items under Enrollment on 
this page. 
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The Migrant Coordinator and MSRTS Clerk both indicated this tirst part of 
this objactive was generally not met. It frequently takes more than two 
days for the community representative to contact the parents (since one or 
both gcjncrally works), explain the Program, and ^ihen get the parent to com- 
plete and sign the eligibility form. Then the eligibility form has to be 
transmitted to the MSRIS Clerk in another location. 

The alphabetized list of the currently migratory students was developed 
according to the MSRTS Clerk. The lists of migrant students (in this case 
both currently and formerly migrant) were disseminated to the campuses to the 
Migrant teachers. ORE assisted in developing these lists. 

The Migrant Coordinator stated he, the community representatives, the Migrant 
Nurse, and others from the Departra^^nt of Developmental Programs all had xqp^^ 
contacts with various city and county agencies to advise them of the Migrant 
Program. Generally migrant students and their parents are (according to the 
Coordinator) good disseminators of information about the Migrant Program to 
others who may be eligible. 

The MSRTS Clerk stated she did not maintain daily contact with campuses to 
get lists of currently enrolling students. AISD was seen as too large and 
having too many campuses for this to be practical. 

The community representatives handled the parent contact to complete the eligi 
bility forms via a home visit. 

On the last three items on this objective (under Special Note), the MSRTS 
Clerk indicated she followed this procedure. Several MSRTS student records 
were revievfsd by the Evaluato*. who noted the procedures were being followed 
as outlined in the application. 

Objective : Transmittal and processing of enrollment, update, and/or with- 
drawal infonnation (academic and health) will be effected within 
two days after such Information becomes available. 

• Enrollment procedures will Include: 

• Reviewing each fonn for accuracy and completeness. 
. Filing of original copy in auditable file. 

• Attaching Educational Record from prior year to 
eligibility form if one is available. 

• Alphabetizing eligibility forms by campus. 

. Recording the name of each student and the date sent 
to the designated terminal site in a district ledger. 

• Forwarding eligibility forms to the designated ter- 
minal site. 
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» Processing Incoming records ill Include: 

• Comparison of Information received (critical dsta) 
with the original eligibnity form retained by the 
district. 

•Scanning all incoming forms for medical alert flags 
and notification of appropriate personnel if such 
occurs . 

• Recording date each record was received beside the 
date each was $ent to th^ terminal site. 

• Disseminating records appropriately, 

• Original copy of Ed'jcatlonal Record filed in 
audi table file for use in updating. 

•Duplicate copies of Educational Record, Trans- 
mittal Recordt and\Skills Printout (Skills Infor- 
mation System) routed to appropriate migrant 
instructional staff. 

•All copies of medical forms to health personnel. 

Th« MSRTS Clerk s tat ad the two-day turnaround race was generally not met. 
She indicated she ^ followed all the enrollment procedures as laid out. The 
Migrant Evaluator verified that she kept a ledger to list data sent to the 
terminal site. The Clerk noted that the TEA monitors had found one file with 
the copy, not an original eligibility form. This had been I'.one previous to 
her year as the MSRTS Clerk. A community representative had been sent to get 
a new eligibility form. The original of the new form then replaced the copy. 

On the processing of incoming records, the Clerk indicated all procedures as 
outlined were followed. The Migrant Nurse takes care of the medical alerts 
if any are noted* The Evaluator noted that the date each record was sent to 
the terminal site was recorded* 

Objective : Updating of records wiil occur on tl^e following timeline: 

• Within two days after withdrawal of a student (currently or 
formerly migratory) at any time during the school vear update 
information will be promptly forwarded to the designated tenninal 
site« 

The MSRTS Clerk indicated this objective was no*r met. Generally she indicated 
•he sent this information when she had data on ::everal scudents to send, rather 
than sending one at a time. She indicated this had not seemed to cause any 
problems for the MSRTS personnel. 
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Between April 15-April 30 of the school year, final update infor- 
mation will be forwarded to the designated terminal site for 
Status 1, 2, 4 » and 5 students. 

Information to be provided for updating records will include: 

• Transfer Record (Skills Information System) 

• Educational Record (Test Data, if available) 

•Medical Record (Screening/ treatment data) 

According to the Coordinator this objective was m,t. The Coordinator and the 
Clerk reported they had just finished gathering the Skills Information System 
(SIS) right before the deadline. 

Objective : Within two days after the close of the regular school year and/or 
a sunmer program If applicable, withdrawal notification for each 
students enrolled in such program will be transmitted to the 
designated terminal site. 

The MSRTS Clerk indicated this objective was handled automatically by Little 
Rock — the District did not have to do anything. 

Objective : Procedures to be Implemented to ensure accomplishment of the 
objective Include: 

• Migrant teacher and/or aide and health personnel encode 
update Information and route to appropriate personnel. 

•Staff assigned responsibility for MSRTS record maintenance. 

•Scans for accuracy and completeness and corrects coding 
If necessary. 

•Records Information in red ink on original copy pre- 
viously retained in auditable file. 

•Proceeds to alphabetize, log and forward as described 
in^the last three Items under Enrollment on page 27 of 
the Application. 

The MSRTS Clerk reported these objectives were met — the focus being on the SIS 
and haalth infomation The Clerk showed the Evaluator some records where she 
had made changes in red ,ink as per che objective. Also the logs were shared 
which contained the Information In the last part of this objective. 

Evaluation Que^tioa D5-3 ; Was the information on the MSRTS updated within 
appropriate timelinas? Was the information on the MSRTS readily retrievable? 
Was the Information on the MSRTS accurate? 

The MSRTS Clerk and the Migra.*t Coordinator indicated the updating deadlines the 
District was to follow foi ^^urrently migratory students were generally not met 
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as two days was too short a time. The Coordinacor reported that the national 
office of the MSRTS had not sent the District data on formerly migratory stu- 
dents within the timelines the national office had set. The MSRTS information 
was readily retrievable in the sense the Clerk kept the records in the pres- 
cribed order, so the records were easy to access. 

The information of the MSRTS was as accurate as data supplied by the District 
(or other school Districts attended by the students); The problem has been 
that AISD already gathers extensive data on students and the information on 
the MSRTS requires duplicating a lot of records already elsewhere. Also the 
information on the SIS was considered inadequate to really plan instruction 
for students—the teachers usually did their own diagnostics and used data 
supplied by the regular classroom teacher. 
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Attachment M-1 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Rasearch and Evaluation 

May 19. 1981 



TO: Jo«e Lynda Schllmper i 

FROM; CatheW«r<ihristner 

SUBJECT; Contlnnation of Interview Appointment and Examination o^ MSRTS 
Recbr^s ^ 

\ . * 

This meoK) is to confirm our appointment for an interview on May 26, 1981 
at 2;00 p.m. 

Encloaed i« a copy of the format that I will use when conducting the 
interview^ The only question pertinent to Lynda is question 5. It will 
not be necessary for you to write out your responses, as I will do that 
during our interview. 

Also as we discussed on the phone, after the interview I would like to meet 
with Lynda and look through the MSRTS records and eligibility forms. This 
is to eacamine the achievement of the objectives for the MSRTS Component 
as stated in the 1980-81 Title I*Mlgran| Application. 

CC:lg 
Enclpsure 



APPROVED; _ -^V/^ ^ ^ 

"l)irector, Office Researcipand Evaluation 



cc; Lee Laws ^ 
Oscar Cantu 
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£ Rei^Qr-l Transfer Svscen (MSRTS^ 'hi^stlonnairg 



Th« MSRT5 Qufe«tiomi«lrt con«l«ttd of »ix tctBU focu*ing on th« u«e« qiuUcy, 
•nd ciaaliauf of cha HSufS ti^c« co school di«C7lct9. 



To vftQg vai eh» In^tnatnc adalalf t« rtd? 

Th» quMclonnjilrt was stnc to 27 Miacctd school dUcrlccs Iti T«xm vlth 



V. 



Onc/v 



Mftrcb $nd April. 1981. 

VhT» w»f ch» Injcruponc tdicialfStrtd ? 
Iq « location of cht rcclpitac*i chooclng. 

Vho »4aXai<c>t<d cht InicniaMint ? 
S« 1 f * •dadnis c« r «d . 

'^tc^rtlalng did cht ictetlaJ jcratora 



Hot «ppUr4bl«. 



thf Intcrug^nt; adalai«CTtd ,md<r icand»rdlz<d condlcioni ^ 



racion thac sight 



'■j^trt chTi groblwK vlch :h> laacrjacnc or cht adal:ii<tr» 
»iftct tht '/illdlC7 of eh* iarT ? 

Non« v«r# !d«ntifitd 

Tho Tlcl« I Migrant Evalvutor. 

Vh^C Ttllabllir/ and valii.lrr itca art avalUbla on :r,a ta<tr.;gtat ' 
Hoot, 



Ara ghara ngt^a data 4vaiXabla fsr Incarprat^ag cha rasu^ra ^ 
No. 
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MSRTS QUESTIONNAIRE 



Purpose 

Th« MSKTS Qu««tiomuiire was 8«nt to other school districts in order to obtain 
infonwitton relevant to the followiug decision and evaluation questions: 

Decision Question D5 : Should the MSRTS Component be continued as it 
is» tiodlfied, or deleted? 

Evaluation Question D5-5 : What are other districts* experiences 
%d.th the MSRTS Comronent? 



Procedure 

Baaed upon conversations with Department of Developmental Programs (DDP) staff 
about what they would like to know about other districts* experiences with 
the MSRTS» the MSRTS Questionnaire was developed (See Attachment BB-l), The 
DDP staff were asked to review the questionnaire and accompanying cover letter 
(Attachment BB-2) and give their feedback (see Attachment BB-3). They made no 
changes in the survey or cover letter. The Title I/Title I Migrant Adminis- 
trator requested we survey selected districts in Texas and selected districts 
in California » Michigan^ Florida > and Washington state. 

The Administrator raqueste^ that we contact TEA to let them know what we were 
planning, gather any feedback* and get the addresses of the contact per^^cns 
for the Migrant Program at each Texas district. The Migrant Evaluator called 
Rosie Eathom, our District's TEA Migrant Program representative on February 
17 » 1981 to see If there would be any problems with our doing the survey. She 
indicated none were anticipated. She asked when we come to pick up the list 
of Migrant Programs at Texas' school districts, that we leave a copy of the 
survey. The survey and cover letter were delivered to TEA when the addresses 
were picked up (2-17-81). 

ORE urith the Title I/Migrant Administrator selected 27 Texas districts to 
survey. Attachment BB -4 is a list of these districts. After some delay, the 
^dresses of the Migrant Program representatives in Washington, Florida, 
Michigan » and ^lifomia were obtained. Attachment BB-5 is the letter sent to 
each of thm^^ offices to ask their assistance with our survey. On March 18, 
1981 we received a reply from Washington state (see Attachment BB-6) indicating 
our original intent In doing the survey had been misinterpreted. A follow-up 
jletter (see Attachment BB«7) was sent in attempt to clarify the original 
request. Nothing further yas heard from Washington state. On March 23, 1981, 
we received a r«ply from Florida indicating their statutes prohibited their 
particlp^ition (see Attachment BB-8), No replies were ever received from 
ttlchlgan or California. 

Meanwhile the Evaluator received a call on March 17, 1981, from Leo Darvey, 
the Regional Coordinator for the MSRTS in Little Rock. He expressed concerns 
re: our evaluation of the MSKiS through this survey. It wa6 explained that 
the aurvey was only to see if other districts* experiences were similar/ 
4lMlmilar to ours in an attetstpt to try tu upgrade our own system. A copy of 
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the survey was sent to him (Attachment BB-9 is the cover letter) • A few 
days later, extensive materials were received from Mr, Darby about the MSRTS 
(see Attachment B3-10), 

On March 19, 1981, the Title 1/ Migrant Administrator called to let the Eval- 
uator know that the Migrant representative at the Education Service Center 
Region XIII (where the regional terminal for the MSRTS is housed) had called 
to express his concerns about the survey. The Administrator had assured him 
there were no negative implications of this survey—all AISD wished to do was 
to find out what other districts' experiences were. Several days later the 
Migrant Evaluator saw the rligrant representative at a Migrant Application 
workshop and they discussed these same issues. The Evaluator tried to reas^ 
sure the representative of our purposes- 

Since it seemed likely at this point the survey would not be sent to any 
districts outside of Texas, on March 23, 1981, the survey (Attachment BB-1) 
along with the cover letter (Attachment BB-2) was sent to selected Texas 
districts (in Attachment 

On April 9, 1981, the Evaluator received a phone call from Frank Contreras, 
the Director of the Texas Migrant Program, He was most unhappy over the 
survey and indicated it was causing problems. He stated TEA had done surveys 
and gurveyar had been done at the national level (as recently as last year) so, 
we did not need to do one as it was a duplication of effort • He was assured 
we had checked with TEA before we had proceeded. He was reassured the survey 
had no negative purposes and was jusc to gather comparison data for our own 
District's experiences. Uter the Title I/Migrant Administrator called to 
indicate that he too had spoken to the Director and reassured him of our 
purposes. 

By May 1, 1981, 16 of the 27 surveys sent had been returned, representing at 
59. 3X return rate. Considering all the interest the survey caused, it was 
felt best to send no follow-ups. A summary of the results was sent to districts 
who had requested them, as well as to Mr. Darvev, and the Migrant Program staff 
at TEA. 

The results should be interpreted cautiously since the return rate was some- 
what limited. Also while most of the districts with the largest Migrant 
populationj did return their surveys, the larger districts most resembling 
AISD generally did not return their surveys. 



Results 

Evaluation Question D5-5 : What are other districts' experiences 
with the MSRTS Component? 

In Figure BB-1 are summarized the numerical responses to the MSRTS Questionnaire. 
Generally on question 1, the MSRTS data are seen as helpful to the districts 
and accurate* The areas on question 1 where districts expressed the most 
dissatisfaction (5 respondents were dissatisfied and three were neutral on 
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each question) were the usefulness of the instructional/test 'ita and the 
usefulness of the demographic data. Three respondents were also dissatis- 
fied (and three were neutral) with the usefulness of the health data. The 
areas of highest satisfaction were on the accuracy of the data and the turn- 
around time from the local MSRfS center. 

The other persons seen "o benefit from the MSRTS data (Question id), are 
'listed in Figure BB--2. Nurses, teachers, principals, and counselors were 
mentioned most frequently. 

In question 2, the districts were asked if data on the MSRTS were available 
from other sources. Eight of th* 16 respondents indicated the data were 
already available from other sources. In Figure BB-3 are listed the other 
sources noted by the respondents. Student record cards of one sort or another 
and student folders were the sources mentioned most often. 

The questionnaire also asked the respondents to rate the time costs, the 
monetary costs, and the benefits of the MSRTS from high to low (See Figure 
BB-i). The majority of respondents rated both the time and monetary costs of 
the system as moderate. Seven respondents felt the system had high benefits, 
while six said the system was moderately beneficial. 

Question 4 asked what the benefits of the system were seen to be. Figure ^3-4 
conta^-^5 the responses to this questions. The responses were quite varied. 
Among the mentioned were: counts of students, helpful in identifying new 
students; instructional planning; and health records* 

In Figure BB-S are listed the drawbacks noted to the MSRTS (Question 5), 
Six of the sixteen respondents saw no drawbacks to the MSRTS. Other comments 
included: limited information; not utilized; extra work; time consuming; 
information received is the same as what a district entered; and inadequate 
information. 

The final item on the form (Question 6) asked for any additional coments 
about the MSRTS. In Figure BB*6 are listed the comments made to this item. 
COToents included: the system works; turnaround required too quick; the 
MSRTS Clerk needs extensive training; and could improve the value of the 
academic records. 
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TITLE I MIGRANT 

MIGRANT STUDENT RECORD TRANSFER SYSTEM (M3RTS) QUESTIONNAIRE 
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1. Please rate your level of agreement 
with the following: 
a) The MSRTS data are accurate. 
The MSRTS data are helpful to 
our schools. 

The MSRTS data are helpful to 
our program staff. 
The MSRTS data are helpful to 
others. 

The MSRTS health data are used 
by our district often* 
The MSRTS instructiooal/te^t data 
are used by our district often. 
The MSRTS demographic data are 
used by our district often, 
g^) The turnaround tiiae from the 

national MSRTS center is quick. 
The turnaround time from the 
local HERTS center is quick. 



b) 
c) 
d) 
e) 
f) 
g) 



i) 



4 
7 
6 
4 
6 
3 
4 
5 
4 
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0 
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2. Are data that are required for the MSRTS Yes No Blank 

already available from another source in B 7 1 

your district? 



3. Please rate the following: 

a) The time costs of the MSRTS to our 
district are. . . * 

b) The monetary costs of the MSRTS to 
our district aie..., 

c) The benefits of the MSRTS to our 
district are, , , » . » 
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Figure BB-1- SUMMARY OF NUMERICAL RESPONSES GIVEN ON THE MSRTS QUESTIONNAIRE. 

Numbers Represent Number of Persons Making Indicated Response. 
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Position 

Nurses 
Teachers 
Principals 
Counselors 

Central Office Staff 
Special Education Personnel 
Health Department Personnel 
Migrant Director 
Psychiatrist 

Other District Personnel 
Working with Students 



Number Reporting 



6 
5 
4 
3 
2 
1 
1 
1 
1 



Figure BB-Z, OTHER PERSOm^EL SEEN TO USE THE MSRTS DATA. 



Source 

Enro I imen t Ca r d s 

Health Records 

Migrant Eligibility Forms 

District Cuicmulative Folders 

Permanent Record Cards 

Emergency C rds 

Orbit System 

Special Programs 

SIS 

LAS 

Withdrawals 
Schools 



Number Reporting 

3 
3 
2 
2 



Figure BB-3. OTHER DISTRICT SOURCES LISTED WHERE DATA PJEQUIRED 
FOR MSRTS ARE ALREADY AVAILABLE. 



Other comments : 

Acquiring this information from other sources is time consuming. 

Data are obtained from school and school personnel — our district is the 
home base for our migrant population so we initiate our own testing, health, 
etc. Information, 
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Coagaencs 
' ■-■ ■ » ■ ' — ♦ 

-It's helpful in identifying new tuigranc students. (2 respondents) 
••It i» helpful* 

-It provides an accurate count of the migrant students by grade level. 
-The information (health, test data, skills, etc.) of the children is always 
on hand. 

-It if good for new teachers. 

-Academic and CMtdical records are available. 

-Information is provided about the program and students being served. 
-On a monthly basis, information is provided about the number of migrant stu- 
dents enrolled/withdrawn. 
-It supplies an accurate count of active and Inactive migrants, 
-Eligibility forms are obtained promptly. 

-Through the !CRTS records, information is obtained from other states. 
-It is very important. 

-Teachers can Instruct at each child *s level if the MSRTS information is 
available. 

-It is needed and used for program planning. 

-One can serve migrant students in a more rapid and efficient manner. 

-Hy district is able to send a significant amount of Information on each migrant 

child when that child withdraws from our schools. 
-Information on our students goes out in a timely manner to receiving schools— 

we have the blithest nusiber of home-base migrants in Texaa. 
-A child does not have to go through all the inaaunizatlon records beCdUgie of 

lack of medical records. 



Figure BB-4: BENEFITS Of THE MSRTS TO THEIR SCHOOL DISTRICTS AS NOTED BY 
QUESTIONNAIRE RESPONDENTS. 



CcttBMmts 

-^ione•(6 respondents) 

-When a migrant student comes back and enrolls in cur district, the information 
we receive through the MSRTS is usually the s&me Information that we initiated. 
-It gives limited information* 
-Extra paperwork for teachers is created. 

-It involves a number of small details and is very time consuming. 

-If there could be quicker return of forms when updated, it would be more helpful 

-We derive little from the MSRTS. 

-We have not figured out a way to involve the foundation teachers utilizing 
MSRTS. 

-Information is not provided that is pertinent for classroom instruction, 
-Migrant teachers do not utilize the information. 

-It does not provide adequate data for secondary migrant students as It relates 
to the number uf credits attained or to deficiencies; In a 4 year plan. 

Figure BB-5: DRAWBACKS OF THE MSRTS TO THEIR SCHOOL DISTRICTS AS NOTED BY 
QUESTIONNAIRE RESPONDENTS. 

^ *^ \ 
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-Th# HSRTS Clerk needs extensive training and concentration, 

-The turnaround time that the -omponent calls for (on current migrants) give 

us a problem in aeetiag it at the beginning of the year because of the numbera 

of currently migratory students enrolling, 
-Everything seems to be going well. 
-The system worka. 

-The SIS has been an improvement in providing pertinent instructional data for 

elementary students. 
-Though the flow of information on the MSRTS is adequate, the contents do net 

give a good academic profile of the student. 
-The MSRTS could develop into a more valuable process in helping a migrant 

Student succeed in school if: 

a) records included more scholastic information. 

b) high school students would get course credit and not fai: behind while 
mobilizing. 



Figure 8B-6: ADDITIONAL COMMENTS ABOUT THE MSRTS MADE BY QTJESTIONNAIRE 
RESPONDENTS. 
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Soring, 1981 

80,40 TITLE I MIGPAT^T Attachment BB-1 

>aGIUXT STUDENT RECORD TRANSFER SYSTEM (MSRTS) QUESTIONNAIRE 

District . 

Direationa: On the -Tueazicna indijaved 

P«r3on Compl«ting S\xrv%y ^ ^ pligaae crlrcle zhe nurnber besv r^efleatin 

Titl«/Potition x'esponae to that question^ ^Io'aT 

aorTngnta are jpvreaiated. J- 'JCuZd 
No. of Students ia Your District tike 2 acpi^ of the veaulzs sf -/nis cues 

NO. of Five-YMr Migrant Students ^^^onnaire/ vlease 3heak heveD. 

Ho. of On«-Ye« Migrant Studaats 



1. 



Plaasa rata your laval of agraamaat vich tha following: 


>» 

• 


« 

y 

u 

•m 

■< 


4 

i 


u 
at 
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>» » 

% 4 

32 


a) 


Tha MSRTS data ara accurata. 


5 


4 


3 




I 


b) 


Tha MSRTS data ara halpful to our schools. 


5 


4 


3 




1 


c) 


Tha MSRTS data ara halpful to our prograoi staff. 


5 


4 


3 


2 


1 


d) 


Tha MSRTS daU ara halpful to othars ^plaase 














list ) . 


5 


4 


3 


2 


1 


«) 


Tna MSRTS haalth data ara usad by our district of tan. 


5 


4 


3 


2 


1 


f) 


Tha MSRTS instructional/ tast data ara used by our 














district oftan. 


5 


4 


3 


^ 


I 


s) 


Tha MSRTS daiaographic data ara used by our district 














of tan* 


3 


4 


3 


2 


1 


h) 


Tha turnaround tima from tha national MSRTS center 














ia quick* 


3 


4 


3 


2 


1 


i) 


Thr turnaro'ind tima from the local MSRTS center is 














quick. 


5 


4 


3 


2 


1 



Are data that ara required for tha MSRTS already av liable from another source in your 
district? Yes No If your ansvar is yes, pleas€ explain: 



1 



0 



3. Plaasa rate the following: z ^ 2 

a) The tima costs of the MSRTS to our district are 3 2 1 

b) Th« tttonatary coats of tha MSRTS to our district are ... 3 2 I 

c) Tha benefits of tha MSRTS to our district arc 3 2 i 

4, Tha benefits of tha MSRTS to my district are: 



3. Tha drawbacks of the MSRTS for my district are: 

6. If you have any additional comments about the MSRTS, please include tnern here: 
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Attachment BB-2 



OFFlCf OF KISCARCH AND gVAlUATION 



AUSTIN INDEPENDENT SCHOOL DISTRICT 




Mat^h 23, 1981 



OciAr Colleague: 

As part of th« Auatln Independent School Oiatrict*s evaluation of its 
Title I Migrant Program, we are seeking feedback from other districts 
on their experiences with the MSRTS (Migrant Student Record Transfer 
System}* Tne infonaation you provide will help us to better evaluate 
our experiences in light of their similarities/differences with those 
of your district* 

Any additional comments you wish to t*iake will be most appreciated, A 
return envelope is enclosed for your convenience* Please return the 
survey u/ April 17, 1981* 

Thank you for your time and your cooperation* 
Sincerely, 



Freda M* Holley, Ph,D* 

Director, Office of Research and Evaluation 

FMH:CC:rr£ 
Enclosures 



0 



511 



iSlOO GUADALUPE, AUSTIN. TEXAS "^tm 



312 / 43M227 
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Attachment BB-3 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Re«e*rch and Evaluation 



FabruAry 6, 1981 




SUBJECT: Draft MSRTS Questionnaira 



Eacloaad ara tvo Itoma for your ravlaw and cotmnants. The first is a draft 
of tba. MSRTS Quaationnaira to ba saat to otnar districts with a Migrant 
Program. Tha »acc*.J itao is a cover latter from Dr. Ellis to accompany th* 
survey* 

Plaaaa review both soon aa possible so I can send the survey out by mid- 
February. Also plaaaa let ma know if you would prefer the survey to be 
sent out nationally, in selected states, or to just Texas districts. 

Thanka. 



Approved : --^^tc/./L^ ^ ^ 7 

Director, Office of Research and^valuation 

CC:rrf 
Enclosures 
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covnt uTTtt iuro sunrn sent to: 



Attachment 



Or. S. J. SUMipa 

iMurllXo Ixid«F«ad«at School Discrlct 
910 Wmc 8^h Stmt 
AatrUXo, T«xa« 7910J> 

4lllMa L. Kdooc« 
AbUM» U&4«p«fid«QC Schdol 01»trlct 
Sox m 

hbiimim, T«w 79604 
Mr. Cloy Ch4p« 

Southwatt Iii4o?«odtttt School Dltc.lcc 
S*a AatoQlo, T«XM 7S227 
Mr. aarv«r Xttin 

Soueh«14« Iifti«p«(uiMe School Dlacrict 
1610 MBttlAAt-Lotofo Hoikd 
San Antonio, Toua 78221 

Mr. J. OUbarto QviftMda 

Souch Svk Aacoaio Ixk4op«n4t&t Sch. Dtac. 

2515 SXoux StrMt 

San AacoalOt 7oxm 79242 

Dr. Uiclllo L. Saacoa 

San Aaeouio I»4«p«ad«ne Sch. Disc. 

141 Laraca $er*ac 

Sao Aoconto* TaxM 7S210 

it. Cduardo VUUtrMl 
Norchalda indapaadaae Sch. Dlac. 
3900 tvtra Boad / 
San Aatooio, taxaa'^S238 

Hi. A«3r k. UrkiM 

Sarlaadala todapaadatit School Dlit. 

101 Gaaavlava Stroat 

San Antonio* Taxaa 78285 

Mr. ratil tdadra 

Cdtnwod Xfldtpaodaat Sch. Ola trie c 
5^58 Va«t CoMrea Straat 
San Antonio, Taxaa 78237 

!lr. Joaa L. Talaaantas 

Crracal City ladapmlant Sch. ciatrlet 

817 Kaat Crockatt Straat 

Cryatal City, Taxna 78839 

»r. toy C. Chanbliaa 

Talata lodapandMt School Olatrlce 

8445 ?aldas9tno 

CI Faae» Tanaa 79907 

»r. Uamar SUm 

La)»boeiL ladapandant School Dlatricc 
1628 19ttt atraf t 
LubtKick, Tam 79401 

»r. id !«eCraary 

Earaford tad«H^«o( Sch<K>l Dlatrice 

0. iox 1698 
iiarafoird. taxaa 79045 

Huban Valdax 
San ralip<i-Oal Rio CISD 
?. 0. Box U29 
Oal Hio, ta«aa 78840 

>tr. Frank HajU 

^o tadapandaat School Diatrict 
1601 Drl9pift8 Spri&M !lo«d 
^Uaeo, taxaa 76704 



>tr. H. I. Sail 

Dallaa Indapaadaot School Dlatrlcc 
3700 Roaa Avanua 
Oallaa, Taxaa 75204 

Ha. Dorothy Paca 

Houaton Iadap«au.^nt School Olatrlct 
3202 WaaUyaa 
itouaton, taxaa 77027 

Mr. Antonio Parat 

Corpua Chriati Xnda. School District 

F. 0. Dravor UO 

Corpua Ctirlatl, Taxaa 78403 

Mr. A. N. Rico 

Vaalaco Indapandanc School Diacrict 
F. 0. Sox 266 
tfcslaco, taxaa 7859-^ 

Mr. Arturo Garxa 
Rio Granda City CXSO 
Fort Ringsold 

Slo Granda City, U%am 78382 

Mr. laara Billaagaa, Jr. 

?harr-$aa Jwan'-Alano Ind. School Dlatrlcc 

Draimr Y 

Fharr. Taxaa 78577 

Mr. Rafusio Alajoa 
Mlaaion a$D 
1U6 Cotttfay Straoc 
Mlaaioe» Taxaa 78572 

Mr. Antonio Sala^r 

MeAllan tadapaddant School Diacrlcc 

2000 North 23rd. 

Mcillan, taxaa 78301 

m. Oracia Hanirat 

Urado tndapaadant School Dlatrict 

1618 aouaton Straac 

Urado, Taa»a 78040 

Hr. t. Oou«la0 Stona 
Barlinfan ciSfi 
1409 g. Harriaon Straat 
aarlingan Taxaa 78550 

Nr. Donald G. Strotit 
adittkurg CISD 
Dranar 990 

tdinkurs, Taxaa 78539 
.Hr. A. X. Banavidaa 

Irovnaifilla Indapandant School Disttlct 
1102 Caat Madiaon Straat 
IrotwavUla, taxaa 78520 
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Itexeb 6t 1981 



Hr* Jmm 8orl«ao 

Oinetor, Mlgnat Education P?ogr«a 
ttmtm OtportMHie of Zducntioa 
P. 0. los 30008 
L«wlBt» Ktebifu 48909 . 

Dnr tit. SoriMO' 

Our Mlsooi district ii Twy iatarMtad la iMmlag mf about otiuir ^ 
•ehool diatrieta* MparlaacM wltb tha M8STS m imi caa battar avaluata 
OUST wm wfwtmm Mm plaa to aifrmy a saapla of othor d^iitrlcta vlth 
aigfaat {ivofcaaa la Itonay Gftllfonla« Mlciilsaa, Florida, aad Uuhlngtoo 
•tata» tacloaad la a copy of tha rarray and tha cd^t Itttar va will 



Ml tMoald appraeiata your aaoding us tha naaaa^^ addraMaa, and oontact 
panooa of tlia aehool dlotricta la your stata with thas25 larga«t 
mlsmat profraMi# will ba happy to taaka tha raoulta^of our survay 
amLlabla to you ifhaa thty ara obtalaad* ^ 



lhaak you for your holp aod eooparatlon* If you hava any quMtloaa or 
aoad furthar lafonMCUm about this, plaaaa contact OithtrlM CSirlatnatt 
tha Tltia I Migrant Evaluator in our office* | 

Slaaaraly» 



Frada BoUayt Fh.C. ^ 

Mraatort Offlca of Raaaarch and Equation 



nSiOCtrrf 
Bacloauraa 
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[1 Superintendent of Public instruction ^ 

J DR. FRANK 8. BROUILLET • OLD CAPITOL BLOC. Ol-YiVtPIA. WASH.. 98504 



MarcR 16, 1981 

RECEIVED 

N(i4p I 3 133: 

Or. Freda M. Hoi ley, Ph.D., Director ' 

Office of Research and Evaluation oc«ipr4 t c^'AnunnN 

Austin Independent School District RESLXRCH i w.aluaujN 

6100 Guadalupe 

Austin, Texas 78752 , 
Dear Or. Ho I ley: 

I received your request dated March 6, 1981 for information on the larcsst school 
districts participating in the Washington State Migrant Education Program. It is 
my understanding from your letter that you intend to survey these districts to 
determine various aspects of the MSRTS operation as they relate to your district. 

Since it is your intent to assess the effectiveness of the MSRTS as it relates to 
the Austin School District children, it appears to me that you should send me the 
nanws of the school districts in which your migrant children arg enrolled in the 
State (^f Washington. I am suggesting this process sines it is highly unlikaly that 
having the names of the 25 largest-funded districts in our state would guarantee you 
information on the majority of Austin children attending su'-,ools in Washington State 

I recoitinend that you contact your state office requesting that they contact Mr. Joe 
Miller, Director of the national MSRTS, who can identify for you the names of the 
districts Impacted by Austin migrant children in Washington and other states. Work- 
ing closely with your own and other state migrant education offices will assure you 
access to all the information you require and success of the study. 

I want to commend you for your efforts in trying to gain more knowledge about ise 
of the MSRTS infonration by receiving states. I share your enthusiasm in wanting 
to improve the System and will be glad to provide you any information which I feel 
IS relevant to your study. 

Sincerely, 

DIVISION OF GRANTS 
AND EQUITY PROGRAMS 



Raul de la Rosa, Administrator 
Title I/Title I Migrant Programs 
Gran::s Management Section 

cc: Vidal Rivera 
Joe Miller 
Frank Contreras 

ERIC 
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March 23, 1981 



Hr« BauI d% 1a Bom* Administrator 
Utltt l/TttlM I Migrant Prograaa 
Gra&ta MtnagcMmt Sactlon 
Old Capitol BttUdl&s - Boom 310 
ai7«pla» Uaablngton 98S0A 

Daar Mr* da la Roaas 

Thank you for your lattar, Evldantly I did not conmxmlcata to you 
vary vail la ny original lattar vhat va wuitad* Our district Is 
juat Itttartotad In laanlng aora about othar school districts* 
(vlth larga Migrant programa) axparlancaa vlth tha MSRTS. Whather 
thaaa dlatrleta also aarva soomi of our chlldran or not is of no 
concam* Ha^ra only intaraatad in slallarltiaa/dlffarancaa of 
axparlaacaa vlth tha aystaa* 

Ibarafora^ for tha purpoaas of tha survay, all wa would Ilka ara 
tha nuMa, addroaaaat snd contact paraons of tha school districts 
In your atats^vith tha 25 largaat migrant prograns. Our stata 
algrant adueatlon off lea haa baan aupportlva in thisaaf fort in 
supplying thia Infomatlon for Taxaa* 

Thank you again for your intaraat« 

Slncaraly^ 



Frada lU Bollay 
Olr actor 

FMHsCCsrrf 



^ 4 / » 
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State of Florida 

Department of Education 

lOMii ^ TALLAHASSEE 32301 •»»^««y cKC#«.wm*o»vfu««*.K 
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RECEIVED 

Dr. TcmiA M. Hollr/, Director ^''AR 2 3 1981 

Offlca ot mamr±. and Evaluation 

Aurtin InaaptidKtt School District RESEARCH & EVALUATION 

6100 Guadalupe 
Austin, Texas 78752 

Dear Dr. Holley: 

Ihe Florida Legislature has very strict statutes regarding collection 
of infotnaticn fron school districts. 

In ganeral the rules are: 

1. do not ask for it, if it is already ipeing collected. 

\ 

V 

2* aak only for lufanuition that is required by Federal 
or State Iw, statute or policy. 

3. if inforrotion can be shown to be r^ecessary for program 
adniAlstration, it may be collected, 

4. a data fom nuat have approval of the Oiviaion of Public 
Schools ManagaEmt Infonnation SfK±iai an4 an official 
nusber before being sent to a sqhool district. 

Since Florida has just cceipleted an audit of the Migrant Student Record 
Transfer Systan (MSRTS) activity and thfe process for obtaining permission 
to gather infonntion is so ccnplicated, it has be&i determined that it 
vculd not be appropriate to oonsider this sur^;ey. 

Maybe in the future tiiere will be an occasion that we can be of assistance 
in iJi|:xoving t±m Migrant Program. 

^Sijwerely, 

Jade Haters^ Adnuaistrator 
Migrant Education Program 

JWspsp 

cc: Dr, Cedl G. Carlton, Jr. 
Dr* Jaites A. Scruggs 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 



O^ICI Of KlUAftCH AND iVAlUATtON 



March 13, 1981 



Mr. Lao Darvey 

iUglotiAl Coordinator, MSRTS 

OapartiMat of Education 

Arch Ford Education Building 

MSRTS 

Lit tit Rock, Arkansas 72201 
D«ar Mr. Darvay: 

I snjoyad talking with you about our MSRTS survey, 
copy of the survey. We'll send you the results vh 
available* 
Sincerely , t 



Catherine A. Chrlstner, Ph*D» 

Evaluator 

Title I Migrant 



CACtrrf 
Enclosure 
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Enclosed is a 
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i^m\ Of fDucfiTion 



•*A<» /N* mfs,^^^^ ^ OIVISJON Of FEDERAL PROGRAMS 

iTATI lOARO Of tOUCATlON ARCH FORD EDUCATION BUILOtNG tnTTLE ROCK. ARKANSAS 72201 

WAVNf HARTSraUD. SMTCy. Omnw) 

MM. JAMft W. CHISNirTT. Hot Spnngt. V Charman MM-rnh 17 1QR1 

T C. OOCMCUJR. Sl» City narcn x/ . 

JNyi S^iRRd« WsidQfi 

HAPIRV A» HAIMC3« 9^^fi©^^lfta 

Oli HARHY p. MqDONALO. Port Smuh 

ROifRr U NtWrON. Wmn 

MM AUCiL RRffTOfi MurHrMtooro 

VVALTIR TURNtOW* Sprtr^dM 

.OONR. ROtiRTS 
Oirtdor 



Dr. CathMlM Chrlatntr 

Austin Indtp«&d«nt School District 

6100 GuadJtlttps Strest 

P. 0. Box 79 

Austin^ TsxAS 78752 

Omt Dr* Christntr: 

Enclotsd undsr sspmratt covers ere psaphlets> 
brochures sod skills booklets relative to the Migrant 
student Record Transfer System* 

I sincerely hope this packet will assist you 
in your evaluative research of the Migrant Education 
Progras. 

Sincerely, \^ \ 

Neal Darby, Jr., Regional 

Coorainator 
Migrant Student Record 

Tratisfer System 

Jw 

cc: Mr. Wixxford "Joe" Miller 
Mr. Mawell Dyer 
Mr. James E. Wilson 
Mr. Nolan McMhirray 
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"An Equal OpportuiMy Emptor" 



BOARD Of TRUSTEES 

Will D. Davis, President 
Nan Clayton, Vice President 
Manuel Navarro, Secretary 

Steve f>A. Ferguson Peter W. Werner, M. D. 

Ed Snnall Jerry Nugent 

SUP'HIINTENDENT OF SCHOOLS 

Dr, John Ellis 



DIRECTOR, OFFICE OF RESEARCH AND EVALUATION 

Dr. Freda M. HoUey 



